
Guiding Principles for Engaged Student Learning Outcomes 
The Office of Engagement, after research and consultation with faculty, instructors and student 
affairs professionals, hereby proposes the following criteria and guiding principles be considered 
when developing student learning outcomes for instructional and learning contexts that incorporate 
some form of engaged learning. These are deliberately broad guidelines intended to offer direction 
for faculty and units to develop program or course level student learning outcomes. The applied 
ethics in each field will help determine how these principles will be relevant across to each 
discipline. 

Academic & Professional Agency 

Students will find creative solutions to local and global community issues for 
the public good by applying trans-disciplinary knowledge and integrating of 
diverse perspectives. 

Students will pursue career and life choices, showing evidence of 
acquisition and use of cognitive and practical skills based on integrative 
learning and meaningful problem-based inquiry. 

Social & Ecological Justice 

Students will identify ways to analyze and assume shared responsibility to 
address social issues by demonstrating an understanding of their own 
perspective along with other diverse views across sociocultural, historical, 
linguistic and other differences or gaps in opportunity. 

Students will contribute to the construction of socially just, sustainable, and 
equitable communities by showing evidence of an equity mindset and 
applying central tenets of social and global justice learned from curricular, 
co-curricular and community-based learning. 

Engaged Citizenship & 
Civic Responsibility 

Students will apply academic knowledge and professional skills through 
reciprocal learning in local or global community-based settings, and 
demonstrate a commitment to collaboration, life-long learning, and 
responsible citizenship. 

Students will engage in society and civic life, demonstrating a responsibility 
and willingness to build respectful and mutually beneficial cross-cultural 
relationships in local and global communities. 



Extended Definitions

Equity-- - Mindset 

“Being equity-- - minded involves taking stock of the contradictions between the ideals 
of democratic education and the social, institutional, and individual practices that 
contribute to persistent inequities in college outcomes among different racial and 
ethnic groups and socioeconomic classes. Equity-- - minded individuals are aware of 
the sociohistorical context of exclusionary practices and racism in higher education 
and the effect of power asymmetries on opportunities and outcomes for students of 
color and students of low socioeconomic status. Being equity-- - minded thus involves 
being conscious of the ways that higher education—through its practices, policies, 
expectations, and unspoken rules—places responsibility for student success on the 
very groups that have experienced marginalization, rather than on the individuals 
and institutions whose responsibility it is to remedy that marginalization.”  
(Witham et al. 2015, 2)  

References:   
Witham, Keith, Lindsey E. Malcom-- - Piqueux, Alicia C. Dowd, and Estela Mara 
Bensimon. 2015.  

America’s Unmet Promise: The Imperative for Equity in Higher Education. 
Washington, DC: Association of American Colleges and Universities.  

Learning opportunities in which students are encouraged to use knowledge and 
views from various curricula and disciplines relevant to the problem at hand. To 
solve a real world problem, students will apply skills and practices in various 
settings. They will examine diverse or contradictory points of view to understand 
issues and positions in authentic contexts toward finding a solution to the problem.   

Reference:   
Huber, M. T., & Hutchings, P. (2004). Integrative Learning: Mapping the Terrain. The 
Academy in Transition. Washington, DC: Association of American Colleges and 
Universities.  

Intercultural Knowledge and Competence is, “a set of cognitive, affective, and 
behavioral skills and characteristics that support effective and appropriate 
interaction in a variety of cultural contexts.”   



Reference: 
Bennett, J. M. (2008). Transformative training: Designing programs for culture   
learning. In Contemporary leadership and  intercultural  competence:  Understanding  
and utilizing cultural diversity to build successful organizations, ed. M. A. Moodtan, 95-- -
110. Thousand Oaks, CA: Sage.

This form of research is based on integration of multiple disciplines and the active 
inclusion and participation of stakeholders representing different societal sectors in 
the process of problem formation, knowledge production, and learning. 

Including the social system means understanding the needs and interests of 
different stakeholders, but also to understand the interconnectedness with the 
regional, national, and international levels of societal steering. 

Reference: 
Angelstam, P., Andersson, K., Annerstedt, M., Axelsson, R., Elbakidze, M., Garrido, P., 
... & Stjernquist, I. (2013). Solving problems in social–ecological systems: Definition, 
practice and barriers of transdisciplinary research. Ambio, 42(2), 254-- - 265. 

Reciprocity is the recognition, respect, and valuing of the knowledge, perspective 
and resources that each partner contributes to the collaboration. 

Reference: 
Carnegie Foundation for the Advancement of Teaching. (2011). Classification 
Description: Community Engagement Elective Classification. 
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Contact Information 

Please feel free to contact us, share your feedback or ideas. Visit us also: unco.edu/cce 
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