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BGGS Overview

BGGS is the Britannica
Global Geography System,
@ a modular electronic
B S learning system which
combines the latest peda-
gogical approach to geogra-
phy learning with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:
» Geographic Inquiry into Global Issues
(GIGI) Student DataBooks
» Teacher’s Guides with Overhead Trans-
parencies in a three-ring binder
¢ Laminated Mini-Atlases to accompany
each module
¢ BGGS CD-ROM with User’s Manual
* 3 BGGS Videodiscs with Barcode Guides
¢ 3 thematic posters

This section of your Teacher’s Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography learning for you and your
students!

I. GIGI

Geographic Inquiry into Global Issues (GIGI)
is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

Japan

Former Soviet Union

East Asia

Australia/New Zealand /Pacific
North Africa/Southwest Asia
Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as “Why are people in the world
hungry?” and “Is freedom of movement a basic
human right?” The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year’s geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.
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Each module comprises a Teacher’s Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module’s DataBook to be placed in the
student’s binder.

GIGI print materials are organized in a unique
fashion. The Teacher’s Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher’s Guide page. The Teacher’s Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module’s Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher’s Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
“Memo to the Teacher from the GIGI Staff” in
each Teacher’s Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD-ROM

The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Britannica Global Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica’s innovative geography reference
program Geopedia™ all on a single disk. Here
are some of the ways you and your class can use
this software:

e When preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Development videodisc
called “Population/Wealth Correlation.”
With this information, you can plan when
to reserve your department’s videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in
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Geopedia’s World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 15
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

e All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
learn where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

e If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs

More than ever before, today’s students are
visual learners. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth’s Environment and
Society; Economic Development; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking “How do these images connect to you?”
The posters can provide a colorful springboard
for classroom discussion.
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’ Memo to the Teacher
from the GIGI Staft

You have in your hands the GIGI Teacher’s Guide. Teaching with
GIGI is a departure from teaching with a conventional textbook. By
taking the time to study this memo—about 30 minutes—you will
gain a good understanding of the kind of teaching that’s needed to be
successful with GIGI. We hope you have a rewarding and enjoyable
experience!

Goals

The three major goals of Geographic Inquiry into Global Issues
(GIGI) are to help you teach your students the following:

1. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Ciritical and reflective thinking

We believe you can accomplish these goals as well as others by teach-
ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

GIGI and the Britannica Global Geography System

iv

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students “back home” to focus
on the issue as it may appear in the United States or Canada. We do
this because although North America is not one of the 10 GIGI
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regions, frequent comparisons to North America throughout each
module achieve additional instruction on this “home region.”

Each GIGI module requires from two to three weeks of teaching
time (10 to 15 class periods of S0 minutes) and contains a Student
DataBook, Teacher’s Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
Geopedia™, Britannica’s multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1,200
geography-related articles, statistical information on every country
from Britannica World Data Annual, a chartmaker for creating
charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigations: Earth’s Environment and Society,
Economic Development, and Global Political and Cultural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher’s Guide.
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Geographic Inquiry into Global Issues (GIGI)

Issues, Leading Questions, and Case Study Locations

South Asia

Population and Resources

How does population growth
affect resource availability?

Bangladesh

(Haiti)

Religious Conflict

Where do religious differences
contribute to conflict?
Kashmir
(Northern Ireland,
United States)

Southeast Asia

Sustainable Agriculture

How can the world achieve
sustainable agriculture?

Malaysia

(Cameroon, Western United
States)

Human Rights

How is freedom of movement a
basic human right?

Cambodia

(Cuba, United States)

Japan

Global Economy

How does the global economy
affect peoples and places?

Japan

(Colombia, United States)

Natural Hazards

Why do the effects of natural
hazards vary from place to
place?

Japan

(Bangladesh, United States)

Former Soviet
Union

Diversity and
Nationalism

How do nations cope with
cultural diversity?

Commonwealth of
Independent States

(Brazil, United States,
and Canada)

Environmental Pollution

What are the effects of severe
environmental pollution?

Aral Sea

(Madagascar, United States)

East Asia Population Growth Political Change
How is population growth How does political change affect
to be managed? peoples and places?
China Hong Kong
(United States) (South Korea, Taiwan,
Singapore, Canada)
Figure 1 Matrix showing GIGI modules. Geographic issues are in bold

and leading questions are in italics. Major case study
locations are followed by comparison examples in

parentheses.
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Geographic Inquiry into Global Issues (GIGI)

Issues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific

Global Climate Change

What could happen if global
warming occurs?

Australia and New Zealand

(Developing Countries,
U.S. Gulf Coast)

interdependence

What are the causes and effects
of global interdependence?

Australia

(Falkland Islands, United States)

North Africa/
Southwest Asia

0il and Society

How have oil riches changed
nations?

Saudi Arabia

(Venezuela, Alaska)

Hunger

Why are people hungry?
Sudan
(India, Canada)

Africa—south
of the Sahara

Building New Nations

How are nation-states built?

Nigeria

(South Africa, the Kurdish
nation)

Infant and Child Mortality

Why do so many children suffer
from poor health?

Central Africa

(United States)

Latin America

Urban Growth

What are the causes and
effects of rapid
urbanization and urban
growth?

Mexico

(United States)

Development

How does development affect
peoples and places?

Amazonia

(Eastern Europe, U.S. Tennessee
Valley)

Europe

Regional Integration

What are the advantages of
and barriers to regional
integration?

Europe

(United States, Mexico,
Canada)

Waste Management

Why is waste management both
a local and global concern?

Western Europe

(Japan, United States)

Figure 1

(continued)
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The Student DataBook contains the following features:

e Memo to the Student from the GIGI Staff

e An overview of the key questions and places explored in the
module
Lesson objectives

e Data presented in a variety of forms, including text, maps,
graphs, tables, photographs, and cartoons

e  Questions
Glossary

e References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher’s Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to carry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
“Memo to the Student from the GIGI Staff” and the two-page
overview, which gives the module’s objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed at the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher’s Guide contains the following sections:

® Preparing to Teach This Module, a synopsis of the module’s
leading question, themes, and activities

* Module Objectives

e Number of Days Required to Teach the Module

e Suggestions for Teacher Reading

e [Extension Activities and Resources

Most lessons include the following sections:

e Time Required

® Materials Needed

* Glossary Words

e Getting Started (suggested anticipatory sets)

Procedures (for group and individual work)

* Modifications for older or younger students (in a
different type face, printed in color)

e Questions and Answers (shown in tinted boxes)
For Further Inquiry (suggestions for extensions and/or
assessments)
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e Masters of Overhead Transparencies and Activity masters
. and keys (located at the back of the Teacher’s Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher’s Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

Intended Grade Levels

We believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules’ use both over several
grade levels (7-12) and over varying lengths of time at a grade level.
The Teacher’s Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students

. may need more time and help to understand them. The Teacher’s
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviously, you will determine whether particular lessons suit your
students’ abilities. When a range of required teaching time is given
for a module, for example, 10 to 12 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with

. real data. Students do this with GIGI. Because this approach may be

different from what students are familiar with, you may wish to pre-
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pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the “Memo to the
Student from the GIGI Staff” will help them understand the inquiry
approach. GIGI is based on Frances Slater’s inquiry activity planning
model (1993). To reach GIGI’s goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This “doing geography” approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations “is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedures” (Slater 1993,
page 60).

In truly free inquiry, students work independently, but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquiry, you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

Geographic Questions

| |
Methods of Processing —» Data <«— Exercise of Skills

QOutcomes

Y
Assessment

Figure 2  GIGl's model for issues-based geographic inquiry (after
Slater 1993).
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

® raise new questions,
question the quality of the data,
seek more useful or current data,
articulate relationships they perceive,
explain their processes of investigation, and
defend their positions, decisions, and solutions.

These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this way,
GIGI fosters what the National Geography Standards calls “the geo-
graphically informed person™ needed by modern global citizenry
(Geography Education Standards Project 1994).

The major case study, chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

of Questions

Each GIGI module is divided into six to eight lessons, each titled
by a question; subquestions head individual sections of the lessons.
Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1993). When students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not
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always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach a balance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (1993). These are questions that encourage

* recall,

* classification and ordering,

* the use of data to draw conclusions,

e awareness of the limitations of data or of evaluation of

data, and
e awareness of the processes of reasoning used.

According to the National Geography Standards, the “geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations” (Geography Education Standards Project
1994). In order to foster such a view of the world, GIGI asks
geographic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI’s approach. A good question to begin with is:
Where is this issue located? Then proceed to questions such as the
following;:

* Why does it take place there?

How and why does this issue affect the people in this place?
In what other places do people confront this issue?

How and why are these places related?

What alternatives do people have to improve their situation,
and which alternatives do you recommend?

Fundamental Themes of Geography

In recent years, many geography teachers have learned that the
five “fundamental themes” (Joint Committee on Geographic
Education 1984) help them ask geographic questions. The theme of
Location asks where things are and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (1989). The themes are useful because
. they encourage the kinds of questions required to help students
develop the geographic perspective.

lmpm’l‘ance of Local _Examlplt‘s

GIGI is a world geography, but it shows that issues work at vari-
ous geographic scales—personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. We strongly recommend that you refer in
class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher’s Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies. We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-

. ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarly, you can connect GIGI issues to everyday life at a human
scale, especially at the students’ own age levels, by using current
newspaper accounts or magazines that address the student’s perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives
o

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. “Gloom and
. doom™ needs to be balanced with examples of success and prospects

for positive change. It is important to help your students develop a
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sense of personal efficacy, an attitude that their actions can make a
difference in solving global problems. The maxim, “Think Globally,
Act Locally,” speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling—that their
actions can make a difference—to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especially, should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call “environmental determin-
ism.” Most important, optimistic and constructive perspectives
accompany the development of empathy, tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricity, and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating

Real data quickly become obsolete. GIGI addresses this fact by
discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). Whenever possible, guide students

. to update materials. Britannica’s Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopadia Britannica’s World Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

_.f'\.s'scssing Lv;lrning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students’ com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

e Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

. e Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

e Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

e Reflecting at all stages of the process of inquiry, especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

e Knowledge and skills shown by work on Activities included
in this Teacher’s Guide and on questions in the Student
DataBook.

e Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher’s
Guide ends with Extension Activities and Resources. Some of these
. extension activities can serve as authentic assessments.
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Potential Uses

In addition to the flexibility offered by the free-standing nature of
the modules, GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI’s issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. We have iden-
tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They are Earth’s Environment and Society, Economic
Development, and Global Political and Cultural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generalizations. These require
other GIGI skills including examining and making a variety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finally, GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. We believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PREPARING TO TEACH THIS MODULE

Religious Conflict

Where do religious differences contribute to conflict?

Religious conflicts, with their attendant carnage, may be as old as
human history. Since the end of the Cold War alone, the world has
witnessed some 4 million deaths and millions more refugees, because

. of ethnic conflict. As a powerful cultural trait and a major marker of
ethnicity, religion is a significant component of ethnic conflict in
many parts of the world. Many conflicts have ethnic and religious
dimensions even when they are not the root causes. These struggles
do not always spill over borders to become international conflicts,
yet they can do so and may do so increasingly in the future, especial-
ly given increased weapons capabilities. Religious difference, whether
as root cause for conflict or as pretense to achieve political purposes,
is a part of the world landscape and thus deserves to be a part of the
curriculum.

The five fundamental themes of geography are readily found in
this module: Location (Where are these conflicts?); Place (What are
these places like?); Human-Environment Interaction (How do con-
flicts change peoples and environments?); Movement (What connec-
tions occur between places?); and Region (How do conflicts form
and change regions?).

In Lesson 1, students identify and locate regions of conflict
occurring in the world. Students also begin to identify the causes of
religious conflict on a global scale. The module’s major case study
begins with Lesson 2, in which students identify and locate major
religions in India. They map and then analyze areas of potential
conflict within India, discovering the fact that the Indian state of

. Kashmir has a majority Muslim population. Lesson 3 focuses on the
unresolved issues in Kashmir between the Hindus of India and the
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Muslims of Pakistan. The lesson includes an examination of events
and conditions, other than religious difference, that contribute to this
conflict. Lesson 4 examines another religious conflict in a different
world region—the conflict in Northern Ireland between Catholics
and Protestants. The module concludes by reminding students that
religious conflict is also found in North America. Lesson 5 looks at a
conflict between Native Americans and the U.S. government concern-
ing tourism at a sacred Indian site—the ancient Medicine Wheel
National Historic Landmark in Wyoming.

Using the BGGS CD-ROM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which Geopedia™ data and learning activities can
be used in long-range and short-term assignments, and which
videodisc clips will provide visual reinforcement for each GIGI
lesson. The CD-ROM can also show you ways in which a lesson
in one module relates to a lesson in another module. And it
indicates where to find every reference in GIGI, Geopedia™, the
Mini-Atlas maps, and the videodiscs to any key topic—for example,
“tsunami” or “Bangladesh.” The students will also be able to use the
BGGS CD-ROM for further research and short-term or long-term
range assignments. The BGGS multimedia components and their uses
are explained fully in the tabbed BGGS section in the front of this
Teacher’s Guide.

The following are general modifications recommended for
younger students:

e Plan for fifteen days because the activities will require more

teacher explanation and support.

* Provide directions for homework assignments and monitor

students’ understanding and progress.

e Prior to assigning written activities requiring students to

draw conclusions and summarize their findings, ask guiding
questions and develop a sample outline on the chalkboard.

Module Objectives

¢ Recognize that religious differences may contribute to ethnic
conflicts between peoples.

¢ Locate some of the world’s major religious conflicts.

e Evaluate the effects that religious conflicts have on peoples
and places.

e Identify the backgrounds and causes of certain religious
conflicts.

e Examine and evaluate the ways that religious differences
may be used to achieve political purposes.

* Analyze and evaluate attempts to resolve certain religious
conflicts.
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Number of Days Required to Teach Religious Conflict

Ten to thirteen 50-minute class periods

Suggestions for Teacher Reading
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Hill, A. David, and McCormick, Regina. 1989. Geography: A Resource Book for
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Marshall, Bruce, editor. 1991. The Real World: Understanding the Modern World
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Where in the world do you
find religious conftlict?

Time Required Procedures

One or two 50-minute class periods
What is religious conflict? (pages 5-7)

A. Have students look at Figure 1 on page S, the

Materials Needed cartoon “One God.” Ask students to describe
what they think the cartoon means. Use

Copies of Activity 1 for each pair of students Questions 1-4 on page 5 for class discussion,
Mini-Atlas map 1 keeping in mind that the intent is for students
Mini-Atlas map 2 to share their interpretations of the cartoon,
Colored pencils since there are no single correct answers.

. E Glossary Words
Buddhism partition
Christianity region
Hinduism religion
Islam state
Judaism subcontinent g i

mosque terrorism Bl <o

Where in the world do
you find religious conflict?

Dbjectives Glossary Words
i bewsaan, o will Bokdhiniy partiion
Sl s e Cheistianity  region
~ eligions canficn. Hinuim religian
+ fhcgan 1o ity reasnne Islarr ste
Getting Started R T e
TP turrerivm

Have students read the Memo to the Student
on page 1 and the overview on pages 2-3 in
the Student DataBook prior to beginning the
module. Also make sure students are aware
that there is a Glossary in the back of their
DataBooks.
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Questions and Answers for page 5

1. What do you think the cartoonist is saying about religious conflict in Figure 1?

® The cartoonist is making the point that religious conflict is driven by hate. It is highly
simplistic and erroneous to assume, however, that people of different religions always and
automatically hate each other.

2. Why do you think the cartoon is titled “One God™?

e The title seems to confirm that the cartoonist thinks that conflict is driven by hate: Those
in conflict have the same god, which is hate.
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3. If you were to give the cartoon a different title, what would it be? Why?

e Encourage as many different ideas as appropriate.

4. Where do you think such conflict exists?

e Accept several ideas and then move on to Procedure B.

Have students read the remainder of this sec-
tion, which consists of three news extracts
about religious conflicts. List these three con-
flicts on the chalkboard and ask students to
recall, from the news media or other sources,
any other areas of the world that are currently
having religious conflicts. List these places on
an overhead or on the chalkboard for use in
the next procedure. Have students describe
their understanding of these conflicts as you
list them.

D. Using their completed world maps (Activity 1)

and Mini-Atlas maps 1 and 2, have students
answer Questions 5-9 on page 8 in the Student
DataBook. They can discuss their answers in
their groups, write them out individually,
and/or share their responses as a class.

. Where are some major religious conflicts
located? (pages 7-13) -
C. Hand out Mini-Atlas maps 1 and 2 and

Activity 1. Ask students to form groups of
three or four and encourage them to help each
other complete Activity 1. Have each group
divide up reading the profiles of religious con-
flict on pages 8—13 and report their findings to
each other. Then they can help each other find
the places on the Mini-Atlas maps. Students
may then use the Mini-Atlases to locate and
label all the places mentioned in the profiles on
Activity 1. Finally, students can color in the
places that have religious conflict and make a
key showing the religions involved in these
conflicts.

You may wish to offer guidance to
younger students in making the map key
on Activity 1. A simple key might use a
single color for countries having major
religious conflicts. To indicate the reli-
gions involved, simply use letters, e.g.,
I=Islam, C=Christianity, B=Buddhist,
H=Hindu, etc.

JEws, CaTHOLICS MEND
FENCES: ISRAEL-VATICAN PACT
A “MILESTONE™

Where are some major religious conflicts
located?
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Questions and Answers for page 8

5. What common factor do countries that have religious conflict share?

¢ Using Mini-Atlas map 2, students may note that the countries that have religious conflict
have more than one major religion within their borders. Examples that fit this definition
include Nigeria, Chad, Sudan, and Lebanon (divided between mainly Christian and mainly
Muslim regions); Iran and Iraq (split between Shi’ah and Sunni Islam); and Pakistan and
India (split between Hindu and Muslim).

Accept all other reasonable student speculations. For example, students might surmise

that countries with religious conflicts have high population densities or are ancient
historical lands having witnessed the effects of many invasions.

6. Which areas of conflict seem to be the most publicized? Why?

e Reasonable answers here include where large numbers of people are involved; where
conflicts are most destructive or life threatening; and where conflicts continue over long
periods of time.

continued

Armenla and Azerbaijan

Bosnia-Herzegovina
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7. Why does there seem to be little evidence of religious conflict in the Western Hemisphere?

* Conflicts happen nearly everywhere, but perhaps those in the Western Hemisphere tend to
. be less severe, shorter in duration, and to include fewer people. Students may note that
religious conflicts in the Americas have generally not been very violent, and so they have
not been covered extensively in the news media. Based on the Mini-Atlas maps, students
may also suggest that the countries of the Americas are more homogeneous in terms of
religion (especially in Latin America, which is predominantly Catholic).

8. What are some reasons—other than religion—for conflict among religious groups?

» Students may have difficulty with this question, but it is critical that they understand that
religious belief, by itself, is rarely sufficient to create hostility and violence between groups.
The world’s great religions are based on ideas of peace and love rather than violence and
hate. Unfortunately, however, religious differences are sometimes used by unscrupulous,
corrupt people and governments to manipulate and divide different groups in order to gain
power and control over them. Poverty and ignorance can also be underlying causes that
can be used to divide peoples based on religious difference. And the lack of civil or human
rights might be blamed on religious differences even though power and corruption may be
the underlying reasons.

continued

BTED  Grrarda taguers i Gkl Dy

Migeria

Migeris has twao main rebgions regwns, The northern part of the
conntry has s majoeiry of Muslims, Southern Nigeria I8 mainly
hi n minuseiey. The ces Migeria Has a
pat s anid people whis frlliw tradisinn-
al African relighans, which are hased on & belief m
wpirns. For marmy yrars Nigeria has hern troubled
conflict hetween it Mualis porth an

This banilfisckied countey coves 14 o lrge jree ot has @ very spane
popelation. Religious division b berween the Mustims living
in the parthers ansd the ceneral an il thet Chetintlom dnd fnllow:
ey of iradisional African eligiona living in sousheen Chad.

Sudan

, Muslirs e the majosiny af the popilasion i the
noath. Bur people i sourker doenimamily Chastian o
fallowers of traditeonal Afrs | war erupeal in 1983
whri the g
Tubapic lwws and foeced the sonrber noo-Mus
tham. Thoasnds of people becarn
showzages bave cauuesd many deaths b the elages camps.

vefuipees from the Arabfur
s Power eruglon comtims ber

Sri Lanka

e iajoe groups pogelaie the aland of S Lanka, Boddhisr, 1 1 an 4 hate by et
are ki vaed 2 i Lehanan in retallé

Over B0 percent of the P
oeestang

are Py ae b yes been esrabl

tinwal warfare berween her Arph sarinns
aver ternctal twn

Religious Conflict 5




G|

Where do the religions ot India
come into conflict?

Time Required

One or two 50-minute class periods

Materials Needed

Mini-Atlas map 1
Mini-Atlas map 3
Copies of Activity 2 for each pair of students
Mini-Atlas map 4

Glossary Words
Buddhism

Christianity

Hinduism

Islam

region

religion

state

subcontinent

Getting Started

Have students locate India on Mini-Atlas map
1 or on a wall map of the world. Explain that
India is a subcontinent, or a part of the larger
continent of Asia. Hand out Mini-Atlas map 3,
a physical and political map of the subconti-
nent, and have students study it for a few

moments. Then ask them to brainstorm ideas
about India from the following questions:
What do you know about India? How would
you describe India? What are the people like?
What kind of place is it? [Here students can
use Mini-Atlas map 3 to identify the physical
diversity of the region as well as the various
countries that comprise the subcontinent.]

[ -
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Be sure students note the extreme rugged-
ness of the Himalayan region and the vast
river valleys formed by streams draining the
Himalayas. Ask where the densest populations
are most likely to be. [Supplement this discus-
sion with information from basic geography
texts or from Geopedia to help students recall
that the South Asian countries of Pakistan,
India, and Bangladesh are among the world’s
most populous.] Ask what the major religions
of the subcontinent are, reviewing the informa-
tion in Lesson 1 if necessary.

India by state. Have students pair off and
provide a copy of Activity 2 and Mini-Atlas
map 4 (India’s states) to each pair. After pairs
have completed the map, they can answer the
questions on Activity 2 (see Key for Activity
2). Be sure students note that even though
some Indian states have non-Hindu majorities,
the most populous states all are predominantly
Hindu. (To help students recognize this fact,
Table 1 is arranged by population.)

To increase the understanding of potential
conflict, you may wish to have students cross-
hatch those states with significant religious
minority groups (e.g., where more than 20 per-
cent of the population belongs to a religion

Procedures that is not the majority for that state).

What are India’s major religions and where
are they found? (pages 14-16)

A. Have students read this section and study

W—

Table 1 on page 16, showing the religions of
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How do the religions of India and Pakistan them study Figures 2 and 3 on page 17 and

compare? (pages 17-18) answer Questions 1-5 on page 18. Have them
B. Have students work in pairs to find Pakistan share their answers in a class discussion.
. on Mini-Atlas maps 1, 3, and 4. Then have

Questions and Answers for page 18

1. What are the differences between the percentage of population following the major religions
of Pakistan and India?

e India has a majority of Hindus, and Pakistan has an overwhelming majority of Muslims.
India has larger populations of minority religions than Pakistan.

2. Why do you think Christianity and Hinduism are not shown in Figure 2?

e [In Pakistan, these are very small minorities categorized under “other” religions.
> ry gl

3. What is the approximate ratio of Hindus to Muslims in India?
* The ratio is about seven Hindus to one Muslim.

continued
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4, Why do you think Pakistan is so heavily Muslim and India is so heavily Hindu?

e Since the answer is only hinted at in Lesson 1, encourage students to speculate. You may
wish to tell students that if they guess that the religious differences are by political design,
they are partly right. Prior to independence, Muslims were more widely mixed throughout
the population in India, and there were also large numbers of Hindus in the area of
Pakistan. But with independence came a violent power struggle between Muslims and
Hindus that was largely quelled by partition. Thus, the current division of religions is
partly the result of independence and partition in 1947, when Pakistan was established as
an Islamic Republic for Muslims and largely Hindu India became a secular democracy.
With partition, millions of Muslims fled from India to Pakistan, and Hindus fled from
Pakistan to India.

5. What do you think it would be like to be a Muslim in India, a Hindu in Pakistan, or a
Christian in either India or Pakistan?

e Encourage students to speculate; emphasize that there is no one correct answer. Certainly,
as a member of a minority religion, whether Muslim, Hindu, or Christian, one might
expect discrimination, especially given the discussion of Question 4 above. On the other
hand, tell students that each religion has its own tradition of tolerance toward members of
other religions. You may also wish to tell students that divisions within major religions,
e.g., Sunni and Shi’ah Muslims in Pakistan and different caste groups in India, can
sometimes be sources of conflict.

C. Close the lesson with the discussion of Questions  For Further lnquﬁr};
4 and 5. Emphasize that the political partition

of the subcontinent into a primarily Hindu
country (India) and predominantly Muslim
countries (Pakistan and Bangladesh) created
the potential for religious conflict where
minority religious groups are found. You may
wish to have students write a brief essay
describing why they think religious diversity,
as found in India, could lead to conflict.

Suggest that students find library materials to
examine Islam and Hinduism. In reports, they
can compare and contrast the religious cus-
toms, philosophies, and beliefs. Have students
indicate whether or not these differences by
themselves could produce religious conflicts.
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What is the nature of religious
conflict in Kashmir?

Time Required Procedures

Three 50-minute class periods
Where is Kashmir and what is it like?
(pages 19-22)

Materials Needed A. Have students read this section and study
Figures 4 and 5 and Mini-Atlas map 3 to

Mini-Atlas map 3 answer Questions 1-7 on page 22. You may
Copies of Handout 1 (optional; wish to split the class into small groups for this
see Procedure D) task. Students can answer questions in writing

or in class discussion.

. E Glossary Words

accessibility
maharaja

partition

plebiscite

relative location

PRSI

separatists
’ Bl =B
state s
: What is the nature of
subcontinent religious conflict in Kashmir?
terrorism
Objectives Glossary
ot e i
'mih}mﬁ-hﬂ ket
* e ot ke
sonied i i rebre location
i Kashmin separatisty
. ‘wm state
Getting Started = et
* " = i ewiye the Kadmir
Explain that this lesson will concentrate on [ anfl o vl
one area on the Indian subcontinent where
conflict between two religious groups has Where Is Kashmir and what Is ¢ ike?

occurred for many years. Caution students to
be critical of simple explanations for this con-

. flict, especially the explanation that religious
difference is the only cause.
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Questions and Answers for page 22

1. What countries surround Kashmir today?

e Kashmir is surrounded by China, Afghanistan, India, and Pakistan, and it is within a few
miles of Tajikistan (a former Soviet republic).

2. In what country does the Indus River begin?

* The Indus River begins in China (Tibet) and flows through Kashmir into Pakistan.

3. What is unusual about the northeastern region of Kashmir called Aksai Chin?

e This region is claimed by both China and India. It is occupied by China, and most world
maps show it as a part of China.

4. Why do you think parts of Kashmir are occupied by China?

o This area is occupied by China because of ongoing, historical disputes over Kashmir’s
territorial boundaries. The boundaries are located in rugged terrain, but the northeastern
parts of Kashmir are more easily accessible to Chinese occupation. Note that the primary
road access to this area is through China, not India.

continued

20 21

KASHMIR

PARETAN MAJOR INVASION ROUTES
INTO IND1A

12 Geographic Inguiry into Global Issues




5. Why do you think Kashmir is considered to have a strategic location?

e Kashmir has a strategic location because of the powerful countries surrounding it,
. especially China, India, and Pakistan. Kashmir’s potential resources are in demand by
all countries.

6. What route would you take if you were to go by land from Islamabad, the capital of Pakistan,
to Yarkand, China?

e Accept reasonable responses. Students can follow a path from Islamabad toward the Indus
River, then along the Indus River valley, and then across the mountains where strategic
passes, such as Khunjerab Pass, are found. The point of this question is to emphasize the
remoteness of Kashmir and to help students recognize how difficult it would be to unify
this mountainous, rugged region.

7. Why do you think the invasion path from the northwest was used so often?

e This was the most direct land route from Western Asia. According to Figure 4, mountain
ranges trend northwest-southeast, so invading peoples would move through the valleys
parallel to these ranges. The high Himalaya Mountains made it almost impossible for
invading forces to move in from the north.

Rebgmon Conitt I

What events and conditions contributed to
religlous conflict In Kashmir?

e I~ =
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What events and conditions contributed to
religious conflict in Kashmir? (pages 23-28)

building activity, you may wish to have older
students present these tabled data in graphic
form.

B. If you haven’t already done so, divide the class _
into cooperative learning groups of three. Each Once groups have completed the reading
student in a group can take responsibility for and questions, have eat:'h group work together
learning one of the three parts of the readings to prepare a three- to five-minute oral presen-
{“(:{')loﬂia] hlstof)( » “Kaﬁhlﬂir’s resources ” tation to a mOCk Ul’lltcd Natl(_}ns GCnCI’a|
and “Religious discrimination”) and the three Assembly that answers this question: What are
associated questions within each part. Note HaJOL 1CA500.5 for the Kashmir conflict?
that the section on religious discrimination Encourage students to use maps in their pre-
includes the data in Tables 2-4. As a skill- SEHLALIONS;

24 25
" 3
Part 2: Kashmir's resources
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Question_s and Answers for page 25

. 8. How do you think the Maharaja’s decision to join India affected the Hindus and Muslims of
Kashmir?

e Students can deduce that the Maharaja’s decision angered the Muslims, who demanded to
join Pakistan. At the same time, his decision was supported by Hindus, who wished to join
India.

9. Why would the Maharaja prefer to join India rather than Pakistan?

¢ The Maharaja preferred to join India in order to retain his Hindu support and to get the
military protection he needed from India against the threat from Pakistan.

10. What do you think were the feelings of Pakistani Muslims toward this decision? Why?

» The Pakistani Muslims would say that the partitioning planned by the British was not
followed. As defined by partitioning objectives, Kashmir was a natural part of a Muslim
state, Pakistan,

- R —— | tgro Gt D
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Questions and Answers for page 26

If you were a Kashmiri, why would you find it easier to export your timber and other
products to Pakistan rather than to India?

¢ Exporting to Pakistan is easier because Pakistan can be reached by roads and railroads
that follow the major river valleys. Pakistan is simply more accessible from Kashmir than
is India.

. Why do you think Kashmir is the least economically developed state in India?

¢ Kashmir is the least economically developed state in India because of its rugged mountain
topography, its relative inaccessibility to central India, and because its majority Muslim
population may be discriminated against by the central government, which is controlled by
Hindus. Therefore Kashmir may not receive its fair share of central government funding.

3. What role might Kashmir’s resources have in promoting the union of Kashmir with Pakistan?

Or of keeping Kashmir as an Indian state?

* From Mini-Atlas map 4, students can note that Pakistan, which has extensive desert areas,
lacks forest and internal water resources. Kashmir can supply resources not available in
Pakistan, such as timber and water. Kashmir’s secession from India would allow Pakistan a
guaranteed source for needed resources. For the same reason, India would not want to lose
access to Kashmir’s resources.

What attempts have been taken to resolve
this issue?

16

C
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Questions and Answers for page 28

. 14. How do the data in Tables 2—4 support the Kashmiri Muslims’ claims of discrimination?

e These data support the claims because they show that Hindus have a disproportionately
large share of the permanent state-level civil service jobs and officer-rank positions in
the central government. For example, although Muslims account for 64 percent of the
population, they have only 42 percent of the permanent civil-service state jobs and only
7 percent of the officer jobs in the central government.

15. How might the data in Tables 2—4 be related to Kashmiri Muslims’ desires for independence
from India?

* Students might speculate that a group of people who believe they are being unfairly
treated may fight hard for their independence in order to remove themselves from their
uncomfortable position.

continued

What attempts have been taken to resolve

30 this issue? (pages 28-30)

C. Following the oral presentations in Procedure
B, have students return to their cooperative
learning groups to read this section and pre-
pare a second three- to five-minute presenta-
tion to the mock UN General Assembly. In this
presentation, student groups will address this
question: How should the Kashmir conflict be
resolved? (As an alternative, have students
carry out the simulation described in
Procedure D on page 19 of this Teacher’s
Guide.) Use Questions 17-20 on page 30 to
help students focus their discussion.

Religious Conflict 17




16. In addition to Tables 2—4, what other information would you want to have to test the
Kashmiri Muslims’ claims of discrimination?

¢ Students might speculate that, in addition to government employment, the Kashmiri
Muslims get unfair treatment in private-sector jobs, housing, education, and health and
welfare services. Information on human rights violations against Muslims might also be
important. Job discrimination might be indirect: Muslims may lack access to educational
opportunities, the result of which is that they may not qualify for higher positions.
Additional information about these situations would be necessary.

Quesﬁons and Answers for page 30

17. What role has the United Nations played in the dispute over Kashmir? How effective has the
UN been in resolving this conflict?

e The UN ordered a plebiscite in 1948 to determine Kashmir’s governance, but this was
never held because armed conflict between India and Pakistan prevented it. Ultimately, the
UN was successful in establishing a cease-fire line between India and Pakistan (shown on
Figure 4). But because the area is still under dispute, it may be argued that the UN has, in
general, been unsuccessful.

18. Why is this conflict considered one of international importance?

e Students may speculate that any conflict involving two large countries has the potential to
spread. Other factors that make this conflict of international concern is that the world’s
Muslim states can be expected to support Pakistani interests. Also, both India and
Pakistan have attempted to develop nuclear weapons.

19. Do you think this should be called a religious conflict or a political conflict, or is it both?
Explain.

e This is an opinion question; have students defend their choices with reasonable arguments.
Although religious differences are at the heart of the conflict, it is significant that political
interests (concerning natural resources and regional influence) also enter into the conflict.

20. What steps do you think it would take for resolution of the conflict to come about? Explain.

e Use this question to organize a discussion in which students offer suggestions and plans for
resolving the conflict. Any resolution would need to recognize the interests of both India
and Pakistan in order to have a chance art success.

18  Geographic Inquiry into Global Issues
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As an alternative to Procedure C, you may
wish to conduct a simulation in which students
role-play different interest groups in the
Kashmir conflict. Directions and a set of roles
are provided as Handout 1. Tell students that
two roles—the KIM and the MFO—are fic-
tionalized representations of real groups. After
taking time to study their roles and plan
together, students can be brought together to
make brief presentations to a mock UN meet-
ing. Their presentations can again address the
question: How should the Kashmir conflict be
resolved?

For Further Inquiry

Have students write essays on the role that
religion played, compared to other factors, in
the Kashmir conflict. You may wish to have
them document their positions with additional
readings from library materials.
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Why does Northern Ireland
have religious conflict?

Time Required

Three to four 50-minute class periods

Materials Needed

Copies of Activity 3 for all students (optional)

G Glossary Words
partition
Sinn Fein
spatial distribution

terrorism

Getting Started

Read the following Background Note to stu-
dents and ask for their comments to learn how
much they know about this well-publicized
religious conflict.

Rioting, terrorism, and sniping killed
more than 2,200 people from 1969
through 1984 and the religious communi-
ties, Catholic and Protestant, became hos-
tile armed camps. British troops were
brought in to separate them but themselves
became a target of Catholics (Information
Please Almanac 1994, page 281).

BACKGROUND NOTE

In 1966-1969, communal rioting and
street fighting between Protestants and
Catholics occurred in Londonderry [in
Northern Ireland], fomented by extremist
nationalist Protestants, who feared the
Catholics might attain a local majority,
and by Catholics demonstrating for civil
rights.

20  Geographic Inquiry into Global Issues

Why does Northern Ireland
have religious conflict?

Objectives Glossary

Words
= Lot poliicaland | paetition

Where Is Northern Ireland and what is the
conflice?




Procedures

Where is Northern Ireland and what is the
. conflict? (pages 31-32)

A. Have students read this section and locate
Northern Ireland on Figure 6 (page 32).
Discuss Northern Ireland’s relative location in
the world and in the British Isles.
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How did religious conflict come about in
Northern Ireland? (pages 33-34)

B. Have students read this section. As students
read Table 6, “An outline of Irish history,” on

pages 33-34, they can make a list of terms or g R e,
events they do not understand or cannot SR - e
define. Help them clarify these terms in a class o ol
discussion. Students can then answer »_-'-""’““"_

-

Questions 1-4 on page 34 either in class dis-
cussion or in writing.
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Questions and Answers for page 34

1. Which events contributed to the conflict between Ireland and England?

e The events listed in Table 6 that contributed to the conflict between Ireland and England
include the following:

1200  Ireland was given to England.

1500s  England colonized Ireland.

1700  Catholics became a minority in England after the Protestant Reformation.
1874  The Home Rule Movement unified the Irish against the United Kingdom.
1919  The Anglo-Irish War began as an Irish revolution.

1921 Ireland was divided into two parts.

2. How did the events of the 1500s bring advantages to the English and disadvantages to

the Irish?

* England wanted to provide land for its growing population and to replace its dwindling
resources. Colonization provided the agricultural land and resources needed. The land was
taken from the native Irish.

continued
25 326

15 6

How did partition contribute to the conflict? S

COUNTIES OF IRELAND AND
NORTHERN IRELAND
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3. What attitude did the English have toward the Irish that enabled the English to colonize lands
already occupied by the Irish? What other examples of this kind of behavior can you provide?

. e The attitude the English displayed was similar to their attitude toward India, the United
States, and other lands they colonized. The English believed they were superior and had
the right to the land simply because they were a powerful and dominant country. England
wanted the resources to sustain its people and world leadership. Students may volunteer
similar behavior toward Native Americans in the United States.

4. Why do you think Northern Ireland is still not united with the Republic of Ireland?

o Even if students lack the prior knowledge to answer, the question helps to lead into the
next section. Northern Ireland is not united with the predominantly Catholic Republic
of Ireland because it has a Protestant majority who want to remain with the United
Kingdom, which also has a Protestant majority.

How did partition contribute to the conflict? and 8, and discuss their answers to Questions
(pages 35-38) 5-9 on page 38.
C. Divide the class into groups of three or four to

read this section, study Table 7 and Figures 7

Questions and Answers for page 38

5. Based on Table 7, what generalization can you make regarding Catholic and non-Catholic
populations in Northern Ireland?

e There are more non-Catholics than Catholics. The Catholic population has 28 percent of
the population, but the Protestants comprise 46 percent of the population.

6. How well do the religious boundaries in Figure 8 match the political boundaries in Figure 7?

» Religious boundaries do not match the political boundaries.

7. How might inconsistent boundaries contribute to religious conflict?

e The inconsistency in boundaries might contribute to religious conflict if religious
backgrounds and affiliations promote stronger ties than do political boundaries. Political
boundaries might well be ignored over religious boundaries.

. continued
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8. The Roman Catholic Church’s administrative headquarters for all of Ireland is located at
Armagh in Northern Ireland. What effect might this have on the Catholics in Northern
Ireland?

» Those in Northern Ireland could believe that if the Church does not recognize the political
boundaries, then they need not recognize the boundaries either. Those living in the diocese

of Armagh, for instance, might well have strong desires to join the half located in the

Republic of Ireland.

9. What examples do you know about in your local area or elsewhere in the United States or
Canada where boundaries of different groups or organizations do not coincide?

¢ Students may know about municipal boundaries that do not coincide with boundaries of
political districts such as Congressional districts; religious districts (e.g., dioceses) that are

unlikely to fit municipal or other boundaries; metropolitan areas that sprawl beyond
municipal boundaries, often encompassing many municipalities; or school district
boundaries that include more than one municipality. They may also know of national
parks or Native American reservations that cross state boundaries.
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What other social conditions contribute to
the conflict?
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What other social conditions contribute to
the conflict? (pages 38-41)

D. After students read the paragraph under this

heading, ask each group to develop a hypothe-
sis about the relationship of social conditions
to religious conflict in Northern Ireland.
Explain that the method of science (and geog-
raphy) is to formulate a hypothesis and then
test it against data. After checking, hypotheses
are modified so that they more closely match
the empirical evidence.

Have groups write their hypotheses on the
chalkboard. Tell them to study the other data
in this section (Figures 9 and 10 on pages 39
and 40) to check and to rewrite their hypothe-
ses. Encourage groups to reconsider and
rewrite their hypotheses on the chalkboard as
they learn more. [The general idea here is that
unemployment rates are used as an indicator
of equality of economic opportunity.
Catholics generally have poorer economic
status than non-Catholics in Northern Ireland,
which suggests that class differences are also
a basis for this conflict.]

Figure 10 on page 40 may require some
explanation. It is a map of two variables for
districts within Northern Ireland (the six coun-
ties are divided into these administrative coun-
ties). This figure shows, as of 1981, (1) the
percentage of the population that was unem-
ployed in each district (shading patterns), and
(2) the percentage of the population that was
Catholic. Although the correlation is not per-
fect, students can note that higher unemploy-
ment figures are generally associated with a
higher percentage of Catholics.

The use of percentages here is appropriate
for testing the hypothesis that Catholics suffer
a higher rate of unemployment than non-
Catholics. But students may need to be
reminded that percentages tell them nothing
about the total numbers of unemployed per-
sons. For example, a 39 percent unemploy-
ment rate in Strabane, a rural area with a
small population, may affect fewer workers
than a 16 percent rate in Belfast, a major city
with a large population. Although absolute
population figures are not given for the dis-
tricts, Figure 10 is divided into two regions:
(1) the more heavily populated and urbanized
Belfast region, and (2) the less-populated rural
region to the west of Belfast.

Have the groups work together to answer
Questions 10-16 on pages 39 and 41. Several

of these questions ask students to critically
evaluate the data to determine whether it is
fair to draw the conclusion that discrimination
has occurred.

You may wish to assign Activity 3, which has
students examine the data in Figure 10 with
the use of a scatter diagram. This Activity sup-
plements students’ visual examination of
Figure 10 and will, in fact, sharpen their
understanding of the data on rate of unem-
ployment and religion. Activity 3 also teaches
students to make and interpret scatter dia-
grams. [Analysis of Activity 3 suggests that
location may be a more important reason
than religion in explaining unemployment.
See Key for Activity 3.]

Activity 3 is suggested only for use with
older students. If you use this Activity, you
may need to work through it with stu-
dents. But the extra time spent can bene-
fit students in learning an important ana-
lytical skill as well as the value of critical
interpretation of data.
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Que_s_t‘ions and Answers for page 39

10. What generalization can you make from Figure 9 regarding Catholic and non-Catholic

unemployment rates in Northern Ireland? What conditions might account for these

differences?

e Catholic rates are higher than those of non-Catholics. This may be caused by
discrimination against Catholics, lower educational levels among Catholics, larger
percentages of Catholics living in poor, rural areas, and perhaps other reasons.

11. Do the data in Figure 9 prove discrimination against Catholics in employment? Explain.

e No, the information does not prove discrimination, but it does show sharp differences
between Catholics and non-Catholics. These differences present troubling questions that
require answers. A reasonable hypothesis is that discrimination against Catholics is at least
part of the reason they have higher unemployment rates than non-Catholics.
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Questions and Answers for page 41

. 12. According to Figure 10, which three areas had the largest unemployment rates?

e Strabane, Cookstown, and Newry and Mourne are the only three districts with
unemployment rates over 30 percent.

13. What was the percentage of Catholics in the areas having the largest percentage of
unemployment?

e [n 1981, Strabane’s population was 59 percent Catholic, Cookstown had 45 percent
Catholic, and Newry and Mourne had 71 percent Catholic (the highest of any district).

14. What was the percentage of Catholics in the areas with the smallest percentages of
unemployment?

e All of the counties in the Belfast region, plus Coleraine, had unemployment rates under
20 percent. The percentage of Catholics in these districts ranged from highs of 56 percent
(Down) and 38 percent (Craigavon) to less than 10 percent (in Carrickfergus, North
Down, and Castlereagh).

continued

Integration

Education

Social improvements
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15. How would you describe the spatial distribution of unemployment in Northern Ireland? How
would you account for this pattern?

¢ The lowest rates of unemployment are located in the urbanized and industrialized Belfast
region. Generally, rates increase to the west and south, away from Belfast, where the area
becomes more rural and less industrialized. Belfast, the capital of Northern Ireland and a
major port city, is the center of the country’s industry and international transportation, as
well as the largest concentration of population.

16. Do you think Figure 10 supports the hypothesis of discrimination against Catholics? Explain.

¢ Students may note a general correlation between higher Catholic percentages and higher
unemployment rates. This is most visible in the Protestant-dominated Belfast region,
and where there are higher percentages of Catholics and unemployment in outer, less-
populated areas (e.g., Omagh, Derry, Strabane, etc.). This correlation supports, but does

not offer absolute proof of, the hypothesis. The correlation is fairly strong, but not perfect.

One striking exception is the area of Down, in the Belfast region. Down has relatively low
unemployment but a high percentage of Catholics (56 percent).

Rather than claiming that discrimination is the cause of unemployment, one might
argue that Catholics suffer higher unemployment rates because they happen to live in poor
rural areas. It is also possible that both reasons, and perhaps others, work together to
explain the pattern of unemployment and economic opportunity.

What attempts have been made to resolve

the conflict? (pages 41-45) 4%

F. Divide the class into cooperative learning
groups of four. Have each student study one of
the four approaches outlined in this section:
military intervention, education, integration,
and social improvements. Students can teach
others in their groups about the approaches
they have learned, emphasizing what has
worked and what has not worked to resolve
the conflict. They can also offer their ideas on
what could be done to resolve this conflict.
Finally, have groups discuss their answers to
Questions 17-20 on page 44.
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Questions and Answers for page 44

. 17. Would you consider this a war between two armies or a revolution between two peoples?
Explain, using information from Figure 11.

e If this were a war between two armies, the British Army and Royal Ulster Constabulary
would suffer more deaths. Tell students that the nature of this conflict most often involves
terrorist attacks in which bombs are hidden in areas to kill or intimidate, and so most of
the casualties are civilians.

18. What is your evaluation of the effectiveness of the four approaches in resolving the conflict?

® (Clearly there are no right answers to this question. For example, students might argue that
military intervention has not worked because the killing continues and there is no peace.
They might, however, argue that military intervention has kept the level of violence down.
Encourage students to offer their opinions, but be sure they also give reasonable support
for their opinions.

continued

G. Close the lesson by having students read
45 “Truce Holds in Ulster,” on page 45.
Encourage student comments. Remind students
that this conflict has been continuing in some
fashion for over 400 years. Discuss how this
conflict has affected the everyday lives of peo-
HRECRIO D (UL ST ple in Northern Ireland. Ask students to
express their feelings about how it would feel
to live there.

To attempt to quickly resolve this issue in
class using limited information is not possible.
The goal here is to review what has been done
and to have students begin to think about what
steps might be taken to help resolve this con-
flict. You may wish to make a final assignment,
for example, having students write an editorial
for your local newspaper suggesting steps that
might be followed to assist in conflict resolu-
tion.
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19. What happens to the local economy when young people must seek employment outside of
their own community?

e Valuable human resources that could potentially improve the local economy leave the
community for employment opportunities elsewhere. This brings further disadvantages to
the local economy, reducing the chance for equalizing economic opportunity.

20. Give some examples of conflicts in the United States over the issues of employment,

education, integration, and social improvements.

o Accusations of job discrimination are quite common in the United States, especially with
regard to minority groups, although the law requires “equal opportunity employment”
regardless of race, religion, age, or sex. Encourage students to comment on education,
integration, and social improvements in the United States. For example, in some places the
school curriculum has become part of the political agenda of some groups. Encourage

students to give a variety of examples.

For Further Inquiry

30

Have students investigate and report on the
current status of the situation in Northern
[reland.

Have students write an editorial or make a
drawing or cartoon depicting the concerns
over education in Northern Ireland.

Geographic Inquiry into Global Issues

Ask students to draw their image of the “peace
wall.” One side of the drawing can show what
it is, while the other half shows what it
could be.

Invite a guest speaker to visit the class, one
who has visited or lived in Northern Ireland.
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Why does the United States

have religious contlict?

Time Required

Two 50-minute class periods

Materials Needed

None

Glossary Words
archaeology

cairn

polygamy

Stonehenge

Getting Started

You may wish to remind students that many
people came to North America to escape reli-
gious persecution elsewhere. Although there is
a high degree of tolerance for religious differ-
ence in the United States, religious conflicts do
occur. Have students brainstorm a list of reli-
gious conflicts they know about in the United
States. Make a list of these ideas on the chalk-
board. If students do not mention conflicts
over Native American religions (e.g., ghost
dance, peyote use, sacred land), explain that
such conflicts do occur. Tell students that this
lesson is about a conflict occurring over the
use of a Native American religious site.

e Native American mascots, team nicknames,
and symbols are often used in sporting and
other nonreligious uses (e.g., the notorious
“tomahawk chop” used by the fans of the
Atlanta Braves baseball team). Native
American groups have protested these uses, for
example, by asking certain high schools and
professional sports teams to change their nick-
names. Ask students what they think of this
issue and have them attempt to explain both
sides.

Procedures

How do religious conflicts occur in the
United States? (pages 46-47)

A. Open the lesson by having students consider
whether the Constitution’s guarantee of free-
dom of religion is absolute. There are parallels
here with restrictions on freedom of speech
(e.g., the classic case of shouting “Fire!™ in a
crowded theater). The Student DataBook pre-
sents two cases, concerning the Mormons in
the nineteenth century and more recently the
Branch Davidians, wherein religious groups
had their practices challenged by the U.S. gov-
ernment. Discuss Questions 1 and 2 if you
want students to debate this issue further. You
may wish to have students break into small
groups and develop arguments on either side
of the issue and present these arguments in a
formal debate setting.
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que'sﬁon's- and Answers for page 47

1. Do you think that government attempts to control religious cults (such as the Branch .
Davidians) that it labels as potentially dangerous might be considered religious persecution?
Explain.

e Students might argue that cult practices that endanger individuals or communities should
not be guaranteed safety. Others may point out that all religious practices should be
allowed, regardless of how these practices are viewed by dominant groups in society, in
much the same spirit that so-called “hateful” speech is allowed.

2. Under what conditions, if any, do you think freedom of religion should be restricted?

e Encourage students to offer their own opinions on this issue.
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Why are there conflicts concerning the
traditional religions of Native Americans?
(pages 48-52)

B. Have students read this section, which intro-
. duces some conflicts over Native American
religions. Two stories are reprinted, each of
which presents ways in which non-Native
Americans have used traditional Native
American religious practices. In each case,
some Native Americans have taken exception
to non-Native use of traditional rites. Use
Questions 3 and 4 on page 52 to discuss this
issue.

s il SN

ird s

TUAITAL

Aavatbe st wf rebigimn conffit in the Unised Staies is ot the
Medicise Wheel Narional Hisraric Lundmark, m Wyoming's Bigharm
Naiunal Forest {Figure 12 belww), Because of the Medscine Wheed's
obghoss smportance, Natrve Americass want the e clened o
mcin-Narte Americats.

D i i st Gl iy

Why are there conflicts concerning the
traditional religions of Native Americans?

K icts between Native A { oher peoples
in the Unired Stares have » lon; hisiory, Typically, e s o rel-
s frevcdn s st the beast of theie conflicrs. Native Ameticans
rgue that they shuould be allowed o practee their tdional eelis
i wishout interference. Ju many of the traditiosal sacred places
af Narve Ametscan religinng are nrm beng wsed for ather puspoies.
Thin biss e b Lnsud st conflicts in places wsch as Scouth Dhakoes's
Iack Hills—a sacred sice af the Lakinta Sooux—that became & major
fomris aitraction after Mont Riushiwors wab carend. tber conflices
iave ccurred where Native Amerscan busial grounds wese discus
eeved when new brldings or comsmnive werr being excavated.
Shioukd maditicmal Narive Asserican relagioes sars, cerenmbies, o
symbola be used by nos-3

e Amerscan? The fillowisg pews

srary tells about the crntraverry i whes 4 cople whe wete et
Native Americsns praviiced 8 Native Ameetcas rial.

apavaual cleweng.
Siming 1o vetnl darboens wib b e,
Follomers. e 43y0 okl whike misn.
T 0 sttty oues faomgh Naore a@cmlmu-unhm
Aiteticat g el h
LN s s ol B Atricen Infise Movesssr - aald
wd puycsheraput said e can't | ussleds of | dounade® of oo
quuunb"-ﬂ—lh-l-'- badosy et W Vit Sisies

todge cormony, o4 Julies pifice ey Bz sbout el balicly
o e st N bl B e, Spenry cermise—.

Grvgiaphes Dagarry inin (s Fasnsd

The Medicine Wheel vite (s comearly being used for religics cere-
M 1t n religions spmbol

4 Natwnnal Foreat, it i

1y n place thar can
]

s wnk wintten by
Marvhall, wha wan seeling peace sed silice dur
hee lide

iy the fofluwing pasape,

e ot e Wbl Wiaoed fon o v st 1 | chon'v o e, A
1 kvwose s thet vy ||kn-mun;m-ua.ndlmlwhp

-a.m.rh-dwy_l.. -
Medicing, Mssstsle 1 & wind-pwrya. ssble- oy sver (9000 fioe abors sca
wlm-mw-mﬂﬂ-lﬂ{mlﬁ\mw—lhﬂl—

The Madicine Wheel mualf s wn ok, sty pagale, all the wooe iminguny
evaune ir's The wodk of | h_hlklﬂ.ﬂl‘—ﬂ'lllml(hh
v&dmhﬁmnnhmhhiﬁhlmwﬁm.ﬂ#w:
lar wgaken difiating fiarm w vwik foos high comrel s frve mors G e

i
Mo kv whos baslt unmmmmumsmm
o A1) S0 sitdlar sty fond i the Cirest Pl Even she Crowe, wihon

st e i, A b ot £ Ay i Gy wht e whee] was e
ok Srene icieation thisk i sk bave Seen & cebential chuirpien, wasl by
mp—d«u—dwh—tmm-w-qu

mcierd Pl Gl Sum Dance wie. et berw ssciont] Ko i barws.

Figure 13 Location of Medicine Whel National Historie Landmark.

Astivmsstaial stal wrehaetinglaal svibesce conlln Tha popalar, thoagh usssh-
s o i

Toxlity's Plaine Jrebisns. combact viston ey s ofber cesermonids ol the
Meicinn WisL, o they hawrm hat—sdartrst s Isatory — by place bs swrred

The wits roce sneliming Bt wheel W isd s alfriuge; ut my ey, db
wflect i that of & orazy Chimmes e Ad | rirels she wheel, | mady i offes
g it st aved 1o with bt o commm wrmg: boses, fratn. ok,
etk Wi caturesl o sl platic. flommi, fimte tndion of

Religious Conflict



ories similar and how are they different? |
-Native Americans have found value in Native American religious rites,
- - ases, they have also expressed admiration and respect for these practices. The
prmmpal dlffercnce is that the couple in Texas were c:hargmg admission and earning a

living from their sweat-lodge rites, while the woman in Wyoming sought only personal
spiritual comfort from the Medicine Wheel.

4. Do you approve of the uses of Native American religion as portrayed in the two stories?
Explain.

® Encourage students to express their own opinions regarding these stories.

Pobpres coii. S

ol s e st Condeberts Higp, s such porscaal
ot . o it sl . Thi m-—mm
i ] oo

_mammmumnmumwmp
e ich, sl vied senches, muany et (hingy -s-n,’i-m t-l---

—huhll-lhp-llh 1y 18 serben —wnabls b wmsagire for
dwﬁlhﬂhm’& .h-'t-dl m-hrl-ﬁ—

WD i icokiia

How should the conflict over the Modi:lnv
Wheel i Historic Land h be

Tha study of the Medicing Wheel can be consgared o the sudy of
o ol bk, wuch xu the Beble, Churan, o Torah. Ax with many reli
rn; the Medicoe Wheel relates stares of how to develop sptsiual-
y ] bocame e humsa, To g to the Mediine Whee! [t ga i
a place of worship, 1t w4 place thar Matire Ameeicans go o stiedy
thelr pant, theie religious leadees, and che belichs their penple follow;
The Mediine Wheel containg foar grear powers that comelase
wirk the cardinal direczions (Figure 14 em page $35. Morh iepresests
wisdsm and i the wgn of the budfalo. Eaw represents the cagle,
which Tuas the vinioe to e Fai znd wide. Souel is represented by the
nouste, which sees closer 10 the Earrh, West i epresented by the
bear, a powerful animal, The Modiine Whiel is cossdeerd the total
umeerne aned wach part of the wheel reprosents these pare The parr
il the universe can be an object, anmal, lamily messbee, an idea.
theught, expression, feelmg. o amyrhing else {Stom 1972)
‘ﬂznln w each ol tha fror directions repripnis da 2 animal with
Narse A helleve that 8o grow, e ful
Nlihnrp o b i, she i learn 00 teavel the wheel: They
sradly the vign o the mouse 30 be able te see the woeld up close, hur
Ilq’lbuulu];’ mvuwk 2 b bl 10 e 30 the distance s from
" hmnlfumhnllkwhed.m

Hgure 15 Phatogeaph of the Medicne Whesd from the a, s Medcine
Wheel National Historic Landmark.

Vo Conen IIwachivad, FY.

oyl .nur

————

34  Geographic Inquiry into Global Issues



How should the conflict over the Medicine
Wheel National Historic Landmark be
resolved? (pages 52-55)

deliver the group’s view of the Medicine Wheel
conflict. Allow at least 15 minutes for the pre-
sentations.

. C. Divide the class into three, six, or nine small ~ D. Close the module by discussing the opinion

groups, equally dividing among them the three
views presented in the Student DataBook:
(1) “The U.S. Forest Service plan,” (2) “Native
American opposition,” and (3) “Proposal from
the Advisory Council on Historic
Preservation.” Explain to students that they
will work together in their groups to prepare a
presentation at a mock public hearing based
on the view to which they have been assigned.
Each group will select a spokesperson who will

Figure 14 [hagram shawing the symbalam ani mesnigs of the
Mesdicire Wheel

e oo 1072

How. shoulil the Medicese Wherl condlics be rewdved? Wilk s
1591} shoscrabedt the-views of there grougs i people invatved in the
cundlics the 115. Forest Serce, Native Americani, and histmric
pressmvatinnisin,

The U5, Forest Service plan

This gavernment sgemey, which manapes fhe Bighoan Marional
Forest, propuses tn develop a pestion ul the sae fnr e This
woull inchude # beick viewing wall, sdiacent s the Medicine Wheel,
and (nker toeriae necessaties such s roaids and reseroom. Local bowi
fiess leadders i the searby ciry of Lovell, Wyoming, are penmwaing
thin sty dhrvbapment: They hape to ricrate ficoee feom the
Iuvmalwlu 1 winild visit the site. They sec # & an "American
Suntichenge,” & site that shanld be apen and available to the publbc
The Forew Service clama thar everyons has she righs 1o vivit isch s

wite 14 Matinnal Fosve! The Fores Service ban wpread o che the
ares 1n the pebe = 12 ity & year wi bndlams cam practice thelr wpiry
taal rraditions withour imexference.”

questions, Questions 5-9 on page 55. The first
three of these questions ask for student com-
ment on the specific issue of the land-use con-
flict over the Medicine Wheel National
Historic Landmark. These questions can be
used as a focus for discussion of the student
presentations in Procedure C.

Questions 8 and 9 are included to provide
a general forum for discussion of the issue of
religious conflict.
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"-’Qﬁuégtfibns and Answers for page 55

5. Do you agree with the reasons the Forest Service gave for developing the Medicine Wheel as a

‘tourist attraction? Explain.

* Whatever position students take, they should recognize that the Forest Service position
supports local businesspersons in Lovell. It also believes that a designated National
Historic Landmark should be open to the general public, which is the mission of National
Forests.

6. Do you agree with the reasons Native American leaders gave for not developing this as a
tourist site? Explain.

e Native Americans contend that the Medicine Wheel is a sacred shrine, and therefore it
should not be developed or made public, as a sign of respect for Native American religion.
The conflict represents a clash between the concepts of freedom of religion and public
access to federal land.

continued

For Further Inquiry

St o D come into conflict with U.S. laws. Two promi-

Proppal o e adrTiony Codscl oy nent examples are Native Americans’ use of
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Have students use library materials to find and
report on other examples in North America in
which Native American religious values have



7. Do you agree with the compromise suggested by the Advisory Council on Historic
Preservation? Explain.

. e This citizens’ group proposed a compromise by which the site is withdrawn from
unrestricted visitor use and visitors are required to be escorted by Native American guides.

Student opinions about this idea will vary. Encourage students to speculate how each
course of action (Forest Service plan, Native American opposition, or compromise) would
affect both Native Americans and non-Native Americans. Any resolution that does not
take Native American religions seriously and treat them with respect will doubtless be
opposed by Native Americans. On the other hand, if the site had been completely closed to
non—Native Americans, the writer Kathyrn Marshall would not have had her experience
there and would not have been able to write about that experience for others.

Have students consider whether any use of Native American religious rites and sites by
non-Natives should be prohibited. Or do the possible benefits of increased cultural
understanding outweigh this concern?

8-9. Do you think religious conflicts are inevitable? Explain. If religious conflicts are not
inevitable, how do you think they can be avoided?

* These opinion questions are meant to spark class discussion about this issue, as a means to
bring the module to closure. Students may point out fairly that religious conflicts are
certainly nothing new—differences and animosities between some religious groups are
long standing and may well be part of the human experience. On the other hand, it may be
reasonably pointed out that many of the world’s so-called religious conflicts today have
their roots equally in political and/or economic differences between peoples. In these cases,
equitable political resolutions or increasing economic equality may well ameliorate the
conflicts.
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@) Extension Activities
and Resources

1. Related GIGI Modules

* Diversity and Nationalism focuses on the question of how
nations cope with cultural diversity. The major case study for
that module is the former Soviet Union and the difficulties that
ethnic diversity poses for the former Soviet republics. Also,
both of the modules Building New Nations, with a major case
study of Nigeria, and Hunger, with its major focus on Sudan,
examine issues with strong ethnic dimensions. The latter mod-
ule also includes a comparison case study of India.

e Another module dealing with South Asia is Population and
Resources, with a case study of Bangladesh. Bangladesh is also
used as a comparison case study in Natural Hazards.

. 2. Britannica Global Geography System (BGGS)

BGGS provides myriad extension activities to enhance each GIGI
module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS Overview in the tabbed section at the beginning of
this Teacher’s Guide.

3. Related Videos
e EBEC offers these videos about the issues and regions explored
in this module: “Sects and Violence”; “Rivers in Danger: The
Ganges”; “India Unveiled: Changing Social Scene”;
“Revolution of 1688”; and “Bear Dance.”

For more information, or to place an order, call toll-free,
1-800-554-9862.

4. Additional Activities
e Students can investigate a specific religious conflict that inter-
ests them, but encourage them to critically examine the issue to
determine whether religious difference is truly the underlying
cause.

. * Students can investigate their own community or state history,
identifying different religious backgrounds of settlers, where
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5. Writing

people with various religions settled, and whether different
religious groups either assimilated or came into conflict with
local traditions.

Examine other religious conflicts in North America. For exam-
ple, have students go to the library to find materials about the
religious persecution of the Mormons in the nineteenth cen-
tury; or search for information about the treatment of various
religious cults (e.g., the Branch Davidians, the Unification
Church, or the People’s Temple of Jonestown, Guyana.)

Find recipes and have students cook foods from India.
Describe how the foods reflect that country’s culture and
environment.

Have students write essays on how people’s perceptions of
others’ religious expressions can cause conflict.

Show the film Gandhbi and have students complete a report
describing the events depicted concerning India’s independence
from Britain.

6. Outside Experts
Invite guests from India and/or Pakistan to speak with the class
on customs and social structure of the two countries.
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Religious Conflict
Religions of India Lesson 2

Directions: On the outline map on page 2 of this Activity, show the major religion of each
of India’s states and territories. Use the data given on Table 1 on page 16 in the Student
DataBook, which shows the percentages of the population in each state belonging to each
religion.

1. With colored pencils, use one color for each state or territory to show the religion with
the largest percentage. Use a color scheme such as the following, or make up your own:

Green: Hinduism Yellow: Sikhism
Orange: Islam White: Other
Red: Christianity

For example, the majority of the population in Goa is Hindu, so that state would be
colored green. Be sure to complete the key on your map.

2. After completing your map, answer the following questions:

1. What is the locational pattern of the major religions in India?

2. Which religion of India has the most followers?

3. If religious boundaries are stronger than political boundaries, which states might

have the greatest resentment toward the politically dominant Hindu population?
Why?




CtiVity 2 eee page 2

GIGI
Religious Conflict

Lesson 2

) _.T' TR
LR " ! . Majority Religion
> Jammuand J-- [ | Hinduism
,2 Kashmir \_‘
L2 i [ ] istam
L :
= imache i :
l—g:;;;;ﬁlz | | Christianity
| Punjab T ST | _i Sikhism
— : Ch'.anc!igarh [ | ormer |
Haryana; o r_/\’;g\c)‘
% pra
| S 7 "/ ~w<-.
v Uttar _H—Fw“ﬁ. J j
Rajastt FiRaes \M T SATAM
ajasthan D o Nagaland
L. k 1’5\,’] :
-
: Bi ( Meghalaya 7 Mampur
i i~ ihar ~—
‘('“ { Tr1pura
o Gujarat West \,l' \] Mlmram
7 i Madhya Pradesh Bengal \ \.. g
; | - / Orissa 4
| = | ~Dadra and Nagar Haveli 4
Daman and Diu | 2 &
2 Maharashtra \
Andhra i o0 [ .
ades) Y 150 i A
Pradesh | 0 iy I mi l’:rl:-\_[tr\_/
o \ e A et
| 0 200 400 km
Karnataka .. )
| P_c_l_ndilchcrr‘,r
i : % Tamil ‘-
Lakshadweep Vel Nadu Andaman and
.;_ea o Nicobar lslands
T
S
Y |
i
| \ i
[ | A
1 '
\ 4

©1994, Encyclopeedia Britannica, Inc —




Ectivity 2 eee page 1 key o
. Religious Conflict
Religions of India Lesson 2

1. What is the locational pattern of the majority religions in India?

[Hinduism is the maijority religion in all states in India except in the northwest and

northeast. Sikhism is the maijority religion in Punjab, and Islam is the majority

religion in Jammu and Kashmir. Christianity is the majority religion in three

northeastern states, and “Other” (in this case, Buddhism) is the majority in

Arunachal Pradesh, in the extreme northeast.]

2. Which religion of India has the most followers?

[Based on Table 1, all of the most populous states have a sizable Hindu majority.

Therefore, it is reasonable for students to speculate that Hindus are the largest group

(as confirmed by Figure 3 on page 17 in the Student DataBook).]

3. If religious boundaries are stronger than political boundaries, which states might have
the greatest resentment toward the politically dominant Hindu population? Why?

. [Punjab, with a Sikh majority, and Jammu and Kashmir, with a Muslim maijority, are
two states without Hindu majorities and therefore are likely to resent being
controlled by Hindus. There might also be resentment by the Christian and Buddhist

majority populations found in the small northeastern states.]
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Religious Conflict
Kashmir Simulation Lesson 3

Directions: During this activity you will assume the role of a person involved in the
Kashmir conflict. Four groups, the Kashmir Independence Movement, the Muslim
Fundamentalist Organization, the Government of India, and the Government of Pakistan,
will argue their positions to the United Nations delegation. These roles are described in the
subsequent pages. The steps of this simulation are as follows:

1. You will meet with other members of your group, study your role, and select a
spokesperson.

2. Your group will prepare for the UN meeting by writing a statement. The state-

ment can include your group’s background and experiences in Kashmir, and

what you want the UN to do to resolve the conflict.

Your spokesperson will present your group’s statement.

The group will help your spokesperson answer any questions from the UN.

The UN will meet to determine what recommendations it will make to the

Security Council.

6. The UN will present its recommendations to the class, including its justifications
for its decisions.

n B W
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Kashmir Independence Movement

You are a member of the Kashmir Independence Movement (KIM), which is
an organization seeking independence for Kashmir. You believe that the state of
Kashmir should gain independence from India and remain independent from
Pakistan. The KIM is well known for its terrorism and willingness to use strong
military force.

The KIM was receiving financial backing from Pakistan until Kashmir decided to
proclaim independence rather than fight to join Pakistan. Pakistan no longer wants
to send your group the needed military equipment and supplies without a guarantee
it will fight to join Pakistan. Kashmir feels Pakistan is economically weak, with a
government that can be just as dictatorial as India’s. Kashmir does not want to
merely exchange its present slavery status for a new master.

You have asked the Organization of Islamic Countries (OIC) to help finance
your fight for independence, but so far the OIC has not supported you. You still
hope the Islamic countries of the world will recognize your plight and come to help
Kashmir achieve complete independence.
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Muslim Fundamentalist Organization

As a Kashmiri Muslim, you have watched the continuing disputes between
Pakistan and India. You are convinced that the time is ripe to separate from India
and join Pakistan. You want to join Pakistan in a holy war against India.

Your Muslim Fundamentalist Organization (MFO) includes over 30 different
factions or smaller groups having different objectives. As a result, it is difficult to
identify a leader or create a plan of action. Every faction has its own idea of how to
achieve independence from India and unity with Pakistan.

Most participants agree that the fundamental Islamic beliefs must be followed.
Currently, you are very concerned over the deplorable, non-Islamic behaviors that
are allowed in the cities of Kashmir. Your group wants to stop the sales of liquor
immediately, close all movie theaters, and demand that women once again cover
their faces with veils. The MFO wants to return to the basic Islamic beliefs and
remove all Western influences from Kashmir.

In the past, the MFO has demonstrated their beliefs. On one occasion, over
8,000 Muslims from Pakistan and Kashmir marched to the cease-fire zone demand-
ing that India allow Kashmir to join Pakistan.

You think the Pakistani government is not doing enough to help arm the MFO.
Therefore, your group has been sending arms dealers into Afghanistan for financial
and military help. And Afghani fighters have been coming to Kashmir to fight with
rebel groups.
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As a government official you know that India is a secular state, which means a
state that is not governed according to the principles or beliefs of a certain religion.
The idea that Muslims must create their own state or become part of Pakistan
because they are a religious majority in the state of Kashmir seems irrational to you.
Just because Muslims have a majority over the Hindus in Kashmir does not justify
the creation of a new Islamic country or annexation to Pakistan. In fact, about
11 percent of India’s population—about 99 million—are Muslims.

India’s concern is to protect Kashmir and all of its people regardless of their reli-
gion. India will zot give up Kashmir. You believe that India’s government must take
a tough stand on this issue. Kashmir is difficult to protect and defend against rebel-
lion simply because of its location, so you know a revolution could succeed.

Your government has been very open to talks to all factions or groups involved.
You continually encourage the rebels to put down their arms and pledge their loyal-
ty to India.

The political scene in the capital, New Delhi, has been frightening. On one day
alone, over 50,000 marchers paraded down the streets denouncing the role Pakistan
has played in arming Kashmiri Muslim rebels. The marchers demanded that the
rebel training camps in Pakistan be destroyed by the Indian army immediately.
Strong forces within India threaten a change in India’s leadership if forceful action is
not taken to quell the rebellion in Kashmir.
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Government of Pakistan

Pakistan demands that Kashmir become a part of Pakistan. The government and
people of Pakistan firmly believe that Kashmir is a part of Pakistan, especially when
viewed historically. With the partition of India after independence from Britain,
Pakistan became an independent country based upon its Islamic religious majority.
However, Kashmir remained part of India, even though it too had a Muslim majori-
ty. Since that time, Muslims have openly rebelled against the Hindu majority of
India. Muslims believe that Kashmir should naturally become part of Pakistan.

As a government official, your concern is for the Muslims being killed and
wounded fighting in Kashmir. There are constant skirmishes across the cease-fire
line and in Kashmir’s cities. Your concern is also for the Muslims in Kashmir who
are still being treated as second-class citizens by the Indian government. At times
they are not even allowed their rights to walk on the streets, and often they must
obey unreasonable curfews.

The people of Pakistan want a strong leader who will demand action to free
Kashmir and the majority of Muslims living there. The Muslims of Pakistan have
supported strong leaders willing to stand up against India. They recently overthrew
one Prime Minister who took little action against India in support of the Muslims in
Kashmir. The feeling of the Pakistani people is very strong. They have repeatedly
voiced their opinion to unite with their fellow Muslims in Kashmir.
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United Nations Delegation

As a member of this delegation, your job is to examine the information, listen to
the different groups, and make a recommendation to the Security Council of the
United Nations. Your recommendation should be supported by the information and
suggested resolutions presented by the various groups.

You are very concerned over the threat of nuclear war, since both India and
Pakistan have nuclear weapons. Reports have come from Pakistan that on occasions
of heavy ground fighting with India, Pakistani fighter jets have been observed being
fitted for nuclear warheads.

Since 1948, the UN Security Council has placed United Nations forces at the
border of Kashmir. There are approximately 40 persons in the United Nations
Military Observation Group of India and Pakistan patrolling the cease-fire line.
These troops represent eight countries. Their job is to observe and report all military
activity to the United Nations.

In 1972, the Simla Agreement ended conflict between India and Pakistan over
Kashmir. This agreement stated that the Kashmir conflict be settled between India
and Pakistan, and that no other countries can enter the dispute or take sides and
help in the conflict.




ﬁctivity 3 eee page 1 .

Religious Conflict
Scatter Diagram Lesson 4

Directions: The purpose of Activity 3 is to supplement your visual examination of Figure
10 on page 40 in the Student DataBook. This will help sharpen your description of the corre-
lation between unemployment rate and religion in Northern Ireland.

The data in Figure 10 have been converted into the table below. On the graph provided
on the next page, make a scatter diagram of the data in the table by plotting a point for each
district. The point for Strabane has been plotted for you. With one color, plot the points rep-
resenting areas within the Belfast region, and with a different color, plot the points represent-
ing areas outside the Belfast region. Indicate in the key which color you used to identify each
region. Then answer Questions 1 and 2 below the graph.

Unemployment rate Catholic population
District (percentage) (percentage)
Outside Belfast region
Armagh 20 42
Ballymoney 20 28
Coleraine 19 22
Cookstown 36 45
Derry 20 67
Dungannon 29 45
Fermanagh 26 35
Limavady 207 50
Magherafelt 28 50
Moyle 25 48
Newry and Mourne 32 71
Omagh 22 59
Strabane 39 59
Within Belfast region
Antrim 18 25
Ards 16 13
Ballymena 14 17
Banbridge 17 25
Belfast 16 33
Castlereagh 18 7
Carrickfergus 21 8
Craigavon Ly 38
Down 16 56
Larne 12 25
Lisburn 18 20
Newtownabbey 17 10

North Down 16 9
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1. Does the diagram show a perfect correlation between Catholic population and
unemployment? How would you describe the correlation?
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2. In trying to explain unemployment, which of the following two hypotheses do you
think is more strongly supported by your scatter diagram: What matters most in
explaining unemployment in Northern Ireland is (a) religion or (b) location? Explain

your choice.
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1. Does the diagram show a perfect correlation between Catholic population and unem-
ployment? How would you describe the correlation?

[No, all points would have to lie along a straight line to show a perfect correlation.

But there is a tendency for unemployment to rise as the percentage of Catholic

population rises. A lack of a strong correlation suggests that there are reasons other

than religion to explain the pattern of unemployment.]
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How Well Has TVA Worked? Lesson 4

2

In trying to explain unemployment, which of the following two hypotheses do you
think is more strongly supported by your scatter diagram: What matters most in
explaining unemployment in Northern Ireland is (a) religion or (b) location? Explain
your choice.
[Considering all areas, the unemployment rate tends to rise as the percentage of
Catholics rises. This relationship holds, although less strongly, for areas outside the

Belfast region, but there is no such relationship inside the Belfast region. Because

points cluster by region—areas outside the Belfast region have almost uniformly

higher unemployment than areas inside the Belfast region—the location hypothesis

(b) seems the better of the two.]
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Memo to the Student
from the GIGI Staff

GIGI stands for Geographic Inquiry into Global Issues, which is
the name of a series of modules. Each module inquires into a differ-
ent world issue. We wrote this memo to explain that GIGI is differ-
ent from most textbooks you have used.

With GIGI, you can have fun learning if you think like a scientist
or detective. The main business of both scientists and detectives is
puzzle-solving. They use information (“data” to the scientist and
“evidence” to the detective) to test their solutions to puzzles. This is
what you do with GIGI. GIGI poses many puzzles about important
global issues: Each module centers around a major question, each
lesson title is a question, and there are many other questions within
each lesson. GIGI gives you real data about the world to use in solv-
ing these puzzles.

To enjoy and learn from GIGI, you have to take chances by pos-
ing questions and answers. Just as scientists and detectives cannot
always be sure they have the right answers, you will sometimes be
uncertain with GIGL. But that’s OK! What’s important is that you
try hard to come up with answers, even when you’re not sure. Many
of GIGI’s questions don’t have clear-cut, correct answers. Instead,
they ask for your interpretations or opinions. (Scientists and detec-
tives are expected to do this, too.) You also need to ask your own
questions. If you ask a good question in class, that can sometimes be
more helpful to you and your classmates than giving an answer.

The data you will examine come in many forms: maps, graphs,
tables, photos, cartoons, and written text (including quotations).
Many of these come from other sources. Unlike most textbooks, but
typical of articles in scientific journals, GIGI gives its sources of data
with in-text references and full reference lists. Where an idea or
piece of information appears in GIG], its author and year of publica-
tion are given in parentheses, for example: (Gregory 1990). If the
material used is quoted directly, page numbers are also included, for
example: (Gregory 1990, pages 3-5). At the end of the module
you’ll find a list of references, alphabetized by authors’ last names,
with complete publication information for the sources used.

To help you understand the problems, GIGI uses “case studies.”
These are examples of the global issue that are found in real places.
“Major case studies” detail the issue in a selected world region. You
will also find one or two shorter case studies that show variations of
the issue in other regions.

We hope your geographic inquiries are fun and worthwhile!
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contribute to conflict?

» What do you know about religious conflict?
o What causes religious conflict?

» Do you think religious conflicts are only about
religion?

« How do religious conflicts change peoples and places?

Newspapers and television remind us every day of how much
conflict there is in the world among peoples and nations. Religion,
one of the most powerful of culture traits, is a central issue in many
of these conflicts. Religion is reflected in the philosophies, art,
architecture, and leadership that influence everyone’s lives today.
Religions have provided cohesiveness in societies, as people observe
religious practices collectively.
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But in some cases throughout history, wars have been fought in
the name of religion. Why systems of faith and worship that profess
peace and love should become associated with war and hate is an
age-old question that this module cannot answer. But you will study
i1y this module about two of the world’s major religious conflicts—
one in India’s state of Kashmir and the other in Northern Ireland.
And you will be reminded that the United States is not without its
religious conflicts.

5
e
- -\J“-‘\
Religious rights of Y
Native Americans F Y

= = Religious diversity, conflict
with Pakistan over Kashmir

© Encyclopadia Britannica, Inc.

Questions You Will Consider in This Module

s Where are some of the world’s major religious
conflicts?

o What are the effects religious conflicts have on peoples
and places?

o What are some of the causes of religious conflicts?

» How are religious differences sometimes used to
achieve political purposes?

» What attempts have been made to resolve major
religious conflicts?

o How effective have these attempts been?
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Where in the world do
you tind religious conflict?

Objectives

In this lesson, you will

* Locate places having
religious conflicts.

* Begin to identify reasons
for religious conflicts.

Glossary Words

Buddhism partition
Christianity region
Hinduism religion
Islam state

Judaism subcontinent
mosque terrorism

Prayer in India.
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What is religious conflict?

Figure 1 A cartoonist’s view of religious conflict.

Source: Keefe 1990.

1. What do you thir;‘k the cartoonist is saying about
religious conflict in Figure 12

2. Why do you think the cartoon is titled “One God”?

3. If you were to give the cartoon a different title, what
would it be? Why?

4. Where do you think such conflict exists?
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R10TING CONTINUES UNABATED:
DEATH TOLL IN INDIA NEARS 700
AFTER MOSQUE RAZING

ew Delhi, India—Rioters
N wielding hatchets and home-

made  bombs  rampaged
throughout India yesterday in a third
day of religious violence.

Reports said nearly 700 people died
in Hindu-Muslim fighting, including
200 yesterday alone.

Zealots, acting in the name of
religion, left a trail of brutality and
desecration as they battled over the
demolition of an ancient mosque [in
the town of Ayodhya] by Hindu
extremists on Sunday.

Since then, Bombay’s massive
slum district, Dharabi, a patchwork of
Hindu and Muslim colonies, has
become a war zone. . . .

Devout Hindus believe the 430-
year-old mosque stood on the ruins of
a prehistoric Hindu shrine marking
the birthplace of Rama, an important
god in Hindu mythology.

The mosque’s destruction prompted
widespread savagery and destruction
in India and in neighboring Pakistan
and Bangladesh (Associated Press
1992, page 12A).

B e === = R

SIKHS ATTACK BUS,
KiLL THREE IN INDIA

ew Delhi, India—Sikh mili-
N tants attacked a bus in Punjab,

killing three members of the

governing Congress Party as they

traveled to a mass rally against terror-
ism and religious intolerance yester-
day (Associated Press 1993, page
15A).

You hear about or see the results of religious conflict through
news reports, such as the ones above. Many of these conflicts are life
threatening, destructive, and seem to be never-ending (Figure 1 on
page 5). But occasionally a glimmer of hope shines through when a
story such as the following is reported.
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FENCES: ISRAEL-VATICAN PACT
A “MILESTONE”

erusalem—Israel and the

J Vatican signed an agreement

yesterday to begin diplomatic

relations, ending the 45-year refusal

by the Catholic Church to recognize
the Jewish state.

The agreement was described by
both sides as a political and religious
milestone after 2,000 years of enmity
between Christians and Jews. Pope
John Paul II is likely to make a pil-
grimage to Jerusalem, maybe in 1994,
once diplomatic ties are in place.

“We thought the time was proper.
We have new, positive developments
that must be taken into consideration,”
said the Vatican’s representative,
Monsignor Claudio Celli, after sign-
ing the pact.

Chief among them is the prospect
of peace between Israel and the
Palestinians, and the possibility their
ongoing negotiations may decide the
future of Jerusalem. . . .

“Behind the agreement there are
thousands of years of history, full of
hatred, fear and ignorance,” said Yossi
Beilin, Israel’s deputy foreign minis-
|

Catholic-Jewish dialogue began in
1965, when the Second Vatican
Council repudiated the idea of collec-
tive Jewish guilt for Jesus’s death.

Jews resented the Vatican’s silence
in the Holocaust and what many saw
as hostility to modern Israel. . . .
(Struck 1993, page 1).

This lesson introduces you to some religious conflicts taking place
in the world today. It also helps you begin to analyze reasons for

these conflicts.

Where are some major religious conflicts
located?

Think about what you already know about religious conflict,
where it occurs, and why. As you read the rest of thlS lesson, consider

the following questions.
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Here are brief profiles of some of the major religious conflicts
taking place in the world in 1994, when this book was written. What
is the current status of these conflicts? Why do you think change
has—or has not—taken place?

Northern Ireland

Ireland, a predominantly Roman Catholic island, revolted in
1919 against the ruling British, who were largely Protestant. The rev-
olution ended in the division of the island into the independent—and
mostly Catholic—Republic of Ireland and Northern Ireland, which
remained part of the United Kingdom. Catholics who lived in
Northern Ireland preferred to remain with the rest of free Ireland.
Terrorist activities and violence conducted by the rebel faction called
the Irish Republican Army (IRA) and by factions of the Protestant
group have continued over the years.

Bosnia-Herzegovina

This former Yugoslav republic declared its independence in 1992
and almost immediately plunged into a three-way civil war. The terri-
tory of Bosnia is contested among Croats, Serbs, and Bosnian
Muslims. Although the reasons for this war are largely political, reli-
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gious differences also explain the long-standing hostilities among
Bosnia’s three ethnic groups. Croats and Serbs are predominantly
Christian, but Croats are mainly Catholics and Serbs are members of
an eastern Orthodox church. Bosnian Muslims converted to Islam
during Turkey’s occupation of the region, which lasted about 400
years. Both Serbs and Croats take pride in their resistance to Islam
during that long occupation, and their disagreements with Bosnia’s
Muslims date back to that occupation.

Armenia and Azerbaijan

This war is the most intense conflict affecting the new countries
formed after the breakup of the former Soviet Union. It involves
Armenia, which is the world’s oldest Christian nation (dating from
about 300 A.D.), and Azerbaijan, which is 87 percent Muslim.
Thousands have been killed in fighting over a territory called
Nagomo-Karabakh. This area lies entirely within Azerbaijan, but
its population is 75 percent Armenian. Armenians want Nagorno-
Karabakh to become part of Armenia.

Azeri women flee Armenian shelling near Nagorno-Karabakh.
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Nigeria

Nigeria has two main religious regions. The northern part of the
country has a majority of Muslims. Southern Nigeria is mainly
Christian, with a Muslim minority. The central part of Nigeria has a
mixture of Muslims and Christians and people who follow tradition-
al African religions, which are based on a belief in many gods and
spirits. For many years Nigeria has been troubled by divisions and
conflict between its Muslim north and Christian south.

Chad

This landlocked country COVEIs & large area but has a very sparse
population. Religious division has grown between the Muslims living
in the northern and the central areas and the Christians and follow-
ers of traditional African religions living in southern Chad.

Sudan

As in Chad, Muslims are the majority of the population in the
north. But people in southern Sudan are predominantly Christian or
followers of traditional African religions. Civil war erupted in 1983
when the government of Sudan, controlled by Muslims, adopted the
Islamic laws and forced the southern non-Muslims to live under
them. Thousands of people became refugees from this war; food
shortages have caused many deaths in the refugee camps.

Sri Lanka

Three major groups populate the island of Sri Lanka: Buddhist,
Hindu, and Muslim. Minority groups believe they are being treated
with prejudice and discrimination. Thousands of people have been
killed in fighting among these groups, and thousands more have left
their homes and the nation to €scape the war.

Philippines

Over 80 percent of the Filipinos are Roman Catholic and the rest
are Protestant and Muslim. Muslims are attempting to gain more
democratic rights, and some Muslims have rebelled against the gov-
ernment.
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Crowds attempt to restrain Buddhist monks during a riot in Colombo, Sri Lanka.

Lebanon

Economic classes tend to be split along religious lines: Christians
in the middle and upper classes, Muslims in the middle and lower
classes. Palestinian refugees from the Arab-Israeli conflict are in the
poorest classes. Power struggles continue between Christians and
Muslims—Ileading to political assassinations, bombings, and mass
destruction of the country. Lebanon has been used as a base by ter-
rorists who make raids into Israel. Israel bombs Lebanon in retalia-
tion.

Israel

In 1948, the United Nations divided the region of Palestine into
two parts. One part was to become the homeland for the Jews, and
the other was to be a state for the Palestinian Arabs. No Palestinian
state has yet been established. Since this decision, there has been con-
tinual warfare between Jews, Palestinians, and other Arab nations
over territorial ownership in the region.
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Iraq

About 80 percent of the population are Arabs and 15 percent are
Kurds. The Arabs living in central and southern Iraq are mainly fol-
lowers of a branch of Islam called Shi’ah. The Kurds, who live in
northern Iraq, are members of the Sunni branch of Islam. The Iraqi
government has promised more self-government for the Kurds, yet
fighting continues. The Kurds want their own country independent
from Shi’ah control.

Iran

[ran is an Islamic state, controlled by religious leaders.
Opposition to Islamic religious rule and laws is not allowed. Shi’ah
Muslims account for 90 percent of the population and Sunni
Muslims account for 8 percent. The largest religious minority, the
Bahn, are forbidden to practice their faith. There is little toleration
for Christians, Jews, or other religious minorities.

In Iraq, young female guerrillas in traditional Kurdish garb hold deadly accessories.
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Pakistan

When India won its independence from Britain in 1947, the sub-
continent was partitioned between Pakistan and India. Since then
there has been continual conflict between the Muslims of Pakistan
and the Hindus of India over an area called Kashmir. Kashmir, a state
of India whose population is mostly Muslim, lives under Hindu con-
trol. The Muslims of Kashmir want either to become a part of
Pakistan or to gain complete independence.

India

India continues to fight with Pakistan over the rights to Kashmir.
Additional conflict arises in this principally Hindu country over the
state of Punjab, which has a large Sikh population that seeks greater
local political control. The Sikh religion began in the fifteenth centu-
ry as an attempt to blend Hinduism and Islam, but the Sikh religion
has since become opposed to both older faiths. In the next lesson you
will examine India’s religious regions.
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Where do the religions
of India come into conflict?

Objectives Glossary Words
In this lesson, you will Buddhism
» Identify major religions of Christianity

India and discover India’s Hinduism
religious regions.

Islam

. I—Iy'pf)thesme wThere_ region
religious conflict might e

occur in India. religion

state

subcontinent

What are India’s major religions and where are
they found?

In Lesson 1 you identified India as a country experiencing reli-
gious conflicts. In this lesson, you will consider reasons for these con-
flicts. India has been influenced by and has influenced many different
countries and cultures. Two of the world’s great religions—Buddhism
and Hinduism—originated in India and spread to other parts of Asia.
Other religions, such as Christianity and Islam, were introduced to
India by invasions of neighboring peoples. Arab conquerors reached
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India in the early eighth century A.D., and by the twelfth century
many areas of the country had substantial Muslim populations
through conversion and immigration. European powers, such as
Britain, Portugal, France, and the Netherlands, colonized coastal
areas of India beginning in the sixteenth century. By the nineteenth
century, Great Britain had extended its colonial control across the
Indian subcontinent. The British influence and missionaries sent to
convert the population to Christianity strongly affected India’s exist-
ing cultures.

Modern India is divided into 25 states and seven territories, simi-
lar to the way states and territories make up the United States. States
in India have different cultural characteristics, reflecting their various
historical influences. When the data in Table 1 on page 16 are
mapped, they reveal some striking regional differences.

A Hindu holy man in India.
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Table 1 Religions of India by state

than 1 percent.

a World Year Book 1992; Government of India 1980; U.S. Central Intelligence
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How do the religions of India and Pakistan
compare?

Islam
- Others

Figure 2  Percentage of population in Pakistan by religion.

Source: Clements 1991.

_ Hinduism
- Islam

Figure 3  Percentage of population in India by religion.

Source: Clements 1991.
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1. What are the differences between the percentage of
population following the major religions of Pakistan and
India?

2. Why do you think Christianity and Hinduism are not
shown in Figure 2?

3. What is the approximate ratio of Hindus to Muslims in
India?

4. Why do you think Pakistan is so heavily Muslim and
India is so heavily Hindu?

5. What do you think it would be like to be a Muslim in
India, a Hindu in Pakistan, or a Christian in either India
or Pakistan?
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What is the nature of
religious conflict in Kashmir?

Objectives

In this lesson, you will

¢ Locate Kashmir and
describe its physical
characteristics.

» Analyze events and
conditions that
contributed to conflict
in Kashmir.

» Evaluate claims of
religious discrimination
against Muslims in
Kashmir.

¢ Describe previous attempts
to resolve the Kashmir
conflict and formulate a
just resolution.

Where is Kashmir and what is it like?

Glossary
Words

accessibility
maharaja
partition
plebiscite
relative location
separatists

state
subcontinent

terrorism

Located in northwestern India, Kashmir (Figure 4 on page 20) is
about the size of Utah. The Indian state is officially named Jammu
and Kashmir, but it is commonly referred to as Kashmir. This state
extends from the Himalaya and Karakoram mountain ranges in the
north and northeast, which make up 90 percent of Kashmir, to lower
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lands in the southwest. For much of its history, Kashmir has been
regarded as a garden paradise because of its beautiful mountains,
lakes, and wildflowers.

| Area claimed and controlled by India;
status disputed by Pakistan

- Area cantrolled by Pakistan and
claimed by India
Areas controlled by China and
claimed by India
= = Kashmir borders
— |nternational boundanes
— — |ndia-Pakistan cease-fire line
A Maior roads:
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Figure 4  Kashmir.

Kashmir’s ancient history began 5,000 years ago when it lay on
the far northern frontier of the Harappa culture, one of the earliest
known civilizations in the world. The people developed their civiliza-
tion along the valley of the Indus River. The river begins high in the
Himalaya Mountains, flows through Kashmir, and then through the
center of Pakistan. The river and the warm, dry climate of the Indus
Valley provided conditions favorable to agricultural production and
the growth of large urban populations.

Kashmir was invaded by surrounding peoples and empires many
times over thousands of years. Most of these invasions came over-
land from the north and west (Figure 5 on page 21). Different peo-
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ples brought in new ideas that influenced the region’s government,
religion, boundaries, and language. At one time, in the ninth and
tenth centuries, it was the most important power in the upper Indus
Valley, and its dominion extended over much of what is today the
Punjab region of Pakistan and India.

It often took hundreds of years for the impact from the outside
world to affect the interior region of India. The long distances that
conquering forces had to travel and the primitive modes of trans-
portation made invasions slow and difficult. India was somewhat
isolated, being primarily surrounded by an extensive mountain range
and uncharted oceans.
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Figure 5 Major invasion routes into India.



Sheep and goat herding in Kashmir.




Religious Conflict 23

What events and conditions contributed to
religious conflict in Kashmir?

In order to understand the conflict over Kashmir, it is necessary to
look at colonial history, Kashmir’s resources, and religious discrimi-
nation in the region.

Part 1: Colonial history

Like the United States, India was once a colony of Great Britain.
In India, however, independence came much later. The British, as well
as other Europeans, arrived and colonized much of the Indian sub-
continent beginning in the 1750s. For well over 100 years the British
East India Company built roads, railroads, and telegraph lines
through the country, connecting people of differing backgrounds and
beliefs. Over time, however, the Indian peoples began to resent
British colonization and domination, and the desire for Indian
national unity and independence grew. This desire culminated in a
revolt in 1857 that led to a transfer of power from the East India
Company to the British Crown. In many ways, this was similar to the
events that occurred in the United States in the late 1700s.

The Indian subcontinent also included more than 560 princely
states, which were small areas each ruled by a prince or monarch.
Eventually, many of these princely states were taken over by other
states, thus creating larger and more powerful states. For instance,
the present state of Jammu and Kashmir was once composed of five
different princely states.

Jammu had been ruled for many years by a Maharaja, an
absolute monarch. Citizens were denied the right to participate in
government. The Maharaja and his family were Hindu. The union of
Jammu and Kashmir came about when the Maharaja of Jammu pur-
chased the Kashmir Valley, which was occupied by Muslim peoples.
The Maharaja had used his power to help the British military take
control of northern India. For providing this help, the British sold the
Kashmir Valley to the Maharaja. The valley held 4 million people,

93 percent of whom were Muslim.

The Maharaja violated the rights of the Hindus as well as the
Muslims. Muslims created the Jammu and Kashmir National
Congress in order to call for citizens’ rights and for representative
government. Hindus, who also lacked these rights, soon joined the
Congress.

At the same time, other princely states within the subcontinent
began to unite and demand freedom from the British. In 1947, after
continued revolution and turmoil, the British government agreed to
“partition,” the division of the subcontinent into independent coun-
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tries (Marshall 1991). This allowed each state to determine its OWn
future. The British wanted to maintain existing cultures and bound-
aries. The western region, which was overwhelmingly Muslim,
demanded the creation of a new Muslim nation. The new nation
would be called Pakistan, meaning “land of the pure.” The heavily
Muslim southeastern part of the subcontinent was also originally
part of Pakistan. (In 1971 it became the separate country of
Bangladesh.) The remaining states were primarily Hindu, and they
united to form modern India (Gupta 1966).

The Maharaja of Kashmir chose to remain independent and not
join either India or Pakistan. But the Muslim majority demanded that
Kashmir become part of Pakistan. Muslim military forces from
Pakistan began invading Kashmir to free the Muslims. The Maharaja
then called for assistance from the Indian army, which was airlifted
to the capital of Srinagar, and he signed an agreement making
Kashmir part of India (Gupta 1966; Gupta 1968; Lamb 1992; World
Book Encyclopedia 1989).

Muslim refugees flee to Pakistan in 1947.
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Part 2: Kashmir’s resources

Relative location can be a powerful resource. Kashmir’s location
s considered strategic because of its proximity to three large, power-
ful countries—China, India, and Pakistan. Several international
boundaries in the region are disputed (Figure 4 on page 20).

Kashmir contains a variety of natural and human resources. Most
of the timber produced in Kashmir is marketed and sold in Pakistan.
Almost 25 percent of Kashmir’s revenue comes from timber exports.
Additional revenue comes from selling a variety of fruits and vegeta-
bles, as well as woolen goods and carpets, tO Pakistan. Most imports
into Kashmir come from Pakistan.

Kashmir is the least developed state in India. Its location has
inhibited extensive development of mining and industry, but it does
have potential for future mineral production. Pakistan also needs all
of these resources.

The transportation routes shown on Figure 4 help determine the
accessibility of Kashmir’s resources to markets in Pakistan and India.
Three rivers—the Indus, Jhelum, and Chenab—receive some of their
waters from the Kashmir region before flowing into the undisputed
territory of Pakistan (Figure 4). If India were to cut the flow of water
‘nto Pakistan, as it did in 1948, millions of acres of irrigated land
would dry up, and millions of lives would be threatened.

A treaty in 1960 gave Pakistan the rights to the Indus, Jhelum,
and Chenab rivers, while India received the rights to the Sutlej, Ravi,
and Beas Rivers. But hostility between India and Pakistan raises
questions about these rights. Kashmir was allowed use of the water
from these rivers as needed, but if Kashmir became independent,
rights to the water might have to be renegotiated.
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11. If you were a Kashmiri, why would you find it easier to
sort your timber and other products to Pakistan rather

than to India?

12. Why do you thmk Kashmir is the least economically
developed state in India?

13. What role might Kashmir’s resources have in promoting
the union ‘of Kashmir with Pakistan? Or of keeping
Kashmir as an Indian state?

Part 3: Religious discrimination

Many Hindus and Muslims have lived peacefully as neighbors in
Kashmir for many years. But some Muslims claim they suffer from
prejudice and discrimination. For example, by law, Muslims have
equal rights to job opportunities, but they claim they are discrimin-
ated against in employment even though they are the majority in
Kashmir (Table 2 on page 27).

The Indus River basin in Pakistan.
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Table 2  Population of Kashmir by religious group

Source: Bose et al. 1990.
The following data show how jobs are allocated by religious

groups in both state (Table 3) and central (Table 4) government
positions in Kashmir.

Table 3  Kashmir state government employment, by religious group
and job category, 1987

Source: Bose et al. 1990.

Table 4  Central (Indian) govemm'éﬁt;bfficérs"_jpb's_ in Kashmir, by
religious group, 1989

Source: Boe_ etal. 199'0.
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14. How do the data in Tables 2—4 support the Kashmiri
Muslims’ claims of discrimination?

15. How might the data in Tables 2—4 be related to Kashmiri
Muslims’ desires for independence from India?

16. In addition to Tables 2-4, what other information would
you want to have to test the Kashmiri Muslims’ claims of
discrimination?

What attempts have been taken to resolve
this issue?

Kashmir has suffered constant turmoil since the subcontinent was
partitioned in 1947. Muslims there believe they should have been
joined to Pakistan, and the Hindus believe they should remain a state
of India. To complicate matters more, Kashmir separatists have been
waging armed rebellion, trying to create an independent state.

Attempts to resolve this issue began almost at the same time as
partition. Open hostility and fighting broke out, and the United
Nations was called to intercede almost immediately. A long and con-
tinuing process to resolve this conflict followed (Table 5 on page 29).

Muslim demonstrators
burn the Indian flag in
a protest demanding

secession of Kashmir.
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Table 5  Attempts to resolve the Kashmiri conflict

1948 The United Nations ordered a plebiscite in Kashmir—a
popular vote to determine the type of government Kashmir
would have. The United Nations also ordered the withdrawal
of Pakistani troops from India. The plebiscite was supported
by Pakistan but opposed by India. Because troops from both
India and Pakistan remained, Kashmir never had the
plebiscite. It was argued that the fighting would not stop
long enough to guarantee a peaceful and fair election.
Hostilities continued.

1949 The UN ordered a cease-fire on the Kashmir border and elec-
tions were to be held. Yet no agreement could be reached
on a date to hold the plebiscite. A cease-fire zone, called
Azad Kashmir, was created to help keep the warring parties

apart.
1965 India and Pakistan go to war over Kashmir.
1966 The Tashkent Declaration was signed, an agreement intend-

ing to end military hostilities, but the dispute continued.

1972 Bangladesh became an independent country in 1971. As
East Pakistan, it had fought a civil war with West Pakistan for
its independence. The 1972 Simla agreement between India
and Pakistan ended the Pakistani civil war, which led to the
creation of independent Bangladesh. It also called for negoti-
ations to settle the Indo-Pakistani conflict over Kashmir. No
other countries are to enter the dispute or take sides and
help in the conflict.

Sources: MacFarquhar 1990; U.S. News and World Report 1990; World Book Encyclopedia
1989; Rocky Mountain News 1990.

Since 1948 the Security Council of the United Nations has placed
forces at the cease-fire line between Kashmir and Pakistan (Figure 4
on page 20). These troops, representing eight countries, are called the
United Nations Military Observation Group of India and Pakistan.
Their job is to observe and report all military activity to the United
Nations.

Kashmir was placed under “President’s rule” (martial law) in
January 1990, when Kashmiri separatists stepped up terrorist acts.
Thousands have died in rioting and fighting between militant sepa-
ratists and Indian security forces. India, strongly opposed to giving
up Kashmir, has been trying to repress the uprising, but Pakistan has
been encouraging it. Many innocent Kashmiris have been caught in
the middle (Hogdin 1990). In their attempts to maintain control,
Indian forces committed human rights violations against ordinary cit-
izens, which created an anti-Indian attitude among the Kashmiri gen-
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eral public (Bose et al. 1990; Asia Watch 1993). Newspaper head-
lines in the 1990s showed the heightened intensity of the conflict. ‘

“India tanks on border of Pakistan; disputed Kashmir area key
to clashes” (Denver Post 1990)

“Moslems short on guns, long on faith; plotters brewing up
holy war with Hindus to sever ties to India” (Rocky Mountain News
1990)

“The Kashmir question: could fresh trouble on the Indo-
Pakistani border spark the world’s first-ever nuclear exchange?”

(MacFarquhar 1990)
“pakistani police gunfire halts Kashmiri suicide race into India”

(Denver Post 1992)
“Indian troops fire at Kashmiris” (Anderson 1993)

In October and November 1993, a small group of Kashmiri mili-
rants took over the Hazratbal Mosque in Srinagar, Kashmir.
Hazratbal is famous for a relic kept there of a hair of the Prophet
Mohammed, and it is considered by Muslims to be the holiest site in
Kashmir. The militants, demanding Kashmir’s independence, were
besieged in the mosque for 15 days. Their demands were not met but
they did embarrass the Indian central government and bring interna-
tional attention to their cause (Baweja 1993). The Indian government
showed more caution in this case than in its earlier storming of the
Sikh’s golden temple in Amritsar, which led to riots in many cities
and to the assassination of Indian Prime Minister Indira Gandhi.

Pakistan succeeded in getting the United Nations Human Rights
Commission to consider a motion to condemn India for abuses in
Kashmir, but the motion was defeated (Gupta 1994).

17. What role has the United Nations played in the dispute
over Kashmir? How effective has the UN been in
resolving this conflict?

18. Why is this conflict considered one of international
importance?
19. Do you think this should be called a religious conflict or
a political conflict, or is it both? Explain.
20. What steps do you think it would take for resolution of
the conflict to come about? Explain.
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Why does Northern Ireland
have religious conflict?

Glossary
Words

partition
Sinn Fein
spatial distribution

terrorism

Where is Northern Ireland and what is the
conflict?

The island of Ireland contains two different political entities. One
is the independent country called the Republic of Ireland. The other,
Northern Ireland, is part of the United Kingdom with England,
Scotland, and Wales (Figure 6 on page 32). Northern Ireland is
slightly larger than Connecticut and has a total population of
approximately 1.5 million. The Irish Republic’s population of over
3.5 million is predominantly Catholic, but Northern Ireland has a
Protestant majority. The Catholic minority in Northern Ireland is

_.‘-I_:"rv—'—'.___ _‘ -
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fighting to separate Northern Ireland from British control and incor-
porate it into the Irish Republic. Protestants in Northern Ireland are
fighting to retain British control, because they would become the
minority should Northern Ireland join the Republic.

BRITISH ISLES ..

' | (¢ Qia
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Figure 6  The British Isles, showing both the United Kingdom
(including Northern Ireland) and the Republic of Ireland.
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How did religious conflict come about in
Northern Ireland?

This conflict is not a new one. It began centuries ago (Table 6
below). As you review Table 6, try to identify events that caused con-
flicts between Protestants and Catholics. Also try to spot events
reflecting other decisions that could have caused conflict between
England and Ireland.

Table 6  An outline of Irish history

400 B.C. The Celts, a powerful tribal group from Europe, migrated
to Ireland. Their settlements resulted in the island being
divided into five large kingdoms.

432 A.D. st. patrick entered Ireland, converting the Irish to
Christianity.
1100s The pope in Rome gave Ireland to King Henry Il of England
as a reward for his influence in making England a strong
[ Catholic country. At this time both England and Ireland

were primarily Catholic. (Protestantism didn’t exist yet.)

1500s Large areas of land in Ireland were seized by England and
then given to English citizens to farm and colonize. Much
3 of the land taken was in the northern area and along the
east coast of Ireland. The Irish, who had been farming the
land, lost their rights to the land. Many became tenants
under the new English landlords.

1500s-1700s  King Henry VIIl of England challenged Catholic laws, lead-

‘ ing to a “protest” movement against the Catholic Church,
which was called the Protestant Reformation. After years of
bloodshed, England became a Protestant country. Ireland
refused to change to Protestantism and remained a
Catholic country. But Irish Catholics were forced from their
land by the English. By law, the Irish could no longer pur-
chase, rent, or inherit land.

1801 The Act of Union is passed; the island of Ireland officially
becomes part of the “United Kingdom of Great Britain and
Ireland.”

1846 The potato famine resulted in the death of about 750,000

Irish. Economic hardships caused by the famine created a

mass out-migration of the Irish, resulting in a sharp drop in
population. From a population of over 8 million in 1845,
the population of Ireland dropped to about 4 million by
the twentieth century. The British tried to stop this eco-
nomic disaster by allowing the Irish to buy, rent, and man-
age their land. This helped stop migration and encourage

) agricultural production that Britain needed.

continued
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1874

1919

1921

1948

‘The Home Rule Movement was created to unify the Irish

into a powerful organization. It began to demand lrish
independence from the United Kingdom.

The Anglo-Irish War began as a revolution by the Irish
against British rule. It was also the beginning of the pow-
erful use and influence of the Irish Ré]tmblican Army (IRA).

The Anglo-Irish Treaty formally ended the war and parti-

tioned the Irish Free State from Northern Ireland. The Irish

Free State controlled its own government and was made
hern Ireland was created from

ost ately th

thern Ireland demanded union with the
‘ree State.

e State formally became an independent
public of Ireland. Today it is com-
rel. Northern Ireland -emains a
Iso includes England,
‘are under one gov-

Sources: U.S. Department of State 1 991; World Book Encyclopedia 1989.
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How did partition contribute to the conflict?

The distribution of religious affiliations in Northern Ireland today
(Table 7 below) is partly a legacy of the partition in 1921. At that
time, Great Britain agreed to separate Ireland into Protestant and
Catholic regions. The British attempted to take into account the
majority religious group within each region when they drew the
boundary. The most northerly province of Ireland, Ulster, consisted
of nine counties, six of which were predominantly Protestant. These
people were descendants of the large number of English colonists
who settled in Northern Ireland during the earlier colonial period.
The English in Ireland supported the Protestant movement in
England.

Table 7  Religious affiliations in Northern Ireland

19§1§opuiat‘mn Percentage
Roman Catholic 414,532 28
Protestant 680,021 46
Others 112,822 8
Not affiliated 274,584 18
Total 1,481,959 100

Source: Europa World Year Book 1990.

The original partition of Northern Ireland from the rest of Ireland
‘ncluded all nine counties that made up Ulster. But three of these
counties (Donegal, Cavan, and Monaghan) were predominantly
Catholic. The decision to include these counties in Northern Ireland
led to great anger and social unrest in the Catholic community. An
immediate change was made in the boundary, allowing those three
Catholic counties to join with the Republic of Ireland (Figure 7 on
page 36).
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below). Note that three of the dioceses now lie partly within the
Republic of Ireland and partly within Northern Ireland. And the
head of the Roman Catholic Church in Ireland is still located in the
county of Armagh, Northern Ireland.

CATHOLIC ARCHDIOCESES AND DIOCESES
ON THE ISLAND OF IRELAND

NORTHERN
IRELAND

ATLANTIC
OCEAN

IRISH
SEA

REPUBLIC
OF
IRELAND

—— Archdiocese Boundary
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©1994, Encyclopaedia Britannica, Inc.

Figure 8  Boundaries of the Roman Catholic Church’s archdioceses
and dioceses on the island of Ireland.
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What other social conditions contribute to
the conflict?

Many who study the conflict in Northern Ireland argue that it is
based on more than religious differences. Additional causes for this
conflict can be found in social conditions. Catholics in Northern
Ireland frequently claim that they are treated with prejudice and dis-
crimination in such areas as housing, education, and employment.
Figure 9 shows unemployment in the United Kingdom and Northern
Ireland with reference to Catholic and non-Catholic populations.
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30.2%

Percentage unemployed

Figure 9

Catholic and non-Catholic unemployment rates, Northern
ireland and United Kingdom.

Source: Cullen 1989.

National-level data allow generalizations about the country as a

whole, but they hide important geographic variations—that is, place-
to-place differences within the country.
the best-paying, more-skille

It is important to realize that
d jobs in Northern Ireland are located in




’M  Geographic Inquiry into Global Issues

and around Belfast, the capital. Belfast is a port, where most of
Northern Ireland’s industrial and business complexes are located.
Moving west from Belfast, one finds fewer industries.

In Northern Ireland as a whole, there are two Catholics for every
three Protestants. But again, there are place-to-place variations in the
percentages of Catholics and non-Catholics within Northern Ireland.
The greatest concentrations of Protestants are found in and around
Belfast, while larger percentages of Catholics are found to the west,
in the more rural region. The 1981 unemployment rates and the per-
centages of non-Catholics for districts in Northern Ireland are shown
in Figure 10 below. Although Figure 10 gives 1981 data, the basic
pattern shown has persisted for many years.

UNEMPLOYMENT IN NORTHERN IRELAND |

Unemployrment rate for district

- 30%: and over
] 20% o 20%
[ Under20%

—— Boundary of Beliast region

59 Fercentage of Catholic
popilation in boldface:

™~ Ngm_ Qnebbav
‘a_{tr' kfergus

1994, Encyclopadia Britannica, Inc.

Figure 10  Unemployment and non-Catholics, percentages by area in
Northern Ireland, 1981.
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What attempts have been made to resolve
the conflict?

Attempts to resolve the conflict in Northern Ireland have taken
several approaches, including military intervention, education, inte-
gration, and social improvements.

Military intervention

The conflict in Northern Ireland is often portrayed by scenes of
terrorist bombings shown on television and in newspaper photos.
The British Army entered the conflict in 1969, in an attempt to quell
the “uprising.” But deaths from terrorist activity, both by the IRA
and the extremist Protestant paramilitary groups, continue. By
August 1992, more than 3,000 people out of Northern Ireland’s pop-
ulation of 1.5 million had been killed since 1969. If Northern Ireland
had as many people as the United States, the proportionate number
of people killed in the conflict would be about one-half million—
about 10 times the number of Americans killed during the Vietnam
War (Denver Post 1992). From 1969 to 1988, Irish civilians (includ-
ing paramilitary personnel), British soldiers, and the police (Royal
Ulster Constabulary) all had deaths related to the conflict in
Northern Ireland (Figure 11 on page 42).
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Deaths per year
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Figure 11 Deaths in Northern Ireland related to the conflict,

1969-1988.

Source: Wright 1989.

Education

Two separate school systems have developed in Northern Ireland
since the partition of Ireland: private Catholic schools, and state
schools whose enrollment is 95 percent Protestant. A problem for
parents is what their children are being taught in these schools. For
instance, in history classes, historical figures such as the people who
started the Protestant Reformation are sometimes seen as heroes by
Protestants but as villains by Catholics. On the other hand, revolu-
tionary activities that led to the independence of Ireland can be
viewed as heroic acts by Catholics but as treason by Protestants.
Both Protestants and Catholics demand that their history and values
be taught. Despite these problems in elementary schools, higher edu-
cation can be a powerful force in the lives of some individuals, as the

following story shows.
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Growing up on the Ross Road in West Belfast, Gerard
McQuillen knew the only way out was to get an education.

Too many of the older boys he knew had either given up or
never tried. It was easy to give up. No one really blamed you.

You could join the Irish Republican Army. You could walk
downtown to steal cars. . . .

McQuillen decided he would prevail. He studied hard and got
into Queen’s University. Succeeding in a place where so many had
simply given up, he was [the success story] of West Belfast.

But there was no job waiting for Gerard McQuillen when he
graduated with an engineering degree. The local union, which
controls the premier jobs, would not take him. And so last year he
left. Now 22, he lives in Scotland, where he found an engineering
firm impressed with his honors degree. . . .

A study . . . by Robert Miller, a sociologist at Queen’s, showed
that one in six college graduates leaves Northern Ireland immedi-
ately upon graduation, without even looking for a job at home
(Cullen 1989, page 1).

Integration

—— — — —

The “peace wall” is a concrete barrier dividing Catholic and
Protestant communities in West Belfast. The surrounding buildings
were destroyed as a result of bombs and bullets. On the Catholic side
of the wall, graffiti depicts a mortar shell killing a policeman. On the
Protestant side are pictures of the assassin who shot three Catholics
who were attending a funeral. New homes had been built in the area
in an attempt to encourage integration—Protestants and Catholics
living together in the same neighborhoods. These homes were
bombed so badly they were finally torn down. Now a park has
replaced the homes, because people refused to live so close to the
riots and violence (Fisher 1989).

Social improvements

In 1989, the British government planned to put $10 million into a
training and job-creation program in Bel fast. But East Belfast, the
Protestant section, was to receive 10 times more money than the
more impoverished and Catholic-dominated West Belfast. In another
case, the British government refused to support a county-based social
service center because the government believed it to be a front for the
outlawed IRA. The center includes a nursery, elementary school, and
other employment services (Cullen 1989).
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17. Would you consider this a war between two armies
or a revolution between two peoples? Explain, using
information from Figure 11.

18. What is your evaluation of the effectiveness of the four
approaches in resolving the conflict?

19. What happens to the local economy when young people
must seek employment outside of their own community?

20. Give some examples of conflicts in the United States over
the issues of employment, education, integration, and
social improvements.

Developments in 1994, including a cease-fire, held out hope that
the conflict might finally be resolved. But as the following story
reports, some people in Northern Ireland remained skeptical. What
does this story tell you about how the religious conflict in Northern
Ireland affects people’s everyday lives?

British soldiers set up a
roadblock in Belfast after
a terrorist bombing.
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TRUCE HoLDS IN ULSTER

elfast, Northern Ireland—The
B Irish Republican Army’s 72-

hour cease-fire may be in
place, but many people are resigned to
more conflict.

“Anybody who thinks the IRA have
killed their last person or planted their
last bomb doesn’t understand what
they're about,” said Richard Ellis, a
Protestant shopper taking advantage
of the cease-fire to browse in the
city’s oft-bombed downtown stores.

“This conflict’s gone on 25 years.
Don’t you tell me that if the [IRA]
call it off for three days that really
changes anything,” agreed Bridie
O’Hara, a Catholic mother pushing
her two young daughters along in a
stroller.

The IRA’s allied Sinn Fein party
says the truce is designed to give

British leaders enough breathing
space to agree to renewed talks.

Britain agreed in December with
the Irish government that Sinn Fein
can join talks only after the IRA ends
its campaign against British rule of
Northern Ireland. Prime Minister John
Major’s office said it would not
respond to a letter delivered yesterday
by Sinn Fein, pressing for a meeting.

For those who live here, yesterday
meant another day at a desk, in the
welfare line, slogging through the rain
to get the shopping done. More sol-
diers than usual patrolled the streets
on foot and in armored vehicles.

The cease-fire has offered some
people a few days’ peace of mind—
though for Catholics the fear of pro-
British extremists remains.
(Associated Press 1994, page 16A).

In August of 1994, when this book was being completed, the IRA
announced a cease-fire with no time limits. Thus, hopes for a resolu-
tion of the conflict were raised again.
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Why does the United States

have religious contlict?

Objectives Glossary
Words

archaeology

In this lesson, you will

* Consider cases in which

freedom of religion was cairn
restricted in the United polygamy
States.

Stonehenge

* Evaluate conflicts over
traditional Native
American religions.

¢ Describe how to resolve
a conflict over the use
of a Native American
religious site.

How do religious conflicts occur in the United
States?

The First Amendment to the U.S. Constitution starts out this way:
“Congress shall make no law respecting an establishment of religion,
or prohibiting the free exercise thereof. . . .” The United States was
founded on this principle of religious freedom, yet it is by no means
free from religious conflict. Differences in religion cause conflicts in
the United States. Although these conflicts seldom lead to violence
and bloodshed, they still have deeply affected the lives of many
people.




Religious Conflict

Religious conflicts in the United States have sometimes occurred
when a group of people followed a new or different religion. In the
nineteenth century, for example, the Mormons (members of the
Church of Jesus Christ of Latter-Day Saints) were persecuted in
the north and midwest because of their new interpretations of
Christianity. Followers of this religion fled this persecution and set-
tled in what is now Utah. Even in their new territory, Mormons had
conflicts with the U.S. government because some of their religious
practices (€.8., polygamy) were outlawed. The Mormons had to agree
to abolish polygamy before Utah could be admitted as a state.

More recently, other small religious groups have run into trouble
with the U.S. government. The Branch Davidians, for example, were
convinced that they could not openly practice their religious beliefs.
They retreated into a rural compound outside Waco, Texas, and
amassed weapons and ammunition to defend themselves. The U.S.
government raided the compound, saying the group had many illegal
weapons. The tragic results of this confrontation were widely report-
ed, as for example in the following news story.

Siege of Branch Davidians cult voted top
religious story of 1993

Religion-news specialists say the top religion story of 1993 [in
the United States] was the government’s prolonged, deadly siege
of the Branch Davidians, which scholars saw as a dangerous
precedent for dealing with peculiar faiths.

Eighty-six members perished in the engulfing fire that swept
the cult’s compound near Waco, Texas, when federal officers
mounted a paramilitary assault after a 51-day standoff.

In the government's initial raid on February 28, four officers
and six Davidians were slain in the exchange of gunfire. .
(Cornell 1994, page 15A).
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Why are there conflicts concerning the
traditional religions of Native Americans?

Religious conflicts between Native Americans and other peoples
in the United States have a long history. Typically, the issue of reli-
gious freedom is at the heart of these conflicts. Native Americans
argue that they should be allowed to practice their traditional reli-
gions without interference. But many of the traditional sacred places
of Native American religions are now being used for other purposes.
This has led to land-use conflicts in places such as South Dakota’s

Black Hills

a sacred site of the Lakota Sioux—that became a major

tourist attraction after Mount Rushmore was carved. Other conflicts
have occurred where Native American burial grounds were discov-
ered when new buildings or communities were being excavated.

Should traditional Native American religious sites, ceremonies, or
symbols be used by non—Native Americans? The following news
story tells about the controversy caused when a couple who were not
Native Americans practiced a Native American ritual.

NON-INDIANS’ USE OF RITUALS
OFFENDS NATIVE AMERICANS

ioga, Texas—Each Saturday,

T Darrel Hillbick asks the Stone

People to release ancient

American Indian teachings through

steam rising from heated rocks
splashed with water.

Perspiration drips from his body as
mist from the holy water and heated
rocks turns the ceremonial lodge of
willow and tarpaulin into a sauna for
spiritual cleansing.

Sitting in total darkness with his
followers, the 45-year-old white man
tries to summon spirits through Native
American song and prayer.

The former United Methodist min-
ister and psychotherapist said he can’t
put a price on the spiritual healing he
shares though his rendition of a sweat-
lodge ceremony, an Indian purifica-
tion rite. But he and his partner, Jenny

Kays, advertise a $20 admission fee
for those who come to Healing
Springs Ranch [Texas| to experience
the ceremony.

Non-Indians practicing American
Indian culture for profit has become a
national trend in recent years.
Everything from medicine pouches to
sacred rituals are sold, some adver-
tised in the back pages of New Age
magazines, newsletters, and directo-
ries.

It's a trend that many Native
Americans consider sacrilegious. . . .
Clyde Bellecourt, co-founder of the
American Indian Movement . . . said
“hundreds of thousands” of non-
Indians across the United States
exploit native culture by selling what
they know about traditional beliefs
and ceremonies. . . .




“I don’t care if he was charging five
cents a person. He’s still exploiting
Indians, and he’s wrong,” Bellecourt
saida.:

Hillbick said the $20 charge is for
the counseling he gives people who
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come to the ceremony. And because
he has given up his psychotherapy
practice, the sweat lodge is his only
source of income (Michel 1994, pages
21A, 27A).

Another site of religious conflict in the United States is at the
Medicine Wheel National Historic Landmark, in Wyoming’s Bighorn
National Forest (Figure 12 below). Because of the Medicine Wheel’s
religious importance, Native Americans want the site closed to

non—Native Americans.
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The Medicine Wheel site is currently being used for religious cere-
monies by Native Americans, who consider it a religious symbol
(Wilkinson 1991). But because it lies within a National Forest, it is
open to visits from anyone. The Medicine Wheel is a place that can
also have special meaning to non-Native Americans, as you can see
in the following passage. This was written by a woman, Kathryn
Marshall, who was seeking peace and solace during a difficult time in
her life.

A VISIT TO THE MEDICINE WHEEL

I've come to the Medicine Wheel for a reason: what it is, I don’t yet know. All
I know is that my life has recently come unmoored, and I feel paralyzed by
painful questions. . . . So I drove to the great stone wheel on Medicine Mountain
in the Big Horns of Wyoming.

Medicine Mountain is a wind-swept table-top some 10,000 feet above sea
level with a soaring view of the Big Horn Basin’s rococo faults and folds. . . .

The Medicine Wheel itself is an old, stony puzzle, all the more intriguing
because it's the work of human hands [Figure 13 on page 51]. Composed of indi-
vidual stones, it forms a whitish circle 245 feet in circumference, with 28 irregu-
lar spokes radiating from a two-foot-high central cairn; five more cairns are
spaced at odd intervals along the rim, and a sixth rests just outside it.

No one knows who built the Bighorn wheel, the largest and most compelling
of 40 or 50 similar structures found on the Great Plains. Even the Crows, who
discovered it around 1776, when they migrated to the Bighorn Basin, are unable
to trace its origins. And no one can say with certainty what the wheel was used
for. Some scientists think it may have been a celestial observatory, used by
astronomer-priests to predict seasonal cycles and to interpret starry messages.
Former Crow tribal chairman Robert Yellowtail believes the Bighorn wheel is an
ancient Plains Indian Sun Dance site. But how ancient? No one knows.
Astronomical and archaeological evidence conflict: The popular, though unsub-
stantiated, assumption is that the wheel is pre-Columbian.

Today’s Plains Indians conduct vision quests and other ceremonies at the
Medicine Wheel, for they know that—whatever its history—the place is sacred
ground. . . .

The wire fence enclosing the wheel is thick with offerings; to my eyes, the
effect is that of a crazy Christmas tree. As I circle the wheel, I study the offer-
ings, most of them tied in place with bits of cotton string: bones, feathers, rocks,
beadwork, wind-tattered banners, dried and plastic flowers, little bundles of
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tobacco, even—oddly—American and Confederate flags, and such personal
mementos as socks and underwear. Taking a silver hoop from my ear, I fasten it
to the wire, then circle the wheel agam This time I study the stones. I also wrack
my brain trying to recall what I’ve read about the latent [hidden] meaning here.

1 know the Medicine Wheel is an ancient symbol of the universe used by most
North and South American Indians, and that it embodies the idea of ge
the only constant and the only source of wholeness or light. ‘Of course
so rich and varied teaches many other things as well, but on this late-summer
morning when I feel trapped like a fly in amber—unable to imagine the future
and certain 1 lack the strength to face it—all I can remember is that the great
wheel turns. . . . (Marshall 1992, pages 17-18).

Figure 13  Photograph of the Medicine Wheel from the air, at Medicine
Wheel National Historic Landmark.

Source: Corson Hirschfeld, 1989.
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How should the conflict over the Medicine
Wheel National Historic Landmark be resolved?

The study of the Medicine Wheel can be compared to the study of
a holy book, such as the Bible, Quran, or Torah. As with many reli-
gions, the Medicine Wheel relates stories of how to develop spiritual-
ly and become more human. To go to the Medicine Wheel is to go to
a place of worship. It is a place that Native Americans go to study
their past, their religious leaders, and the beliefs their people follow.

The Medicine Wheel contains four great powers that correlate
with the cardinal directions (Figure 14 on page 53). North represents
wisdom and is the sign of the buffalo. East represents the eagle,
which has the vision to see far and wide. South is represented by the
mouse, which sees closer to the Earth. West is represented by the
bear, a powerful animal. The Medicine Wheel is considered the total
universe and each part of the wheel represents these parts. The part
of the universe can be an object, animal, family member, an idea,
thought, expression, feeling, or anything else (Storm 1972).

Notice how each of the four directions represents an animal with
specific characteristics. Native Americans believe that to grow, to ful-
fill their purpose in life, they must learn to travel the wheel. They
study the sign of the mouse to be able to see the world up close, but
they also study the eagle, to be able to see in the distance and from
another dimension. Life is the process of circling the wheel, to
grow—to become a total person.
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North
Wisdom
Buffalo
White

West East
Introspection e @ lllumination

Bear @ oo ® o ® © ® Eagle

Black e Yellow

South
Innocence
Mouse
Green

Figure 14 Diagram showing the symbolism and meanings of the
Medicine Wheel.

Source: Storm 1972.

How should the Medicine Wheel conflict be resolved? Wilkinson
(1991) described the views of three groups of people involved in the
conflict: the U.S. Forest Service, Native Americans, and historic
preservationists.

The U.S. Forest Service plan

This government agency, which manages the Bighorn National
Forest, proposes to develop a portion of the site for tourism. This
would include a brick viewing wall, adjacent to the Medicine Wheel,
and other tourist necessities such as roads and restrooms. Local busi-
ness leaders in the nearby city of Lovell, Wyoming, are promoting
the site’s development. They hope to generate income from the
tourists who would visit the site. They see it as an “American
Stonehenge,” a site that should be open and available to the public.
The Forest Service claims that everyone has the right to visit such a
site in a National Forest. The Forest Service has agreed to close the
area to the public “12 days a year so Indians can practice their spiri-
tual traditions without interference.”
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Personal offerings tied on fence around Medicine Wheel National Historic Landmark.

Native American opposition

Native American groups oppose the Forest Service’s tourism plan.
“The federal government has no respect for our sacred shrine or the
Indian people who regularly worship there,” said William Tall Bull,

a nationally known historian with the Northern Cheyenne. “What
would they think if we decided to erect tourist facilities next to the
National Cathedral in Washington and gather outside the windows
each week to watch non-Indian people pray?” Native Americans
believe the viewing wall would destroy the meaning of the site and
would invade its spiritual meaning and purpose. Although the area
would be closed to the public for 12 days a year, critics say half of
those days fall in months when heavy snow is on the mountain.

Native Americans have asked the government to suspend devel-
opment near the wheel and on nearby Medicine Mountain, consid-
ered by many tribes to be “a spiritual-power point.”

Nicole Price of the Medicine Wheel Alliance, a group representing
several tribes, emphasized the need to show respect for the Native
Americans. She claimed that the Forest Service is not following a
1983 mandate “reaffirmed by President Bush in 1989, that all agency
initiatives must be sensitive to Native American religious beliefs and
practices.”
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Proposal from the Advisory Council on
Historic Preservation

This citizen’s group wants to see the site reflect the purpose for
which it was originally intended. They suggest that “traditional cul-
tural use take administrative priority over public recreational use.”
But they argue that public access to the site is important for increas-
ing the understanding of non—Native Americans about Native
American culture. Therefore, they have recommended a compromise.
They want the Forest Service to “withdraw the sacred site from unre-
stricted visitor use and require that visitors be escorted by Indian
guides.” And they would limit the numbers of visitors allowed at the
Medicine Wheel.




Glossary

Accessibility The degree of ease with
which it is possible to reach a certain
location from other locations.

Archaeologist A scientist who studies the
life and culture of ancient peoples.

Buddhism The religion founded in the
sixth century B.C. in northern India by
Gautama Buddha, who came to
understand certain truths through suf-
fering and meditation. At one time
the state religion of India, it gradually
declined there but spread to countries
outside India.

Cairn A small pile of rocks built as a
monument or marker.

Christianity The religion founded upon
Jesus Christ, a Jew, who died on a
cross in Jerusalem in about 30 A.D.
Rivalries caused the Church to break
into Eastern and Western forms in
1054, and later, in 1517, the
Western, or Roman Catholic, Church
was split by the Reformation, from
which were formed Protestant
denominations.

Hinduism The major religion of India, it
is considered the oldest religion in the
world. It has no single set of beliefs or
all-powerful god, but rather is based
on speculations about the nature of
the universe and the human soul.

Islam The religion founded in Arabia by
Mohammed between 610 and 632.
Islam means “surrender to the will of
Allah” the all-powerful God.
Disagreements within Islam caused
the division into two sects, called
Sunnis and Shi*ahs.

Judaism The religion of the descendants
of the tribes of Israel dating back over
5,000 years. They settled in Palestine
and were held together by Moses,
who gave them religious unity in the
worship of Yahweh, the God who
had chosen Israel to be his people.
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Maharaja The title of a Hindu prince hav-
ing power within a Hindu state.

Mosque A Muslim place of worship.

Partition The division of territory, usually
to establish separate political units.

Plebiscite A vote by people to determine
their own form of government.

Polygamy The practice of having more
than one wife or husband at a single
time.

Region A geographic area that displays
unity in terms of selected criteria.

Relative location The geographical posi-
tion of a place based on reference to
its relationship to other places.

Religion A system of belief, faith, and
worship. Some religions, such as
[slam, Buddhism, and Christianity,
are called world religions because
they have been spread widely from
their origins by missionaries and
immigrants to many diverse places
and peoples throughout the world.
On the other hand, there are many
local traditions—so-called traditional
religions—that are associated with
native peoples everywhere.

Separatists People actively working to
bring about the secession of a terri-
tory.

Sinn Fein The political wing of the Irish
Republican Army.

Spatial distribution A set of locations of a
particular phenomenon within an
area, e.g., the locations of all mosques
in Chicago.

State A territory with internationally rec-
ognized boundaries and an indepen-
dent government.

Stonchenge A prehistoric structure of
stones in southwest England.
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Subcontinent In general, a large land mass India, Bangladesh, Nepal, and Bhutan
that is part of a larger continent. As are found.
used in this module, it refers to the
Indian subcontinent in South Asia, Terrorism The use of fear and violence for

on which the countries of Pakistan, political purposes.
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