
BRITANNICA
GLOBAL GEOGRAPHY

BGGS Overview

BGGS is the Britannica
Gl ob aI G e o gr aphy Sy stem,
a modular electronic
learning system which
combines the latest peda-
gogical approach to geogra-

phy leaming with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:

. Geographic lnquiry into GIobaI lssues
(GIGI) Student DataBooks

o Teacher's Guides with Overhead Trans-
parencies in a three-ring binder

o Laminated Mini-Atlases to accompany
each module

. BGGS CD-ROM with User's Manual
o 3 BGGS Videodiscs with Barcode Guides
o 3 thematic posters

This section of your Teacher's Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography leaming for you and your
students!

I. GIGI
Geographic Inquiry into Global Issues (GIGD
is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

fapan
Former Soviet Union

East Asia

Australia / N ew Zealand / P acific

North Africa/ Southwest Asia

Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as "Why are people in the world
hungry?" and "Is freedom of movement a basic
human fight?" The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year's geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.



Each module comprises a Teacher's Guide rn a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module's DataBook to be placed in the
student's binder.

GIGI print materials are organized in a unique
fashion. The Teacher's Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher's Guide page. The Teacher's Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module's Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher's Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
"Memo to the Teacher from the GIGI Staff" in
each Teacher's Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD-ROM
The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Brttannica Global Geography System, This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica's innovative geography reference
program GeopediarM all on a single disk. Here
are some of the ways you and your class can use
this software:

o When preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Deuelopment videodisc
called "Population/Wealth Correlation."
With this information/ you can plan when
to reserve your department's videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in



Geopedia's World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 15
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

. All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
leam where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

. If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs
More than ever before, today's students are
visual leamers. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth's Enaironment and
Society; Economic Deaelopment; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking "How do these images connect to you?"
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

You haue in your hands the GIGI Teacher's Gwide. Teaching with
GlGl is a departure from teaching with a conuentional textbook. By
taking the time to stwdy this memo-about 30 minwtes-you will
gain a good understanding of the kind of teaching that's needed to be
swccessful with GIGI.'We bope you haue a rewarding and enjoyable
experience!

Goals

The three major goals of Geographic Inqwiry into Global Issues
(GIGI) are to help you teach your students the following:

1,. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

'We 
believe you can accomplish these goals as well as others by teach-

ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

GIGI and the Britannica Global Geography System

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a rcal place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students "back home" to focus
on the issue as it may appear in the United States or Canada. 

'We 
do

this because although North America is not one of the 10 GIGI

IV



Regional lntegration

regions, frequent comparisons to North America throughout each
module achieve additional instruction on this "home region."

Each GIGI module requires from two to three weeks of teaching
time (10 to L5 class periods of 50 minutes) and contains a Student
DataBook, Teacher's Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
GeopediarM, Britannica's multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,,000 new maps, an encyclopedia with more than L,200
geography-related articles, statistical information on every country
from Britannica \forld Data Annual, a chanmaker for creating
charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigationsz Earth's Enuironrnent and Society,
Economic Deuelopment, and Global Political and Cultural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher's Guide.



Geographic Inqwiry into Global Issues

Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

South Asia Population and Resources

How does populotion growth
aff ect re sou rce ova i I a bi I ity?

Bangladesh
(Haiti)

Religious Conflict

Where do religious differences
contribute to conflict?

Kashmir
(Northern lreland,

United States)

Southeast Asia Sustainable Agrlculture

How can the world qchieve
su stai na ble ag ricu ltu re?

Malaysia
(Cameroon, Western United

States)

Human Rights

How is freedom of movement a
bosic human right?

Cambodia
(Cuba, United States)

fapan Global Economy

How does the globol economy
affect peoples ond places?

Japan
(Colombia, United States)

Natural Hazards

Why do the effects of naturol
hazards vary from place to
place?

Japan
(Bangladesh, United States)

Former Soviet
Unlon

Diversity and
Nationalism

How do notions cope with
culturol diversity?

Commonwealth of
Independent States

(Brazil, United States,
and Canada)

Environmental Pollution

Whot are the effects of severe
envi ron menta I poll ution?

Aral Sea
(Madagascar, United States)

East Asia Population Growth

How is population growth
to be managed?

China
(United States)

Political Change

How does politicolchonge offect
peoples ond ploces?

Hong Kong
(South Korea, Taiwan,

Singapore, Canada)

Matrix showing ClCl modules. Ceographic issues are in bold
and leading questions are in italics. Major case study
locations are followed by comparison examples in
parentheses.

Figure 1
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Geographic Inquiry into Global lssues (GIGI)
Issues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific Global Climate Change

What could hoppen if globol
warming occurs?

Australia and New Zealand
(Developing Countries,

U.5. Culf  Coast)

Interdependence

Whot ore the couses ond effects
of global interdependence?

Australia
(Falkland lslands, United States)

North Africa/
Southwest Asia Oil and Society

How hove oil riches chonqed
notions?

Saud iArab ia
(Venezuela, Alaska)

Hunger

Why ore people hungry?
Sudan
(lndia, Canada)

Africa-south
of the Sahara Building New Nations

How ore notion-states built?
Nigeria
(South Africa, the Kurdish

nation)

lnfant and Child Mortality

Why do so mony children suffer
from poor heolth?

Central Africa
(United States)

Latin America Urban Growth

What are the causes and
effects of ropid
urbonization ond urbon
growth?

Mexico
(United States)

Development

How does development affect
peoples and ploces?

Amazonia
(Eastern Europe, U.S. Tennessee

Valley)

Europe Regional Integration

What are the advantages of
and barriers to regionol
integration?

Europe
(United States, Mexico,

Canada)

Waste Management

Why is woste monogement both
a local and globalconcern?

Western Europe
(apan, United States)

Figure 1 (continued)



vil l Geographic Inquiry into Global Issues

The Student DataBook contains the following features:
o Memo to rhe Student from the GIGI Stafi
' An overview of the key questions and places explored in the

module
. Lesson objectives
o Data presented in a variety of forms, including text, maps,

graphs, tables, photographs, and cartoons
o Questions
o Glossary
. References

students are not expected to learn the GIGI curriculum through
the student DataBook alone. Rather, they derive meaning from tli.
DataBook when you use the Teacher's Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing th.- to r^iry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
"Memo to the Student from the GIGI Staff', and the two_page
overview, which gives the module's objectives in question ?o*. point
out the Glossary and encourage its use as you *oik through the
module, noting that glossary words are listed at the beginning of
each lesson. so that students will know what they are .*p..t.d to
learn, they need ro read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher's Guide contains the following sections:
o Preparing to Teach This Module, a synopsis of the module's

leading question, themes, and activities
. Module Objectives
. Number of Days Required to Teach the Module
. Suggestions for Teacher Reading
o Extension Activities and Resources

Most lessons include the following sections:
. Time Required
. Materials Needed
. Glossary \fords
o Getting Started (suggested anticipatory sets)
. Procedures (for group and individual work)
. Modifications for older or younger students (in a

different type face, printed in color)
o Questions and Answers (shown in tinted boxes)
. For Further Inquiry (suggestions for extensions and/or

assessments)
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o Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher's Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher's Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

Intended Grade Levels
'We 

believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules' use both over several
grade levels (7-I2) and over varying lengths of time at a grade level.
The Teacher's Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students
may need more time and help to understand them. The Teacher's
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviously, you will determine whether particular lessons suit your
students' abilities. When a range of required teaching time is given
for a module, for example, 10 to 1.2 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
real data. Students do this with GIGI. Because this approach may be
different from what students are famlhar with, you may wish to pre-



Geographic Inquiry into Global Issues

pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the "Memo to the
Student from the GIGI Staff" will help them understand the inquiry
approach. GIGI is based on Frances Slater's inquiry activity planning
model (1993). To reach GIGI's goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This "doing geography" approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations "is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedLtres" (Slater 1993,
page 60) .

In truly free inquirg students work independentlS bur with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your sru-
dents in learning geography.

By using issues-based inquirg you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

Goals
I
I
V

lssues
I
I
V

Geographic Questions

I
V

Methods of Processing + Data + Exercise of Skil ls
I
I
V

Outcomes

I
Iv

Assessment

ClCl's model for issues-based geographic inquiry (after
Slater 1993).

Figure 2



Regional Integration Xi

in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

o raise new questions,
o question the quality of the data,
. seek more useful or current data,
o articulate relationships they perceive,
. explain their processes of investigation, and
. defend their positions, decisions, and solutions.

Why These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this way,
GIGI fosters what the National Geography Standards calls "the geo-
graphically informed person" needed by modern global citizemy
(Geography Education Standards Project 1.994).

The major case study chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

Role of Questions
Each GIGI module is divided into six to eight lessons, each titled

by a question; subquestions head individual sections of the lessons.

Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1,993). When students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradr-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not
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alwaysexpectedtoanswerthequest ionswhentheyf i rs tappear 'but
rather to keep therrrin mind as guides when they are reading or

discussing"-" 
crcrisks both convergent and divergent questlons,.trylng to

reach a balance between tfre two. Suppleinent the questions in GIGI

byaskingyourstudentsmanymore 'of thetypesofquest ionssuggest-
;e;t Sla"ter (1993). These are questions that encourage

. recall.

. classification and ordering,

. the use of data to draw conclusions'

. awareness of the limitations of data or of evaluation of

data, and
. awareness of the processes of reasoning used'

According to the National Geography Standards, the "geographi-

cally informed person applies a comprehensive spatial view of the

world to life ,it,rttio"""'iGtog'aphy Education Standards Project

1994).In order to foster such-a view of the world' GIGI asks

geogrdphicquestions that ask where things are and why' By asking

such geographic q;;t'i; and by.having students.learn to ask them'

you will ,.1'ror.Jttci;;;pt"".h' A gJod question to begin with is:

\'here is this issue l0cat.di th.tr pro.Jed to questions such as the

following:
. Why does it take Place there?
o How 

""a 
*nf aois this issue affect the people in this place?

o In what othei plutt' do people confront this issue?

o How and why are these places related?

o what ur,.r"llir., J" p.opte have to improve their situation,

and which alternatives do you recommend?

Fundamental Themes of GeograPhY

ln recent years, many geography teachers have learned that the

five ..fundamental,h.;;.; u"oirrt committee on Geographic

Education 1984)h;i;;ht- X'k gtog'uphic questions' The theme of

Location asks where things are and why thing.s are located where

il;;. Pi;; ir,t. therie that inquires into human and phvsical

.^#".r.rirtics of lo.utiont. Human-Environment Interaction exam-

ines how 
"rrd 

*tty h"*ans both adapt'to and modify their environ-

ments as well 
"r,rr..""requences 

of there actions. Movement inves-

;;;;"; onty h9w and why places are connected but also what is

the significance of those inteiactions. The theme of Region seeks to

identify and explai"^ri*iruti,ies and differences among areas and

how and why th.s. form and change' An extended explanation of

the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (L989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

Importance of Local Examples

GIGI is a world geography, but it shows that issues work at yarr^

ous geographic scales-personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. 

'We 
strongly recommend that you refer in

class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher's Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies. \7e discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarl5 you can connect GIGI issues to everyday life at a human
scale, especially at the students' own age levels, by using current
newspaper accounts or magazines that address the student's perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customrze the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

xil l

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. "Gloom and
doom" needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal efficacg an attitude that their actions can make a
difference in solving global problems. The maxim, "Think Globally,
Act LocallS" speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling-that their
actions can make a difference-to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especiallS should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call "environmental determin-
ism." Most important, optimistic and constructive perspectives
accompany the development of empathy tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricitS and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating
Real data quickly become obsolete. GIGI addresses this fact by

discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). whenever possible, guide students
to update materials. Britannica's Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopadia Britannica's \forld Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students'com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

. Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, 

"rrdin other ways.
t Inquiring into the problems and issues in many ways such as

through map reading and interpretation, making surveys,
and using results of surveys done by others.

o Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

o Reflecting at all stages of the process of inquiry, especially
through careful consideration of diverse sources of evidence.

students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

o Knowledge and skills shown by work on Activities included
in this Teacher's Guide and on questions in the Student
DataBook.

' observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher's
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Potential Uses

In addition to the flexibility offered by the free-standing nature of
the modules. GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI's issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 1,2 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. We have iden-
tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They arc Earth's Enuironment and Society, Economic
Deuelopment, and Global Political and Cwhural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generahzations. These require
other GIGI skills including examining and making a vadety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

FinallS GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. \7e believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PnEpenrNG To TEACH THrs MoDULE

Regional Integration

What are the advantages of and barriers to regional integration?

After'World'War II, Europe had to rebuild its bombed-out cities

and ruined economies, Europe eventually returned to a prominent

place in the world. Since the end of the Cold'War, Europe has moved

closer to becoming an integrated political and economic system. An

integrated Europe faces challenges and opportunities within the

region and changes the way other world regions interact with

Europe. 
'Sfhether 

the integration of Europe will succeed is not clear.

The curriculum needs to examine regional integration from econom-

ic, political, and environmental perspectives.
By the end of the twentieth century the importance of cooperat-

ing with other countries may eclipse domestic agendas. To grow eco-

nomically to be secure, and to manage the environment responsibl5

countries struggle to work with former competitors and political

adversaries. This module is about the challenges that countries face

as they integrate political and economic systems.
Geography's fundamental theme of Region is highlighted in this

module. More and more, European countries are agreeing to com-

mon economic Strategies, environmental rules, labor laws, and secu-

rity issues. Mouement is also central to this module because ideas,

goods, services, capital, and even waste flow around regions more

easily than ever before. The theme of Place is explored as characteris-

tics of places change in response to regional integration.
In Lesson L students learn the concept of regional integration and

the activities associated with economics and politics. The module's

major case study begins with Lesson2 as students identify the ratio-

nale for European regional integration. In Lesson 3 students create a

poster that displays the political and economic objections to a unified

Enrop.. In Lesson 4 students draw vectors to see how people have

moved into the European Union to improve their chances for a higher
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quality of life. Lesson 5 engages students in a skit about Europe's
shared environment. They also debate the pros and cons of in?egra-
tion from the environmentalist perspectiv.. In L.rson 6, students end
the case study by exploring the role of communications and trans-
portation in the integration of Europe. The North American Free
Trade Agreement (NAFTA) is introduced in Lesson 7 as anexample
of economic integration of the united States, Mexico, and canada.
Students debate the potential of this agreement from economic, polit-
ical, and environmental perspectives.

Using the BGGS cD-RoM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which GeopediarM data andlearning activities can
be used in long-range and short-term assignmenB, urrd which
videodisc clips will provide visual reinforcemenr for each GIGI
lesson. The cD-RoM can also show you ways in which a lesson in
one module relates to a lesson in another module. And it indicates
where to find every reference in GIGI, GeopediarM, the Mini-Atlas
maps, and the videodiscs to any key topic-for example, ..tsunami,,
or "Bangladesh." The students will also be able to use the BGGS
cD-RoM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses-are
explained fully in the tabbed BGGS section in the front of this
Teacher's Guide.

The following are general modifications recommended for
younger students:

o Plan for fifteen days because the activities will require more
teacher explanation and support.

t Provide directions for homework assignments and monitor
students' understanding and progress.

o Prior to assigning written activities requiring students to
draw conclusions and summarize their findings, ask guiding
questions and develop a sample outline on the chalkboard.-

Module Objectives
o Recognize how countries cooperate to integrate a region.
o Identify the key problems thar slow the integration process.
t Understand immigration and environ.rr.nt"f ."re as examples

of issues that cross national borders.
o See that transportation and communication systems are

crucial functions in a successfully integrated region.
' understand the role of trade agreements in integrating a

region.
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Number of Days Required to Teach Regional lntegration

Eleven to twelve SO-minute class periods

Suggestions for Teacher Reading
Calder, Nigel. 1991. Spaceship Earth. London: Viking.

Dawson, Andew H. 1993. A Geograpby of European Integration London:
Belhaven Press.

DeBlij, H. J., and Muller, Peter O. 1,991,. Geograpby: Regions and Concepts, 6th
edition. New York: John'$7iley.

Hardwick, Susan, and Holtgrieve, Donald G. 1'990. Patterns on Our Planet:
Concepts and Tbemes in Geograpby. New York: Merrill.

Hill, A. David, and McCormick, Regina. L989. Geography: A Resource Book for
Secondary Schools. Santa Barbara, CA: ABC-Clio, Inc.

Marshall, Bruce, editor. 1,991,. The Real World: Understanding the Modern'World
Throwgh the New Geography. Boston: Houghton Mifflin.

Range, Peter Ross. 1993. Europe faces an immigranttide. National Geographic,
vol. 183, no. 5 (May), pages 94-1.25.



What is regional integration?

the advantages of such a union. The represen-
tatives of the neighboring school can argue the
disadvantages.

The remaining students, div ided equal ly
between each school, will hear the debate and
d e c i d e ,  a t  t h e  c o n c l u s i o n  o f  t h e  d e b a t e ,
whether or not to agree to the unification of
the two schools. Ask representatives of each
side why they voted the way they did.

Possible advantages of unification would
include more money for more programs, espe-
cially if small programs like soccer or orches-
tra do not have enough interested students
from one school to make the program cost-
effective. A larger school may also be able to
invest in new facilities such as a football stadi-
u f l ,  s w i m m i n g  p o o l ,  o r  e c o l o g y  l a b .
Disadvantages would be a loss of school iden-
tity or possibly larger class sizes.

.  Al ternat ively,  div ide the class into teams of
four. Have each team surround a table. Ask
one student on each team to move the table a
few feet in any direction. Then have all four
team members return the table to its original
position. Discuss with the class the concept of
cooperation and the kinds of benefits countries
enjoy by cooperating.

Procedures

Where has regional integrat ion occurred
before? (pages 4-8)

A. The first paragraph provides a definition of
reg iona l  in tegra t ion  w i th  wh ich  s tudents
s h o u l d  b e  c o m f o r t a b l e .  A s k  s t u d e n t s  t o
rephrase this definition in their own words, as
the term regional integration will be unfamiliar
to them.

@ Tirrre Required
One 5O-minute class oeriod

W Mater-ials Needccl
None

Gl at()ss.ry Wcrrcls
communism

export

free trade

region

regional integration

states' rights

tariff

Getting Started
. Have students read the Memo to the Student

on page 1 and the overview on pages 2-3 in
the Student DataBook prior to beginning the
module. Also make sure students are aware
that there is a Glossary in the back of their
DataBooks.

. Prior to beginning the module, ask one-fourth
of the students to be ambassadors of their
school and one-fourth of the students to be
ambassadors of a neighboring school.  Have
the first group persuade the group from the
nearby school to join with them to create a
bigger school. Ask the first group to argue for

Regional Integration



The next three subsections provide exam-
ples of places where regional integration has
occurred. The examples are given in order of
how long integration has been occurring in
each region. From thousands of years for
China, to hundreds of years for the United
Kingdom, to 200 years for the United States,
the rapidity of integration has been increasing.

2

4

4
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before?
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Also, note that the political integration of
small regions can make naming that region
confusing, as has been the case for the United
Kingdom. Ask if students have heard of the
United Kingdom. This wi l l  probably be a
familiar name for few students, so point out
that the name is self-descriptive of historical
integration. In much the same way that the 13
original colonies united to form the United
States, the kingdoms of the island of Great
Britain united to form the United Kingdom.
Students can find the United Kingdom on a
map and examine its political regions.

The U.S. Constitution provides a rationale
for integration of the British colonies. Review
t h e  e x t r a c t  f  r o m  t h e  P r e a m b l e  t o  t h e

Constitution on page 8 with students and dis-
cuss what the terms domestic tranqwility, com-
mon defense, justice, general welfare, and lib-
erty mean to them. Though this dramatic
statement emphasized unitS the United States
nearly came apart during the Civil \Var. As
regional disintegration has recently become a
media staple, it may appear that integration is
not occurring today. Emphasize that no union
is necessari ly eternal;  the disintegrat ion of
Yugoslavia can be seen as a reintegration witb-
in, creating smaller states out of something
that was too large and diverse to hold together.
In other words, regional disintegration is not
necessarily something to avoid, if the long-
term result is regional stability.
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What factors led the United States to
regional integration? (pages 9-10)

ls a United States of Europe possible?
(page 10)
B. Although the Constitution and the Declaration

of Independence provided the specific philo-

sophical and moral arguments for separation
from England, there were other, more general,
forces at  work that  could apply to regional
integration anywhere in the world. Encourage
students to think of other reasons for intesra-
tion.

Questiorrs and Answers for page 10

1. In which countries can you think of is more than one language spoken?

. A single language is not a prerequisite for integration, simply an aid. Student responses
may include Canada (English and French), Switzerland (French, German, and Italian), or
even the United States, where many languages are spoken, although English predominates.
You may want to point out, however, that even in countries such as Canada and
Switzerland the citizens are usually bilingual or trilingual and can communicate with each
other easily.

continued
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r d y t r r . . r d i o i . k i d r s n , u r t r i s  1 i , J f  t r N . ! r \ r n . , { q m l
p o o ' r r k i o n s b d s d i t u u n t r ' s . T h l r t D . r f r (  u I b r i l r
go.d\ i lrr.c{cisl!crDd i,(ni nr Ir.n. n],,h. !!\tr1 ,g
..trnrry A i{faLn(tasr.if i lr
{ . r N i  l l n . , . . o u n r l  $ i l  t r r  t o g i ; ,  i D  t r J v . . r t r r ! , 1 -
i n o t h c l  A . o n J t i o o  o a l . (  k i l . . r i s  v h ! ,  i .  r r  i l l \  i  I

r l r e J . r  n p o i , e d  a o . d s .
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3 .

\7hy would different states want to have free trade with each other?

r Because some states grow or produce products that others do not, for example, and their
common desire for 

"-good 
..orro*y dt., ,rot lead to taxing each other's pro.^do.tr.

Why didn't colonial citizens feel they were free?

. They did not have the right to vote on important economic decisions that affected them,
such as taxes and the ways tax money would be spent. Identify this situation as what is
meant by the famous phrase "taxation without representation."

4. What did the colonies have to do to guarantee the rights and freedoms they wanted?

. They had to form an army and navy to fight a war because England did not want to let go
of the American colonies. Explain that military defense against a shared threat is a very
old and very common reason different groups of people unite. Unless there are other
reasons for integration, however, the union will not last.

Question and Answer for page L0

5. \7hat are some of the ways modern Europe is different than the United States of 1776?

r Prior to independence, the United States was a collection of British colonies, not
independent sovereign states like modern Europe. The culture of the colonies was more
homogeneous and faced many common threats from tyranny.

C. Tell the class that the United States, Mexico,
and Canada have recent ly committed them-
selves to a form of regional integration called
the North American Free Trade Agreement
(NAFTA). Lesson 7 in this module will focus
on NAFTA. To prepare for that lesson, have
the class write letters to their congresspersons
ask ing  fo r  in fo rmat ion  about  the  k inds  o f
changes, whether posit ive or negat ive, that

m a y  h a v e  a l r e a d y  o c c u r r e d  b e c a u s e  o f
NAFTA. Any answers received can then be
cons idered w i th  Lesson 7 .  You might  a lso
invite local businesspersons to talk to the class
about NAFTA when you teach that lesson.
Ask these speakers to discuss how NAFTA
rnay affect the local community or the futures
of students in the class.

Regional Integration



Why is regional integrmtfma?
huppening iun EuropeP

Itrocednsres

What was Europe like after World War ll?
(pages 'l"l-12)

A. Have students read this brief segment out loud
and discuss the kinds of devastation counrries
face after a war ends. They can compare the
descriptions presented in this secion io what
happened to the United Srates after the Civil
War or to other countries after war.

W lfirrre Recluir-ecl
One to two 50-minute class periods

W Ma.ter-ials N cecXec{
Activities 1-3 for all students
Blue and green colored pencils
Transparencies of Overheads l-J

(f cl.ssr'y W<re-cls
Bastille Day

capitalism

Cold \Var

communism

economy

European Community (EC)

European Economic Community (EEC)

region

tariff

Getting Started
Have the class generate a list of reasons why
countries would want to work together. you
can srarr rhe l ist  with a few i tems such as envi_
ronmental protection, economic benefits, or
security from potential enemies. Leave this list
posted so the class can review it periodically
during the lesson.

Geographic Inquiry into Global Isswes
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What was the pol i t ical  impact of new
European boundaries? (page 12)

B. Have students study the map on Activity 1 and
shade in the countries of Eastern and \Testern
Europe, green and blue, respectively. This map
will reflect the regional situation of about the
same time as the EC came into existence. Have
students compare the size of the two regions
and note the proximity of Eastern Europe to
the former Soviet Union. Have students color-
i n d i c a t e  e a c h  r e g i o n  i n  t h e  l e g e n d .  ( S e e

Overhead 7,the Key for Actiuity.l.) Have stu-
dents respond to Question 1.

How did economic cooperation help
Western Europe rebuild? (pages 13-14)
C. Have students read Article 2 of the Treaty of

Rome and the remainder of this section. They
can either write their answer to Question 2 or
you can review it orally in a class discussron.

Question and Answer for page 12

1. How would the guarantee of stable, secure borders help economic growth?

r A country without secure borders might encounter conflict with a neighbor that wants
to take advantage of an ambiguous situation. Not only would potential conflict make
economic growth difficult, you may want to explain that the prospect of such would also
inhibit investment both from within the country and from outside investors.

.  (  f . r t { . i l , ( . \ ( L  ( h , ( (  \ i l i , r * ! t r J d

What  war  thc  po l i t i .a l  i tnpac t  o f  ncw tu ropcan

r o r d  d i ( l  e d d n o r r i i c  L o o F e d a r ; o ! !  t ! . : I p  l t h i l e i n

|  [ !  a . i ] \ . t  r , r  l l l l ( r  ! r ,  h  [ r , J ,  l , r .  r  ] . 1  n , r  I i r r v , n
l [ [  i \ r | l J  ] ! j 7 i :

D'i,oi ou! delP opnEit or e.orol
i i l  rr ri r...*i led nniq

beroiqirq io r (konnd re33. piqe 2r)

T[! Fuirr.] L f.r irJ n,r, uir.ri, Lr.oll hr rhr [d n)
i l f t r  ( r r n n r L r . ! i l r  i r r l  \ n h  t . i t i l r  r r  r , ( o r r n r \ ! v i l

r.1v. (, nr.r{. TL.f f.}or.d r[r rr. tr{r h' rhd,nrr]LA

r r i , r  \ 6 r r r i i F  s o , \ [  t r r \ \  [ o n l ^  o ] F [ r  n  r .  ] , r f  q r o r r \  ! (
i i lk. i 6nnilr i, rrorhrr.,trrnr r..,rr: \.\y u n trL. . idi
rnd r.rron ( sr)wih Or( (!urif] Drshr r !) r.r\t i lr h !) rd,. '
irrDonrr tu ns Lis[ tuf aL. BJrr Lr]g, dr,. rn d k rrdi $r!!

Regional Integration



r Question and Answer for page 14

2' compare Article 2 of the Treaty of Rome with the Preamble ro the u.s. Constitution. whatsimilarities and differences do you see between the two documents?
' Similarities might include a desire to.improve living conditions: "the general welfare,,, inthe Constitution' and "harmoniou, d.v.lopm.rr, o7..nno*ic activiti"es . . . raising thestandard of living" in the treaty; "insure domestic tranquility," and .,increare ir, ,tanility,,;"more perfect union," and "closer relations." Differences -ight include no*i"g similar to"common defense" or "blessings of liherty" in the treaty. In jeneral, th. tr."tf is moreconcerned with economic matters and the Constitution in.lui., ,rror" 

"1o"f#ith 
-utt.rspertaining to military defense and total regional integration resulting in one new country.

Has the European Community been a
success? (pages l4-15)
D. Have students read the quote from Maurice

Picault. Ask them how they rnight feel as a
c o n c e n t r a t l o n  c a m p  s u r v i v o r  a b o u t  t h e
prospect of becoming friends with forrner ene_

mies. Then have them list some countries with
whom the United States was once at war: that
are now i ts al l ies. This l ist  may include the
Urr i ted  K i r rg ,dorn ,  Spa in .  Mex ico .  Germar ry  r r r
both World \7ars, Japan, and the countries of
the lorrner Soviet Union.

H a s  t h e  E t u r o p e n n  C o m m u n i r y  h r e n . d  $ s c r e s s ?

ro fd) | r.mr. d (brrrc 8.nr [c tJ

dicpr', 'd. \!nb.hkt I DN ttr"4a.:

' : '  "" ' -

: \ '
'  |  |  l J  

' l  '  '  
"
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E. Distribute copies of Activity 2 to students. Tell
them that this kind of map is called a choro-
pleth map, in which different shades or colors
symbol ize a range of values of a part icular
var iab le .  In  th is  case,  Tab le  1  on  page 15
shows a range of responses from 33o/o to B0o/o
of countr ies that say they benef i t  f rom EC
membership. Students will use a different color
to symbolize each percentage range according
to the key on the map. Have them color each

country to correspond to rts percentage range.
For example, if yellow represents the range
40'/.-49'/", and the percentage for Germany is
41"/", then students will color Germany yellow
on the map. Make students aware that the
k e y s  w i l l  e x p l a i n  t h e  c o l o r  s y m b o l s .  S e e
Overhead 2, the Key for Actiuity 2. \7hen
mapping is completed, have students answer

Questions 3 and 4 on page 15.

Questions and Answers for page 1,5

3. Based on Table 1, how would you describe European attitudes toward EC membership?

o Seven out of the twelve countries show simple majorities in agreement, indicating solid
support. Even those with less than a simple majority (except the United Kingdom) still
show a majority in agreement.

4. Which regions of Europe show the greatest agreement? \fhich show the least?

. Agreement appears highest in southern Europe, Ireland, Denmark, Luxembourg, and the
Netherlands. Lowest in agreement appears in the west central countries of France and
Germany, plus the United l(ngdom and Spain.

Why would EC membership benefit  some
countries more than others? (pages "16-"17)

F. Distribute copies of Activity 3. For this choro-
pleth mapping activitS students will need to
employ the data in Table 2 on page L6, which
shows a tange of aid per person received by
EC member states. Have students use a differ-
ent color for each aid range according to the
key provided on the map, then color each
country to correspond to i ts aid range. For
example, if yellow represents the range 20-49
ECUs, and the aid for Luxembourg is 26.4
ECUs per person, then color Luxembourg yel-
low. Make students aware that the key will
explain the color symbols. See Overhead 3, the
Key for Actiuity 3. 

'Sfhen 
students are finished

mapping, lead a discussion of Questions 5 and
6 on page L7.

For Further lnquiry
S t u d e n t s  m a y  w o n d e r  w h y  t h e  U n i t e d
I( ingdom is alone among i ts EC partners in
having minority support for the benefit of EC
membership. There is no simple answer, but
you may gu ide  them in  a  b r ie f  h is to ry  o f
Bri t ish conf l ict  with " the cont inent."  Their
island location has historically isolated them
from European involvement) and i t  may be
that the majority prefers to maintain that iso-
lationism or feels that they pay too much for
their membership.

Regional Integration



Questions and Answers tor page 17

5. Is there a relationship between high agreement with EC benefits (Table 1) and high amounts

of per person aid (Table 2)? \fhy or why not?

. The counrries of Southern Europe and Ireland generally show a relationship between aid

and agreement with the benefit of EC membership. It makes sense for residents of a

country that receives aid to say that the EC system has been good for them.

6. \fhy would richer countries be willing to assist the poorer ones? \7hat obiections
wealthy countries have to providing assistance?

o Because one of the major goals of the EC is for regional stability (see Article 2 of the
Treaty of Rome on page 13), the wealthier countries of the EC are under a legal obligation

to assisr with stability, even if it requires expensive aid. Richer countries might object,

especially during periods of economic recession when even the rich countries suffer from

unemployment. Also, integration requires that the countries not be extremely rich and

poor. This issue will be taken up again in Lesson 3.
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Two 5O-minute class periods economic nationalism

economy

European Community (EC)

European Union (EU)

free trade

sovereignty

What are the roadblocks to European
regional integration?

@ Tirnc Requir-ed W atc,sselry W<rrcls

W M aterial s Nereclc--cl
Poster-making material and colored pens

and pencils

What ale the loadblocl<s
to Eulopean rcgional

integlationi)

w h a t  i s  t h e  M a a s t r i c h t  T r e a t y ?

Ifi i l  reris.l *nld €nnrnic !,oNrh, [C nrrmbo.ooDiri$ nrr
rn rhc hfu h !n|J Nl,rnnJtr n lr! Li I. Lf. 'k ont pb's nII
$ould hld b itrrhcr lrrslrrn FormsLLr (no$n r rh( l;(rr or

l l,ropmr Ur!tr '. rL! Mil{nJn rtrLks 'suhed i, rhe frnlNins]sr(.
mcr6 ststrrJ on Fehrurr 7, 1992 lRnlng l99lhl:

' l [ e r d . t t n i l . l ] o r n n i l . n r r t n c y , . r L l d r h . L t r t u F u r

Ctrrrn.v tjn r i |( l(r) \ 199, I L. rau wil tf h.e i lr mrl
!uiftrris trrd h Europr. surb trrthr B.rsh pourn, l iu,.L
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Getting Started
Have students list national groups they know
about or that have local chapters in your com-
munity. Follow this by asking if they think that
an organization whose leaders are far away
can make decisions that work for everyone.
The point is that any large organization runs
the risk of making decisions that some mem-
bers will oppose. The European Union is no
exception, and it faces opposition to its legiti-
macy in political and economic arenas.

1cil that the addton or Jour noilh.rn.ountic wi ovceh!m

der ro, Med knane:n p.odu.b (Dlton r994, prqe A3)

. . 1 .

dit c\prtrloD b i l iJud{ A'siir. S$dcn. NoArrr rrd FilntrDJ. rhc

)  ! , r r i l r  f r r r [ . * [ r r  { r r  ( \  n r  u h ! r i  n '  r h t

"  
- . d ,  .  , n .  i , . ! . , ,  . P i . .  L

n t r  s  n i ,  r k l  A l [ i r ] i . , f t  i  r  r n r  i r  m u n b ( a h L p  ( & r . n .  L 9 9 l l
PdcrLrdk^v, di,t.ntr. ldr Ccnt.i for ELn{rtrD tdirr SrLdtrs tr,
lI s]rtr ' . (xr((i u,ff i$ rL!tr( rhf irrrf ot irr l i lr:

i .r h.rwae. ni.9ii1dn or diJdeqfarion blr [dween i we
minaeed !n on .nd i bune cd commun i, nbj!. l io popu il
protenr :q:nn remote bureau(i.y (rrn.h ree$,

What  a re  the  e<onomi .  p rob lems o f
European un i ty?

l l i .  hil( ru*of ltr l\troBrn !.otrofr. trt!!,roD n g'vu, in
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(rre commlsioi

c o m m r n { e r  l e T s )
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.ytr*.d tor, i lr i  rt\) rlrJJ []!.rrur p,,u( n rr.n. (tr.! 'x!ntr
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. I f J i I r . f r . r  i . . t r , r \ r L r r ! ! t r ( i g r a n u f  r r i l r \ r { .
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Procedures

What is the Maastricht Treaty?
(pages 18-19)

How does the Maastricht Treaty threaten
sovereignty? (pages ",9-2"1)

What are some of the fears that threaten
the future of the European Union?
(pages 2",-23)

What are the economic problems of
European unity? (pages 23-24)
A. Divide the class into small groups. Have the

groups work through the text of the four sec-
t ions and answer Questions 1 and 2 on page
24.The groups can then share these answers in
class discussion. Students can take notes dur-
ing this discussion to use in the poster activity
in Procedure B.

Regional Integration 13
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Questions and Answers for page 24

Why do you think countries in Europe hesitated to join a single super government like the
European Union?

. Underlying all of the objections is the theme that a central government would not make
decisions that work fairly for all members. Countries fear losing control over their own
affairs.

Why has it been so difficult to achieve close economic and political ties between European
countries?

r Loyalty to one's country does not disappear quicklg nor does mistrust of former enemies.
Students can point out that economic nationalism may last as long as economic hard times
exist. Leaders also fear that strong economic power in the EU will expand into political
power over the member countries. Long-standing differences, wars, and conflicts stand in
the way of integration. Differences between rich and poor countries create problems for
integration. At least one comment suggests that people fear losing their cultural identities.

2.

B. Give each grollp poster paper and some pens
and pencils. Ask them to create a poster that
shows the goals of the Maastricht Treaty and
the obstacles from polit ical and economic are-
nas. Their poster can show students' ideas on
ways to address those obstacles, and can show
any connections that exist between obstacles
and solutions. Students may choose to take a
s tand  e i t he r  f o r  o r  aga ins t  i n teg ra t i on  and
include a polit ical cartoon that displays their
opinion. You may wish to display and discuss
the posters.

For  o lder  s tudents,  th is  exerc ise may be
t r immed  to  i nc lude  on l y  t he  c rea t i on  o f
the pol i t ica l  car toon,  fo l lowed by a c lass
d i s c u s s i o n  o f  s o m e  s a m p l e  c a r t o o n s .
S h o w  y o u n g e r  s t u d e n t s  s o m e  s i m p l e
op in ion  ca r toons  and  d i scuss  the i r  va lue
as a form of  pol i t ica l  expression.

For Fqnrthen fi n'aquufi ry
. Have students search newspaper indexes for

information on additional countries joining the
E u r o p e a n  U n i o n .  S t u d e n t s  c a n  p r e p a r e  a
report on the roadblocks these countries face
as they attempt to join the EU.

. Invite a local business leader who has connec-
tions in the European market to talk with the
class about the strategies used to deal with the
emerging s ingle narket .  In  advance of  the
speaker, have the class prepare questions about
the act ions taken by U.S.  or  Canadian busi -
nesses to succeed in dealing with an integrated
Eurooe.
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How does immigration
affect Europe?

Procedures

How does regional integration affect migra-
tion within the EU? (pages 25-26)
A. This section presents the idea of a "borderless

Europe" (within the EU borders) and explains
why th is  is  advantageous economical ly .  Use

Questions 1 and 2 on page 26 to discuss why
the free movement of goods, services, ideas,
and people is  centra l  to  regional  economic
integration.

@ Tirne Required
Two 50-minute class oeriods

W Matel-ials Neeclecl
Copies of Activity 4 for each pair of students

Gl at()ss..ry w<''cls
communrsm

European Union (EU)

gross national product (GNP)

immigration

political asylum

regional integration

Getting Started
Ask students to imagine that  people in  the
Uni ted States have to go through a border
checkpoint and show passports every time they
cross a state line. \7hat effect would this have
on businesses that use trucks, airplanes, boats,
and trains to carry their goods? \7hat about
vacationers or people who live near state lines
and work in a neighboring state?

How does irnmiglation
:rlTect Europe?

Ohie . t i ver  G lossary  word t

hrhn t$o t r ,nnwi l l
, l)Nri[oricacolon]t Europ.rn unon (EU)

ilvrntis$ol ( qc! nrr'..i produ.r (cNP)
'hordills$ t!r{r,' djnrigfdlon

. $pbi! dr pnars&l p. rra asyru,l

sr$il.Euro;. reqon. fteqriton

'Dn'grxnor Poscs
Idiens {.i Europ..

H o w  d o e s  r e g i o n a l  i n t e g r a t i o n  a f f e c t  m i g r a t i o n

w i t h i n  t h e  t U ?

A  k r r  i s . t f m ! n t : n n r r s  i l , r  l 2  m ( r r b c r  o r  I  r  |  ! n r \ : r i  l r ' i r
*r\ ro dn,n,r. Fsf.,, rh..kD.n\ rr hord.\ h{rvr.{ ftnbil
.ounnB A.lrdng tu ir. onu,ml pLin, m,srtrn.ootro ! {trf I
r[r l l I {.!Ld l. rrn.v.d bf 199i I Lr ]d.r Nrs i lrr trrvJfl s on
in! lto E!.ouni.rA toD \r* Yrtrk of n,(!,, tu c\rn]prf. s!o d
nil h.Jr.ked. Brt.dr. innJe EurE, ifrrder n,u d l ir fom
I orio, n) l l( i , !tr1. !r I.!mj l, irr r. \bJriJ $nhorever i lvds
n, show.r !3$Dort
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Questiotts and Answers for page 26

1. In business, there is a saying: "Time is money." Keeping this in mind. explain why

international businesses would be eager to see a "borderless Europe."

e Without border crossings, travel would be easier and cheaper, not only for people but also

for goods, services, and capital. This would lower the cost of doing international business

and make business more profitable.

\7hat did the German police official mean when he said that, without internal immigration

borders, the EU would "be only as secure as its weakest point on its external border"? How

might the lack of internal borders affect people trying to enter the EU from other countries?

. This question leads into the lesson's following sections. Removal of migration barriers

within the EU in effect creates two Europes: the EU members, with no internal travel

restrictions, and all other countries outside the EU. The EU's migration controls would

then focus on these external borders, making it more difficult for non-EU citizens to enter

the Union.

ffi:ry

w '  I t r ) , h  . t  m r ,  f f n '  I  ! {  r d i l

{ i i l l ! D n r \ L o  r r  ! !  ! i  i

L b ! , i l  w l l r [ r  ! i l e . i i n [ n ]  r  J { i  i  r l

. i r n n r ( i . n i l ! r  r r t i l ,  i q . ^  )
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Why do people from other countries want
to migrate to the EU? (pages 27-32)
B. Have the class pair off and read the three

quotes describing the reasons people gave for
wanting to migrate to the EU. Have the pairs
brainstorm lists of the "pushes" and "pulls"
that t r igger the desire to migrate from one
country to another.

Distribute copies of Activity 4 to each pair
of students. In this exercise, students will draw
arrows that represent the size and destination
of the immigration flows into rWestern Europe.
Have the student pairs retain their completed
Activity for use later in this lesson. See Key for
Actiuity 4.

Younger students may need further assis-
tance with this Activity. You may want to
enl ist  the helo of a math teacher.

C. Have pairs answer Questions 3-6 on page 32,
us ing  F igures  4  and 5  and Tab les  3  and 4
(pages 28-31,). Clarify the problem of distin-
g u i s h i n g  b e t w e e n  e c o n o m i c  a n d  p o l i t i c a l
refugees, using examples from current events.
(Prominent recent cases involved refugees from
Cuba and Haiti to the United States.)

Etir.urirns wrs i l,tn,$N.. rfynA tu n.ipe poln.rL rflrrtxrl
, n r r . r f  i l i m . . o t r n i f n \  J r t r ( \ i n f  r . o v s 6 0 0 . n 0 r r F { n ! l J . r
w r ' s h d r f o r D E  Y t r l o n t r v i r t r r r p o b l i - o f  C t u x i l r r r d B o s n i
I  l ( i q $ i D r  l R i n s r  I  9 9 1 1 .  T t  i ! t r r l  r ! m l l r  o f  J u s ! $ . p r  ! ' s
nr poln.rLrsfltrtri hVt{en ELroF imfed ftotri trhorr 10,000
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Questions and Answers for page 32

3. How do the differences in GNP per person (Figure 4) help explain the countries of origin of
Europe's guest-workers (Table 3)?

. GNP is an indicator of economic productivity. Comparing Figure 4 to the countries listed
in Table 3 reveals that the'Western European countries have far higher GNP per person
than the countries of Africa. Asia. and the Caribbean.

Students may also note that Southern European countries (e.g., Italy, Spain, Portugal,
and Greece) have lower GNPs relative to some-Western European countries. You may wish
to point out that in rhe 1970s, the Southern European countries were also major sources
of guest-workers for other European countries. Since the 1980s, the improving economies
of Southern Europe have opened more jobs for Italians, Spanish, Portuguese, and Greeks
in their home countries.

continued

ffi;ffi
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4 . \fhat reasons can you offer to explain the differences in the number of political-asylum
applicants by country (Table 4)?

. The text mentions that Germany had a liberal immigration policy toward political
refugees, but encourage students to brainstorm other reasons. The range of possible
answers includes: Some countries are closer to political and economic troublespots (e.g.,
Austria is near the former Yugoslavia and other ex-Communist countries) and some
countries have stronger economies than others and so are more attractive (e.g., Sweden
and Switzerland versus Greece and Portugal).

\7hy would distinguishing between political refugees and economic refugees sometimes be
difficult?

. \fhere there is political instability there is typically economic uncertainty. Economic
opportunities are usually better in countries with stable governments, and so it is likely
that someone escaping a country with political problems would also be escaping economic
or job difficulties.

\7hy might the increasing number of economic and political refugees present problems for
EU countries?

r This speculative question leads into the next section. Students may guess that European
countries could become concerned that they could not provide jobs, housing, health care,
and other services for the new immigrants.

5 .

6 .

What is the EU's reaction to increasing
immigration? (pages 32-34)
D. This section describes some political reactions

in Europe to the increasing numbers of immi-
grants. Have each student pair read the text,
and assign members of each pair to argue for
opposite sides of the immigration issue. The
task of each student is to persuade the other
that immigration should/should not be limited.

[S tudents  ta l< ing  the  "shou ld  no t "  pos i t ion
m a y  n o t e  t h a t  i m n r i g r a n t s  h a v e  b e e n  a n
i m  p o  r t a  n t  p a  r t  o f  E u  r o  p e ' s  w o  r k f  o  r c e .

i , i L u r : l i - . l i l : .  . ; l l < i i q  i i I  e  
' i  

i l i , i - ]  ( : ' r  . . r - r : , . - , , '  t i : : : : . : i

v r a r - f  l o  i l n , l [ e  l , t - l . l  i r t i t r . : l ; r  ; i , . ;  L  , :  , " ' ? I ' ,  f !  f i : i  ] t l

U n l e r ' f r p l O ' 7 i r ' l e . i  i l l r , : , ' i  
- i r t r , ' , , r r ' , ; , i  

r .

E. Close the lesson by having students, in effect,
"shut down" the doors to Europe and deflect
the arrows drawn in Activity 4 back to their
origin. Discuss what the impacts would be if
the EU shut out immigrants from other coun-
tries. What would happen in their countries of
origin, or in other possible destination coun-
tries (e.g., the United States or Canada)? Use
Questions 7 and B to facilitate discussion.
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Questions and Answers for page 34

Do you think that new laws restricting immigration will work?'Why or why not?

. Students need to support their arguments with data mentioned in the lesson. The economic
"pull" of the EU will remain strong for people in impoverished countries in Africa, Asia,
and the Caribbean. Similarly, the "push" of wars or civil strife in Eastern Europe and
other places may remain. Unless these disparities are addressed, it is unlikely that people
will cease moving (or attempting to move) to Europe. In this light, you may wish to add
that the numbers of illegal immigrants in \(estern Europe in 1.993 was thought to be close
to 3 million, and rising (Darnton 1"993b).

How would economic growth in Europe reduce the immigration problems described in this
lesson?

. Continued economic growth in the EU would provide jobs for both native Europeans and
immigrants. This could mitigate the violent backlash against immigrants. Also, economic
growth could generate funds that EU countries could use to assist development projects
in poorer countries. This could reduce the economic disparities that drive immigration
toward Europe.

7.

8 .
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Should the European LInion have
common environmental regulations ?

. Have the class brainstorm a list of the kinds of
pollution that can move freely across interna-
t ional borders. Water and air  pol lut ion are
common. Radioactive fallout is easily trans-
ported by the atmosphere. Noise pol lut ion
from jets or factories can move across borders.
Have the class comment on how countries can
work together to reduce damage to the envi-
ronment.

@ Tirne Required
One 5O-minute class period

W Marterials Neeclecl
Six copies of Activity 5
Mini-Atlas map 1

Gl at.,ssruy wor-cls
desertification

economy

environmental degradation

European Community (EC)

European Union (EU)

pollution

regional integration

Getting Started
Nofe; The day before conducting this lesson,
choose six students from class and separate
them into two groups to represent Country A
and Country B. Give each of them a copy of
Activity 5 and have them prepare to perform
the skit the next day.

. Have the two student groups represent two
countries in Europe and perform the skit in
Activity 5 about the dilemma between environ-
ment and economics. The skit ends by posing
two questions to the class. Hold a brief discus-
sion about these questions.

Should the European Unior
havc r 'ommorr enui ,  onment,r l

regulations?

W h e r e  i s  e n v i r o n m e n t a l  d e g r a d a t i o n  i n  E u r o p e ?

Whcn FlopLt r{. pL.., tr.d b. drtrDseJ. Th€ nxsolenvron.
i l ici ir l quliq Ditrt he tuon poisonins, poihon o i lr i irtrddwrrta
los olsoil lor srow ns food, 

"r 
lds.i fort{ res Ihjt provide Jrcl

.rrfttrtrl ldl ife.Strchdmrse;.rl ledcnvronmcnm d+ildlon.

w h c n p a c s . r u d a m t r g r d , F . t L e t r v o i d d t m . i n d . h e c . o n o m .
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Procedures

Where is environmental degradation in
Europe? (pages 35-39)
A. Divide the class into small groups and distrib-

ute Mini-Atlas map 1 to each group. Begin by
having students read the text and review Table
5 on page 38.  Groups then can refer  to  the
Mini-Atlas map as they prepare a l ist of coun-
tries affected by each type of damage reported
in Table 5.  Have groups then speculate on
what could be done to repair damage already
done or to prevent additional damage. Prompt
them with two common types of strategies: (1)

tariffs to penalize offending countries, and (2)

incentives for environmentally friendly tech-
nologies.

B. Hold a brief class discussion on Questions 1-3
on page 38 to reinforce the points that Europe
needs data to deal better with environmental
challenges and that it is a highly interdepen-
dent region.
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Questions and Answers for page 3g

t 
ill#"r"i#: rt'J;J;:ff:rupport 

the European Environment Agency, since rhe asency
' The agency collects data on the environment. That role is vital because no other agencydoes that' Having data on .ttrri.on-.ntal problem, ;;; way ro influence policy. stude'ts

;lffiffi:it:that 
the asencv mav evenrunilv b. si";;;il; power to levy fines and

' 
XiyatHl'f m:$:;mff,o;T;1u*ope worrv about environmentar degradation rhat cloes

that.natural systems are all interc<lnnectecl. When onefelt directly or indirectly rfrrorgL,r,;itr.'r.grorl o,ra

. Students can speculate correctlv
area is degraded, rhe eftecrs are
sometimes outside the region.
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:1';i'rr*trcinrqmrd! 
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continued
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3. Should the European Environment Agency be given the same powers to enforce
environmental law as the EPA in the United States has? Explain your answer.

. Students can argue two ways: Those in favor of giving more power to the European
Environment Agency can argue that the agency would be able to prevent disasters and to
fine violators as a way to deter degradation. Those against it may see the agency as a
bureaucracy that stands in the way of development and economic growth. Students in
favor can argue that the environment is best protected by offering positive incentives for
responsible actions. Opponents can point out that the EU would first have to write a body
of environmental laws that would apply to all countries. This discussion sets the stage for
examining the pros and cons of European integration from the environmental perspective.

Would an integrated Europe protect the
environment? (pages 39-4",)

Would an integrated Europe threaten the
environment? (pages 42-43)
C. Divide the class into two groups, with each

group facing the other. Each group will repre-
sent  one of  the t i t le  quest ions above.  The
groups' task is to read the text following the
title questions and to prepare notes for a short
hearing on the pros and cons of European inte-
gration for the protection of the environment.

Help younger  s tudents understand the
purpose of the carbon tax (described on
page 40 in the Student DataBook) by dis-
cussing it  with them.

You may wish to follow a point/counter-
point  s ty le and a l ternate between pros and
cons.  The issues before the c lass ref lect  the
heart of the agreements made between coun-
t r i e s  i n  E u r o p e .  S t u d e n t s '  r e s p o n s e s  t o

Questions 4-6 can be used in the hearing to
help e l ic i t  o ther  perspect ives.
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Questions and Answers for page 4'1,

4. Why is it important to reduce Europe's share of carbon dioxide emissions when other parts of
the world produce much more of this pollution?

. Students can argue that any reduction in carbon dioxide emissions is important, but others
will point out that big emitters such as the United States and Japan also must reduce their
carbon dioxide levels to make any serious impact on solving the pollution problem.

5. IThy do you think the Commission of European Communities wants the United States and

Japan to have a carbon tax?

r Japan and the United States are large emitters of carbon dioxide, as shown in Figure 6, so
getting those two countries to reduce carbon dioxide emissions is one reason. The other
reason is that Europe is concerned that multinational companies may relocate away from
Europe to avoid the tax. IfJapan and the United States agree to a carbon tax, the
corporate playing field would be more level.

continued

at 0a-/- ba.\.ht) Lr^*,,

Would an integrated Europe threaten the

wh$ lr n{r.[!c!! i l$ l i lr inlsfrtd. !c. !rd. Nrr.. i l . ]
hd.n n) nri l rc.trofrics, r\pr.i i l ly r[dir l i$sn L r)p$n !r n.
kics n,i l sn trf lcf .ci lrrl tLri i l i l iH n fr N{ l i  t.$ hlo rh,t
r . , .  . .  . r '  w i l  , . . 1 . . .  , r h r  , ! , .  .
d.c tr 'r i i  dNn"NcNil qtri l  t! l  [ry. i dotrhilur di. Erfoto]D
U n i l r c r D r x o r N l r u i l p o r v o l  i m i i i r s p l h t , n t l n d , J ,  l 9 9 l l

M.rr !c,n,n'crcilrry w Ll rcqtric moroL.dri.xL pow*
c c n c r i t i n s t r t d c d  i r l t t w i l  . d o s c m o r u { i l t u (  o x i l t r n d i l ( n ,
gd !xn[ h'\ prrrcid i]* nifur l ir l lc w L i in.rk L) 3 9 po

. c t r . l r J r f t k , g r n o \ i d r h y  l ]  l 1  p c r a c n t h f  n r r y c x r l 0 l 0 .  r r t ' . [ \
oos\ins hortlss w l i l l  i l trc fu hc rrJ rr pLluror, i rd Du.
iriF.ns of hzirdotrr wrtro 1 Frud, | 99 I l

T[r prublcnr orrd].fssin,fdtr,lrdc tr l iur.F i tur,d h i lr

ditf.rcrca hdweon ilr pooftrc,nirtrir\othssn luropt xtrd nr.
' ichcf.onn.ics oi rhr l iropti l Unini. ltLch.rc.uihtrr c.d rfntrd
b [uid md ur.crftrL fower plNsdutptul'r hs p.lhion.

Th.y.xn trto inposctlxrs topxr fr polltr(nr lrtds. l ' . .r$
n J u i l r i $ d . f . . [ r v . n L c h . p t n , n s . T h e [ s o x l i r t o n r r c ] \ c n r c i
€rminssto rrisrthci$xndxrtl ol v$s, daptu i l 'ct. l lu.i. i  ! i .v
df.ns goB&. Mrny people in poorercountii! htrtthei hon.s
h d i v i i u a l l y w i t h o i l c r , i n t i c r . o a l n m r c s . L r d u * r i .  r c L s r . l r r

" l l  r r '  I " ' - . " d  
- - . . n  " - . r - i l q . \ ' h  p ' , i . .

tum Lik. dil trscn in rhcLLilt.d Sriks. hurth!rsJl fo. rdlce i lr

tolhti.n ielerred br individuil lom$ tom burninssoh.oar.

Regional Integration 25



D. The hearing in Procedure C does not have to
lead to certain conclusions. It may be more
interesting to students to leave the hearing
unresolved and to make a list of the questions
that remain unanswered instead. You can
point out that if answers were simple, then
European count r ies  wou ld  have cer ta in ly
grasped them by now. In realitg the solutions
to these problems are elusive.

For Further lnquiry
o Have students create an editorial newsletter

that presents the pros and cons of regional

integration with regards to preserving environ-
mental quality. The newsletter may include
cartoons, editorials, maps showing crisis areas
in Europe, guest opinions from people outside
the classroom, and even commentary from
other teachers and students.

o Have students contact local leaders to find out
if neighboring communities cooperate on envi-
ronmental issues such as downstream pollu-
tion in rivers, downwind air pollution, toxic
waste storage, etc.  Students can learn how
communities may cooperate, or, if communi-
ties do not, what are the obstacles to coopera-
tion.
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How can transportation and
communication aid European

integrationP

Ask students if they have faraway friends or
relatives whom they see at least once a year.
Then ask them how they communicate with
those people. Many students will respond that
they communicate with letters and by tele-
phone. Ask the class how it is possible to visit
these people and travel easily. Visits are possi-
ble because of automobiles, trains, planes, and
other forms of t ransportat ion. This lesson

W Tirne Required
Two 5O-minute class periods

W Materials Needed
Mini-Atlas map2
Transparencies of Overheads 4 and 5
Copies of Activity 6 for each pair of students

Gl atossa,1/ words
economy

European Community (EC)

European Union (EU)

gross national product (GNP)

region

regional integration

Getting Started
o Form small groups and distribute Mini-Atlas

map 2 to each #oup. Have each group create
a two-column table. One column l ists the
kinds of physical barriers shown on Mini-Atlas
map 2 that acted to separate European coun-
tries in the past. The other column can show
ways that modern transportation and commu-
nication have minimized those barriers. Spend
only a few moments on this activity.

M

44

,tlll#l*: .,*,"t,,",,,,,",,,,. ""',,,"",""

gffi*@#ffi
How can transpoftation
and communication aid
European integration?

Glorsary Wordt
economy

Eurupean communiry (Ec)

Eurcpea. Unlon(EU)

gro$ narional prodlct (CNP)

regio.

r€qiona lntegration

What are the transpoftation goals of an
Integrated Europe?

T1r .po i l r  on  .  o r  o l .eve  6 l  i r  oonr .  n ien '  :n  s1  i r  es  rF
cd region,Th. European Comnuniqacosized.his in 1961 when h
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looks at transportation and communication.
Improvements in those two components help
integrate Europe as they help people overcome
natural barriers of distance, mountains, and
bodies of water.

['Pmmseduxres

What are the transportation goals of an
integrated Europe? (pages 44-49)
A. Have students use the data in this section to

hold a policy hearing. Their aim is to promote
equitable regional development with a sensible
transportation network, using the goals stated
by the European Union (page 45). Form small
groups and have them read this section and
prepare answers to Questions 1-3 on page 49. ,
They can refer to Mini-Atlas map 2 to help ',

place the large transportation projects. Groups l
can then develop individual policies based on l
the three scenar ios descr ibed in Table 6 on ,
page 48. Project Overhead 4 so students can l
s e e  t h e  c o r e  z o n e  m e n t i o n e d  i n  T a b l e  6 .
D i scuss  the i r  po l i c i es  o ra l l y ,  o r  have  each
group prepare a report on why they chose one
policy over the others.
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1 .

Questions and Answers for page 49

Why would it be so difficult to reach all of the transportation goals of the European Union?

r Students can argLle that the goals are ideals, but reaching them is difficult because people
have different agendas. Businesses strive for more profitl countries look out for their
domestic interests; individuals have personal ideals. Students can point out that there may
be little sense to developing all forms of transport equally: Coastal areas need more
emphasis on sea and air transport; mountain areas need tunnels, rail service, and
highways. In other words, transportation has to reflect the natural setting and the needs of
the people and industries.

Which of the three future scenarios in Table 6 do you think is in the best interest for all
Europeans into the twenty-first century? Why?

. Students can choose any of the three scenarios, but they must defend their choices. The
growth and environment scenarios are on opposite poles, so if students choose either, ask
them how these scenarios can succeed over a long period of time. Can, for example, the
core zone continue to develop with its pollution and congestion? This question is really the
prompt for the pol icy hearing.

Z .

continued
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3. Ifhat advantages would there be to having one government such as the European Union
address transportation instead of letting each country decide its own future?

. This question is included to tie the lesson to the module. Students can point out that a
single internat ional pol i t ical  body can make decisions that ref lect the regional interests.  I t
may be the best hope for a cooperative effort to create effective transportation systems
that cross borders without problems. One disadvantage is that it is often difficult to reach
agreement when so many interests are brought to the single parliament.

B. The authors of the scenarios in Table 6 pre-
sented these three scenarios to development
experts and asked them to predict which one
would likely be closest to reality in the twenty-
first century. You can again show the class the
core zone on Overhead 4. After students have
made their own predictions, you can report the
results of the original survey. The growth sce-
nar io  was pred ic ted  by  67  percent  o f  the
experts. The equity scenario was predicted by
17 percent, and the environment scenario was
predicted by 16 percent.

Why is communicat ion an important ele-
ment in regional integration? (pages 49-5'l)

C. Have students pair off and read this final sec-
tion of the lesson. Distribute Activity 6 to each
pair  of  students. Have them use the data in
Table 7 on page 50 to create a choropleth map
of phone service in Europe. First, divide the
countries in Table 7 into four numerical class-
es. To do this, have students study the table for
natural breaks in the numbers. Try to repre-
sent fairly the spread of the data in assigning
classes.

The second step is to color in the countries
based on the numerical classes. Use the darkest
colors for the countr ies that have the most
phone service and progressively lighter colors
for countries with lower distribution of phone
service. Complete the key by coloring the box
and recording the range of phone service for
each numerical class. Overhead 5 (the Key for
Actiuity 6) is only one example of how the
data can be interpreted, using the breakpoints
shown.

After completing the choropleth map, have
students continue to work in teams to answer

Questions 4-5 on page 51.

You can he lp  younger  s tudents  dec ide
how to spl i t  the data in Table 7 into four
c lasses .  O lder  s tudents  can be  asked to
defend the breakpoints they choose for
the i r  maps.
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4.

Questions and Answers for page 51

How does the distribution of phone service in Europe compare to gross national product per
person distribution shown in Figure 8? Explain your answer.

. A comparison of the map on Overhead 5 to Figure 8 shows some similarities. The higher
income countries such as Norway and Sweden have more complete telephone service.
Countries such as Spain, Portugal, and Ireland are at the low end of both income and
phone service. The higher the income, the more phone service can be purchased, which is
necessary for carrying out the more sophisticated business that brings the higher income.

In what ways do you think modern communications change the way some people earn a
living?

. Students can draw on previous knowledge to discuss this question. "Telecommuters" use
modern communications to work at home with computers, stockbrokers can sit in an
office and trade stocks on the market without going to New York, Tokyo, London, or
Toronto, or any other market. Real estate brokers, doctors, and people in many other
professions conduct business from telephones in their cars. There are many other examples
of how people earn a living using communications. This discussion can lead to the kinds
of changes students would predict for Europeans who are only now beginning to have
these services.

' . l r . i r t i i  
; , r r , ' , 1  ,  i

. Have students plot a trip using a Eurailpass t<r
v i s i t  a  n u m b e r  o f  p l a c e s  i n  t h e  E u r o p e a n
Union. Travel agents can give students the cost
of  a pass and the restr ic t ions of  i ts  use.  Ask
students to imagine that they have one month
to v is i t  as many European countr ies as they
wish, but they need to make notes about their
t ransportat ion opt ior- rs .  Have them wr i te a
short report on the advantages and pr:oblens
of  Europe's  t ransportat ion system f rom the
tourist's perspective.

. Students can use l ibrary resources to explore
reasons for  Europe's  re l iance on t ra ins com-
oared to reliance on trains in the United States.

5 .
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Will NAFTA be successfulP

W Tirne Reqr-ired
Two 5O-minute class Periods

W Materials Needed
Copies of Activity 7 for each group

of students

Gl at.,ssary words
Asian Newly Industrialized

Countries (NICs)

developing countries

development

economy

European Union (EU)

export

free trade

global economy

gross national product (GNP)

import

maquiladoras

North American Free Trade Agreement
(NAFTA)

pollution

regional integration

sustainable develoPment

tariff

trading bloc

Getting Started
Ask students what they know about NAFTA,

and list their insights on the chalkboard. Be

sure they understand that NAFTA, like the

European Union, is an example of regional

in tegra t ion .  Ask  s tudents  how they  th ink

NAFTA might affect their lives. Accept all

responses and move on. If students offer only

limited knowledge about NAFTA, tell them

this lesson will help them to learn why NAFTA

is important to their lives.
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Will NAFTA be su< cessfrr'l '

Obic(tiv€$ clossarY Words

l n t u t k i u n . \ o u $ i l I  6 t r n N e w r y

' l . c i r n w l E i N m A n  c o u n r i e r

i n d h n w , r r d i l i o r c n  l N r C r )

B)m rhd rurcpmi delelop,ng
.ounLie{

' A$u$dtr poI.n$l develomPnt

E u r o P e a n  u ' , o n
(EU)

expotr

globa d.onomy kadnq bloc

qro$ natona

Pfod!.t(cNP)

What is NAFTA?
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Procedures

What is NAFTA? (pages 52-56)
A. Form small groups and distribute Activity 7 to

each group. This Activity is designed to convey
one central concept that drives the free trade
agreement process: Businesses grow when mar-
ket size grows. IndirectlR this growth often
means that product prices come down because
companies can spread the cost of manufactur-
ing over a larger customer base.

Have the groups complete the Activity and
answer the questions. Review their answers
using the Key to Actiuity 7.

Younger students may have trouble with
t h e  m a t h  i n  A c t i v i t y  7 .  E i t h e r  t r y  t o
include one member in each group who
excels in math, or guide the class through
the math and focus their  ef forts on the
last question.

B. Have groups read this segment and work
together to answer either orally or in writing

Questions 1-3 on page 56.

---

53
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Questions and Answers for page 56

1. Why do you think creating larger markets is a goal of regional integration schemes?

. \7hen countries loin in regional integration schemes, their combined populations form
larger markets. These larger markets increase the potential number of buyers for the goods

and services produced by industries and businesses within these countries. lWith larger
markets, businesses and industries can grow larger and, under the right conditions,
become more efficient, charge lower prices, and attract more customers.

2. \[hat do you think are the characteristics of a well-developed transportation network and

why would such a network be important to the success of regional integration?

. Such a network would provide for the safe, rapid, and inexpensive movement of people

and goods throughout the entire region, whether by road, rail, water, or air transportation.

Students can also point out that such a network would assure the efficient linkage of

individual countries within the region so that goods and services could flow freely and

without interruption in a timely manner. Without such a transportation network, the

economic integration of the region would be seriously jeopardized.

continued
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3. How do you think free trade increases competition in business and industry?

r Free trade enlarges the area over which businesses and industries operate. This exposes
them to competition from other businesses and industries in the enlarged free trade region.
Instead of being protected by tariffs from international competitors, these businesses and
industries must now compete with them. Generally, increased competition forces increased
efficiency and lowers prices to consumers. Those producers who cannot meet the
competition go out of business.

What are the likely effects of NAFTA?
(pages 56-58)

C. Conduct a debate over the fol lowing state-
ment: NAFTA will be, on balance, an econom-
ic, political, and environmental success for its
member countries.

Have students break into two groups and
draw lots to decide which side each will take
in the debate. Ask each group to read this sec-
tion, decide on at least three points to make in
suppor t  o f  the i r  pos i t ion ,  and e lec t  the i r
group's debater. These debaters will then join
forces with the other debaters taking their
pos i t ions .  I f  you  choose no t  to  conduct  a
debate, students can instead wri te essays in
answer to Question 4 on page 58.

D. Following the debate, you can hold an open
discussion to elicit points missed in the debate.
You can also make concluding comments on
the module, perhaps by referring to the mod-
ule objectives listed on page xix in the front of
this Teacher's Guide.

M(\lufs (.!trrrrf i l  rrrr [.s ifvr[!a\] rr.fr rhon ,i di
thnlJ SL{*ifd ()nIJr irc.dtr,[ !] rh( rnNr, urr{ r ofA'o$
rilrrr. i l  f r i lrr f r prsn l l ih t i on p{t 57i \fu r r.,n nkN,
. ' $  u i  L  h r  r a r a d  n )  n ) n f d t r ' . ,  r . D ,  J i ( r l r f  l n f i r . J  * o . d ! ,

,  |  . . ,  , . f . . r n . l
(), di! on,d h,i lnl. i l ,r thnil srit$ mrr lx( in,\ r r.* L. t irntr.\
. r i l d , r [ r r l r n \ . ! d c . ]  r q  ' t u 1 (  )  r '  r . (  r , , M f , u , * [ f r t  ] , [ . ,

l i 'y r!nf(Di.rLi{\, ro tri lrI n] {frk i lrv,rfr nuh ilr lr((ftDj
i r Nloai$, rLr n tJ S. a fn\ w LL 'n.!r r) \1.\rd, tu lrJf. d,i l idr
i l.r i l1 !urr, \ I If y !,rp!n n]rtr rtr r or Ir nrN],!. rr.r
Mlxirrr ho Jr rNtr\ {J}i l hon \Nil. trtr nl qitd fol trnoi
h o i l r [ f  D q , h r r i J i l f t  [ N r  ( i . . i l i l r . r s i l . b o r t L r f  r r  M r r . . .
(h di. orr.r hiDJ. Nif lr\ r.rhff s.vcrrL !rD'c.rJo nd tiorL
l o t r ! i r r n v l r t n n , o h  r r r ! . r o n r n J ( * u t r t i r , i n l r r d i r r  o .
rddf ol {rrr[,,ILr Jr!rIDrir iM,,Ar]tr l9e4l. (itrL.rr 's!!.

h.lvrvurrhlnut rr)vL\ih trrr ludqut! ri l  ruy hr trDunorrl
r h t r  1 ( l I r n r ) r  w  t r 4 l .  |  ]  r ' t . r \ ! .  i l x L . ! m n r o M r o i l s r . !  r L d
fLlho Dr.orrl i loncs ftom h( r rlr mi[c I ros{b | tu tri.r\.
(fertri lofrl tfu cdnfi rid d.rrrr.

NAnA.fp.Drn. ir rhr UntuJ Srnos rl{i rrlfd rut Mrx,l i
nrrJJ i lr l( fuwrdi q i l, I t ic..L rr!( {xns [!.)tr! ( L(L\
r u n . . . r n . i n $ n t r t n ) r ! R l h r ! r r r r p r n r n o  r [ ] l . . i l t r n t b n . T L G I
Jlfrrkii{ ' .rroiitrf lnn Lvnh.tr, i l ,! 'd. oi h* rtrl i l i( r[u+ oI

'  . ' .  1 , \ ' l  ' . (  r \ " ' .

mke! onri Nlori l JItrAG, NAFI,\ (i ld h.lf Ntr[ J.no.rtrr,,
r r n  ( l { i & r  9 9 l l  i t r  i l r  i N .  r k [ o t r s f  N i l i l i \  ! (  ( ( \  ( r l L

tins rn 'csk,ul btr\ inlsrnJ tridr, nil.$ nordilsof rhr kirl of
p l i i i l  i r + i l ' r n r r 4 . r  !  i t r l i {  n r r L (  l r , n [ ! r i  l h o i

Regionallntegration 35



For Further lnquiry
Have the class discuss any responses they may
have received from letters they wrote about
NAFTA to congresspersons, as suggested in
Procedure C, Lesson 1. \7i th their  greater

and Answer for page 58

knowledge of regional integrat ion and of
NAFTA, students can pursue specific issues,
such as industrial relocations, job losses, and
environmental protection, in follow-up letters.

4.:f

Do you think NAFTA will be a success?'Why or why not?

'ff 
:ff i:J,"Jfi ::'iffi",i,:x#"#.,;',T:il:?*i*i'"';;:*ac'civi'liesIrpossibre'
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1.

Extension Activities
and Resources

Related GIGI Modules
o Waste Management rs another GIGI module that focuses its

major case study on Europe, and Deuelopment has a brief,
comparative case study on Eastern Europe. For material relat-
ed to NAFTA, two modules focus on Latin America:
Deuelopment (Amazon Basin) and Urban Grouth (Mexico).

. Several modules, including Political Change, Bwilding New
Nations, Religious Conflict, Interdependence, Global
Economy, and Diuersity and Nationalism, study issues closely
related to Regional lntegration.

. The immigration issue is covered in many other GIGI modules.
The impact of Mexican immigration on the United States is in
Urban Growth; the role of international labor migration in
Saudi Arabia is in Oll and Society; the case of Cuban refugees
in the United States is in Human Rights; the problem of
refugees from civil war in Sudan is in Hunger; and the emi-
grants from Hong Kong are discussed in Political Change.

Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI

module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS Overview in the tabbed section at the beginning of
this Teacher's Guide.

Related Videos
. EBEC offers these videos about the issues and regions explored

in this module: "Europe: Insular Region"l "Europe:'Western
Region"; "Europe: Southern Region"; and "Europe: Central
Region."

For information, or to place an order, call toll-free,
1-800-554-9862.

. Other related videos include: "A Global Market" (Spaceship
Earth series. PBS).

2.

3 .

37



38

4.

Geographic Inquiry into Global Isswes

Additional Activities
Students can study newspapers and other media sources or talk to

local politicians to see if their local government works in cooperation
with neighboring communities. Have students include the answers to
the following questions in their report: \fhat kinds of goals are com-
munities trying to accomplish? \X/hat kinds of issues are there? What
are the obstacles to resolving issues? Students can report their find-
ings in class presentations.

Writing
Encourage students to compare the advantages and problems of

having a universal trade agreement such as the General Agreement
on Tariffs and Trade (GATT), or more local agreements such as
NAFTA.

Debate
Structure a formal debate about the influence of multinational

corporations on regional integration in Europe. The central proposi-
tion could be the following: Multinational corporations influence the
economic and political decisions that guide the integration of Europe.
Have students take either the view that the influence is minimal and
European leaders don't worry what companies will do or that multi-
national corporations play a major role and are actually making the
important decisions.

Outside Experts
o Invite representatives of companies that do business in Europe

to speak to the class about the integration of Europe.

o Invite a public relations representative from government to
speak about the trade agreement with Mexico and Canada.

Europe Resources
There are many materials available to help students understand

how Europe is moving toward an integrated region. Information
about one of these is included below:

Commission of the European Communities
2100 M Street NW Suite 707
\Washington, DC 20037
202-862-9500

5 .
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ctiwity 2

Choropleth Mapping of the Survey on the Benefit of
EC Membership
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Mapping of Levels of Economic Assistance to EC
Member States
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SNarnes

ct iw i ty4  ooo page l

GIGI

Regional lntegration

Lesson 4

t. Draw a heavy black line around the external borders of the 12 member countries

of the European Union (EU).

2. Using the data (Range 1993 and Facts on File 1'993), choose an arrow- from the

key ind draw ii to Jonrr.ct each region orcountry mentioned to the place inside

the EU. These arrows will illustrate both destination and size of the population

that is moving. For example, draw thin arrows to show the movement of 500,000

people from Jne country io 
"noth.r, 

slightly thicker arrows to signify the move-

1n.n, of L,000,000 people, and even thicker arrows to show 2,000,000 people'-

Choose a color to f,rrth.. trigtttigtt, each arrow. Be sure to indicate on the key the

color you have chosen for each arrow'

3. To make your map as neat as possible, avoid crossing the a-rrows. over each other

as much as possible. The poini is to show the movement of people from one coun-

try or region to another, not the most direct route'

Data:

A. Migration from Eastern EuroPe

Over 2.4 million people have moved from the former Soviet Union and

czechoslovakia, pot*a, HungarS Romania, and Bulgaria to the.countries of the

European Union. Most are people of German descent returning there'

B. Migration from the former Yugoslauia

Since civil wars broke out in Croatia in 1.991, and in Bosnia-Herzegovrna in 1'992,

at least 600,000 refugees have fled for \Testern European countries'

C. Migration from TurkeY

Roughly 2.1 million Turks have come to EU countries as guest workers. Most of

them live in GermanY.

D. Migration from North Africa

About 2.1 million people from the former French colonies of Algeria, Tunisia, and

Morocco are in \Testern Europe. Most of them live in France'

E. Migration from former British colonies

over 3 million people in the United Kingdom have ethnic immigrant roots, and

,.urly half of the#wer. born there. Among recent immigrants, about 300,000 are

from India, Pakisturr, and Bangladesh. Appioxim ately 7 5,000 others are from for-

mer colonies in the Caribbean (e.g., Jamaica). Another 75,000 immigrants also

come from Africa (e.g., Nigeria, Kenya)'

lmmigration to Western EuroPe
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Lesson 5Environmental Role Play

Directions: For a few minutes at the start of class, you will perform a skit. One main
idea to get across is that pollution and other environmental problems move freely across
a region, so what one country does to the environment affects the environment in anoth-
er place. Another main point you are trying to make is that countries must cooperate
with one another to protect the environment.

There are two groups, each one representing a different country. Choose a country to
belong to and then select a part to play. Perform at the front of the classroom so all the
students can see you.

Country A: (Crumple a few pieces of paper and throw them into Country B's space
while busily discussing the economy, jobs, etc.)

Country B: Hey what are you doing throwing your waste into our country?

Country A: \7e don't really have enough money to dispose of our trash properly and
we really haven't got time to deal with this now because we have lots of work to do.'We're 

a poor country. Jobs are most important to us right now. The trash is a shame.

Country B: (One member of Country B lights a candle to represent a smokestack
from a coal-burning generator.)

Country A: (Everyone in Country A starts to cough.): He5 the fumes from that coal-
burning generator are making us sick. Stop!

Country B: \7e have to burn coal because it's cheaper than oil or gas. 
'We 

have to
depend on ourselves for energy. It's a shame that it pollutes the air, but we don't have a
choice.

Country A: (to the class): How can we have a strong economy that is not too busy to
remember that the pollution we generate affects other people?

Country B: (to the class): How can countries be self-reliant on energy while protect-
ing natural resources such as clean air and water?
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Before a Free Trade
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After a Free Trade
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In this hypothetical example, a company spent $200 million
in the United States to develop a personal computer. It also
spent $1,000 in parts to make each computer. In L995,the
company sold 1 million computers in the United States, so it
charged $200 to each customer for development costs, plus
$1,000 for parts, and $800 for profit. The price for each
computer to the customer was $2,000. The company earned
an $800 mil l ion profi t  in 1995.

Now the company wants to make a new computer and plans
to spend $200 million to develop it. But this time, it can also
sell the computer in Mexico, where they estimate that 1 mil-
lion Mexicans would buy the computer, in addition to 1 mil-
lion customers in the United States.

How much money does the company have to charge each customer to recover its
development costs for the new computer?

2. How much will the new computer sell for if the parts cost $L,000 and the profit
for each computer sale is $800?

3. How much total profit will the company earn from the sale of the new computer if
all 2 million computers sell?

4. \fhat are the benefits from the trade agreement described in this profile?
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1,. How much money does the company have to charge each customer to recover its
development costs for the new computer?

l$200 mi l l ion + 2 mi l l ion customers = $100 per  customer l

2. How much will the new computer sell for if the parts cost $1,000 and the profit
for each computer sale is $800?

f$1 .000  +  $800  +  $100  =  $1 .9001

3. How much total profit will the company earn from the sale of the new computer if
all 2 million computers sell?

l$800 x  2  mi l l ion  =  $1 ,600 mi l l ion l

4. r)7hat are the benefits from the trade agreement described in this profile?

lThe comouter companv enioved a much laroer volume of business and orofit.

This usuallv means that more peoole are hired to make the comouters.

Customers benefit from lower prices when more people share the development

ccsts.l
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Geographic lnqwiry into Global Issues

R"gional ltt"g""tion

ffiftat are the advantages of and

barriers to regional integration?

, How do countries benefit by working together on common

po1i,i.ut and economic issues?

, What challenges stand in the way of the successful integration

of a region?

o \(/hat kinds of decisions need to be made to integrate a reglonr

. How do countries benefit with special trade agreements?

The countries in Europe are economicalry, politicallS 
""d 

tl:^lt^

ally different, and yet they are moving ouickly to form an economlc

ill;iilri'*i.,i. e;;;;;;" leaderibelieve that their count'es can

work together to, *"","uib.n.fit. rhis is called regional integration'

Resional irrt.g'utio; cltt"* *ft"" bu"it" to trade are removed or

.ed-uced and when'i."a.r, make ioinr decisions about transportation'
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Geographic Inqwiry into Global Issues

What is re$ional integration?

GlossarY
Obiectives

In this lesson, You will

. Understand the concePt of

regional integration'

. Identify where regional , .
integration has occurred tn

the Past.

. Investigate the reasons for

i'rt. *gT.nal integration of

the United States'

Words
communism

exPort

free trade

region

regional integration

states' rights

tariff

Where has regional integration occurred

beforg? .  : - - . .^ . , . * r .^ rnro-
common needs and desires, such as for ec.onomic growth or pro

rection against a common.".;; , ; ;Lad 
neighboring peoples to..

ioin forces ;;;* a larger' "; 
il;;';;'f"itt"itot"v' rt'i' is called

regional iniegration, ""1 ll-lil;;;;;ils 
in E111e and North

Amer icatoday 'Regional" " tg 'u t io ' - ' isnotanewidea'asyouwi l l
note in the following examPtes'
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Geographic Inquiry into Global Issues

The preamble to the U.S. Constitution provides some clues as to

why the colonies wanted to integrate:

We the peop|e of the United States, in order to form a more

perfect Union, establish justice, insure domestic tranquility, pro-

vide for the common deiense, promote the general welfare, and

secure the blessings of liberty to ourselves and our posterity do

ordain and establlsh this Constitution for the United States of

America (Constitution of the United states of America 1787).

The mere adoption of the Constitution by the 13 individual states

did not immediatily bring about regional integration. There were

obstacles ,o ou.r.o-e. PJople's loyalties to their own state lingered

in the form of arguments over "states' rights" that would eventually

contribute to the Civil'War.
civil wars and rapid social change can bring about regional disin^

tegration. you can ,.. ,...rr, .*urnp1., of both peaceful and violent

diirision in Eastern Europe. czechoslovakia in 1,993 peacefully disin-

i.grut.d into the Czech Republic and the Republic of Slovakia' But

i,igorl"uiu throughout the first half of the 1990s was involved in a

vijent, disintegrJting civil war. The United States survived its Civil

\(ar as a singlJcouniry to continue its regional integration with the

addition of t-he *.rr.rn states and, most recently' with the addition of

Alaska and Hawari in 19 59.

Delegates to the Constitutional Convention'
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CI

t . In which countries can You
t \

language sPoKent

2. \fhY would different states

each other?

think o-f is rnore than one

want to have free trade with

lsa

3. Why didn't colonial citizens feel they were free?

4. \fhat did the colonies have to do to guarantee the rights
" 

;;;e;.doms theY wanted?

tJm&tedl Sttaft'es'; rol{l ffi'ruw"'ol.,'.lre i' rr(( 
"nl'rll ''

Over 200 years have passed since the United States 'gained 
its

11aw1"3ei.:,1i*ixf il:l,:+:*H','J'tT:iliilTil'i,',*i.0,
United I(ingdom'
States of Europe" (Commission of. 't" E"t"ptan Communities 197 5) '

Today, many E'uropean countries are moving toward regional

integration' Ct-"""ttliUi advice appears to have been taLen' However'

regional ir-,,tg'nt'J";;t; not always result in a new country' Modern

Europe i, diffeteJt i'"- 'nt American colonies in many ways' You

will investignt" 'hi'i""a i" -o-dt"l E'rrrope over the next three

lessons nr-rd d..ii."*'r.,fl", u "Unit.JSini.. of Europe" can become

a realitY.

What are some of the *lyu-gr-*ern Europe

ffi;; Uniled SPte s of 17761

F

{
I
I
l
I
I
I
I
l

U ,

is different

ir_
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Geographic Inqwiry into Global Issues

TheEuropeanshadtoaccompl ishtwotasksinrebui ld ingtheir
region:

o Restart their economies so people could work and make a

living.

o Create stable, secure borders that would help guarantee the

first task.

What was the political impact of new European

boundaries?
Europeanpol i t icalboundar iesafter\7or ld\(ar l lweresimi lar to

those before the Nazi occupat;n with one critical difference. The

Soviet Union, it*ful of f"tttre aggression by Western Europe'

craimed p"il;i;;i 
""d 

economi. JJ'trol over Eastern Europe (includ-

ing the .ur,irn one-third of Germany)' Further-gtt'-|'tt""t::1:,^"

SovietcommunistSystemwasindirectconflictwith\Westernnotlons
of democr ^*i ^"acapitalism, a new "cold \Var" began in Furope.

TheCold.Warneverheateduptoactualwarfare,butwasinstead
foughtontheeconomicandpol i t icalbatt lef ie lds.

Ou., tkt. ,tt"i rs years, *t'tt"' Europe created two regional

ofganrzatrons dedicated to countering the soviet/East European

threat. The iirst was a military allianie called the North Atlantic

Tfeatyorgantzat ion(NATo).Nnroforcesweremadeupofsol-
diers and #"pt;t ftom the United States' Canada' and many

\(esternEuropeancountrles'Thesecondorgantzationwasaneco-
nomic alliance called the European Economic Commu*I-!l::) "t
theCommonMarket.TheEECwasoneofthreeorganlzat lons,
including rh. ;;;;p;;n coal and Steel community and the European

Atomic prr.-,gy Community' that merge d in 1'967 to become the

EuroPean CommunitY (EC)'
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14 Geographic Inqwiry into Global Isswes

The EEC avoided trade Y.": 
b1^'l lowing member countries to

asree that tariffs *"l, ia r. eliminated',rttg"l ' tt1,t"i sltt 
barriers t 'o

if,. * n''; o" 1'j : fl11 J il'.1,T j',"' : 5I hf 4-1+i: i'Jf " o n s
somewhat slmltar tY " ' : " ' : - ' : ; ;^. ,"  r , - . ,  nav special  taxes to

Yorkers. ro"*"pit";; ;; ' luut l-" 
oav special taxes t

ca l i forn ianroror t i i ; ; r ; ry \ .nr r . . l i t t ipp 'odut t tacrossthecoun-
trv. \x/hile ,rnnroori,*tr" a" 

ll::i 
o3'"tl*t' ?1*." 

the weight

oi their lond' tt-tt ' i 'n" fo' 'ond "pui' ' 'Tht 
utt'uul products are not

taxed until they u'"sotd to consum;l; *'C;ltio"'iu' In this way' the

50 United States trade as one large state'

0r O

) Compare Article.2 of the Treaty of 
*:*t 

with the

preambre to the'';';';;i*lt Xln:'fifJi:'$ ""0Preambte to the ' 'r;.'illi##;; two documents?
differences do You

I

Has the European Community been a success?

roherpr'u"':91'b'"''::;Tlt3##ih"'i'ffi iliTit'
ffiTl;: *::;; iry;?'ilflnlg:'rru; :-H i i si:{* r
ir.n.t-t citizens, because tn: 't ': j;;"." 

i" World \X/ar II (Masland.

France was durinq'ht Y:'":;.iliik; 9I-v"u'-old Maurice Picault'
' lgg4)'However' 

for manY rr

the Parade''Y*U"ti'"d 
a new EuroPe:

I was in a Cerman gri;on camp' I tost two friends there' but it

a o" n'i "o i " 
t'o * ::' ?3 g ii,: ":i;n:* :** J'[i'*'#';

the Cermans' it's better I

1gg4 '  Page  15 ) '

The iesson of friendship bringing ubolt':::"omic 
growth is one

thut-u, 'yEasternE,,,op.uJ.., i , ' . i i . 'arelearning.Formercommu-

"i't 
't^"1t"ut *u"1'"d't''"'iJilq:ll tttl""itv tgcl sto* 1ld

countfiespfosp€f'andmanyT."iJrrr.eashareoithegfeateconomlc
Pie bY io in ing the rL '
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'16 Geographic Inquiry into Global Issues

Why would EC memhenshiplmenefit some

cou'ntries nlone tham ot3'ners?

The disparit ies of wealth among the union's present memoers

are already murtini ' t iouUtt '  tot^inlotut in Germany and France

are three t imes ai f igft as in Portugal and C1ee11^lncomes in

portugal and creece a-re, in turn, two-or three t imes as high as in

Hungary or potand, the iwo.Ea,slerl European countries closest to

applying tor" *.*Li 'r l ip lwotf ington Post1994' page C6)'

Why would there be trouble in the EC if poor9l':ountries join?

EC membership confers upon a country the possibility of financial

aid. This aid is *."nii. ,ii-rrlut. ..onomi.-development through

investment. The fi"a"tinl aid must come from the richer countries

and flow to the p;;;';";s' Table 2 below shows how much aid' in

ECUs, is given,o lC -trnUers' An ECU (European Currency Unit) is

a unit of money pttp"tta to be the common European currency to

replace the currencies of the member countries' Presently' the ECU is

a unit ot account';;;i;" determine exchange rates between the

national currencies'

Table 2 Levels of economic assistance received by EC member states

Amount of aid
(millions of ECUs) Aid Per Person (ECUs)

@) o

Belgium

Denmark

CermanY

Greece

Spain

France

lreland

Italy

Luxembourg

Netherlands

Portugal

United Kingdom

100
50

450

1,250
2,100

800
900

1 ,500
10

100

1,200

1 ,300

1 0 . 0

1 0 . 1

5 . 6

1 2 5 . 0

52.5

14.2

2 5 7 . 1

26.0

26.4

6 . 7

115.4

21.0

1991 ;  Wor ld  Bank1992 '
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(D Geographic Inquirv into Global lssues

NW-x-*t-*ffi
What are the roadblocks

to European regional
integration?

Glossary Words

economic nationalism

economy

European CommunitY (EC)

European Union (EU)

free trade

sovereigntY

What is the Maastricht TreatY?
After years of solid economic growth, EC member countries met

in the Duich city of Maastricht in L99L, to work out plans that

would lead to further integration. Formally known as the Treaty on

European Union, the Maastricht talks resulted in the following agree-

,rr.rrti signed on Februa ry 7 , L992 (Riding 1'993b):

. The adoption of a common currency, calledthe European

C.rrrerrc, Unit (ECU) by t999. The ECU will replace the many

currencies used in Europe' such as the British pound, French
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Geographic lnqwiry into Global Issues

00

Figure 3 The European Union' with expected membership'

The United Kingdom approved the Maastricht Treaty in August

1993 (Schm idt tggi)'Theie remains' however' strong popular oppo-

sition to a singre European supe.rstate. currently, f9r1e1 British

Prime Minister M-#;;nhaicher.is asking that the 
l1l.tisn;11zens

have a chance ,o uoit on a referendum on European lntegratlon'

Believing that citizens would vote against the treaty, she said: "No

elecror in this .";;; irJr-t."" nut."ro vote against Maastricht. . ' '

It is disgraceful if *.'a."y [citizens] that opportunity" (christian

Science Monitor l;;;,;;gt z)' rn""her's objection to European

integration *u, th"t it *o"rrra createorre political state which would

result in the to* of g'itish sovere ignty (Christian Science Monitor

1993\.This object;;;;; tthotd"bv Tonv Benn' a member of Great
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aZ Geographic lnqwiry into Global lsswes

Membersof theEUmayhaveanotheragendawhentheyconsider
countries that want to join the Union: They may want the.Eastern

E.rrop.u,, tot'ntries to join to help those countries succeed as democ-

racies. even though the cosiio .u.tr EU member country is high

(Washington P ost 1994)'

rn" irriii.;ii.;;, about the EU are heard throughout Europe, as

expressed in the following statements:

Luxembourg is a small country with only two votes' in the

cour , . i t _o teu ro "pe .ou rvo i cew i | | bed rowned in theshou tscom-
ing trom France and Germany'-College student'  Luxembourg

Inso fa ras theMaas t r i ch tT rea t ywas tou tedas theEu ropean
equivaLnt of the nmerican constitut ion, there was one crucial ele-

."ni t i t i ing: "We, the people'" This was not a spontaneous cre-

utlon uv-ihe-people o|. oy their representatives. This was written

by buieaucrats for uuriuu.rrts.-Michel curfinkel, editor of

ValeursActuel les,aFrenchpol i t ica |weekly(WashingtonPost l992) .

We don't want to be part of some new United States ot

Europe. l t 's al l  very undemocratic'  I  want to be a good neighbor

to Cermany nut not part of some European Union' I  don't want to

be | i kesomes ta te i ' n t heUn i t edS ta tes , l i keCa | i f o rn i a -To rben
Crorr, Denmark (Boston Globe 1992)'

What are the economic Problems of

European unity?
The basic reason for European economic integration is given in

the follow;; t;;t"i, *nitrt was madl 
llleral 

vears ago when

Europeanswerenegot ia t lngatreatyconcern ingcoalandsteelpro-
duction:

[Treatys ignershave]reso|vedtosubst i tu teforh is tor icr iva l r ies
a fusion of their essentiil interests; to establish, by the creating of

an economi. .ott,nity, the foundation of a wider and deeper

community, u*ong ;;;6lt; ltng divided by bloody co'nflicts' and

to lay the bases of"institutions capable of giving direction to their

future common destiny (The Commission of the European

Communi t ies 1975) '

Nevertheless, some member states of the EU have recently

expressed f.u, thut'ih.y *o"ra lose some powef in making economic

decisions if regional iniegration goes further. Thus, there are econom-

i. 
"r 

*.ff 
", 

plli,i.ul rtalo"s thal work against unity in Europe'



'a6ueqlxl llols ilo})|uerl

'(.py a8ed

,t.66ldautrq16) dtr.t'rlcnpold asearlut ol sa8ervr lnf, ol PouelEerql PUE

sqot;o spuesnor{t PeleuIuIIO e't'rrU 
]]Fedruoc 

PuE sll}eueq ruarudold

-uroun uI slnf, llls€JP ePeur eAEr{ AIEII pue 'acue;U,'dueylaC 'ute1t'rg

,tqor:tseuyq;o Suru'is oql ef,uls t"g 'ttoiatr oqr ur dlua^e orolu pea'rds

aq plno^\ ado.rnl Jo qllee.^a eq1 l:ql pue '4io'tn' 
l" ll: 

oq plno"rr' a1d

-oad'rann'a; leql sI ituouora ueodo'rn1 prIJIun 
" *'".?:;:;OJirl?""

:ut66luorureC) edorng uI sre>loe-s qot ro; PP-y^?"1{"1d 1a'r'e1 e

eJnsuo ot soollf,€Jd Surrrq PJEPuels-Puu 
'a>1t'rls ol pu€ suolun urJot o1

rq8r.r aqr'uatu pue 
"t*d^ 

rc1 f,ed lenba saPnlrul osl€ enssl eql'sre
--l;^ 

io a8etue.oPe sler deu reqt sereld ur doqs dn ras louu€f, selu

-eduoc teql os 'suotltpuo,c Surllon lnoqE solnJ-apnllut o1 '{leert aql

lue.^a urellrfl leerc 
"i 

iit'd logeT ogl to s'repeel^'anssl pelelar E uI

'G.eetuosua,rarS; drlunoc 
"'o 

o'peir rieuotls ere teqt serued

-uoJIItIlv\ueasSIlIPu€.tustleuolleuJlulouofoseu^Aou>1sr}dacuor

slrll.q]uarc eI{};o iri"'rtt aql uI lsrlJ ore 1€I{l {nEueu ro} suoISIlaP

e>letu llrlv\ lueluu.re.l'o3 I{ruar{ eqr 'acuerc 
"i 

qsg st tuarudolduaun

ueql\ t€rlt e^elleq ,"'it"'or ueedomg Jel{lo 'lueruuJelo8 qcuald

agr dg pau^\o st .lctqm 6lln€uo1 Lueduoc rur qluerC aql sI alduexa

ouo 'sreJJn, ,,rLolor" ueedolnE etll YT/ 
drlunoc euloq rlaqt o]

1edo1 aroru eq deul drlunor 
"'o 

ol-ptir dlSuorrs tt: 
Tt{t 

satueduo3

'lelJeru plru^, .r,-"tttq apduor uer legl sesseulsnq la8rul olut

a3rau uer satued*o, ;r'1"ru e8lel ouo pJ€A\ol seloru edo'rnE sy

4< 
uorP.t&alul Puo8ag



several Europeans have expressed their feelings on the unification

of Europe:

The Maastricht Treaty will mean the beginning ,of the end of

F rance . - Jean-Mar ieLePen , |eadero f theNa t iona |F ron tPar t y in
France (Woshington Post 1 992)'

Free trade and traveling without paying customs is OK' But if

you extend that to poorei countriei, ihey'll all com_e and work

here and take our io'bs and goods.-Berlin woman (Boston Globe

1992).
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26 Geographic Inquiry into Global Issues

The goal of the European Union was to have total freedom of

movement within tttt t'o'atts of the union" and a protective barrier

to restrict th. *out-tru of people' services' and goods into the

union. Tourists 
"";;;;i".rrp"opl. 

alike rejoiced' Long delays at

[ora., checkpoints would be a thing of the past'

This idea 
"f ";;;l;;ii;*+i:less 

Europe" hasn't occurred as

f as tashoped .Goods , ' s t ' v i t t s ' and f i nancescanmove f ree l yamong
thel2countr iesbecausetheseareessent ia l for regionaleconomic
integration. grrt it hn' been harder to drop barriers to the free move-

ment of people. p;;; to end immigration restrictions stalled because

border checks are critical for law enforcement' E'uropean police

fea red los ing " ' . r r . . *wayo fcon t ro l l i ngc r ime . I t has taken t ime
to develop t.* tcr-pt t"it"Aname-checking systems-to ensure that

..i-i,.'ut,'n,.'d,."f '-t:t"i-"li:]'^:','.'.TJJ:tilth:1Y,'ff l'il3."0,t
1993a). Creating uniform poltce prc

f icu l t ,becausemembercountr iesarere luctant to losethei rcontro l
over police *ur,.rr.'e-c;;"" federal police official explained his

concerns:

untir now our borders have had great importance for police.

The borders are the main places thaiwe make seizures of drugs'

. . . They are where we intercept 'iottn goods and capture wanted

personS. r r - ' " , n i t . obo rde r |essEurope ' i , i t t u .9n l y -assecu reas i t s
weakest poini '"" lai external oori.r,  from the- creek island of

Rhodes to the . lourt t t  northern lreland (quoted in Tempest 1992,

Page 81 0)'

U'

L. In business' there is a saying: "Time is money'" I(eeping

this in mind, ."pl;;;;liv iitt-"'"'ional businesses would

be eager to see a "borderless Europe'"

2. What did the Gerrnan police official mean when he said

that, witho", in,tt""i immigration borders.' the EU would

"be only 
", 

,.to" us its weikest point on its external

border"? How ;;gh;ht lack of internal borders affecr"

people trying to-ttiitt the EU from other countries?

0c
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Figure 4 Cross national product (CNP) per person for selected

countries, 1992.

.t, poputation Reference Bureau l994'

Duringthelg60sandIgT}s.many\ilestern.Europeancountrles
encouraged "guest-wo'ktt"' from other countries to immigrate'
.workers were need.a i", it. rapidly growing European economies.

For example, thousands of Turks cam-e to Germany' North Africans

;;F;;..;and South Asians to Britain' European governments

expected the guest-workers to come only during tim.es. of economic

growth and to r."u.'*t .r growth .rrd.i and fewer jobs were avatl-

able (Salt 1993).
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Geographic lnqwiry into Global lsswes

Figure 5 Foreign workers entering Cermany' 1982-1991'

Source'. OECD 1994'
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Another important reason that peoplt ttllll:"^,1T:ttt"te to the

EUcountrieswasthattheyweretrying^'ot"uptpoli t icalpersecution
in their home .""";;;ltt.""-p1.,'ou.r gqo,oog people fled civil

wars in th. for*t''il;;il;tti"uritt of Croatia and Bosnia-

Herzegovina lRange \"ggzl rn. totuinumber of refugees applying

for political u'yl"ti i" Wt"t"' E"'opt-1"*ped from about 30'000

p., y.r, in the 19ib; tt ;ver 700'000- /" iigz-and to over 1 mil-
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3. How do the clifferences in GNP per person (Figure4) help

explain ,itt to"t'"itt tf ttigi" oi Eotopt's guest-worKers

(Table 3)? .  , . r r

4. \il/hat reasons can you offer to explain the differences ln

the numbe' 
"f 

;Jil;llasylum 
applicants by country

(Table 4)?

political refugees Present

whywourof :::"til'*:l,t"t'J#'J,fi :X";;"trerugees
economic retugees s0IrlsL'rrvo

number of economic and

YlI, :i*::: jffi:TiL"Hil:il'?; 
";'o"n" 

i" I

and
5

6.

In the early 
-1990s' EU countr:t t :  

, l^d 
atr econorlr ic slump'

U n e mp I o y,rr' n " o ""J "' 
*' a i.:. r1-e1,1'f,h1':1 ilI;il::li':T: u b I e s'

I,tn*:ti'"'ix"'-r,itriiiT;j|ffi ;li* jl":';iliiil.il"
:li?s:;*':.":li.Ti,Jiiii.l.",'i"'!ltfl ildt*l*,'*1n',iii",",
:;l'm ll'"ff l, *1 l"lX ii:*:-',9-Tt' a o u t.' t' a b e t w ee n 1 e u 8 a n d

1992.The neo-NJii' it i 'f- ' Nn'in'lol"tl"* n"a rtlti 1'f 00 mernbers'

but it won a '.,t"itititt;;1 o nt'gn#;;t'J with high unemplov-

nrent and a large til*t"^"i';;"[;; tr-'ut to"ra 't& uott (P'illips

tu'+1. 
violence has been caused bv a tinv "tTl-t:'::'extremists' 

bttt

negative feelings.;;;:tf't:t'gt-"1t: 
are common within EU coun-

tries. rn n, op,,-,rui poil in c..*u1r, nbo.,l.7': qttt:l: of the public

asreed that more tor"'ol' *:': tt:t;Jto limit immigration (U'S'

f iu* rand ' \X lo r ldRepo. r t1993\ ' InTrance 'many l tgp l tsawal ink
between the fact tt-'ui't-" {oreign n";;i;"til*tt':'e 

million and that

3 million F rench ffi ;il; l-;il' i;ii'''t.'o*'a 1*":"'" "t 
with

qo':,"-"rl:*'}jiHif iHfl T,*::,:;-r:;;11$;1161'-
lor "zero immigrau-olt:j::::?-tr;;i;t;h his ideal. "France has
unlikely, Pasqua nevertheless persll

r)a
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AW Geographic Inquiry into Global lsswes

In this lesson, you saw that inside the EU, people can move freelS
but restrictions apply to those who try to enter EU countries from
outside the region. The next lesson considers why European coun-
tries must cooperate in order to control damage to the environment.
This damage moves freely across political borders.
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value of those places declines. European countries have a special

problem becauie they are so close together that the activities of one^country 
can quickly affect the quality of the environment in neigh-

boring countries (Dawson t993).
One question geographers ask is whether an integrated Europe

can cope better with environmental degradation than individual

countries can on their own. In 1'990, the European Community

established the European Environment Agenc5 Europe's first regional

institution to collect data on the environment. A similar organizatton

is the U.S. Environmental Protection Agency (EPA), except that the

EPA has the authority to enforce its law. Goals for the European

Environment Agency were established to guide the care of the envi-

ronment for future generations:

. .  .  The European Council  acknowledged the Community's
special responsibility for the environment both to its own citizens

and to the wider world. l t  urged the community to use its moral,

economic, and political authority to advance international efforts
to solve global environmental problems. Depletion of the
ozone layer was [a] major cause for concern. . . . The European
leaders called for joint efforts to tackle the continuing destruction
of the rain forests, soil erosion, desertification, and other environ-
mental problems with the countries concerned. . .  .  (commission

of the European Communit ies 1991 , page 17).

The European Environment Agency does not have power to force

countries to stop polluting Europe, but it is a step toward under-

standing the damage that has already been done. Before this agency

was formed, governments hired independent agencies to study envi-

ronmental problems.

Sunset seen through
heavily polluted air in the
Ruhr industrial region.
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TabEe 5 Selected examples
turope,  1gg3

of environmental degradation in

)l
Damage Location

Soi l  loss, f looding

Soil loss from wind and water
erosion

Soi l ,poisoning from Chernobyl
nuclear accident

Radioact ive contaminat ion

Acid rain, dust, smog

Air pol lut ion from burning coal

Water pollution from farming

Water poisoning from chemicals

Toxic-waste buildup, fish death

Forest loss from fires

Chemical pol lut ion

Southern ltaly, the Balkans, and
steep land in southern Spain

The Volga River, virgin lands in
Siberia, the British lsles

One-fourth of Belarus, northwest
Ukraine

The Ural Mountains

The Swiss, French, and ltalian Alps,
the Carpathian Mountains

Donbas, Ural  Mountains, Si lesia,
Saxony

Volga River, Adriatic Sea, Black Sea

Rhine River

Baltic Sea

Ural Mountains, western Siberia

Krakow, Poland

0

Sources: Dawson tss:;  o;o*k,1991 HrS."tr"d l rra

1. tVhy does the EU continue to supporr the EuropeanEnvironment Agency, since the #rr., has no p.;;, ,.entorce laws?

2. \7hy would people in some
environmental degrada tion
their hometowns?

parts_of Europe worry about
that does not directl y af{ect

3.
l l : :,0 

the European Environmenr Agency
salne'm-e, p.ow.efs to enforce environmenr;l law

be given the
as the EPA inrhe Unired States has?

fi O
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dioxide as companies competed to reduce their pollution in order to

sell their permiis. This system has the potential to work in Europe

also (Burir aw 1993). An integrated Europe can reduce pollution.

By encouraging improvements in energy eff iciency,. pub|ic

transportation, 
-and 

alternative agriculture, for example, the

Community could reduce air and water pollut ion while st i l l  boost-

ing economic development (French 1991, page 29)'

Carbon dioxide is a natural part of the earth's atmosphere, but

some scientists believe that too much carbon dioxide will cause glob-

al warming and other serious environmental problems. In 1992, the

Commission of the European Communities approved a tax to try to

reduce carbon dioxide emissions in Europe, providing that Japan and

the United States approve a similar measure. The idea is that by

charging a fee for.*.gy used (and hence carbon dioxide released),

p.op-I.'irill try to reduie energy use to save money. They will demand

more energy-efficient cars and appliances to reduce the tax they must

pay. By thl'year 2000,the tax would roughly equal $1-0 per barrel of

ol. fn. money would be used to reduce other types of taxes. The

Commission hopes that the carbon tax would encourage countries to

reduce carbon dioxide pollution by 9.3 percent by the year 2000.

Figure 6 on page 41 shows what parts of the world are responsible

foi the total emissions of carbon dioxide. The hope is that other

countries will follow the leadership shown by the European Union

(Carraro and Siniscalco 1'993).

Efforts are being made to
reduce carbon dioxide
emissions in Europe.
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(t Geographic Inqwiry into Global Issues

Would an integrated Europe threaten the
environment?

When Europe becomes fully integrated, free trade will create a
boom for many economies, especially for the Eastern European coun-
tries that were under central planning in the past. It is possible that
increases in trade will run over environmental rules, causing a great
decline in environmental quality. There is doubt that the European
Union can exert any real power at limiting pollution (French 1'991').

More economic activity will require more electrical power.
Generating that electricity will release more sulfur dioxide and nitro-
gen oxide. It is projected that sulfur dioxide will increase by 8-9 per-
cent and nitrogen oxide by l2-I4 percent by the year 201'0. Trucks
crossing borders will add more noise and air pollution, and more
shipments of. hazardous waste (French 1,991,1.

The problem of reducing sulfur dioxide in Europe is found in the
differences between the poorer countries of Eastern Europe and the
richer countries of the European Union. Richer countries can afford
to build and use central power plants that produce less pollution.
They can also impose taxes to pay for pollution controls. Poorer
countries do not have such options. Their goal is to increase their
earnings to raise their stand ard of living, despite the pollution those
efforts generate. Many people in poorer countries heat their homes
individually with older, dirtier coal furnaces. Industrial release of air
pollutants in poorer countries can be managed with the permit sys-
tem like that used in the United States, but that will not reduce the
pollution released by individual homes from burning soft coal.

Pollution in Szczecin. Poland. Eastern Europe has serious environmental problems.
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NW,t{b*ffi
How can transPortation
and communication aid

European integration?

Glossary Words
economy

European CommunitY (EC)

EuroPean Union (EU)

gross national Product (CNP)

reglon

regional integration

What are the transportation goals of an

integrated EuroPe?
Transportation is one of several important systems in an integrat-

ed region. trr. E'ropean community iecognized this in L96L when rt
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Geographic lnqwiry into Global Issues

Figure 8 Gross national Product Per Person
countries, 1992.

in selected EuroPean

The following are four reasons why lurole is not evenly.devel-

.oJ;'(i Pl";*;h;;; centrallv located in Europe tend to be more

successful than trrJo"iiyi"g 
"r.ur. 

(z) Urban areas are more produc-

tive than ,.rr"l ur.ur=.-ili pii..t that are near international airports

andcommunicationcentersafeatftactivetonewer'service-oriented
businesses. They,;i r;il fetter-off than older, aging manufactur-

ing centers of the fi. (4) ptu.., that have more highly skilled work-

ers do better ,rrun ptu..s with mainly low-skilled workers (Masser'

Svid6n, and'Wegener t992)'
The EU tu.., ,t'.;;G;g. of designing a transportation policy

that encourages improvement in the poorer part: 9f luroPe' 
Yet

keeps the econom^i^c'Jif r"....rrul places competitive with other

world regions. ro trrui end, there are several large projects underway

in Europe. rh. rurg;l;;i;lft;, a.nd-perhap-s-the most well-known' is

the Chann.t r,rnrJi.ont..ting the United Kingdom and France'

GNP OF SLECTED--.-
eunopEANlOUNTRIE

O 290 500 mi

l::i:::i:::==
o 400 800 km Gross nat ional Product

per person
(u.s. $, 1992)
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Europe's future in response to transportation changes

Growth scenario
0),t r

Highly developed transportation services are
found in a corr idor from London to Mi lan.
I taly.  The area gradual ly becomes one huqe
city with 80 mi l l ion people. This core arei
dominates Europe and reaches out to incluoe
Berl in and Vienna. Land pr ices are very high in
the core; it is crowded and polluted. Induitries
favor this scenario because they have already
invested heavily in the core. The areas outside
the core become poorer and the populat ion
there cont inual ly drops.

Equity scenario Instead of ailowing the centrar core of Eurooe
to concentrate the wealth of the continent.
money is invested in the out ly ing areas. High
tech nology, telecommunications, and h iqh-_
ways are bui l t  along with more regional i i r_
ports. The core areas are controlled strictlv to
encourage development outside the core. Not
everyone agrees with these policies, so some
wealth stays in the core, but the outlying areas
in Europe make progress and approach the
wealth and productivity controlled by the core
of Europe. New industries settle in new areas
and take advantage of the new services. Older
industr ies are against this scenario oecause
they would have to compete againsr newer,
more technologically efficient industries.

Environment scenario Very strict environmentar protection poricies
have encouraged people to demand products
that are earth_fr iendly and also have cal led for
an end to heavy_pol luter industr ies. Some
industr ies have had to spend great amounts of
money to meet pollution laws, so prices for
goods and transportat ion have cl imbed. Other
industr ies have gone out of business. l t  is more
efficient to focus transportation projects on the
central areas in Europe between London and
Milan, so the out ly ing areas need f inancial  helo
to cont inue growing food. Industr ies have
become less competitive with higher operating
costs, but the environment is cleaner.

Source: Masser, SviJ6n, and Wegener 1992., pige 99.

I

0



'fteet rauo8alS Pue
.ugplls.ressel4)suoIlEIOJlEuoll€uJeluta,ro.rdrulPu€ulBlulgtua]uol}

-"..riofl a8ueqrxe sluoruura^oc '1\^oF JryIeJl rolluoru ol suollef,Iunlu

-ruor asn suelsds uotluuods uiry' 666I -uos'^a€C[) 
satlt'rt1re sseulsnq

etaldruoc ot suolleJlunulruof,.uo puadap sosseutsng IEuoIl€uJaluI
'sorllJos uol]€f,IunuruoJ to dtrluenb pue drrlenb aqr uo spuedop

e,rordtut pue ,tn'o-r8 ot dtarjos e ;o drrlQe eI{I 'll€Iu f,IuorlJale Pu€

'uorst.talal 'oiper 'auoqdalat 'act'uas 
lelsod apnlcul uolleflunur.''of Jo

spoqreur uJaPOIN 'uolluurJotut;o 8ut'regs eql sI uollerlunurtuo3

'(g9; a6ed

'E661 uosnneq) sualsXs uollellunuulo) pue ]rodsuer] alqrled

-LUO)UI pup luala$lp lo a)ualslxa aql xq parro;ulal eJe selJepunoq

leuolleu a,-ro, p,n"tJqloue pue eille auo uaeMlaq se Xl1eal6 fuen

lrrurt'+o {1auen pue 'paads '{ruanbal; aLl} tnq l}sar aql q}lM pa})au

:r;'j,1" ,g',{.roror" i ' ' ueadolnl aqt ;o ped oN 'pueurap }o esoll}

ol {tddns 1o sareld uor} a^ou un''ioqnl p': 
:::1:Hlol'r 

'spoob

q)lr.lnlr ut pue 'raq1o qret ql'^ pellauuof ale suotbal sll q)lr1M

ur euo 
"q 

'uo,ft,jtp '{q '1snru '{uouora ' ' ' palerba}ul uv

auollPr6a1u1 lpuo!6er

u! lueue|e lueuodu! uE uolle'lunruruo, s! ,(qM

uorlo,tBaxul louot8aA



Xsr&Geographic Inqwiry into Global Issues

Europe's economy_depends increasingly on the quality of its com-
munications services, but that quarity is not equal uit ou., Europe(Faulhaber L991). Until ail of E"rop! has a ,ifui; i",.gr"r.a commu_
nications sysrem, prices for services will varg it"wili-tJarri.,rtt tosend and receive information outside of Eu#pe', .or. ,.gion, andservices will remain limited in some cases ro telephone oity 1lault.,1e91) .

Telephone service varies across Europe. Table 7 below reports thenrrmber of telephones availabre per every 1,000 people, by .o,rrrtry. 
-

(For comparison, you might noti that the numbe.giu." inTabre 7for Sweden is very similai to the number for the ur,'it.i States.) onegoal of the European rJnion is to improve the availability of tere-phone service in all of Europe.

Table 7 Telephone connections per 1,000 people in selected
European countries, 1996

Country Number of telephone connections

Portugal

Spain

lreland

Italy

Belgium

Creece

Austria

United Kingdom

Netherlands

France

Germany

Finland

Denmark

Switzerland

Norway

Sweden

137
242

266
305

307

314
369
383

402
413

425
428

497

508
622

641

Source: Masser, Svid6n, and Wegener 19g2, Wge 164.
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NW
WillNAFTAbesuccessftrl?

GlossarY Words

0l

Obiectives

In this lesson, You will

. Learn what NAFTA is

and how it is different
from the EuroPean
Union.

. Assess the Potential
effects of NAFTA'

Asian NewlY
lndustrialized
Countries
(Nlct

develoPing
countries

develoPment

economy

EuroPean Union
(EU)

export

free trade

global economy

qross national
product (CNP)

import

maquiladoras

North American
Free Trade
Agreement
(NAFTA)

pollution

regional
integratton

sustainable
develoPment

tariff

trading bloc

What is NAFTA?
TheEuropeanUnionisamodelofregional integrat ionforthe

rest of the world seeking to to'trftte in tf,e plgbal economy' *:::"t-

prisingly,. developing countries have decided that closer economlc

cooperatro'-t n-o"g"their regional neighbors might help them

improvetheireconomiesand. 'u i ' . , r 'J i 's tandardsof l iv ing.For
example, one developing region' Latin America (the Western

Hemisphe,. , . " . r - ,o i th!U; i teJstates),hasmadeseveralat temptsat
regional integration. 11 th^e liiot una igzot the central American

Common Market' Latin American Free Trade Association'
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I Unit"d States imports from Mexico

KK united States exports to Mexico

g,

(n
_. 2U=
;tr
o
:=
o

Figure 9 Trade between the United States and Mexico,1987-1991'

ffi Education Project, Watson Institute, Brown

University, 1993'

The three most important trading partners of the united States, in

rank order, are Canaia,lapan, and Mixico (Figure 10-9n page 55.)'
-l-r"f.i"g 

C in du,the Unitei States, and Mexico in NAFTA created

,ft. tut[.t, free-irad,e region in the world' In June 129.4' Latin

American leaders op."Ja a summit in Cartagena, C-o-193bia' with

;;.d, f.r a contiriental free-tradezone similar to NAFTA (Denuer

Post t994).

Laborer in U.S.-owned
truck manufacturing Plant
in Mexico.
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Geographic Inqwiry into Global Issues

What are the likely effects of NAFTA?
The negotiations leading to NAFTA were difficult and often bit-

ter. Generally labor unions and environmentalists stood in opposi-
tion while business interests supported the treaty. United States poli-
cymakers argued that this North American trading bloc will give the
United States leverage in pressing countries in East Asia and the
European Union to lower their trade barriers (Center for Foreign
Policy Development 1.993).

NAFTA is expected to increase economic growth throughout the
three-country region in the long run (Charnovitz L994), but there are
likely to be winners and losers in the short run (Center for Foreign
Policy Development 1.993). The United States will gain well-paying,
highly specialized jobs, but will lose low-wage, low-skill manufactur-
ing lobJto Mexico. Those working in export industries would most
likely benefit. U.S. workers with high levels of education and a will-
ingness to move to new industries in which the United States has a
competitive advantage, such as biotechnologg telecommunications,
aviation, and computer software, will be the biggest winners. But
Americans with few skills and little education will be hurt by
increased competition from low-wage workers abroad. However, this
is not new: U.S. manufacturing jobs in such industries as automo-
biles, steel, electronics, and clothing have been transferring to
low-wage countries in Latin America and Asia since the 1970s.

Witli NAFTA, U.S. corporations gain access to a larger market in
which to sell their products and services without tariff restrictions.
(Table 8 on page 57 shows that Mexico's population is over 90 mil-
lion.) U.S. corporations also gain access to a large supply of cheap
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Mexico's economy is much less developed than those of the
united States and canada according to the common measure of gross
national product per person (Table 8 on page 57). Mexican indui-
tries will be exposed to comperition from cheaper imported goods,
and Mexico may lose some manufacturing plants to this competition.
on the other hand, the United States may lose jobs in textile factories
and other plants, since they are likely ro move to Mexico where labor
ls cneaper.

Environmentalists, pointing to weak environmental enforcement
in Mexico, claim u.S. firms will move to Mexico to escape environ-
mental controls. They support their position by showing that
Mexican border towns suffer from severe air and water pollution
from the maquiladords that have located along the border in Mexico.
on the other hand, NAFTA contains several unprecedented provi-
sions for environmental protection and conservation and foithe pro-
motion of sustainable development (Magraw 1994). critics 

"rgtr.,however, that these provisions are inadequate and may be ,rrr"nfor..-
able (charnovitz 1,994).In any case, most commentators agree that
higher national incomes from free trade make it possible to increase
environmental protection and cleanup.

NAFTA opponents in the united States also argued that Mexico
should not be rewarded with a special trade sratus because it lacks
democratic institutions and has rampant political corruption. These
characteristics-corruption without the rule of law and the abuse of
state power-will not be changed by NAFTA alone. But if Mexico
makes other political changes, NAFTA could help with democratiza-
tion (castafieda 1993). In any case, although NAFTA creates condi-
tions for regional business and trade, it does not envision the kind of
political integration presently forecast for the European Union.

0" a

oo

or why



o1 seruEdulol uSlaJoJ Pe^Aol[€ 
tuE]b

" - o,i, 1,, u' * :'1t^' :?3 ln"t ;;:;;:i:"* ̂ -,to' uerrxal4 eql Aq u 
.rrrrrurrrr'

Jo sJt1lunoJ uBra'ro1 u-rorl pesEHf, 
- ,-..-

-rnd ale lPql sert^les pt" tpoog lrodtlll

'sorISeP puE

speeu u€urnq to uollf,€tsll€s eql J,o'

;Jr;;;tt pue sPooa 1o esueqrxa Pue
'i"bo"qltttPr'uollf,nPord aq1 f,utouoeg

'lsJI' sPaou flurouofe u'^tro Jleql

qo ,r", Jltt 
"' 

uot8al E ul serJlunoJ
'" 

to,tru,pu" Y ursrl'uorl'u f,lurouof,E

'rr;ord

urBe o1 PIos eJE sosl^res PUE spooD

.rooot 1o irtta ogl eulurJoloP Pu€rueP
"t'"oit" 

'{1ddns tttq^'lt4'".u rer1 E 
'

". 
r$; J;r"'to'o"'"Y usrlertde3

iur^ ur,uosud sserlrol 'e 'ellllsefl

itiia tqt to ile] eql sel,rqaler l€ql

,r.r"ri ur'dlprioq tl dlnf V 'i'e6 elyrseg

'€ero) qlnos pu€ 'arodB8uts 'uerrttul

'i""y aiit6s€ qf,ns EISV uI t"T]1::
-'--Pttq'"itnPur 

dl"rteu aq1 (s)IN)

serJlunoJ pezlprJlsnPul'(1'tra51 
uetsy

.slueprsal lueuEuIJed ..{ruouoce s.,(rlunoc e 1o stcadse reqlo

se al]los or ecBld ro '{rlunoo e o}u1

aldoad Io rue."o^o,u ",1,-- ooo"'s'-*1 ,J"lt:',::1T:',"11:i#:'JJ:1':lJ-,li.^^^^
'ruaurdo :fii;;ffi;o ssaoord v luaudolar'aq

-le ̂eP f, turo u"tt'-t JJ:t';":fi ::H
',.Yt:::'.iil;, :: fi 

', 
:^11;,q' .rq ';;ii'; 

ueq,16"'rea'{ auo ut "('unor 
e

:'^u :l,l' ;w ,o";: :5 :;: J l;',,:, "', 'rltrr.rrtb ro dtrlBnb uo suollllrlser
'-!i" 

t. 'saal 'saxel lnoqll/$ sefl^

-r", o,tJ 'poo8 1o e8ueqcxe ogl aP€Jl eer{

'sesseulsnq Jo selrlunof u8tarol ol

plos oJE lEI{} sof,IlJes PuE sPooC ilodxg

lo:,1il"["::H"j 
Tif,i; suotlBztue8ro aar

";;;;.F;ffi l:;TJffi il",'ul ' {,*;; Jr :: :.1 "'hT# i,""ilH::-"t -uof, uorlnlllsul uv

' }e>lr€tr\tr uorutuo J "t{1 Ptil' I -o-t-l',
',' 
ia*'J *iffi'J:3 :,XHllli'"lYu. *'

's661 ul ulol

,(eu uaPerrtS Puu'de'uro1q'PuePtg
';;;t;"v :,1'n-ttq Pue'sPuelreqraN

*:';iilrfi{i#':'11'fryTi"1 'u,"aa ;1e8nrro4 :sJequlJul 3ut'uo11o;

' -',nr3:3, :?*';'j,"'.i K l: 11 "":i
":i*: # i3Hli;-rJtrl'i l3ll"'"n

',{1r,luce u€runq rq Pltt"'

:::TJ:';"1T';,H#i;'1fi:1##,.- "t*roi*J" .,oo'P'i6tP Plue..'uorlaufl

'serlrArlr€ rellTS

Jeqlo Jo 'l'llsaro, 'Sututul 'a:nllnctrbe

;; l;;ir;' pue' s ocr''r'res pY" 3"t'11'-ij,1
;; i" ,i"n'1^o1qtvu' dllensn'tueur
-;t"^'i,'i 

"::'j t:":l,:l JX,ll,,n" o ur erB 1€91 selrlunoJ

'8ulllnJ rgell lsaJo} Pu€

uorsore ruor; irosdor 'o ssol "ql11
orli"r-,tpo*u'b' "lttttp 

scPIlolY\ tq] 
-^^ -

"r"o-rrr, 'q' 1o """'ul 
oqr uoll,f,rJllJasec

uals'(s Pezrlcrluer {fYiq
€ ur sal^ras Pue sPoo8 

" 

^fll:

puB act.td ot{l sJutullaleP luauuJeAots

J;'l;.t"" Pu"**o' E Paller osl, 
---^-

"l*"u, *t"ds rturouora uy ruslunuruo]

'T661uI uolufl

lol^os el{l 1o dn->1earq eqr ol II r€lN

;it"h i"r1' rPtoqt .''or] sollle lsru

-rr*r.ro, ,r, puE uolufl lel^os egr-PrIE
- 

,1111" urrli'ra' s1I PuE sel€ls PolIufI

,qi.r!r^rrq arcl't'-rnog]la lcl$uor ..."
rlulouooe pue lecrrrlod eq1 J€r'Xl PIoD

uotp.t*alul TvuoBaA

/Lr€ssolo



Geographic Inquiry into Global Isswes

assemble imported products tax-free,
for immediate re-export, in factories
along the Mexican-U.S. border. These
export factories have created more
than half a million iobs in Mexico.
The maquiladoras, however, have
also increased pollution in the border
zone.

North American Free Trade Agreement
(NAFTA) An agreement by Canada,
Mexico, and the United States,
approved in 1,994, to merge their
countries into a single economic mar-
ket in order to increase trade among
them. NAFTA removes many nation-
al barriers to the movement of goods,
services, and capital.

Political asylum The protection or safety
offered to people who seek refuge
from political persecution.

Pollution The temporary and permanent
contamination of the environment.
Examples include noise, chemical, aft,
water, and land pollution.

Region A unit of arca that shares some
feature in common: It can include
similarities in natural systems such as
climate and vegetation, or in human
systems such as culture, politics, and
economics.

Regionalintegration Cooperation among
countries in an area along political,
cultural. or economic lines for mutual
benefit.

Sovereignty Absolute control over the
political, social, and economic futures
of people and land.

States' rights A state has certain powers
not restricted by the Federal
Constitution. A contributing factor to
the Civil War, southern states wanted
more control over their own affairs
than the federal government was will-
ing to give them.

Sustainable development The concept that
a place can improve the opportunities
for people living there, while also pre-
serving the quality of the environ-
ment,

Tariffs A tax placed on imports. Because
high tariffs increase the price of
imported goods, they protect domes-
tic producers from foreign competi-
tion. Japan, for example, has main-
tained very high tariffs on imported
rice to protect its rice farmers.

Trading bloc An agreement to promote
trade among member countries by
reducing tariffs, regulations, and
other obstacles to the free movement
of goods and services. The European
Union (EU) was the world's largest
trading bloc prior to the creation in
1.994 of the North American Free
Trade Agreement (NAFTA). See
European Union (EU), NAFTA.



'0EY puB s?v tLI

Irrdv 
(tsocJ uoxilurqsoy 'sosJnd 'sla>1retu uedo o1 ng se8rn lseg luetledurl'qV66I

'8€V:0I I{rrPIN

'1so4 uolSutqsty'$ee s>lool uolufl ueedorng snolllqrue ssa-I'eV66l'rueill,1N'{ErPZorCJ

'V0I :SI eunf 'aperr eprrra'-a'reqdsrureq uoISIAue sroPsel urtv-I'V66I 'Iso[ 'taauaQ

'ssaJd

uo^Bqleg :uoPuoT 'uot1o't*apl uoaQotng Jo Kqd'a8oa1 V 
't'661'H aarPuv'uos'ueq

'gV :SZ TIJJBW 'sauttl 
ryrcI maN aq1'Surtotr ;a'ro edorng Suqrreq utellJfl

'8V'IV :91 tsn8nY

,satutT 
4to1 onN aq7'stuet?lrrurul ol eruoola,4a slr Sutpua st adorng uJatselfi 'q,t'66I

'LV tjz ^BIN

,sautr.7 
4to. maN aqa,,lepotprd adorng ;o le,rordde soes uoPuo-I 'vt66I'uqo[ 'uolureq

'roqueloN 'edo.rng aeN oql '1661 't'toxstH luailn)

'aJIJJO Suttutrd lueuuJaloD

sal€ts pellull :3q 'uolSurq seln-'LBLI 'ocuauly 
Jo saxz$ paQun aql Jo uo4nl4suoJ

'/I :sanlunuruo3 ueado.rng eqr Io suoIlEJIIqnd IEI3IJJO

roJ arItJO ,S.rnoqruax-n1'puo0ag pur 266[ 
'Kpunu'lruo1 uoaiomg aql'166I

'sarlrunuuo3 ueadorng er{t Io suoll€lllqnd IBIIIJJ-O rot eclJJo :Srnoquexnl

'266[ ot qcao"td'df, 'qiu1 't"11ioa x"tof,suatl KxtunutuoS uoaio'mg

'selllunluuro3 ueedo.rng eql to suollelllqnd I€IoIJ;O rot

erllJo :Srnoqruaxn 1 
'ado.tng Sutxlu7 '516I 'sanlunrutuo3 ueadorng aqt Jo uolsslturuo3

'7 t6 aur.l

.sPJo-I'ossnoHo}sOAoIuOlEqOPIq3IJ}SEEINS(uIElIJg'€66I./'o|!uownuansup'lsut'l)
.gv-Tv :qrr€IN

,ft,| gt. luawuo,urrug 'ecuecgtuSts lelueluuorl^ue s.vIdVN 'V66I'a^ats 'zlrloureq3

'dltsrarrtun u^\oJg :1g'ecuaptlo t 4' Ku'touocg P qolU

p ut Suttadt'uoX :Kct1otr apl,tL sav$ paflun't66I':luewdola'raq [c1o4 uEterog roJ relueJ

'08-99 ,W) TL st'1oJJy u*n'tog iorlxa1lq a8ueqc VISVN uPJ'f'66I '9 eErof (upagetse3

'sJor{sqqnd lIIuoPEf,V Je^\nl) :uopuo-I',xuawssa ssv )tlaouo)g

uV:xoluoq,w)uoado,mgaqT't66I'sJolIPa(oorueuroq'oclersrurSpue'ope3'oreue3
'L tZ JequJ:oeq"tolruo11t7 nuans

uprlsttq) 'dtqsrequreur JE ss€lc-Puocas '{po 'adorng uratrseg JoJ't66I 'lrg (aurnog

'sJeqslTqnd f,IIueP€JV re,t\nl) :uoPuo'I' VyZ-S S7'orlecstut5 oJluoluo( PUE

oJEJTEO o1.re3 dq psllPa 'luacussassy )twouo)g uV :xel uoqn) uoado'mg aq1

uI ie^rra1r3 d1ea.l *er uoqrec ueedornfl aqr ryt.66I 
'olreJ (oreue3 pue 'a1aqu11 (uoellog

.cu1'suog ?B dalllN uqof :1ro1rraN'7SZ-Zl('nno1g '14 u'tm1g PUE lenolg

'rN uelrg ,tq potpt 1"o 1i1p' p"7l'r'un'mg luuot&av puo zt'lzuta1srtg y :uoaqqtffi)

aql pup p)ua^v utloL uI'auef,s PIro^\ eql PuE Ef,Ireuv upel't'66I'llt uElrg 'Fno1g

'€6 :(€) V etxllodl/'aN (('oN', _.Lleetltqf,Irlsuery eq1-'t'66I '4yq'duoa'uuag

uollotBaPl puo8ay

seJfraleJeu



' a

trg 
t Geographic Inquiry into Global Issues

Facts on FiIe. 1.993. France: cabinet splits over identity checks. 53 (274a) July 491.

Faulhaber, Gerald R. 1,991. Telecommunications and the Scope of the Market in Services'

In Ewropean Economic lntegration, Tbe Role of Tecbnology, edited by Gerald R'

Faulhaber and Gaultiero Tamburini. London: Kluwer Academic Publishers:

289-300.

Fisher, Marc. 1993. Denmark approves European Unity Treaty by 57 percent vote.

Washington Post,MaY 19 A21,426'

Foreign Policy Bulletin. 1,994. Maastricht Treaty on European Union enters

Novembe r L, L993; European economic area created ' 4 (415): 87 '
force on

French, Hilary F. L991,. The EC: environmental proving ground. 
'world.watch,

November/December: 26-33'

Glazer,Lois. 1.993. France to immigrants: go home. The Progressiue, 57\L0):27.

Hdgerstrand, Torsten. 1993.Whatabout nature in regional science? Invisions and
" 

Strategies in Ewropean Integration, edited by L. Lundqvist and L. O' Persson'

Berlin: Springer-Verlag: 1. 5 5-1'61'.

Hughes, Gordon. 1.992. Cleanair but no iobs? conference on Energy and Fnuironment in

European Economies in Transition. Priorities and Opportunities for Co-operation

and integration. Proceedings.Prague: Intefnational Energy Agency, Organization

for Economic co-operation and Development, centre for co-operation with

European Economies in Transition'

Jordan, Winthrop, Greenblatt, Miriam, and Bowes, John S' 1'985 ' The Americans'

Evanston, IL: McDougal, Littell 8c Company'

LaFranchi, Howard. 1.993a. Danes gird for Maastricht-again' Christian Science Monitor'

April 30: 6.

1,993b.Europe's leaders launch'Union' amidfizzled public enthusiasm. Christian

Science Monitor, November 1: 2'

Leonard. Dick. 1988. Pocket Guid.e to the Ewropean Community. Oxford:Basil

Magraw, Daniel. 1994. NAFTA's Repercussions: Is Green Trade Possible? Enuironment

3 6 (2\, March: 1'4-20, 39 -4 5 .

Masland, Tom. 1'994.Iron cross, velvet glove' Newstueek,July 25: 26'27'

Masser, Ian, Svid6n, Ove, and Wegener, Michael' 1'992' Tbe Geography of Ewrope's

Futwres. London: Belhaven Press'

Miiller, Jiirgen. L991. Implications of 1992 for European telecommunications' In European

Economic Integr)tion, the Role of Technoligy, edited by Gerald R. Faulhaber and

Gaultiero Tam-burini. London: I(luwer Academic Publishers: 301-31 8'

Nelan, Bruce W. 1993. Europe slams the door' Time,Jtly 1'9:38-40'

Newsweek. L994. Perspectiues. JuIy 25: 1'5 '

OECD (Organisation for Economic cooperation and Developmenr).1'994' Trends in

Inirnational Migration: Annwal Report 1993'Paris: OECD'

owsinski, Jan. 1.993. Baltic region integration in and through modelling: perception, - .
*ishe, and realities .li Vitlo"i and Strategies in European Integration, edited by

L.LundqvistandL'o.Persson.Berl in:Springer-VerIag:1'62_174,

phillips, Andrew. 1993. Racism on the fise. Macleaz's, November 1: 38



$w*

'sser4 dlts.re,Llun PJotxO :>lJoI 1!\0N

.tua*uo,ttnug aqX pup paruQolanaq :XtoQag Xuawdo1anaq pl'Loy'266I'1ueg PIroAt eql

'tV 
PuE IV :0€ raqopo 'satat1 4'toy mary aqL .

',{\op'rls B lsec druouora uo s;ea1 '1e'ntrrt ',t'oiun ueedorng qllA' '€66I 'g trer3 
"tau}tq41

.9J ttl rlrrelN 'd.rnluac xau eql ur edorng ' tr661 'lsoil uo13utr7so4,

'VZ-I tfi) 7t satpws P4IPW uowuo) lo loumo['dltunurruo3
ueedo.rng ,ql .r, e-.rri1,"q 

"o,S.i 
pu" r.tnrrr,rrser;ur ]rodsuerL'V661 '4y 'g 'ueurra4ctn

' V- Q :II qrrBIN'regrueroq ut suedo Iauunl leuuet{J-sue rL' t' 661' IVAOI VSn

'7y :7 eunf 'sasolJ ;oop uado s,dueruraS '€66I 'uoday Py'to/hpuo smaN'S'n

.0Ig :t dren.rqeg 'sawr1 sa.aSuy so7 'soelJs uo SurJaproq ruels'ts v 
'7661 'auog 'tsadrual

.JaquacoC.0'.oN.uolSsIIuuIoJuuado.rngIensI^oIpnV.arnlln3.uorlBctunururo3
,uoEeru.ro;ul IEJauoc-olEJolf,eJlC[ :slassnJfl 

"Qpwo'wqo'{ng't66T 
'1Iu0 qJJ€osag s'(a',rrn5

'€-IJIt6I raquacec

,sacutl 4,to1. maN aq1 .edongul >ltolgpEor tsIIEuoIlEu eqJ-'t.661 'At Pr€qrIU 
'uosua'r015

'1y :g rsn8nY 'sawr1 4rcI maN aql

.e8ualleqc ilnoc dorp sf,rlrJr sE dlearl ueedorng serJr]€J uIElIrg 't.66r 'E tu€illlA"lPruqJs

'suolleN pellun:>lJoI

/!\eN .(6I .rade4 qc.reas aA.) ado.tng ur a1unqS uotXa1nQo4 puo uona't71ry '€66I'uqo['rp5

'6Zy tt1dpl 'tso7 uoxilurqso,y1 aq1 'rcIetrl sJ1nger esnoH qslllrg '2661 tue?ng 'uosurqog

,satutl4toj maN aqj.eto.souec erll s€ lsel de>1 sa'tt'r'rns 
"ut'""'""n 

lX ;:: ;;Ut
'uol]f,as lanen'9 :1g d'renuuf

,saLurI4.tol maN aql -sraprcqsEg IIIIS adorng Pue 
'8661 slI'e€661'uely 'Eurptg

' g g 1' t q do.t, o a 5 7a uo na y' eprl ]ue'arur..,l u e s af, E' 
" 
a o'naffil'" '1'#"(,l:' aEueg

'soqruntuuro3 ueadorng aI{} Jo suollelllqn.I lellltJo ro; olI}JO :Srnoquraxnl

.ornlln] puE uortef,runruruoJ uollBturolul IensIAoIPnv Jot leJeuec-OlErolJorlCl
,rrrrr,rr,*'*i3 ,re"dorr1g aq] Jo uolsslruluoJ 'uotun uoaio'mg'7661 'pE'lruq suorlecrlqn4

'neeJng af,ueJoJag uoDelndo4

:3q 'uolSurq sE4_'rlaqs gloQ uotwrydo4 p7'to,11 'V66I'rreernfl erueroJeU uorlepdo4

uorptBalul lvuoBag


	BGGS Overview.pdf
	GIGI Teacher's Guide.pdf
	Activites and Overheads.pdf
	Student DataBook.pdf

