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BGGS Overview

BGGS is the Britannica
Global Geography System,
a modular electronic
learning system which
combines the latest peda-
gogical approach to geogra-
phy learning with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:
* Geographic Inquiry into Global Issues
(GIGI) Student DataBooks
® Teacher’s Guides with Overhead Trans-
parencies in a three-ring binder
¢ Laminated Mini-Atlases to accompany
each module
¢ BGGS CD-ROM with User’s Manual
* 3 BGGS Videodiscs with Barcode Guides
¢ 3 thematic posters

BS

This section of your Teacher’s Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography learning for you and your
students!

I. GIGI

Geographic Inquiry into Global Issues (GIGI)
is the foundation of the BGGS. GIGl is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

Japan

Former Soviet Union

East Asia

Australia/New Zealand /Pacific
North Africa/Southwest Asia
Africa-South of the Sahara
Latin America

Europe

Each GIGI module is centered around a particular
question, such as “Why are people in the world
hungry?” and “Is freedom of movement a basic
human right?” The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year’s geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.




Each module comprises a Teacher’s Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole phnched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module’s DataBook to be placed in the
student’s binder.

GIGI print materials are organized in a unique
fashion. The Teacher’s Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher’s Guide page. The Teacher’s Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module’s Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher’s Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
“Memo to the Teacher from the GIGI Staff” in
each Teacher’s Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD-ROM

The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Britannica Global Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica’s innovative geography reference
program Geopedia™ all on a single disk. Here
are some of the ways you and your class can use
this software:

*  When preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Development videodisc
called “Population/Wealth Correlation.”
With this information, you can plan when
to reserve your department’s videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in




Geopedia’s World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 15
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM’s resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

¢ All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
learn where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

¢ If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

II1. BGGS Videodiscs

More than ever before, today’s students are
visual learners. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth’s Environment and
Society; Economic Development; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking “How do these images connect to you?”
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

You have in your hands the GIGI Teacher’s Guide. Teaching with
GIGI is a departure from teaching with a conventional textbook. By
taking the time to study this memo—about 30 minutes—you will
gain a good understanding of the kind of teaching that’s needed to be
successful with GIGI. We hope you have a rewarding and enjoyable
experience!

Goals

The three major goals of Geographic Inquiry into Global Issues
(GIGI) are to help you teach your students the following:

1. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

We believe you can accomplish these goals as well as others by teach-
ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of

geography.

GIGI and the Britannica Global Geography System

iv

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students “back home” to focus
on the issue as it may appear in the United States or Canada. We do
this because although North America is not one of the 10 GIGI
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regions, frequent comparisons to North America throughout each
module achieve additional instruction on this “home region.”

Each GIGI module requires from two to three weeks of teaching
time (10 to 15 class periods of 50 minutes) and contains a Student
DataBook, Teacher’s Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
Geopedia™, Britannica’s multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1,200
geography-related articles, statistical information on every country
from Britannica World Data Annual, a chartmaker for creating
charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigations: Earth’s Environment and Society,
Economic Development, and Global Political and Cultural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connnections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher’s Guide.




vi Geographic Inquiry into Global Issues

Geographic Inquiry into Global Issues (GIGI)

Issues, Leading Questions, and Case Study Locations

South Asia Population and Resources

How does population growth
affect resource availability?

Bangladesh

(Haiti)

Religious Conflict*

Where do religious differences
contribute to conflict?

Kashmir

(Northern Ireland)

Southeast Asia Sustainable Agriculture

How can the world achieve
sustainable agriculture?

Human Rights

How is freedom of movement a
basic human right?

Malaysia Cambodia
(Cameroon, Western United (Cuba, United States)
States)
Japan Global Economy* Natural Hazards

How does trade shape the
global economy?

Japan

(Colombia, United States)

Why do the effects of natural
hazards vary from place to
place?

Japan

(Bangladesh, United States)

Former Soviet Diversity and
Union Nationalism*

How do nations cope with
cultural diversity?

Commonwealth of
Independent States

(Brazil, United States)

Environmental Pollution

What are the effects of severe
environmental pollution?

Aral Sea

(Madagascar, United States)

East Asia Population Growth*

How is population growth
to be managed?

China

(United States)

Political Change

How does political change affect
peoples and places?

Hong Kong

(South Korea, Taiwan,
Singapore, Canada)

* Under development

Figure 1 Matrix showing GIGI modules. Geographic issues are in bold
and leading questions are in italics. Major case study
locations are followed by comparison examples in

parentheses.
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Geographic Inquiry into Global Issues (GIGI)

Issues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific

Global Climate Change

What could happen if global
warming occurs?

Australia and New Zealand

(Developing Countries,
U.S. Gulf Coast)

interdependence*

What are the causes and effects
of global interdependence?

Australia

(Falkland islands, United States)

North Africa/
Southwest Asia

Oil and Society*

How have oil riches changed
nations?

Saudi Arabia

(Venezuela, Alaska)

Hunger

Why are people hungry?
Sudan
(India, Canada)

Africa—south
of the Sahara

Building New Nations*
How are nation-states built?
Nigeria

(South Africa, Canada)

Infant and Child Mortality

Why do so many children suffer
from poor health?

Central Africa

(United States)

Latin America

Urban Growth

What are the causes and
effects of rapid
urbanization and urban
growth?

Mexico

(United States)

Development

How does development affect
peoples and places?

Amazonia

(Eastern Europe, U.S. Tennessee
Valley)

Europe

Regional Integration*

What are the advantages of
and barriers to regional
integration?

Europe

(United States, Mexico,
Canada)

Waste Management

Why is waste management both
a local and global concern?

Western Europe

(Japan, United States)

* Under development

Figure 1

(continued)
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The Student DataBook contains the following features:

¢ Memo to the Student from the GIGI Staff

* An overview of the key questions and places explored in the
module
Lesson objectives
Data presented in a variety of forms, including text, maps,
graphs, tables, photographs, and cartoons

* Questions
Glossary
References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher’s Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to carry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
“Memo to the Student from the GIGI Staff” and the two-page
overview, which gives the module’s objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed at the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher’s Guide contains the following sections:

® Preparing to Teach This Module, a synopsis of the module’s
leading question, themes, and activities

Module Objectives

Number of Days Required to Teach the Module
Suggestions for Teacher Reading

Extension Activities and Resources

Most lessons include the following sections:

Time Required

Materials Needed

Glossary Words

Getting Started (suggested anticipatory sets)
Procedures (for group and individual work)
Modifications for older or younger students (in a
different type face, printed in color)

Questions and Answers (shown in tinted boxes)
For Further Inquiry (suggestions for extensions and/or
assessments)
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* Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher’s Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher’s Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

Intended Grade Levels

We believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules’ use both over several
grade levels (7-12) and over varying lengths of time at a grade level.
The Teacher’s Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students
may need more time and help to understand them. The Teacher’s
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviously, you will determine whether particular lessons suit your
students’ abilities. When a range of required teaching time is given
for a module, for example, 10 to 12 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
real data. Students do this with GIGI. Because this approach may be
different from what students are familiar with, you may wish to pre-
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pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the “Memo to the
Student from the GIGI Staff” will help them understand the inquiry
approach. GIGI is based on Frances Slater’s inquiry activity planning
model (1993). To reach GIGI’s goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This “doing geography” approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations “is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedures” (Slater 1993,
page 60).

In truly free inquiry, students work independently, but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquiry, you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

Goals

Issues

Y
Geographic Questions

\J
Methods of Processing ——> Data -«— Exercise of Skills

]
Outcomes

Y

Assessment

Figure 2  GIGI's model for issues-based geographic inquiry (after
Slater 1993).
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

® raise new questions,
question the quality of the data,
seek more useful or current data,
articulate relationships they perceive,
explain their processes of investigation, and
defend their positions, decisions, and solutions.

Why These Issues Were Chosen

Role

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this way,
GIGI fosters what the National Geography Standards calls “the geo-
graphically informed person” needed by modern global citizenry
(Geography Education Standards Project 1994).

The major case study, chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

of Questions

Each GIGI module is divided into six to eight lessons, each titled
by a question; subquestions head individual sections of the lessons.
Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1993). When students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not



xii

Geographic Inquiry into Global Issues

always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach a balance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (1993). These are questions that encourage

e recall,

¢ classification and ordering,

¢ the use of data to draw conclusions,

® awareness of the limitations of data or of evaluation of

data, and
e awareness of the processes of reasoning used.

According to the National Geography Standards, the “geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations” (Geography Education Standards Project
1994). In order to foster such a view of the world, GIGI asks
geograpbic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI’s approach. A good question to begin with is:
Where is this issue located? Then proceed to questions such as the
following;:

*  Why does it take place there?

How and why does this issue affect the people in this place?
In what other places do people confront this issue?

How and why are these places related?

What alternatives do people have to improve their situation,
and which alternatives do you recommend?

Fundamental Themes of Geography

In recent years, many geography teachers have learned that the
five “fundamental themes” (Joint Committee on Geographic
Education 1984) help them ask geographic questions. The theme of
Location asks where things are and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (1989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

Importance of Local Examples

GIGI is a world geography, but it shows that issues work at vari-
ous geographic scales—personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. We strongly recommend that you refer in
class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher’s Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies. We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarly, you can connect GIGI issues to everyday life at a human
scale, especially at the students’ own age levels, by using current
newspaper accounts or magazines that address the student’s perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. “Gloom and
doom” needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal efficacy, an attitude that their actions can make a
difference in solving global problems. The maxim, “Think Globally,
Act Locally,” speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling—that their
actions can make a difference—to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especially, should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call “environmental determin-
ism.” Most important, optimistic and constructive perspectives
accompany the development of empathy, tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricity, and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating

Real data quickly become obsolete. GIGI addresses this fact by
discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). Whenever possible, guide students
to update materials. Britannica’s Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopzdia Britannica’s World Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students’ com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following;:

e Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

e Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

e Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

e Reflecting at all stages of the process of inquiry, especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following;:

e Knowledge and skills shown by work on Activities included
in this Teacher’s Guide and on questions in the Student
DataBook.

e Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher’s
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Potential Uses

In addition to the flexibility offered by the free-standing nature of
the modules, GIGI has a number of other characteristics that encout-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI’s issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. We have iden-
tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They are Earth’s Environment and Society, Economic
Development, and Global Political and Cultural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Farth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generalizations. These require
other GIGI skills including examining and making a variety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finally, GIGI promotes a wide variety of linguistic, numeric, oral
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. We believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.

3
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PREPARING TO TEACH THIsS MODULE

Political Change

How does political change affect peoples and places?

Political changes in such places as the former Soviet Union,
Poland, the former Yugoslavia, the former Czechoslovakia, Haiti,
Somalia, South Africa, and Hong Kong are worldwide news stories.
They are of global concern not only because they may involve armed
conflict with death, destruction, and dislocation where they occur,
but also because they often have profound effects on other places.
Today’s students are likely to be affected by these events and pro-
cesses, because in an increasingly interconnected world, seemingly
far-flung political changes can directly affect U.S. citizens. Not only is
political change happening on national and international scales, but
local political changes can also affect the lives of students; for exam-
ple, a school board election can bring in new board members whose
philosophies may diverge markedly from former members. For these
reasons, it is important to include the study of political change in the
curriculum.

This geography is directly concerned with the fudamental theme
of Place, with understanding the physical and human characteristics
of place, and with the causes of differences from place to place.
Because political change is a major reason for such differences, the
question of political change is important to geography. The central
question of this module is “How does political change affect peoples
and places?”

In Lesson 1, students address the meaning and importance of
political change and place it in a global context by considering sever-
al recent examples from throughout the world. Lessons 2—6 consti-
tute the module’s major case study of Hong Kong, in which students
explore what happens when places undergo political changes.
Although Hong Kong is physically part of East Asia, its economic
and cultural identity has been shaped by being politically adminis-
tered by Great Britain since 1842. In 1997, after 155 years of British
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control, the status of Hong Kong will change again when it is
restored to the political control of China.

In Lesson 2, students use maps to evaluate Hong Kong’s location,
compare market to command economies, and describe landscape ele-
ments to examine the economic and cultural characteristics of this
place. In Lesson 3, students compare differing Chinese and British
views of the history of Great Britain’s takeover of Hong Kong. In the
following lesson, students analyze maps, tables, and graphs to look
at the roles of four newly industrialized countries—Hong Kong and
the three other “Tigers” (Taiwan, South Korea, and Singapore)—in
relation to China. In Lesson 5, students role-play negotiations
between Britain and China over the future of Hong Kong. Students
examine in Lesson 6 how the political change planned for 1997 is
already affecting people in Hong Kong and in other places, and they
speculate about whether Hong Kong’s economic and cultural
dynamism will continue under Chinese control. For contrast, the
closing lesson provides a brief case study of another example of
planned political change—the negotiations of the Inuit peoples with
the Canadian government for political control over their homeland in
the far north of the Northwest Territories.

Using the BGGS CD-ROM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which Geopedia™ data and learning activities can
be used in long-range and short-term assignments, and which
videodisc clips will provide visual reinforcement for each GIGI les-
son. The CD-ROM can also show you ways in which a lesson in one
module relates to a lesson in another module. And it indicates where
to find every reference in GIGIL, Geopedia™, the Mini-Atlas maps,
and the videodiscs to any key topic—for example, “tsunami” or
“Bangladesh.” The students will also be able to use the BGGS
CD-ROM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses are
explained fully in the tabbed BGGS section in the front of this
Teacher’s Guide.

The following are general modifications recommended for
younger students:

* Plan for fifteen days because the activities will require more

teacher explanation and support..-

* Provide directions for homework assignments and monitor

students’ understanding and progress.

® Prior to assigning written activities requiring students to draw

conclusions and summarize their findings, ask guiding ques-
tions and develop a sample outline on the chalkboard.




Political Change Xix

Module Objectives

e Understand how planned political changes may occur.

* Give examples of the effects of political change on peoples
and places.

* Be able to relate political change to economic change.

* Describe how political changes can lead to cultural confronta-
tions and how cultural differences may be seen in the built
landscape.

e Examine reasons why people may seek political change.

* Recognize how political changes can help explain the differ-
ences between places.

Number of Days Required to Teach Political Change

Eleven to thirteen 50-minute class periods

Suggestions for Teacher Reading

Edwards, Mike. 1991. Mother Russia on a new course. National Geographic,
February: 2-37.

Karnow, Stanley. 1989. What will happen when the Chinese take back their fra-
grant harbor? Smithsonian, April: 40-48.

Kelly, Ian. 1986. Hong Kong: A Political-Geographic Analysis. Honolulu:
University of Hawaii Press.

Kohl, Larry. 1991. Hong Kong: plight of the Boat People. National Geographic,
February: 133-138.

Szulc, Tad. 1991. Dispatches from Eastern Europe. National Geographic, March:
2-33.

Vesilind, Priit J. 1990. The Baltic Nations: Estonia, Latvia, and Lithuania struggle
toward independence. National Geographic, November: 2-37.

Woronoff, Jon. 1992. Asia’s “Miracle” Economies, 2nd edition. Armonk, NY:
M. E. Sharpe, Inc.




Where is political change happening?

Time Required

One 50-minute class period

Materials Needed

Mini-Atlas maps 1 and 2

E Glossary Word

apartheid

Getting Started

Have students read the Memo to the Student
and the overview on pages 2-3 in the Student
DataBook prior to beginning the module. Also

make students aware that there is a Glossary

in the back of their DataBooks.

Divide the class into groups of about three or
four students. Distribute Mini-Atlas map 1
and Mini-Atlas map 2 (maps of Europe and
Western Asia as of 1987 and 1994) to each
group. Have the groups observe and list all of
the changes to national boundaries that
occurred in these regions. [These include the
reunification of Germany and Yemen and the
divisions of Czechoslovakia, Yugoslavia, and
the Soviet Union.] Ask students to come up
with a tentative definition of political change
based on these maps. [At this point, students
may think that political changes only occur
when boundaries shift; they will see in this
lesson that a broader definition is also appro-
priate.]

Procedures

Why is political change important?
(pages 4-6)

A. Have students, still in their groups, read the
text on pages 4—6, examine Figure 1 (the
“before and after” photographs of the Berlin
Wall), and answer Questions 1-3 on page 6.

Geographic Inquiry into Glabal Issues
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Why is political change important?
Political changes in such places as the former Soviet Union,

Yugoslavia, Cacchoslovakia, Haiti, China, Hong Kong, Somalia, and
South Africa are major news stories. These changes are of global con-
cern not only because some involve armed conflict but also because
they affect changes in ather places. Geographers arc intesested in
political change because they want to know what causes differences
from place to place, and polirical change is often a major reason for
such differences. The fall of the Berlin Wall symbolized one of the
most important political changes in receot times.

Political Change 1




Questions and Answers for page 6

1. How would you describe the political change brought about by the fall of the Berlin Wall?

¢ This event symbolized the reunification of Germany as the borders between the old East
and West came down. The old communist political system of East Germany expired.

2. What evidence of political change do you see in Figure 1?

* The “before” photo shows evidence of totalitarian control over people—guards, barbed
wire, and so on. The “after” photo shows the expressions of freedom as Berliners rejoiced
at the collapse of the old communist system.

3. What would you suggest as another example of political change, either recently or in the past,
that also aroused people’s emotions?

¢ This question is open to student opinion. Events they remember may include the protests
about attempted coups in Russia in 1991 and 1993, or from the more distant past (but
perhaps studied recently by students), even the American or French Revolutions of the
eighteenth century. Any change in government, such as a U.S. presidential election or a
local election, would also be acceptable answers. The main point to note, in any case, is
that political changes are important because they affect people by affecting their political
and economic lives.

Political Chamge Geographic inguiry imto Global Issues

1o start the ukimate catastrophe—nuclear war berween the Soviet
Union and the Unired Stares. But instead, the communist bioc col-
lapsed from the weight of its awn failures to provide freedom and
opporwuaity for its peoples.

The fall of the Berlin Wall symbolized this collapse and surprised
the wrld. And ic led directly to the reunification of Germany (Ellis
1991). For Derliners, their new freedom was joyfully celebrated
(Vesilind 1990). Television news anchor Tam Brokaw was there to
describe the joy he saw, beginning at midnight on November 9,
1989,

Freedom danced before my eyes

8y midnight, East Germans were pouring through border
checkpoints fon the Berlin Wall].

On the west side . . . young West Berliners seized the top of
the wall, undeterred by East German water cannons. Shortly after
1:00 AM., 3 s0ar wenl up from the celebrants. They could sce a
throng of East Germans dashing acrass the no-man's land.

The first to reach the wall was a young man in  brown jacket.
He seemed 1o land on top of it in a single bound. The crowd part-
ed and cheered a5 he raised his anms in tiumph and danced
along the concrete slab that hours before had imprisoned him.

. He transformed the wall from 3 sinister symbol of oppres-
sion 10 a platiorm for celebration and liberation (Brokaw 1989,
page 23).

Figure 1 The Berlin Wall before and after the political change
f 1989,

The Berlin Wall—the wall dividing East and West Berlin—came
tumbling down in November 1989 (Figure 1 above). Built by the
East German communists ta keep East Germans from cscaping to
freedom in West Germany, the wall had been the symbal of the Cold
War for 28 years. The Cold Was betveen the communist bloc
(Eastern Europe and the Savict Union) and the Western demacracies
{ied by the United States) was a frightening time. Conflicts threatencd

2 Geographic Inquiry into Global Issues



Where else is political change happening?
(pages 7-8)

B.

Have groups read through the list of selected
political changes (Table 1). Have each group
update the table by listing at least two other
political changes since 1987 that are not on
the table. [For example, the secession from
Yugoslavia of Slovenia, Croatia, Bosnia-
Herzegovina, and Macedonia was excluded
from this table; other changes may have
occurred since the publication of the
module.]

Have groups answer Questions 4 and 5 on
page 8 by classifying the Table 1 list into (a)
those changes that affected the world map and
(b) those that did not. From this classification,
groups can derive a general working definition
of political change (Question 6) and speculate
about future political changes (Question 7).

Geographic Inguiry inta Global tssues

Afer 43 yesrs of govemmentordered racial separa-
Yon, or apastheld, South Afican govemment
repeals most apasthekd laws in [une. Signs segregat-
ing tlack and white faciites are cemoved. The
Population Redintsibution Act, which legally pigeon.
holed people as white, black, Asian, or Coloured, is
ended, A Constitutions] Convention for a
Democratic South Affica convenes b December
(Cobb 1993).

1993 With their new treedom, Czechosiovakdans decide to
peacefully separate into two countries, each repre-
senting a difersnt elhnic group, Stovakla declares
s independence on January 1, and Vactav Havel
becomes the president of the Czech Republic
(Abercrombie 1993).

Palestinari-sraeli sccord aslgoing Gaza and Jericha
10 Pafestinian control ls signed in September. Both
partes recogrize the legitimacy of esch olher in the
firstoever pesce 3ccord between theen.

South Alrica sets date for clections in Apsil 1994,
altowing blacks to vote for the First time in national
elections.

Political Change

Where else is political change happening?

The series of political changes in the Soviet Union and Eastern
Europe has been remarkable, but politicaf change has not been con-
fined to those areas. Table 1 below gives some of the changes for the
period 1987 to 1993.

Table 1 Selected political changes, 1987-1993

1987 Sovlet President Gorbachev introduces glosnast and
perestroda, paticies of opennets and economic
change that biing major palitical changes in the
‘Soviet Union and lead to the breakup of the com-
st bloc

1989 Berlin Wallfoll atter weeks of protest In Exst
Germany.

After 41 years of Soviet control, Crechosiovakia bias-
a noavicient revoltution, following massive demon-
swations In the winter,

1990 Saviet constiwtlon Is amended in February, ending
Comemunist Party monopaly on power. in fuly,
Bois Yeluin puthes Gorbxcher for faster pofitical
reformms.

Crechasiovakia hokls its finst free elections in 44
yeaes, and the poet Vaclav Havel, who spent years
T jal for speaking out against the govemment, Is
elected peesident,

After 27 years In a South Alrican prizon, Nelson
Mandela, leade of one of the countzy's biack pofiti
cal organizations, the African National Congress, s
ceteased slong with other poliiical prisonors. The
South Affican govemment s the ban on black
poitical organizations.

1991 A coup attempt on Augast 19 by communist hard-
tiners ks thwarted a5 Russians rally behind Yeltsin. In
December, the Sovlet Union is dissolved after 75

years of existence (Edwards 1993).

Why does Deng Xiaoping want
“several Hong Kongs”?

Political Change

As with the fall of the Berlin Wall and the breakup of the Soviet
Unian, political change can surprisc us. But once in a while, we
know it is going to happen. That's the case with Hong Kong. After
being a British colony for over 150 years, Hong Kong is scheduled to
be reuniced as parc of China in 1997 {Terrill 1991). Do you think the
peaple of Hong Kong will be as joyful about the reunion with China
as the people of Berlin were about the fall of the Belin Wall?

Deng Xiaoping, the lcader of the world's most populous nation,
was quoted as saying that China should build “several Hong Kongs™
on its coast (Kristof 1992). Why do you think he would say this?
Hang Kong has experienced many political changes, and in 1997 it
will experience another onc. In the next few lessans, you will learn
about these changes. And you will learn how to answer the questions
about why China’s leader wants to create “several Hong Kon,
whether the people of Hong Kong are happy about the coming politi-
cal change.

The Central Distict of Hong Kong,

Political Change

3




Questions and Answers for page 8

4. Which political changes have created new political boundaries and the need for new maps?

Explain.

® On Table 1, the breakup of the old Soviet Union and of Czechoslovakia and the
reunification of Germany created the need for new maps.

5. Which political changes have not created new political boundaries? Explain.

* Changes in the political and economic structures of Israel and Palestine and in South
Africa have not, as yet, created new boundaries. Similarly, the first stirrings of political
change in the Soviet Union (in 1987) and in Czechoslovakia (in 1989) did not immediately

cause boundary changes.

6. How do all of the political changes in Table 1 affect people?

* Students can easily note that political changes can create new countries or redefine old
boundaries (changing peoples’ citizenship). But it is also important to note that changes to
political or economic systems can have profound effects on peoples’ daily lives (as in
Palestine or South Africa) without affecting mapped borders. '

7. Where do you think political change is going to happen in the future?

* This is for speculation; accept any suggestions from students. This is a lead-in to the Hong

Kong case study introduced in the next section.

Why does Deng Xiaoping want “several
Hong Kongs”? (page 9)

D. Have students read this short text. Emphasize

4

that the module will turn next to a case study
of a future political change in Hong Kong, to
explore in-depth how political change affects
peoples and places. Ask students if they think
that residents of Hong Kong will rejoice about
political change as much as the Berliners
shown in Figure 1 did. Also ask why the leader
of China’s government wants to build “several
Hong Kongs.” [Accept speculation; the photo
on page 9 showing the intense economic
development of Hong Kong may give some
clues. Inform students that the next several
lessons look at this question in more detail.]

Geographic Inquiry into Global Issues

For Further Inquiry

Ask students to begin bringing in articles over
the next two or three weeks (the duration of
the module) that exemplify current political
changes. These should include not only inter-
national changes but also any national, state,
or local changes (e.g., Congressional redistrict-
ing, creation of new school districts, or any
elections). Hang the articles on the bulletin
board after a discussion of them.
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What kind of place is Hong Kong?

Time Required

Two 50-minute class periods

Materials Needed
Mini-Atlas map 3

Glossary Words
command economy |
estuary

laissez-faire

market economy

profit

relative location

Getting Started

This lesson looks at the physical, economic,
and cultural characteristics of Hong Kong. To
get students thinking about the geographic
theme of place, have them describe the distinc-
tive physical, economic, and cultural charac-
teristics of their own community. These might
include landforms, vegetation, types of indus-
try, systems of transportation, major religions,
ethnic groups, or architectural styles.
Geographers think of place as a location that
has been given character—ask students how
their place differs from other nearby places.
What makes it distinctive?

Procedures

Where is Hong Kong and how has its
location influenced political change?
(pages 10-14)

A.

Divide the class into small groups of about
three or four students each. Have the groups
read the text and examine Figures 2—4 (pages
11-13). Distribute Mini-Atlas map 3 (political
world map), which they will need to answer
Questions 1-2 on page 14.

Gengraphic Inquiry inta Global Issues
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Where is Hong Kong and how has its location
influenced political change?

Hong Kong is located at the southeastern edge of China in East
Asia (Figuce 2 on page 11). Because of its position as a coastal island
near the city of Guangzhou, its harbor was used in the cighteenth
and ninerecnth centurics to store contraband trade goods such as
apium. In the Opium War that resulted berween China and Great
Britain in the mid-ninetcenth century, Great Britain took poltical

Political Change 5



Political Change

Figure 2 East Asia.

BRITISH EMPIRE, 1914

control of Hong Kong. Bricain enforced its control with treaties and
military force over Hong Kong, which beeame a colony in the British
Empire (Figure 3 on page 12).
hina’s centraf government, located in Beijing, found it difficult

t0 exert much influence in Hong Kong because of the grear distance
berween the two places. On the other hand, Britain, which patrolied
and enforced its worldwide empite (Figure 3 on page 12) with the
most powerful navy in the world, wanted Hong Kong as a colony. By
colonizing Hong Kang, the British empire gained a foothold in East
Asia with which to supply its ships and to secure trade with China.

Hong Kong is situated at the month of the Pearl River (known as
the Zhue in China) and includes Lantan and Hong Kong Istands and
the New Territorics (Figure 4 on page 13). Estuarics, like the Pearl
River Estuary, are ofien attractive to merchants who use ships to

The British Empire at its height (World War 1.

Figure 3

Political Change Grographic Inquiry into Global Issues
transport goods. They provide excellent narural harbors. Traders can
easily bring goods down the river from inland towns. Then goods
can be loaded onto ocean-going vessels and sent to larger markets
thoughout the world.

Guangzhou was established in ancient times by the Chinese gov-
emment as 2 trading arca where forcign ships could obrain Chinese
goods. However, the harbar at Guangzhou had limited value in those
days as well as today, because it is tog shallow for ocean-going ships.

Of the threc harbor areas in the estuary (Hong Kong,
Guangzhou, and Macau}, Hong Kang has become the most impor-
tant. It has the greatest volume of ships using its part facilirics. Mast
ships pass through the farge, decp, sheltered harbar with access from
two directions that is located on the north side of Hong Kong Istand
(Fitzgerald 1961).

How do the economic systems of Hong Kong
and China differ?

Hong Kong is anc of the world's most successful masketplaces.
Hong Kong has been primarily a markeeplace for the past 150 years.
When it became a calany of Great Britain, the colonial govemar was
responsible for promoting commereial crterprise.

Econamic pursuits are fHong Kong’s] fife blood and its sale jus-
tification, and {people] in the market are cancerned not so much
with the future a5 with conditions as they are (Endacott 1973,
page 324).

In fact, it has been suggested that the “fundamental purpose
of the [calaniai] administration [of Hang Kang} s after all ta pro-
tect British trading interests and this purpose is as evident today a5
it was when Hong Kong was founded” (Kelly 1986, page 14).

The twa quatations above point out that Hong Kong's world
position is based on economic goals. It is a global marketplace, com-
plete with modern technology and scrang ties to its wrading partners.
The questian concerning Hong Kong's fuure, after 1997 when ic
becames part of China again, is whether ar not the cconomic pros-
perity that its people enjoy today will continue.

The economic syscem of Hang Kong under the British is very dif-
ferent from the econamic system of China. Hong Kang became one
of the world's richesc marketplaces under a laissez-faire type of mar-
ket ecanamy. This means that the government docs not control eca-
nomic growth and development. In a market economy the means of

Figured  Aclose-up view of Hong Kong.
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Questions and Answers for page 14

1. What is Hong Kong’s location in relation to (a) the Tropic of Cancer and the equator?
(b) China’s political capital at Beijing? (c) Great Britain?

¢ With Mini-Atlas map 3 and Figures 2, 3, and 4, students can determine that Hong Kong is
at about 22°30 ' north latitude by 114°30’east longitude. It is south of the Tropic of
Cancer but north of the equator. Hong Kong is roughly 1,300 miles south of Beijing and

8,000 miles southeast of Great Britain.

For younger students, review how degrees of latitude and longitude are divided into

60 minutes to help them with the coordinates.

2. How has Hong Kong’s location influenced political change?

¢ Hong Kong has an advantageous coastal site, with a deep-water harbor near large markets
in China and the rest of heavily populated East Asia. It is situated along a heavily traveled
ocean trade route, providing access for international trade to China’s interior. These
factors made it an attractive and strategic location for a world power such as Great
Britain. At the same time, its relatively great distance from the center of China’s political
power made it difficult for the Chinese to maintain control over Hong Kong. Because the
British were superior to the Chinese in military power during the nineteenth century, they
were able to obtain and hold control of Hong Kong, even though it is a great distance

from Britain.

How do the economic systems of Hong
Kong and China differ? (pages 14-15)

B.

Have groups read the text and create a brief
skit, acting out the roles of producers, con-
sumers, and the government as shown in
Figure 5 on page 15. The point is for students
to see how interactions between producers and
consumers differ between the two economic
systems described. In the same way, relations
between individual consumers and their gov-
ernment differ in the two systems, with the
government having more direct control over
the individual’s life in the command economy.
Note: The figure and text describe extreme
examples of each system. The market economy
shown has no government involvement, which

is only the case in true laissez-faire systems.
Similarly, not all command economies are fully
planned by governments. Point out that no
place follows these examples perfectly; all
places have some characteristics of each.
Nevertheless, these extremes dramatize how
different the present economic structure of
Hong Kong is from that of China.

After the skit, have students describe
which system they would prefer if they were
producers or consumers. [Many students may
be aware of how consumer goods (e.g., tele-
visions, clothes) have typically been in very
short supply in command economies such as
the former Soviet Union.]
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What does Hong Kong’s landscape mean?
(pages 16-17)

C. Open discussion about how political and eco-

8

nomic systems in a place can be reflected in the
built environment (e.g., buildings, city layouts,
and so on). Ask students to brainstorm what
kinds of architectural or building characteris-
tics fit their image of Eastern culture. Point out
that Hong Kong is a place where there is a
mixture of Eastern and Western cultural influ-
ences as a result of its being part of China and
Great Britain at different times. Have students
examine Figures 6 and 7 on page 17 and list
items that they see in the photographs that
seem to have Eastern and Western cultural
influences. Have students read the text and
discuss Questions 3-5 on page 16.

Geographic Inguiry into Global Issues

What does Hong Kong’s landscape mean?

A people’s culture may be reflected in concrere forms. For exam-
ple, architecturat designs in a place can be seen as cultural symbols.
Buildings are part of the landscape of a counsry. Their design and
location often reflect the attirudes of people. This is whar the geogra-
phez lan Kelly had to say abour Hong Kong's buildings.

There is 3 further element in the landscape which s not visible.
This is the meaning which people attach to their suroundings.
- Mjertical dimensions, such as skyscrapers, [evoke] a sense of
defying grevity and striving for achievement. . . . Horizontal
dimensions, such a5 low-rise buildings, are seen as evoking accep-
tance and passivity, often viewed as charactesistic of teaditional
peasant societies. In view of the {differences) between the China
and Hong Kong political systems, there is likely to be a number of
landscape diferences, concrete and abstract, traceable to the
poiitical input an each side of the border (Kelly 1986, page 10).

The buildings shown in Figures 6 and 7 {page 17) ace both locac-
ed in Hong Kong. Each has features typically found in the East and
West.

Wester architecture in
Hong Kong.

Politicc] Change

production such as praperty and technalogy are owned by individu-
als who try to make a profit by deciding what goods and services
consumers want. Prices are set by private producers who compete
with each other to attract consumers (Figure 3 below).

The People’s Republic of China {PRC) is hased on comsunism,
which has a command ecanemy. In a command cconomy, the gov-
crnment, rather than individuals, owns ar controls the means of pro-
duction. The goveroment leaders decide what will be produced, and
they set the prices for the goods and services that they think con-
sumers need (Figure 5).

“The residents of Hong Kong have had a market cconomy since
1842, Will they be forced to change to the command cconomy when
China takes polirical consrol?

Market Economy

Souk the best value
at tho best price

Campate to win cansumers.
and make a profit

Command Economy

Govemment | ——— [ Producors | ——— [ consumers

figure 5 A comparison of two ecanomic systems.

Source: Brooks 1977,

s sess
S 2 4

.
e

Figure 6  The entrance to the Bank of China in downtown
Hong Kong,

Photoby & D. Hil.

Figure 7 The skyline of modem Hang Kong.

Phota by & B, A,
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Questions and Answers for page 16

3. What evidence do you see to support Kelly’s argument?

e The Bank of China building (Figure 6) shows several elements typical of Chinese
architecture: the Chinese characters over the entrance; the traditional animal figures
“guarding” the doors; and the architectural motif on the walls. By contrast, the skyline
shows the vertical elements (that is, skyscrapers) Kelly mentioned as typical of Western
influences.

Younger students may need help with this somewhat abstract reading and Question 3. Use
the other photographs included in the Student DataBook or video resources from your media
center to help them identify features typical of Western cities and features more common in
traditional Chinese cities.

4. What other Eastern and Western landscape features do you imagine you would find in Hong
Kong?

* Have the class brainstorm a list of landscape features that they identify with Eastern
cultures (e.g., rickshaws, pagodas, street markets). Alternatively, have groups compete to
make lists of landscape features. '

5. In your own community, what buildings or other landscape features do you consider to be
cultural symbols? Explain.

¢ For this question, challenge groups to sketch the buildings or other architectural features
of the built landscape that are evidence of cultural attitudes. Encourage students to think
of their familiar landscape in a different way: What elements of their environment (which
they may take for granted) might an outsider view as symbolic of their culture?

Examples are legion. Students in large cities may think of the variety of ethnic
influences seen in restaurants or shops with non-English signs. Students in suburbs may
recognize that subdivisions, shopping malls, and strips of fast-food restaurants are very
characteristic of U.S. culture. Students in rural areas could consider something as ordinary
as a barn as a distinctive cultural symbol.

The key point here is for students to realize that cultural influences are always reflected
in the built environment of a place.

D. To close the lesson, ask students what they Fop Further mq@ggﬂy
think might happen to Hong Kong’s landscape

after it reverts to China’s control in 1997. In advance of this class period, have students
Accept speculation, for it is uncertain whether CO_HCCt images of Eastern and Western coun-
Hong Kong will succumb to Chinese culture tries or .ffom places that have command
after the political change or whether it will economies and those that have market
remain as it is today, a unique place reflecting economies. Have students make collages con-
influences of both East and West. trasting these images.
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How did Hong Kong come
under Britain’s control?

Time Required

One or two 50-minute class periods

Materials Needed

Copies of Activity 1 for each student (optional)
Copies of Activity 2 for each group of students
Mini-Atlas map 4

E Glossary Words

dynasty
feng shui
mandarin
opium
profit

treaty port

Getting Started

10

Students may need some background to under-
stand the readings in this lesson, which show
how the British and Chinese held very different
views of the world. For example, the Chinese
considered Westerners backward barbarians.
The Chinese name for their own country
(Chung Kuo) means central splendor, an
expression of China’s high opinion of itself.
Indeed, in the thirteenth century, Marco Polo,
the first Westerner to travel through and live in
China, developed that opinion. For example,
he wrote:

Geographic Inquiry into Global Issues

“In this book it is our design to treat all of
the great and admirable achievements of the
Great Khan now reigning, who is styled
Kublai Khan; the latter word implying in our
Janguage Lord of Lords, and of a surety he
had good right to such a title, for in respect
to number of subjects, extent of territory, and
amount of revenue, he surpasses every sover-
eign that has heretofore been or that now is
in the world. . . .”

—The Travels of Marco Polo, edited by
Manuel Komroff, New York: Random
House Modern Library, 1953, page 111

The British, who had the world’s largest
empire in the nineteenth century, believed their
culture to be the highest and most progressive
in the world. For example, on page 24 of the
Student DataBook, Hong Kong’s Governor, Sir
Henry Blake, is quoted as saying that he hoped
the Chinese in Hong Kong would be prosper-
ous and happy, “like the Queen’s [Queen
Victoria] subjects everywhere else.” Thus, the
Chinese and the British looked down on each
other.

Procedures

How did Chinese and British views of Hong
Kong compare? (pages 18-23)

A. Students can read the two narratives in the
Student DataBook (one by the aide to
Mandarin Lin and the other by a British mer-
chant) to get differing perspectives on how
Hong Kong first became a colony of Great
Britain. Although the narrator of each account
is fictional, the events described are taken from




the historical record. Have students refer to
Mini-Atlas map 4 (map of Hong Kong) and
Figures 8 and 9 (pages 20 and 23) to locate
places mentioned in the readings.

These two accounts may be used for
inquiry in various ways. The following are
three suggestions, the first two of which could
be done in tandem with a fine arts, history, or
English class.

a. Have students use the two readings to cre-
ate a short TV play with students acting
out the roles of the characters mentioned
in these accounts. Each narrative refers to
several different historical figures (e.g., Lin
Zexu, Charles Elliot); create other appro-
priate roles as needed to involve more stu-
dents. Have other students videotape the
dramatization.

E Geographic Inquiry into Glabal Issues
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How did Hong Kong come
under Britain’s control?

Glossary
Words

dynasty
feng shui
mandarin
opium
profit
treaty port

How did Chinese and British views
of Hong Kong compare?

In the seventcenth centary, Western merchants intzoduced opium
from India to Exst Asia. They hoped opium, a powerful narcotic
drug, would increase their ability to exchange goods in China. The
Chinese imperial government officially frowned on the trade.
Western merchants used Hong Kong as a storage area for the opium
until they could sell it llegally on the mainland. This led to a war
{1839-1842) between China and Britain, known as the First Opium
War, Onc result of the Opium War was that Britain taok palitical
control of Hong Kong (Bingham et al. 1974).

b. Give several students the narratives a day
or two before the lesson. Have them learn
the two views and appear in class as guests
on a mock news-interview show (modeled
on Face the Nation or Meet the Press). The
remainder of the class then asks each guest
questions (perhaps. using Activity 1 as a
guide). Have other class members video-
tape these interviews.

c. Divide the class in half and have one group
read the Chinese aide’s point of view while
the other group reads the British mer-
chant’s point of view. Then have each
group orally present answers to their por-
tion of the questions in Activity 1.

Some terms in the accounts may be unfa-
miliar to younger students; clarify these if

Political Change

What was it like in Hong Kong in the nincteenth century, when
Hong Kang was transferred to British control? The following two
stories describe two views of Hong Kong. The first is from the eyes
of a Chinese government aide, and the sccand is the view of a British
‘merchant. The scarics atc drawn from several different sources.

myself merely 1o the great Mandarin Lin
Zexw. | would ke 10 set the record strsight concerning how Hong Kong was
sioten from the empire by these barbarian Engishmes.

It all staned in §685 when Kangsi, emperar of the Ching Dynasty (Figure §
on page 20), was advised that trade with the barbarians rom the West might be
useful a5 a way 19 expand the benefits of our culture (0 others. Emperor Kangsi
invited British merchants to Guangzhos, There, a special area wos made avail-

ide the i ind build sare.

y

‘houses to siore their goods (Bingham ctal, 1974).
‘Soca, all of the area amound Guangzhou was flled with people who wished 1o

1rade with the Westem merchan r Ladmt,

curiosity than oty goods. The foreign desils really had very litle it we

ocded, and they looked sa peeuliar with such big poses and ruddy faces.

Later, doring the reign of Emperor Qianlong, the British sent & messenger 10
Beijing with 2 petition. Borbarians in the past had been welcomed 1 the cout,
and this man was well receive with greal ceremoay. We are, alter ll, & very Civ-
Hized people. Also, we felt tha trade vith the Westcrn merchanls was gaing very,
well. The messcager, Land McCanney, beooght with him a letter from the
English king. George 1. In the letter, King Gearge described how tade with
England was good for us 2nd that we should open up more trading places. .
Emperor Qianiong very understandably replied that we bave “no need of the

ide Borbarians.* These We witting
ess 1o bielp them was pathing mare than & desire an our part 1o ofAain theis
wonbiless trinkels,

In fact, same of the goods they brought us seere even dangerous fo our people,

1 am speaking particularly of the dnig yan, which they call opfum. This dnug has
‘been used as 2 medicioe, b the foreigners arc aftempting o bring in Large quane
titics of it from theic fectories ia India and dre trying 1o aidict oar people to it
Our lesders have denonnced the dnug a8 foreign mud ond such twrade as immora]

(Kamaw 1989).
In March of 1839, my chiel, Mandarin Lin Zoxu, and T were sent by the
‘emperor 1o put an end fo the opfum tradc. Mandwin Lin deeided tht the Britith
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CHING-EMPIRE IN 1750

Figure 8 Hong Kong was part of the Ching Empire in 1750.

ever. To make Rure that they Would comply, Mandarin Lin barved all forcigners

from leaving Guangzhon untl the. opiiun was destroyed. Al were swamed (hat

anyone cuvght with the opium would siffer the penalty of our.iaw
The British govetament represeaative, Charies Elfiot, prompily sdvised Brifish
b  oplum t

Mundarin Lin i i

1 1iR his reswiciions on leaving Guungzhon. He-alia had me writz 1 Yeier 1

Queen Victoria advising her aguinst such evil practices in the future. Thése are

the words of Maadain Lin that T wrote (Mastin 1983; Kamow 1989); .
“We ave heand th in your honarsblc burbarian country the peopleare a0t

penmilied to inhale the drug. If it s 50 harmiul, Bow.can your auempls 0 seek

Pt by crposing others 1 s vl power be rconsled with O dees of

H:hndnduwlywnh\vuds'

Political Change

You may imagine bow astorished we were 1o discover that the barbarisns Jeft
Guangzhou altogether! W did not want to end all rade. We just woted o siop
them from hanmiog people with the sale of yun. Our imperia navy located the
faiger in the 213 of Hoog Kong, lang kaown s o lace [0 s aod
smugglers. Mandasin Lin fearcd that the emperor would biame ki for turming
away the barbarians. In desperation e tried to farce the Britsh to et to
Guangzhou by threatening to have our flest fire on their ships.

“The British did mone than threatea us back: They actually opened firc on our
vestels! Thal is how the Opivm War began. Before it ended, the barbarians
areacked several of our coastal cities an even dared fo threalen the emperar in
Beijing. Pesce was restared when our crperor was forod to pay 21 million sl
vor Gollars 1o Britain (Kamaw 1989: Bingham e1 al, 1972) 3nd uliow them 10
have more trading places. Mandarin Lin hod falled the emperar pod was sent 1o
Tibet. | was allowed 0 continve my job onder the new Mondarin, B, § am ot
50 sure thas having (0 deal wilh these barbarians is better than being in the mou.
ins of Tibet.

1.2m 2 merchant with goods from the British Empire to sell in China. We
British entered China during the time it wus controlied by the Ch’lng Dynasty
(Manchus), The Manchus are 8 hon-Chincse people who originally lived tn the
aoeth of China proper. They weae once contidered 10 be barbarians by the
Chincse. Now they rule in Peking [Beijing] and treat ar os the barbarians, Their
empernr considers himself divinc and keeps us us far from the markets of China
us possible. We are trrated s if we smel bad and as if our goods ure inferior.
Trade 40 far s been allowed only o Caaton (Gusngzhoul, This situotion is
intalersbie} We fee] especially insalied since other nations who.arrived in China
carier tha we did eppear (o receive more favered treaiment. The Pormuguese

Macau &
Our woolcns are pot selling well in this ot climate in the soulhern part of
China. Since they won't let us go nonh to Peking, what can we do? W have
found one procduct that has same sppeal o the Chinese, It s the drug opium,
‘which is made from the poppy plasts growing in india. The Dutch firs discov.
ered bow much dhe Chinese wumed & ond have been amuggling it into China
from Hong Kong island. The Chincse oppear to like it so much tha t
focit, yan, has been added 10 our langusge. We say they v ayenfot . s
ing they ly it We did not trade, but sccms
10 be the only way to break into the China market,
memlamwhnmumguhmmmuucnmmm
ordered s ot 10 sl i. Some of our merchants bring it into China anyway.
are geting ns much ax £133 per chest for it, Even the local Chinese i ot
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merchants who oder s o1 0 el are gty paricpaiag i thesale of for

Quesa Victmin's pew vaeunlnnve 2nd navy commander, Charles ElhuL is

mw..nr:ush.wwm s navy woukd win, T mentioued 0 viow io
Elliot and suggested ihat we covld open up more trade after such & war, He wor-
fies though that the whole fabric of Cliina's political stracture might cramble:
Tien where woold we be? Who woold 6l the power vacoum? Britain- would
have 1o defend its imerests against other Esropean nations and we might end up
rying to secure, at grest cast, anofher area like: we did in Indin.

‘Neventhelss, war broke out when 1 now government offcil, named Lin,

itall the.

ihe opisen merchants ta tum over their stores by promising 1o reimburse them for
sheir losses. OF course, they also Wought that » shortage of opium on the markes
‘woald make the price go up anyway, %o they were bound 1o come out shead.
Once the opium was tamed over 10 the government, we were aliosed fo leave
‘Canton. We all decided to leave and see if we could find 2 place that we coald
furn o a rading post that would be ncar Canlon shipping lencs, but away from
the Cohong customs officials,

‘The Chinese seemed upiet thar we decided 10 leavet A fleet of 29 Chinese.
Junks { type of saitboat) followed us and threstcricd to fire upon us unless we
Tetumed to Canton. Captain Elion onlered o 10 e 1 o prtectcursles.

inese were defeated fn ess than an hour. The Opinm War bad begun.
Noral elfencimens ca 1o o i from Ldis a0 ¢tascs he Chioee ot
orth along the cosst.

“For & while dusing the fir deys of 1841, it looked a8 f the woe might come to
an ead. Captoin Elliot even met with the locat Chinese officials and canvinced
them that the British should have a trading post in the Canton ara. We were.
given Hong Kong, On Jannary 26, ships of the Briish navy landed at Possessi
Voint on tbe porthem part of Hong Kong Istand and raised the flag (Haghes.
1968),

By the cnd of the war Elliot vas convinced that Hong Kong. described by
some as o barren hunk of rock. was o good trading area. Besimie of its deep pat-
Ul hsbor e 843 ctrnce, i Cod b e s i sheies datog he

n.
Wehnpedlhnmumﬂmgknngmghlnukpluuhemlhwuhmn

Canton s the main trade cevter in South China. Thl &id not happen. AX the

of the war another my v signed s Neking [Nuojng] o 1642, s

may [Xi
o e 23 Shanghs mmullrwmmnd:cbs«m?uhnglndludm

"My good friead Charles Elliokt was reprimanded for not getting a bener deal,
He i ortere tp leave Hong Kongand ke p 3 pew gt somelae in
America—Teuss, T think, g p

Flgure 9

How did the Chinese react to political
change in 18987

Political Change

TREATY.PORTS

Teeaty ports in China in the 1840s.

We have scen the viewpoints of individuals who were in Hong
Kong when i was fict caken by the Bririch. Now, we look at how
the Chinese reacted to political change a the end of the nintsenth
century in 1838.

England paid £500 to the government of China to lease the land
norch of Kowloon Peninsula, known as the New Territories (Figure 4
on page 13). These lands, on the coast of Mirs Bay en the Chinese
mainland, which were then mainly agricultural, were leased for 99
years. The British anounced that for the next 99 years (ancil 1997),
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necessary. Be sure students understand
what is meant by Western nations. If they
are unsure, identify the European nations
that expanded into Asia in search of
trade, such as Portugal (Macau), the
Netherlands (Indonesia), and England
(Hong Kong).

B. Another way to look at the rationale for

Britain’s interest in Hong Kong is through map
analysis. Divide the class into small groups and
distribute the large-scale map of Hong Kong
(Mini-Atlas map 4) and copies of Activity 2 to
each group. The Activity provides additional
historical background, picking up after the
First Opium War described in the narrative
accounts, and asks several questions about

Geographic inguiry into Global Tssues

the New Tersitories would be “part and parcel of Her Majesty's
Colony of Hong Kong in like manner and for all intents and pur-
poses as if they had originally formed part of the said Colony.”

No rent was mentioned or ever paid to the Chinese who lived
there. Instead, the Chinese Viceroy of Guangzhon tried only ta reas-
sure the farmers in the leased territory. He told chem that the British
had promised to treat them with exceptional kindness. They were
even told that the local leaders would continue to have authority in
their own villages. He encouraged them ta obey the laws of their new
rulers. The British assumed that their new subjects would be pleased
with the political change. Hong Kong's Governor, Sir Henry Blake,
hoped that they would be prosperous and happy, “like the Queen's
subjects everywhere elsc” (Morris 1985, page 231).

Things did not go as easily as cach government had expected. The
locat officials soon discovered that in reatity, they could have author-
ity only within the walled arca of Kowloon City. Like the cmperor of
a dynasty, the Governor of Hong Kong (Blake) began telling the
Chinesc inhabitanrs chat they must obey the British.

Not all agrecd to ohey. The people of the 400 o so villages werc
decply concerned that their way of life could not continue under the
control of peaple from a foreign culture. The Chinese believed that
their civilization was superior. The people in the New Territorics had
run theie own affairs for centurics. They had learncd how to function
under the authoricy of the Manchu Dynascy. The British system of
government was steange to them, They thought their cultural tradi-
tians would not be respected. Some worricd that the presence of for-
cigners might disrupt the balance berween humans and nature. The
Yinr and Yang (balance of opposites) might be upset and damage t@
the feng shui would resul in disasters. e hae the English barbar-
ians™ proclaimed a placard, “who arc about to enter our boundarics
and take our land, and will cause us endless cvil.”

Clan elders began raising village militias. Using runners and send-
ing drum signals, the elders gachered nearly 2,000 men to opposc the
ewil. Bricish troops of the Hong Kong Regiment went into action with
artillery and warships. The Chinese soon submitted under the com-
bined pressure from the Royal Navy and the troops. Clan clders pre-
sented to Blake a pair of ancestral gates since the British had blown
up their supporting walls. James Stewart Lockhar, the Colonial
Secretary of Hong Kong, advocated the expulsion of those who had
resisted, saying: “These men did not wish to cnjoy the benefits of
British rule, so it will be o great hardship to them to transfer their
energies (0 a soil more congenial” (Morris 1988, page 232).

The British believed that by leasing the New Territories, they had
also leased complete control over the area. The Chinese government
Tooked upon the lease more as 3 right to use the place for a time.

Britain’s motivation for acquiring the New
Territories. Analysis of Mini-Atlas map 4 pro-
vides students with the data needed to answer
these questions (see Key for Activity 2).

How did the Chinese react to political
change in 1898? (pages 23-25)

C. The final section of this lesson describes how

residents of Hong Kong’s New Territories
reacted to becoming part of Great Britain’s
empire in 1898; it is in part a lead-in to the
next two lessons, which explore the issues
involved in the upcoming political change of
1997 (the end of the 99-year lease on the New
Territories). Have groups read this text and
answer Questions 1-4 on page 25.

T

e e ey

Political Clrange

They belicved that the inhabitants would remain Chinese, not British,
subjects. China lacer branded che lease agreement ane of the uncquat
treatics by which the West had bullied them into submission.,

Blake took the ancestral gates 10 his home in Ircknd as souvenirs.
Eventually in 1925, when selations berween Britain and China cased
somewhar, the gates were restored to the village. A cordial ceremany
was held in which a plaque was placed with the gates. On the plague
was writier in both Chinese and English: “From this can be seen the
decp kindness and geeat virtue of the British Government™ (Moris
1988, page 209).

1n 1957, the 99-year lease on the New Teeritorics will expire and ?:9
Hong Kong will revest to Chinese contral. But the arca has been L
under British controf since 1842, and Westera influences on the econ- el
omy and culture of Hong Kong have been significant. %
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Questions and Answers for page 25

1. How did the Chinese residents of Hong Kong react in 1898 to becoming a part of the British
Empire?

¢ Students may point out that the Chinese faced tremendous changes at this time, shifting
from what they believed was a superior Chinese life to one that was controlled by people
they believed were barbaric. The treaty between the Chinese and the British had many
examples of miscommunication, resulting in anger and mistrust from both parties.

2. Why did they react as they did?

¢ Chinese residents in the New Territories were probably desperate in their decision to fight
for freedom. They were considered to be citizens of China, yet the British also demanded
loyalty. The British violated beliefs the Chinese held to be sacred and had an approach to
_ life very different from that found in China.

3. Do you think that residents of Hong Kong will react in 1997 as they did in 1898? Why or
why not?

e This question asks for speculation. Students may be aware that many people have decided
to leave Hong Kong before the lease expires in 1997. The irony is that the residents of
Hong Kong have become accustomed to a more Western life-style than is now found in the
communist society of China. Again, there may be great resistance to political change, but
it is likely that the present cause of resistance is that economic systems under the two
polities are so different—whereas in 1898, it was primarily a case of cultural conflict
created by the political change from Chinese to British control.

4. If you lived in Hong Kong, how would you react to the change in 1997?

¢ Encourage students to speculate on their actions from the perspectives of British-born
residents, people of Chinese ancestry, wealthy international business owners, and people
who came to Hong Kong from other parts of the world seeking work.

D. As a segue into Lesson 4, ask for students’
opinions on this question: Do you think Hong
Kong will be able to continue its dynamic
economy under Chinese control? After a brief
discussion, tell students that in the next lesson,
they will learn more about Hong Kong’s eco-
nomic importance and how it compares with
its East Asian neighbors—the so-called “Four
Tigers.”
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What are the Four Tigers?

Time Required

Two or three 50-minute class periods

Materials Needed

Copies of Activity 3 for each group of students

Colored pencils for Activity 3

Copies of Activity 4 materials for each group
of students (optional)

Glossary Words

Four Tigers

newly industrialized country (NIC)
Pacific Rim

region

Getting Started

This lesson introduces students to the Pacific
Rim nations in East Asia that are considered
newly industrialized countries (NICs).
Although there are notable differences in
development among Taiwan, South Korea,
Singapore, and Hong Kong, what they share is
that they all maintain Eastern cultures while
practicing Western capitalistic economic poli-
cies. They each are members of two regions—
the East Asian culture region and the global
trading region based on Western capitalism—
and each have had mixed success grappling
with these dual roles.

Tell students that nations often are symbolized
by animal mascots, just as schools are often
symbolized by mascots. Ask students to
describe what their school mascot says about
their school. Then ask them to identify any
mascots of nations that they know. They may
mention the eagle for the United States; note
the mascots for nations discussed in this mod-
ule—the dragon for China and the lion for
England. Discuss students’ perceptions of why
the nations selected those symbols. That is,
what image do citizens of those nations have
or want to have about their country?

Show students a picture of a tiger. (If you
do not have a picture of a tiger, make a trans-
parency of the tiger face from the game board
included in this lesson and project it on the
overhead.) Explain that this symbol has recent-
ly been used for Hong Kong and three other
nations in East Asia (Singapore, Taiwan, and
South Korea). Ask students to list the qualities
of a tiger that might be desirable as a national
image. Explain that this lesson focuses on the
“Four Tigers” of East Asia; students can refer
to Figure 10 on page 28 for the location of
these countries.

You may wish to give students a chance
to act in the interests of the Four Tigers
and simulate the excitement of trade in
East Asia by playing the “Four Tigers
Investment Game” in this lesson. This is
an option recommended for younger stu-
dents. See Procedures E-G.
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You may wish to use the following to give
younger students the structure of the bar
graph: Label the vertical axis “Percentage
of world exports” and mark off a scale,
starting with O at the bottom and rising
in even increments to 2.5 at the top. The
horizontal scale should give the two time
periods, 1965 and 1988. A bar should rise
from each of the two time periods on the
horizontal scale to the correct percentage
for each of the Four Tigers. Write the
names of the countries within the bars.

Procedures

Why are the Four Tigers called NICs?
(pages 26-34)

A. Have students work in small groups to study
this section and to answer Questions 1-9.
Students will gain a better understanding of
Tables 3 and 4 and will be better prepared to
answer Questions 7-9 if you have them com-
plete Procedures B and C below.

B. Have students use Table 3 on page 32 to create

a bar graph showing the changes from 1965 to
1988 in the Four Tigers’ shares of world
exports.

C. Have students complete Activity 3, which has
them use data from Table 4 on page 34 to cre-
ate a vector map showing the destinations and

percentages of the Four Tigers’ exports. See
Key for Activity 3.

Geographic Inquiry into Global Issues
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What are the Four Tigers?

Political Change

The Pacific Rim nations of Hong Kong, Tiwan, Singapore, and
South Korea have recently been identified as the Four Tigers. These
four places have become Newly Industrialized Countries (NICs) fol-
lowing World War I, They all have had rapid growth and prosperity.
They all have Eastern cultures, like China, but unlike China they
have Western capitalistic economics. Hong Kong and Singapore were
British colonies while South Korea and Taiwan were greatly influ-
enced by the United Statcs in the post-World War 1l years. Thus, all
four have been shaped by Western ideas, technology, and aid (Kraar
1986). The Four Tigers have some very different characeristics from
other countrics in Ease Asia (Table 2 on page 29

Glossary
Words

Four Tigers

fewly industrialized
country {NIC)

Pacific Rim
segion

Why are the Four Tigers called NICs?

Since World War 1l, Hong Kong has emerged as one of the most
prosperous places in East Asia. As such, it has been associated with
three ocher newly prosperous places in the region, These countries
are located along the rim of the Pacific Ocean. This geographic
cegion is known as he Pacific Rim (Figure 10 on page 28). The coun-
tics along the rim are very actively trading their goods and services
10 cach other’s benefir.

16 Geographic Inquiry into Global Issues
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PACIFIC *~ OCEAN

The Pacific Rim countries,

Flgure 10

Table2 A comparison of selected East Asian countries

gl

Polureat Change

Estimated
Ppopulotion, 1992

(milions)

.- GNP
per.person, 1992
ws. 5

Area
(square miles)

China

13785

370

3,718,782

Japan 1248 26920 145,870
SouthKores  44.6 6340 38,025
Taiwon 209 7.330 13,900
Hong Kong 58 13,200 412
Singapore 28 12890 29

Soirces Popuiation Reforence Burcay 1992; Goade’s Ak 1990 Informotion Piease Armanod 1992.

The domestic cconomies of the Four Tigers have changed dramac-
ically {Figure 11 on page 30).
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1965

Sauth Korea

Yaiwan

Hang Kong

Singapore

Legend
] service
Industry
B Agricutwre

flgure 17 Importance of different activities to economies of Four
Tigers, 1965-1986.

Why are they called the Four Tigers? The god of wealth has been
represented as a tiger in Chinese folklore, The tiger is the opposite of
the dragon. The deagon is the chicf of all marine animals and the
tiger is the chief of all land animals. The tiger,in folklore, lives to the
age of 1,000 years. Ac age 500 irs color changes to white. The White
Tiger is the name given to the western quadrant of the compass
(Williams 1976).

Foltical Change =3V

Singapoce is Eastem, but it has 3 Westem Capiatistc ecanomsy.

The name tiger fits these four NICs in that they do not wish to be
satellites of China (whose leader was tradirionally referred to as the

tic systeots, they are in opposition to the dsagon. Not surprisingly,
China refers to these places as deagons {Kristof 1992). Secondly, they
arc influenced by and seck economic ties swith the West. Finally, their
£apid development of prosperity in 2 few years has carned them an
association with the god of wealth.
Each of the tigers had a special way of achicving great economic
iwan reccived money and mitirary protection in the 1950s.
By the 19605, Taiwan had endorsed a growth plan free from trade
barriers and forcign exchange controls. Investment money was tar-
eted to improve cducation, roads, machinery, and financiaf services
(Woronoff 1992).
i was founded as a frec trading pors in 1819 as part of
the British colonial empire, By the twenticth century, Singapore grew
hecause it was a stratcgic place to et fucl, tin, and rubber for ships
bound for Eurape through the Suez Canal (Woronoff 1992). The
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Singapore goverment has always taken a strong hand in shaping the
economy by promoting advanced production services and rescarch.
Today, Singapare has a highly diversificd economy that includes clec-
tronics, transport cquipment, and international finance (Castclls
1992).

South Korea received large amounts of inancial suppor from the
United States 1o help it recover from the Korean War (1950-1953).
Since the 1960s, the Korean government employed 2 scrics of five-
year plans to invest in textiles, petroleurn, shipbuilding, stcel, auto-
mobilcs, and personal computers. South Korea borrawed heavily to
establish its growdh, but it has managed to gradually reduce its debt
to other countrics (Lec 1988).

In addition to internal changes in the Four Tigers, cach country
has changed what it exports and its share of world trade. Table 3
below shows what has happencd to each of the Four Tigers' shares of
international trade. Figure 12 on page 33 reports how the export
products have changed over a 25-year period.

Table3  Four Tigers® shares of world trade, 19651988

(percentages)

Sodrces: Ao Feonomix Handbook 1964; Baiaiss 1991,

Political Change

of tatal exports

HongKang  South Korea

1963 1989 1963 1983

Singapora Taiwan

1963 1988 1963 1988

Legond
Agricultura) oxponts £
\ndusteial exports

Figure 12

Agricultural and industrial exports of the Four Tigers,
19631988, Percentage of each country's exports are
shown for each category.

Tourcr: Bl 1991,

Geagraphic Inguiry into Global Isswes

Table4  Trading partners of the Four Tigers, 1988

United States : 25 35 24 “

Western European counlries w6 " 15
Othes Four Tigess. - = - 12 0 bl n
Japan i . 6 20 9 13
Canads, Australla, New Zesland -4 4 4 s
Other Enst Asian countries e - 2 -

Source: Balasms 1991,

What is China’s view of the Four Tigers?

Chinese leaders are considering whether other places in China can
be managed to cam wealth for the county in the same way Hong
Kong benefits Great Britain. Until recently, China would not cansider
allowing free markets, As 2 communist countey, China has had a
tightly controlled command economy. Bur the global economy is
rapidly moving taward free markets and free trade, cspecially si

the collapse of the Sovies Union, Now only China remains with a
very large command economy, bur chere are signs that it, too, may be
moving closer o 2 marker cconomy. The following newspaper report
seveals what Chinese feaders have in mind for Chinese citics that may
become futare *Tigers.”

he “Soviet “Unlon's " 1ody
Chinw’s " tomommow,
Chajrman Mo  Tactung,
declared: fn the 195051t would be 3
‘couter-icvolutionary offemse to. 3y
that in public foday, SR
Bt in sesrching for @ couniry to
enulate, Denig Xizoping. Chirivs 87
year-ald seniof teader, has come up
ith. 3 partial model—one that in
‘masy respects runs coanter 1o Chins's
original revolutionary principles.

Mr. Deng traveled o scuth-
‘ernChina early his year 1o squecze
the hard-finers and *campaign far
faster_ecoriomic. liberatization, - he
ciled three couniries for their sound
economic development: Jspan, Soth
Korea aod Singapore.

*“Singapore’s social order is rather
004" e 's3id- s leaders exercise
sttt management, We should team
from dheir experience, 3nd we should

Palitica! Change

eoast. and Wu Bangguo, the
Communist Party leader in Shanghal,
was. rocctly even more explicit. Mr.
W reporiedly lold & visitor that China
aimed to leam from the policies of
South Xorea and Singapore in devel-
oping their coonomics.

The cmulation of Singapore, an
istand.state whase population of 2.7
‘miltion is 77 percent ethnic Chinese,
reflocts 2 growing consensus among
China's leaders that prosperity and
orsler are more impartant than Marsist
ideology.

‘Singapors has enjoyed an economic
miracle with politicat sabiliy, in a
system dominated by a single politieal
party that the voters regularty et (o
power by overwhelming margins.

“The 1alk sbout Singapore says 3
1ot about what Deng wams,” s3d a
Chinese ecoromist. “He would like to
fres up the cconomy, but be wants

ob Y do.

Wrile it Thay” seem odd for a
‘Commusist guvermment 10 1ake as il
model 1 momumment 1o frec cntesprisc,
Mr_ Déng's comment reflects a fa
siation with'the practicat accomplish-
ménis - of "Asia's: our -dragons™:
Singapore, :Thiwan, Hong Kong and
South K

orea.
Mr.Deng. explicily ‘called wpon
prosinex 10 caich up with

* Guangdong
the “our dragons™ over the next two

decades, o0t only cauching up with
them'in terms of ecovamic prasperity
bt also in tenms of social order and
public conduct” ¢

Mr, Deng has also'calbed for Chioa
@ build “several Hong Kongs™ slong

Singapore has few street protestc }t
bas a cleanliness and orderliness that
critics find dreary and antisepic.

i phy. o extreme

- Chewing
gom s prohibited, and critical foreign
publications are sometimes

“Of couss O Deng_likes
Singapore,” said 2 young Chinese
govenment official. “I’s mn by
Chinese, it's efficicat, it’s tich, and no
onc jabbers abow human rights.”

M. Deng increasingly secms to
regard  Communist dogma—suste
owpership and central planbing-as
detaits that can be fodged. On the
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Questions and Answers for pages 29, 32, 33, and 34

. What information in Table 2 would help explain why Hong Kong is so attractive to the
Chinese?

¢ Although Hong Kong is a very small place compared to China, it is also a very densely
populated and very wealthy place. Its gross national product per person is about 35 times
greater than China’s. China wants to control Hong Kong because Hong Kong is a
tremendous producer of wealth.

. 'What do the Four Tigers have in common concerning their location?

o All Four Tigers are located in East Asia along the Pacific Rim and close to China. They all
~ have a coastal location, which is advantageous for shipping and trade.

. Which is largest in size? Which is smallest?

e South Korea is largest (38,025 square miles). Singapore is smallest (239 square miles).

. Why do you think Japan is not considered to be a Tiger too?

e Students will need to speculate about this. The main idea is that Japan is not an NIC like
the Four Tigers, but rather has been a major industrialized nation for a long time.

. Which economic activities appear to be growing the fastest (Figure 11)? Which appear to be
declining?

¢ In all cases, the industrial and service sectors of the economies of the Four Tigers have
increased at the expense of the agricultural sector. You may wish to discuss what it means
to have growing industrial and service sectors. In general, countries that have highly
diversified economies are less vulnerable to economic fluctuations in one industry and
especially to the fluctuations that naturally occur in agricultural markets.

. How are the political backgrounds of the Four Tigers alike? How are they different?

¢ Although all Four Tigers are closely aligned with Eastern culture, they differ in economic
alignment: Singapore and Hong Kong have strong historic ties to the United Kingdom.
Taiwan was supported by the United States as Taiwan established its independence from
China. South Korea was also supported by the United States following the Korean War.
These alignments may be partly seen in the data on trading partners in Table 4.

. How did the Four Tigers’ shares of world trade change between 1965 and 1988 (Table 3)?

e All Four Tigers enjoyed larger percentages of world trade in 1988 than they had in 1965.
Taiwan and South Korea have shown the greatest increases in both imports and exports.

continued
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8. How do changes in exports reported in Figure 12 compare to changes in the domestic
economies of the Four Tigers described in Figure 11?

¢ The changes are consistent from exports to domestic economic activities in that as the
domestic economies have shifted from agriculture to industry, the percentages of
agricultural exports have decreased and the percentages of industrial exports have
increased.

9. How does Table 4 help you understand the connections the Four Tigers have with other
countries?

* Table 4 shows the countries or sets of countries that receive the exports of the Four Tigers;
it also shows the relative importance of these trading partners to the Four Tigers. For
example, the data point up the strength of the economic connections of Taiwan and Korea
with the United States and of Hong Kong with China. These connections will be visualized
more easily if students complete Activity 3.

What is China’s view of the Four Tigers?
(pages 34-36)

D. Continuing with the same small groups, have
students read and discuss the material on
pages 34-36 in the Student DataBook. Ask
students to speculate on how China’s view of
the Four Tigers may affect the Four Tigers in
the future. After the groups have had a chance
to discuss the material, form a panel consisting
of a representative from each group. Then
have this panel address China’s view of the
Four Tigers for a few minutes in front of the
class. Have the class discuss how this view
may affect the future of the Four Tigers.

Geographic Inquiry into Global Isswes

‘otber hand, the ‘bodrock of Chinesc ;. more socialist than ‘mailand China.
comrausism, on_whith 0o compro. | Teiwan is for more [
mise. is ollowed, is continucd poliical °. the mainland, and by .some calcula
control.ond - mainienance . of . 0cial  Hoos enjoys 8 mare egalitarinn distrib-
orger, . ion af wealth. .7 -

The. redesign of the, Communist * “The ecpaomic Nexivility—which is
100 5 evideat when officials wre  slmost eftaln 10 accelenie afier the
asked what kind of counlry they are  death of Mr. Deng and otber fistegen-
trying to build .., ertion revolutionaries-—vill not nee-

Lei Yu, 0 prominent reformist who  essasily Jear to demorracy and greatct
is now vice-chaitman of the Guangxi  respect for the human rights sssocil-
region in southern Chins, veatured an . ed withic :
sntwer earfier this yewr, Whaiever  China's leaders seem much more
“changes ocgur, be said, the fundamen-  envious of Singapore's wealth than of
ial aim of Chinese socialiom bs collec- 4 voting sysiem, and same of the
tive posperity, “four dragons” in 1he past combined
11 peogle live beter, witbowt big  bustling markels with bruta) repres-
ilcome gaps, ihars the imporiant - sion, That combinstion may be what
thing.” he said. China's leaders hope 10 sdopt for

By that defisition, however, bss-  themselves. .. (Kristof 1992),
tions of free enterpeise ke Taiwan acc

Activity 4: “Four Tigers Investment
Game” (optional)

E. If you choose to play the Four Tigers
Investment Game, begin by asking students to
brainstorm what nations need to become
“tigers” of industry. Lead the students to a list-
ing of such important components of industri-
alization as capital to invest; expertise; tech-
nology; products that meet the needs of the
global market; and a political system that
encourages economic growth.
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E  Divide the class into groups of four students

for playing teams. Distribute copies of the
Activity 4 game board and other Activity 4
game materials to each team. Hand out the
rules for the Four Tigers Investment Game and
read them over with the students. You may
also want to go over the reasons given on the
“Fate Cards” for profits and losses, because
during play students may tend to ignore these
reasons and think only about the profit and
loss. Play a practice round. Then let each
group start over and play the game until the
last 5-10 minutes of the period.

Notes about the game: The purpose of the
game is to reinforce the identity and location
of the Four Tigers, the components of industri-
alization, and the relationship of marketplace
and competitor that exists between Hong
Kong and the other Tigers. The Fate Cards are
based on factual events in the four nations that
were found in the 1991 World Almanac and in
Culturegrams. You may wish to update and/or
supplement the Fate Cards from these or other
sources.

G. During the last 5-10 minutes of the period,

hold a debriefing. Ask students which invest-
ment tactics seemed to bring the best results.
What factors affect trade? How are the Four
Tigers alike and how are they different? What
is the relationship between Hong Kong and the
other Tigers? [One point that should come
out is that each of the Four Tigers received
substantial economic aid to establish a foun-
dation for healthy economies. Students may
notice that the Tigers take advantage of
cheap labor for their industries, but they
invest in education and infrastructure to sup-
port continued growth. All four Tigers
depend on low world prices of petroleum.
Businesses in Hong Kong are very sensitive to
events in the People’s Republic of China.
Other Tigers benefit when investments are
withdrawn from Hong Kong.]
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What will happen when Hong Kong
is transterred to China?

Time Required

Two 50-minute class periods

Materials Needed

Transparency of Overhead 1
Butcher paper or newsprint

Getting Started

22

Have a student read the following 1982 “news
flash” to the class:

NEWS FLASH! PRIME MINISTERS
TO CONFER

England’s Prime Minister Margaret
Thatcher is expected to confer with
China’s Prime Minister Chao Tzu-yan in
Beijing this September. The Hong Kong
news services announced today that the
topic of the Anglo-Chinese negotiations is
the expiration of the 1898 Treaty on the
New Territories.

Review with students the three parts of Hong
Kong: Hong Kong Island, Kowloon, and the
New Territories. Remind them that Hong
Kong Island and Kowloon were given to Great
Britain in treaties that ended two different
Opium Wars. The New Territories were leased
from China for a period of 99 years in a treaty
signed in 1898. To show these locations, refer
to Figure 4 on page 13. What would the return
of the New Territories to China do to the
remaining portion of the colony?

Geographic Inquiry into Global Issues
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Inform students that they will participate in a
simulation of the conference that began in
1982. Delegates from the two nations met over
a period of two years. An agreement affecting
the future of the entire colony of Hong Kong
was signed in 1984.

Political Change
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What will happen when Hong
Kong is transferred to China?

restoring Hong Kong to
political cantrol of
eaal
mine how China plans
‘manage Hong Kongs -
oMy, ¢ e
derstand the positions -
tain and China .-

How did Britain and China decide what to do
about Hong Kong?

During 1982-1984, negotiations took place between the United
Kingdom and the People’s Republic of China segarding the furure of
Hong Kong, These discussions were held to resolve several issucs
regarding the end of Britain's lease on the New Terril 19
The six major issucs of the negotiating conveation mon
page 38, Whar were the negoriating positions of the two partics and
what were the results?




Procedures

How did Britain and China decide what to
do about Hong Kong? (pages 37-41)

A. Divide the class into groups of three or four.
One half of the groups will represent the
People’s Republic of China (PRC), and the
other half will represent the United Kingdom.
Have students read the “Six Convention
Issues” on page 38 in the Student DataBook
and the negotiating position for the group they
are assigned to represent (United Kingdom on
pages 38-39 and China on pages 40—41).

Geograpbic Inquiry into Global Isssies

1. Should the fease on the New Temitories be extended?

2 I it important to continue Hoog Kong's current role in world ‘affsirs os a
: " el ndvsial

3, How should the resi ‘Hong Kong be 3
4.1f the Tease on the New Teritories is not renewed, what witf happen 1o
Hoag Kong and Kewloom?

S.1f the Jease is not renewed, what will happen in the transition perind
Berween the cnd of the conference und 19977

6, What rights will be guamnieesd (o the cesidents of Hoag Kong if the lease is
not renewed?

What was the United Kingdom's negotiating
position on Hong Kong?

The Hong Kong colonial government raised moncy for public
projects by leasing land for 75 years. Leasing land is like centing,
except that when the loase is for such a lang time people feel secure
enough to buitd homes or industrics. By not sclling the land, she gov-
ernment can kecp some contral over tand use and planning decisians.

Many of Hong Kong's leases are valid past 1997, but Chincse faw
will not honor them. Peaple who invest money in Hong Kong would
not risk staying in Hong Kong if they knew that the leases would not
be honored, The Briish government approached the People’s
Republic of Chinn in 1982 and asked for discussions to be opened on
the issue of the leases.

During che discussions, the Unied Kingdom hoped to attain the
follosving goals, listed in order of priority (Cheng 1984; Domes and
Shaw 1988; Kelly 1986):

1. Maintain the stability and prosperity of Hong Kong.

2. Since Hong Kong’s prosperity had resulted from the introduc-
tion of capitatism, which had bren maintained by che British
administration since 1842, the lease an the New Territorics
should be extended. The viral role of the government of the
United Kingdom should remain linked to Hang Kong in the
future.

3. 1f continuation of the British political fink was not possible,
then there should be guarantees that the territory's existing,
economic framework would be continued under local self-
goverament,

1.

Six Convention Issues

Should the lease on the New Territories
be extended?

Is it important to continue Hong Kong’s
current role in world affairs as a prosper-
ous trade/financial center and newly
industrialized country?

How should the residents of Hong Kong
be represented at the conference?

If the lease on the New Territories is not
renewed, what will happen to Hong
Kong and Kowloon?

If the lease is not renewed, what will hap-
pen in the transition period between the
end of the conference and 1997?

What rights will be guaranteed to the res-
idents of Hong Kong if the lease is not
renewed?

Poliical Change

4. The results of the negotiations must be acceptable to ail three
partics: the People’s Repuhlic of China, the United Kingdom,
and Hong Kong, Lord Belstcad, Miniscer of the Forcign and
Commonsweakth Office, voiced his hope that these negatiations
on the furure of Hong Kong should be like 2 staol with three
legs. I any onc of the threc legs is broken, the staal falls down.
Thercfare, representatives from Hong Kang should be includ-
ed. H such representation is denicd, the United Kingdom would
speak on behalf of the peaple of Hong Kong.

“

. 1f the lease could not be continued, then decisions about Hong
Kong and Kowloon must also be mads as part of the confer-
ence. Hong Kong Istand and the Kowloon Peninsula were
ceded to Grear Britain in perpetuicy (for eternity) and were not
part of the lease on the New Territories. While 92 perceat of
the peaple of the coluny live in these two arcas, they could not
long exist without the 92 percent of the colany’s land that is
located in the New Territorics.

Most of the food and water in Hong Kong is already imported
from China. Most of the calony’s agricultural producis come from
the New Tesritorics. Many large industries, rescrvirs, and power
plants arc located in the New Territarics. Also, without the New
Tesritorics, Hong Kong and Kowloon would be extremely difficult to
defend. The United Kingdom belicves it has a moral biigatior to
those people to secure their future.

“The Brirish are aware that the treaties that gave those lands to the
United Kingdom are considercd by most Chinese to hase been made

Political Change
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Then have groups write out their goals for
each of the Six Convention Issues. Because
these groups will be redivided to form new
groups, all students need to write down the
agreed-upon goals to take with them to the
new group.

Reorganize the class into teams of six: three
students coming from one of the original PRC
groups and three students from one of the
original UK groups. Give each team a large
sheet of butcher paper or newsprint to use in
writing its negotiated agreement. Have each
team of six discuss the Six Convention Issues,
come to an agreement on each, and write its
final agreement on the paper.

Have a member of each team present the
team’s agreement to the class and give reasons
for their decisions. Discuss the agreements
with the class and vote on which they liked
best from each team. Record the winning solu-
tions for each issue on a final sheet of butcher
paper that will then become the joint agree-
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unfairly. Yet, if countries will not keop their promises made in past
treatics, why should anyonc belicve those countries will keep treatics
made today?

What was China’s negotiating position
on Hong Kong?

“The United Kingdom had approached the People’s Republic of
China {PRC) about opening discussions concerning the lease on the
New Territorics, which ends in 1997. This land was forcibly taken
from China when the Chinesc government was weakened by internal
troubles and autside anacks from the Western powers.

China argucd that it had been forced to lease the New Territarics
to Greas Britain, and that two other pieces of land, Hong Kong
Iskand and Kowloon Peninsula, had been stolen from China. It is tme
that agreements were signed giving these lands to Britain, but China
had to cithee sign the uriegual treaties or face continued arcacks.
Hong Kong is stitl physically part of China.

Over the years that the British have controlled Hong Kong, it has
become useful to China as a gaceway 1o the West, China has been
able to exchange goods in that porc when it could not trade dircarly
with many Western countries such as the United States. In recent
years, the Chinese government could have taken Hong Kong back
whenever it wished. Governmens officials believed, however, that it
would be better to keep Hong Kong as a fistering post 10 exchange
information as well as goods and money, than to close such a useful
gatcway. When the lease expires, an appropriate amitude would be
adopicd in scttling the question of Hong Kong. Beijing has not
pushed for this convention, since it has always becn its intention to
reclaim control of the arca when conditions are most favorable.

During the negotiations China hoped to attain the following
goals, listed in ordor of priority (Cheng 1984; Domes and Shaw
1988; Kelly 1986):

1. Maintain the stability and prosperity of Hong Kong.

2. The 99-year lease on the New Tecitories expires in 1997, That
Tand will be restored o the control of China. Hong Kong and
Kowloon as well as the New Territories must be restored to
China since che treaties were unequal,

3. China believes that the econamy of Hong Kong can condinue
to prosper under China’s political system. This concept of orte
country, two systems simply meant that Hong Kong would be
politically joined to China. Yet, it would become a special eco-
nomic zone within China and allowed to continue frs develop-

E

ment to be sent to the United Nations for pub-
lic record. Have one representative from each
side (China and Britain) sign it to increase the
realism.

The students are now ready to hear the actual
outcomes of meetings between the Chinese and
the British. Project the transparency of
Overhead 1, “Results of the Chinese-British
Negotiations Regarding Hong Kong,
1982-1984.” These results are organized to
correspond to the Six Convention Issues.

Discuss the results of the Convention and have
students consider the following:

a. Does it matter that the agreement was not
made with representatives of Hong Kong
present? [People in Hong Kong had no
choice, but did show relief that their con-
tinued status could be maintained after
1997. This agreement was accepted by
many as being better than having no
agreement at all. At least Britain was now

Political Change

ment under a more organized authority. Such organization
would reduce Hong Kong's drug traffic and crime rate. Long-
teem planning would eliminate the pitfalls that occur in a soci-
ety that relies on oo many different interest groups or on a
goverment chat is refuctans to get involved.

4. Since the government of Hong Kong is historically illegitimate,
it cannor represent the prople. Nincty-cight percent of the peo-
ple in Hong Kang are Chinese. It is the sacred right of the
People’s Republic of China to ropresent alf Chincse people.
People of Hong Kong do not need additional represcntation.
The Briish had suggested that such a threc-way representation
would provide the stabiliry of  three-legged stool, China
would not accept any three-legged stools, since this problem is
a historical issuc that must be resolved between China and the
United Kingdom,

5. Any future decisions concerning Hong Kong would be stricrly
the internal affairs of the government of China. Decisions
about changes in how Hong Kong should be operazed would
be decided ater and should have no bearing on the current dis-
cussions. Efforts by the United Kingdom 10 expand its form of
government in Hong Kong would be scen as interferance.

What has happened on the sixth issue?

The Convention of 1982-1984 lefr the sixth issue—*What rights
will be guaranteed to the residents of Hong Kong?"—open to future
deermination. The following chronology (Eliason 1993) brings you
up to December 1993 on dhis issue:

July 9, 1992—The United Kingdom appoints Chris Parten as the
fiew governor of Hong Kong.

Octaber 7, 1992—Gosernor Parten proposes clectoral reforms
These reforms would favar the election of pro-
democracy candidates inscead of pro-Beijing candidates in Hong
Kong's 1994-1995 municipal and legislative cloctions.

April 13, 1993—China and Britain announce they will negoriare
on Panen’s proposals, and the first of many rounds of talks begin.

December 2, 1993—Governor Patten, afier 17 rounds of talks
which he calls fruitless, announces he will go ahead with some ele-
ments of his reform package without China's agreement. China
threatens to end the talks if legislation is introduced without its
approval, British-Chinese relations are damaged, causing worries
abour Hong Kongs furure as a financial center.

What is your prediction about what will happen ncxt? Will China
allow Hong Kang to have both free enterprise and democracy?

Geographic Inquiry into Global Issues




obligated not to withdraw before 1997, happen next?” and “Will China allow Hong

which may have led to a political vacuum Kong to have both free enterprise and democ-
and political chaos.] racy?”). You may wish to conduct a group dis-
cussion or assign an essay about these ques-

b. What would be the purpose of presenting
the agreement to the United Nations? [The
Joint Declaration was considered a treaty
and was therefore deposited with the
United Nations. The Secretary-General of .
the United Nations welcomed it as a For Further Inquary
model for diplomatic resolution of future
sovereignty disputes.]

tions.

Have students draw a political cartoon that
includes representatives of Britain, China, and
Hong Kong. The cartoon should focus on one

What has happened on the sixth issue? of the issues of the convention. Include a cap-
(page 41) tion with the cartoon.

G. Have students read this section and ask for
their opinions about the final questions
(“What is your prediction about what will
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How does political change
attect people?

Time Required

Two 50-minute class periods

Materials Needed

Copies of Activity S for each group of students
(two pages each)

E Glossary Words

emigration
feng shui
immigration

refugee

Getting Started

26

Ask the students to identify at least five rea-
sons why people would want to leave their
country to live in another country.

Then, pose the following: Hong Kong has
always attracted many people who have left
their home countries as refugees. For example,
in 1949-1950, about 750,000 Chinese fled to
Hong Kong as the Communists seized China.
And later, in the 1970s and 1980s, thousands
of “boat people” escaping Vietnam went to
Hong Kong. Now that Hong Kong is about to
be transferred back to China’s control, will its
inhabitants stay or leave? If they leave Hong
Kong, where will they go, and how will their
immigration affect their destinations?

Geographic Inquiry into Global Issues

Procedures

What will be the impact of political
change in Hong Kong on other places?
(pages 42-43)

A.

Have students read the news clips on pages 42
and 43 and study Figure 14 on page 43. Ask
students to identify where Hong Kong resi-
dents have been going (Figure 14) and have
them speculate why these destinations have
been chosen.

Have each student write down two ways in
which other places are being affected by the
political change in Hong Kong. Compile a
class list of these effects and post it.

Who will go? Who will stay? (pages 44-47)

C.

Divide the class into groups of three to work
on Activity 5. Distribute one copy of Activity $
to each group. Have students read the
vignettes about people on pages 44-47, who
are considering leaving Hong Kong. Inform
students that these vignettes are based on real
people’s lives described in recent articles.

. After all groups have completed Activity 3,

tally and post all student votes for those peo-
ple most likely to leave and those most likely
to stay in Hong Kong. Give students a chance
to comment. See Key for Activity 5 for sugges-
tions.

How will China keep Hong Kong’s economy
healthy? (pages 47-49)

E.

Have students work in small groups to study
pages 47-49 and answer Questions 1-5 on
pages 48—49.
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How does political change
affect people?

Objectives Glossary

" n.this lesson, you will Words
.+ Consider the impact of the emigration
‘political change in Hong teng shai
Kong on other places. . feng shui

'+, Review how China will fmmigration
attempt to keep Hong - : refugee

Kong prosperous.

What will be the impact of political change in
Hong Kong on other places?

November 26, 1986

The Hong Kong Bank, a subsidiary of the Hong Kong and
Shanghai Banking Corparation, purchased the Bank of Brilish
Columbia (Facts on Fife 1986).

August 8, 1988

Housing prices in Vancouver, Canada, are skyrockeling
because 5o many Hong Kong immigrants are moving into the
area. In some parts of Vancouver, English is quickly becoming the
secand language in schoolrooms. Some culture clashes are occur-
ing in the older neighborhoads, bul for the most part, the econo-
my is booming as Hong Xang investors develop shopping centers,
office buildings, and apartments (Paris 1988).

Flgure 13

s,
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April 19, 1990

Britain approves a bill Lo offer United Kingdom residency to
225,000 citizens of Hong Kong. Norman Tebbit, leading
Conservative opponent of the bill, wams that an influx of refugees
from Hong Kong would cause social upheaval in an already over-
crawded United Kingdom (Facts on File 1990).

Emigration from Hong Kong

Thoussnds of people

° T T T T
1980 1982 1984

— T
1986 1988 1950

Emigration from Hong Kong, 1980-1990.

Sources: Bordewich 1989; Becker 1988; Engardio 1999; Focts on Fke 1989,

United States
2%

Carads
9%

Othar
6%

Figure 14 Destinations of Hong Kong emigrants in 1988,
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Who will go? Who will stay?

Consider the following people who are trying to decide whether

to stay in Hong Kong or to leave it befare 1997.

« John Whimsey came to Hong Kong from England nearly 15
years ago to work as a loan officer at the Shanghai and Hong
Kong 8ank. He marricd 2 local woman of Earasian ancestry
and has two children. Life has been very comfortable for them
in Hong Kong. John is concerned about the future of the bank
in 2 Hong Kong governed by China and would like to be
transferred to the bank's London office. His wifc, however, has
never been to Londan and does nat want to leave her parents
behind. She is also warried that their children may have 2
tough time being accepted in English society. John and his fam-
ily have English passports but his wife's parents do not.

Peter Collins is an American who came to Hong Kong follow-
ing the Vietnam War. He has been appointed chairman of a
shipping company and is making a large income. Peter believes
that Hong Kong will survise the hand-over to China and will
become the commercial and political center of a far larger eco-
nomic sphere encompassing much of southern China, Yet, after
the events of Tiananmen Square, he fears that perhaps China
will not continue its efforts to westeenize. Also, relations
berween China and the United States are unsure. Peter has no
family. His company does have branches in the United Stares
and in South America. But, if he requests a transfer, he will
have o take a lower position in the company and 3 cut in pay.

W Lin is a street sweeper in Hong Kong. He is 68 years old.
He has often said that he is not concerned about himsclf since
his life is almost over, He wants his only son to live in 1 coun-
ey that is free—not under a communist regime. Since his job
does not pay well, Wu Lin has only a meager life savings and
does not even know where he should go since he may not be
qualified o ger a job anywhere clse. Some friends have suggest-
ed thar he use his moncy to travel with his son to Australia s
tourists. Once theee, he could look for 2 job and apply to stay
on as a resident, since immigearion laws there arc not very
restrictive (Table 5 on page 45).

Paul Cheung is middle-aged. His whole family was killed dur-
ing a time of political change in China known as the 1967
Cultural Revolution. Although he managed to escape, he was
injurcd and now wears an artificial leg. Since his escape, he has
been living on  junk (Chinese boa) in the new Junk Town
ncar Kowloon. He wants very much to leave before 1997. Bur,
becausc he is a refugee from China, he has not been able to get
a passport ta leave Hong Kong.

Tource: Borewich 1985,
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Table 5 Acomparison of immigration policies

Country- Policy
United States five-year walling period
Ausirzlia two-year waiting period
T Canada three-year wait OR Ao walt with
5207,500 investment
in govemment-approved projects

Sources: Becker 1988; Pari 1988.

» Sir Yue-fong Bao came from a family of merchants who lived
in Shanghai beforc the 1949 Communist Revolution. Most of
his family left Shanghai during the 1950s and sertled in Hong
Kong. In Hong Kong they invested their money and used their
expecience to start a small family business in their apartment.
With the growth of Hong Kong's prosperity as a newly indus-
crialized nation, the family business did very well indced? Yuc-
fong inherited the business and expanded it. He is now a b
Tonaire whose holdings include hotels, electronics plants,
shopping centers, insurance companies, and a flect of
freigheers. Yuc-fong has plastered his office with photographs
of himself with Queen Elizabeth and Margarct Thatcher. Yet
he is aware that Hong Kongs furure is about to change, He
has also befriended Deng Xiaoping (China's leader) and
donates millions to educational projects in China. He has
stashed money away all over the world, parcicularly in
Catifornia real cstate.

+ Howard Tang is a descendant of the Tang clan who first sertled
in the area of the New Torritories and built a walled city. He is
a farmer who has secn marny changes in the way the Jand has
been used in she past few years. Rice used ta be his main crop,
but now he grows vegetables and has a par-time job working
in a fish hatchery. His geandfather used to speak of the good
old days before the British came, but that was a long time ago.
Howard has scen farmers across the border. They do not seem
to be as well off as his own family. Also, many of the traditions
such as feng shui are crisicized by the officials in China,
Howard has two sons in school—one in coliege on Hong Kong
Island—and wonders haw they will fi into communist Chinese
socicry.

ingh 8ui is one of the thousands of Viernamese boat refugees
who have been pouring inta Hong Kong since the end of the
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Table 6

Geagraphic Inguiry into Global Issues

Vietmam War (Table 6 below). Life in Hong Kong has been
very disappointing, He lives with many others in a crowded
shantytown in the New Territories. Most are waiting to be
classified and rescrrled. There seems to be a lot of prejudice
against Viemamese in Hong Kang. Some Chinese residents say
they are just parasites on socicty.

Vietnamese immigration into Hong Kang
* Year Neimber of people
1979 73,300
1988 23,000
1989 34,000
1990 45,000

Grographic Inguiry info Global lsswes

Sources: Miners 1991; Focts o0 il 1989; Becker 1988,

« Alicia Yunan was bor in Hong Kong. She is now working in a
flower shop in Canada. Her husband David moved Alicia and
the children to Canada for safery. He remembers when the
communists came to power in 1949, his aunt had becn cap-
tored and rortured. David was an accountant for a small firm
i Sha Tin, one of Hong Kongs new towns. He got a visa to
Canada by investing in a small business in artificial shrubbery
there. He is onc of several Hong Kong citizens who are called
tai hung yan (astronaut). In Cantonesc slang, a tai hing yan
refers to men that work in Hong Kong and commute across
the seas several times a year to visit wives and children who
reside in foreign lands. Alicia has had many problems adjusting
to life in Canada. There seem ta be S00 new names for prod-
ucts in the supermarket. The children are having difficulry in
sheir school in Canada since they do not speak English.

* Tang Chu was bor and conrinues to live in Kowloon's Walied
City. This city was once used by the British as  place to come
for relaxation and gambling, Now it is just a shum with crowd-
ed rencments, open sewers, and drug rings. He works hard to
suppor his wife and three children. The Tangs operate a smalt
family noodle factory in their one-room aparument. They do
not speak English and cannat write Chinese. Mrs. Tang fecls
thar China is the only place for them, but Mr, Tang seally is
ot so sure. He fears thar in China they will be scen as mini-
capitalists and could losc control of the business.

Political Change

* William Su Ling worked his way from the Kowloon slums 10 o
$50,000 a year job as an engineer. He frequencly travels to The
Peaple’s Republic on business. Just last week he artended a
seminar there for a group of engincers. One incident at the
seminar has been on his mind lately. At 11 4. they had to go
out and stand in finc to get some vegerables for lunch.
Engincers in Hong Kong do not buy their lunch on che stre.
It reminded him of his time in che stums. He wonders if China
will become more like Hong Kong, or if Hong Kong will
become more like China.

How will China keep Hong Kong's
economy healthy?

Four Special Economic Zones (Figure 15 on page 48) were creat-
ed by the government of the People’s Republic of China in an cffort
to encourage foreign investment and to persuade Hong Kong,
Macau, and Taiwan that “reunification with China wil not entail
cither a fall in living standards or unacceptable social change™ (Sivin
1988, page 159). Within these zones, investors reccive low faxcs, no
taxes on certain types of development, cheap land and utiliies, and
greater independence from government controls than in other aceas
of China. For example, in Shenzhen, which borders on the New
Terricories (Figure 16 on page 49),

... five large hills were levelled, and road, water and elecuricity
systems installed during the firt stage of development, The sec-
ond stage has involved construction of factories, apartment buil
ings, stores and cestaurants, and a highway linking the area with
Guangzhou. A dock has been constructed to facilitate shipping. . .
(Kelly 1986, page 88).

Even smab businessmen
wonder haw ceunifcation
will tfect their tves,

. AR
LAND USES:iN SHENZHEN :
- SPECIAL ECONOMIC ZONE

Figure 15 Special economic zones in China.

Source: Sivin 1988.
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Figure 36 Selected land uses in the Shenzhen special economic

zone, China.

Source: Kelty 1988
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Questions and Answers for pages 48-49

. Could the special economic zones shown in Figure 15 become Deng Xiaoping’s “several Hong
Kongs” mentioned on page 9? Why or why not?

¢ Students should recognize that Deng Xiaoping, contrary to all past Chinese communist
practice with the command economy, now believes that China must create more places like
Hong Kong in order to stimulate greater economic development for China. Students
should be encouraged to express their opinions about whether the special economic zones
will succeed.

. What do these special economic zones have in common, and what makes that common
element important?

¢ All of these zones have coastal locations, which means that they can take advantage of
international trade, acting as intermediaries between China’s interior and other nations.
Also, coastal location reflects China’s new attention to building its economy through
exports.

. Do you think the incentives given to the special economic zones will be sufficient to attract
foreign investors? Why or why not?

¢ Students saying yes may argue that foreign investors will be attracted to China because of
the great size of its potential market. Whether these special incentives will be effective is a
matter of opinion, but one might assume that they have been developed for that purpose.

. How do you think the incentives for the special economic zones might be viewed by business-
people in other parts of China?

¢ Businesspeople in other parts of China may be angered because they have not been given
similar incentives. But some of them may seek to move their businesses in order to take
advantage of the economic growth in these zones.

. Shenzhen, one of the special economic zones, is on the border of Hong Kong (Figure 16).
How might this fact affect the success or failure of this zone?

¢ Shenzhen would seem to have a favored location among these zones because of the
comparatively advanced development of Hong Kong. For example, Hong Kong has a large
reservoir of organizations and people skilled in manufacturing, finance, transportation,
and foreign trade. Also, its reputation as a place of dynamic economic activity should
attract foreign investment to nearby Shenzhen. Geography shows many examples where
the economic growth of a place attracts more economic growth to that place.
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How will political change affect
the Canadian Inuit?

Time Required

One 50-minute class period

Materials Needed

Copies of Activity 6 for all students
Copies of Activity 7 for each pair of
students (optional)

Glossary Words
Inuit

tundra

Getting Started

30

Introduce this comparison case study of politi-
cal change by mentioning that another politi-
cal change is planned to occur in the near
future. This one will take place in North
America, but it has received very little publici-
ty, because it involves relatively few people,
unlike the political change of Hong Kong. Ask
students what they have heard about the
Arctic region of North America as a way to see
what kinds of preconceptions they have about
the Inuit, the peoples of the Far North.

Geographic Inquiry into Global Issues

Procedures

Where is Nunavut? (pages 50-54)
A.

Have students read the text and answer
Questions 1-4 on page 53. This text, along
with Figure 17 and Tables 7 and 8 on pages
51-53, introduces the Canadian Arctic region

Geographic Inquiry into Globa Issues
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How will political change
affect the Canadian Inuit?

Glossary
Words
noit

tundra

Where is Nunavut?

The political change planned for Hong Kong is an example in
which wo governments agree on the change. But this is nor always
why political change occus. In Canada, peogle who live in the
isolated far northern parts of the Northwese Territorizs have
negotiated with the Canadian goverament for potitical controt over
their homeland.




and the political change planned for the area
called Nunavut. It emphasizes the remoteness
of the area, its sparse population, and the
unique characteristics of the Arctic physical
environment. You may wish to spend time
contrasting the environmental and population
characteristics of Nunavut to your own com-
munity.

Grograpshic Inguiry into Global Issues

The Inuit are hoping to assume a form of policical control over
their homelands in 1999 (Dickerson and McCullough 1993). If
Canada’s Parliament approves the plan, a new territory will be
carved out of the existing Northwest Territorics. l will be calied
Nunavur {pronounced noon'ah voor). Numavut means “our land™ in
the [nuit language. Nunavut will still be part of Canada, However,
the Inuis will be able to pass laws that protect their language and cul-
taral teadirions. Also, they can pass laws to conscrse the natural
resoucces upon which their culture depends, such as caribou, seals,
and whales.

Nunavut tescirory is currently part of the Canadian Northwest
Terrivorics. It will have a total of 742,889 square miles of land—as
big as Alaska and California combined (Devine 1992). In 1991, the
Nunavut region was home to 21,244 people, including Inuit and
non-nuit people (Dickerson and McCullough 1993).

Nunavur has an areric climate very different from the more popu-
Jous accas of southern Canada. Table 7 below reports 2 few of the
climate extremes found in Nunavuz,

Table 7  Sunfight and temperature extremes in Nunavut

December L June

jours of . Avecags, < Hours of - Average- 5
sunlight " ‘temperatire (F) ¢ - sunBght’  temperature CF)

Iqluit 45 - 208 “«
Rankin Inket. 45 ~18° 08 a2
Cambridge By 00 23 2 v

Tource: Goveenment of the Northwrt Terrtones 1995

Nunavut is very large, yet &t has a very small population. Table 8
on page 53 reports the population for the 12 most populated com-
tnunities. Compare these numbers 0 the population of Hong Kong
and other East Asian countries listed in Table 2 on page 29. Then
compare them to your communiry's population.
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NUNAVUT 5
. =

Flgure 17 Nunavut is located in the treeless tundra of Canada's far
north. There are no year-round roads in Nunavut.

Sources: Goremment of the Norllwest Terrlonics 1993; ickerson and McCuliough 1993.

The Inuit {pronounced in‘oo it) are people of the Canadian
Arctic. They live in the lands north of the Canadian forests, mainly in
small communicies near the Arctic coast (Figure 17 above). Until
recently, Inuit depended on caribou, scals, whales, and fish for food
and clothing. That is no longer truc today, but hunting, trapping, and
fishing are still important activities in Inuit culture.

Inuit means “the people” in Inuktitut, the fangusge spoken by
people of the far north in Canada, Inuit are often incorrectly referred
€0 as Eskimos, which means “caters of raw flesh” in the Canadian
Indian langunge Algonkian. To be called Eskimo is considered an
nsult by many Inuit.

Politieal Change

Table 8  Population of Nunavut's 12 largest communities

Communlty. PopulationIn 1990
Iqalutt 3016
Rankln et 1425
Andat 1,299
Bakes Lake R RS
Pangainung s
Cambxidge B3y 1,070,
Cape Docse 992
Coppermine 982
igloolik 964
Pond Tnser 940
Gjoa Haven 756
Spence Sy 590

Soarce: Covermment of the Nortmest Terriodes 1993,
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Questions and Answers for page 53

1. How many miles separate Iqaluit (pronounced ee cal’ 0o it) from Yellowknife? How many
miles is it from Ottawa (Figure 17)?

s According to the scale on Figure 17, Iqaluit, the largest town in Nunavut, is about
1,400 miles from both Yellowknife and Ottawa.

2. The average populafion density of the United States is 71 people per square mile. What is the
average population density for Nunavut? (See the data for Nunavut’s area and population on
page 52 in the Student DataBook.)

e With a population of 21,244 over 742,889 square miles, Nunavut’s average density is
0.03 people per square mile. This works out to about 3 people per 100 square miles. To
emphasize how truly sparse this population density is, ask students to estimate how many
people live in the 100 square miles around their school (a square of 10 miles on each
side)—it will almost certainly be vastly more than three people!

3. How do the number of hours of sunlight and average temperature in December and June for
Cambridge Bay (Table 7) compare to your town?

e The point here is not for students to find accurate data for their own community, but just
to make rough guesses about the physical characteristics of their own town in order to
make clear the stark differences of life between the two communities. Because Cambridge
Bay is north of the Arctic Circle (Figure 17), it has no daylight in winter and no night in
summer. Use this to help emphasize the unique environment of Nunavut. Similarly, the
average temperatures of the Far North are colder than most other ‘places in North
America.

For younger students, you may wish to review why places north of the Arctic Circle have such
extremes of day length.

4. Presently, political control over Nunavut is centered in Yellowknife (capital of the Northwest
Territories) and Ottawa (capital of Canada). How do your answers to Questions 1-3 help
explain why the Inuit think the present political control is a problem?

® The first three questions point up how remote Nunavut is, how sparsely populated it is,
and how different it is from more southerly parts of Canada. All these factors make life for
the Inuit quite different from life for most other people in Canada. With so few Inuit
people scattered over such a vast area, it is difficult for government officials in Yellowknife
or Ottawa to appreciate the unique problems faced by the Inuit. So the Inuit seek more
control over their lands.

continued
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Why do the Inuit want to control land?
(pages 54-55)

B. To further emphasize the sparseness of
Nunavut’s population, and to build students’
map skills, have each student (or student
group) work to complete Activity 6. Have stu-
dents first classify the 12 Inuit communities
from Table 8 (page 53) into three categories,
according to population size. Then have stu-
dents design a symbol for each population cat-
egory and place a symbol for each community
on the correct sites on Activity 6’s map.
(Students can use Figure 17 as reference for the
communities’ locations.) It is customary on
these kinds of maps for larger symbols to rep-
resent larger categories. See Key for Activity 6.

Geographic Inquiry into Glabal lsswes

Tnuit chikdren playing with Malamote sied dogt.

Why do the Inuit want to control land?

Nunavuc's great distance from the rest of Canada and its extreme
climate might look like good reasons for wanting political control ta
be located closer to home. The Invit, however, expressed a very dif-
ferent sct of reasons for wanting control over their land.

In the North we have had a lot of gavernment people come
and go, but ot many of Lhem have spoken our fanguage. Not
only have they not spoken Inuktitut, they knew fitte of the things
which matter to tauit. . ..

Nunavut’s most important meaning is that it s a government
which reflects the fife and lifestytes, and the language, of the peo-
ple who five along the coasts and by the caribou hunting grounds
of our homeland. . . .

‘What we want to do in Nunavut is spread the changes around
cather than concentrate them alf in one place. That means that
Aot one bul many communities will have a new office and some
new houses, with more air service and beltes communications s 3
...

[A} Nunavut government . . . fis] going to encourage artists
and musicians, and strengthen [the] fanguage. . . . And what
Nunavut will do is make sure thal in Canada with its several
provinces and temitorics, there is one govemment which atways is
speaking fr the Inuit and making sure that Canada as 2 country
has a large and important fnuit character as part of its national
identity (Dickerson and McCullough 1993).

For younger students, provide the catego-
ry breakpoints. Define one category for
towns of 500-1,000 people; one category
for 1,000-1,500; and a third category for
the one place over 1,500 people. Have
older students define their own break-
points.

C. Have students, working in groups if you wish,
read the remaining text and discuss Questions
5-8 on page 55. The reading emphasizes that
the Inuit seek political control in order to pre-
serve their language and traditional culture.

Poltical Chnge

Table9  Highlights of Canada's agreement to create Nunavut

Pofillcat control of 742,889 square mifes to the inuit

Mineral rights to 13,705 square mies to the inuit

1.1 bilfon In payments (§53,000 pec person) o the (auit

* 5% of ail future mineral royalies {o the trwit

= Canads and the nui to have cqual pofiical pawer over ecisions
affecting witdlife and ather natural resources

+ Esablich Ny itory by by inuit
of everyone, including youths, women, and ekders

Source: Dickerson and McCullough 1993,
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Questions and Answers for page 55

5. Why would the Inuit be concerned about preserving caribou hunting grounds?

¢ Hunting is one element of traditional Inuit culture. The preservation of this culture is very
important to the Inuit people. They seek to maintain their links to their land and to their
ancestors by maintaining traditional ways of life.

6. Why would the Inuit want better air service (Hint: See the caption to Figure 17 on page 51)?

® For a scattered people wishing to maintain a strong traditional culture, it would be
desirable to have good access to each of their settlements. But because there are no roads
in Nunavut, the only way for people in different communities to travel and communicate
easily is through the air.

7. Why do you think the Inuit would be better able to preserve their culture by gaining political
power?

® The Inuit can better preserve their culture by creating their own laws and maintaining
control over their own lands. The remoteness of Nunavut and its sparse population means
that government control from Yellowknife or Ottawa is less likely to be sensitive to the
needs and desires of the Inuit.

8. How is Canada’s agreement to create Nunavut (Table 9) different from the way the United
States dealt with Native Americans in the nineteenth century?

¢ This question depends in some degree on your students’ previous knowledge of how the
U.S. government treated native peoples. Some points from Table 9 that are important are
that the Inuit would receive full political control over their lands and mineral rights and
royalties. These rights were not always granted to U.S. native peoples when reservations
were set up. Similarly, Canada plans to share political decision making about resources
with the Inuit and is establishing local control for each Inuit community. In the United
States, the Bureau of Indian Affairs administers policies centrally from Washington, DC. In
other words, the Inuit communities will probably have greater control over their own
resources than do Native Americans on U.S. reservations.

To close the module, have students work in  Fopr Further !nquiry
pairs to do optional Activity 7 in order to

apply what they have learned about political
change in other places. Students can use the
library to survey current world events to iden-
tify other places undergoing political change.
Have students select one such place and syn-

Air service to Nunavut runs only from
Yellowknife and from other Canadian cities to
the south. Together with the lack of roads in
Nunavut, the limited transportation options
make it difficult for Inuit leaders to mobilize

thesize the facts and opinions they find about political activities. Have students role-play
that place to complete Activity 7. Have stu- community leaders of Inuit .settle.ment.:s to
dents report their findings to the class. design an effective strategy for involving differ-

ent communities in political actions, given the
limits imposed by the lack of transportation.

Geograpbhic Inquiry into Global Issues 12345CP 999897 96 95




Extension Activities
and Resources

1. Related GIGI Modules
¢ Two modules about similar issues are Diversity and
Nationalism and Building New Nations. The former focuses
on cultural conflicts arising from the political changes in the
former Soviet Union. The latter inquires into the problems
faced by new countries in Africa as they attempt to forge a uni-
fied political entity.

e Further study into international economic development issues
related to political change can be made using the module
Regional Integration, which focuses on Europe and includes a
comparison of the North American Free Trade Agreement
(NAFTA). The module Development looks at cultural and
social problems related to economic growth in Brazil’s Amazon
region.

e Three other modules cover issues related to political and eco-
nomic change in other Asian countries. Religious Conflict
explores how this issue has led to political struggles in Kashmir
(and also in Northern Ireland). Human Rights investigates how
Cambodians have been affected by that country’s civil war.
And Population Growth focuses on China’s efforts to manage
its explosive population changes.

* Global Economy and Interdependence both deal with econom-
ic interactions between nations. The major case study of
Global Economy is Japan, while Interdependence examines the
international trade relations of Australia.

2. Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI
module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please

read the BGGS Overview in the tabbed section at the beginning of
this Teacher’s Guide.

3. Related Videos
e EBEC videos “They Look a Lot Like Us: A China Odyssey”
and “China: A Network of Communes” explore the issues and
regions discussed in this module.
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For more information, or to place an order, call toll-free,
1-800-554-9862.

4. Writing
e Write a one-page editorial for a newspaper on the conference
or on the results of the conference, using information from the
convention to illustrate the opinions expressed in the editorial.

* Create three political slogans (one for China, one for Britain,
one for Hong Kong) that reflect attitudes of each side.

5. Outside Experts
Invite a guest speaker from China to give an illustrated talk to
your class about Chinese landscape features and culture. If you have
students in your class from East Asian countries, invite them to dis-
cuss the differences in cultural characteristics between their home-
lands and North America.
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Questions About Mandarin/Merchant Narratives Lesson 3

—

. Why did China want to trade with merchants from the West?

2. Why did Britain want to trade in China?

3. What kind of place was Hong Kong within the Chinese empire?

4. What kind of place did Britain hope to make out of Hong Kong?

5. How did the Chinese view the transfer of Hong Kong to Britain?

6. How did the British view the acquisition of Hong Kong?

7. Why would Britain have desired other treaty ports besides Hong Kong
(Figure 9)?
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. Why did China want to trade with merchants from the West?

[Trade with the West was seen as a useful way to expand the benefits

of the Chinese culture to others.]

Why did Britain want to trade in China?
[Britain traded mostly for economic reasons; high profits could be made from the

Chinese, and Chinese products could be sold at high prices in Britain.]

What kind of place was Hong Kong within the Chinese empire?
[Due to Hong Konq’s position as a coastal island, located on the southeastern

edge of the Chinese empire, the island served few purposes to the Chinese and

was instead mostly used by foreigners to store contraband trade goods such

as opium.]

What kind of place did Britain hope to make out of Hong Kong?
[The British hoped Hong Kong would replace Guangzhou and become the new

main trade center in South China.]

How did the Chinese view the transfer of Hong Kong to Britain?
[The Chinese probably viewed the transfer of Hong Kong to Britain as a message

that Hong Kong, often described as a “barren hunk of rock,” was not worthwhile

as a part of the Chinese empire. Nonetheless, Hong Kong remained a part of

China, perhaps as a tribute area, because the Chinese culture continued to

dominate this area.]

6. How did the British view the acquisition of Hong Kong?

[Britain viewed the acquisition of Hong Kong as a territorial increase; a mark that

Hong Kong now belonged to the British Empire.]

7. Why would Britain have desired other treaty ports besides Hong Kong (Figure 9)?

[Hong Kong was relatively remote from the center of the Chinese empire (at

Beijing), so other, closer ports would have greater access to more people.]
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Hong Kong—Mini-Atlas Map Analysis Lesson 3

After the First Opium War (1839-1842)—described in the narratives by the Aide to
Mandarin Lin and the British merchant—hostilities broke out again between Britain and
China in 1856-1860. This Second Opium War ended with Britain adding more territory.
The Kowloon Peninsula and Stonecutter’s Island came under British control. Later, during
the Spanish-American War of 1898, the presence of U.S. ships in Mirs Bay caused the
British to request an extension of their northern boundary.

For the price of £500 (“£” is the symbol for the pound, the British monetary unit—at
that time £500 was worth a few thousand dollars), Britain acquired a 99-year lease on the
New Territories, which was the name given to the land between “Boundary Street” (the
northern boundary of Kowloon) and the Sham Chun River. In addition to this area on the
mainland, Britain acquired control over Lantau Island and over 230 small islands.

Now, when people talk about “Hong Kong,” they are referring to three pieces of land
controlled by Great Britain: Hong Kong Island (won during the First Opium War);
Kowloon (won during the Second Opium War); and the New Territories (leased in 1898). In
1997, the 99-year lease will expire and all three parts of Hong Kong will be transferred
back to the political control of China.

Directions: Refer to Mini-Atlas map 4 of Hong Kong to answer the following:

1. Use the map scale to estimate the area of
(a) Hong Kong Island
(b) Kowloon
(c) the New Territories (mainland and Lantau Island only; ignore the small
islands)

Note: Area is estimated by multiplying length by width. For example, if an island is

about 5 miles wide by 6 miles long, its estimated area would be about 30 square miles
(5 x 6 = 30).
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2. (a) What kinds of land uses are found on Hong Kong Island and Kowloon?
(b) What kinds of land uses are found on the New Territories?
(c) What land uses did the addition of the New Territories give the British?

3. Give two reasons why the British would want to add the New Territories to their
colony of Hong Kong.
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1. Use the map scale to estimate the area of

(a) Hong Kong Island
(b) Kowloon
(c) the New Territories (mainland and Lantau Island only; ignore the small islands)

[Students will only be able to do very rough estimates, but precise answers are not

needed to make the point that the New Territories added an enormous amount of

land to the colony. Rough estimates of the areas are as follows:

(a) Hong Kong Island—about 9 miles by 4.5 miles = about 40 square miles.

(b) Kowloon—about 3 miles by 3 miles = about 10 square miles.

(c) the New Territories (mainland and Lantau Island only; ignore the small

islands)—mainland: averages about 18 miles by 18 miles = 325 square miles;

Lantau Island: about 9 miles by 4.5 miles = about 40 square miles.

Together, these very rough estimates total about 415 square miles (the actual area

of the entire colony is 400 square miles). Allow younger students especially lots of

room for error.]

2.

3.

(a) What kinds of land uses are found on Hong Kong Island and Kowloon?
(b) What kinds of land uses are found on the New Territories?
(c) What land uses did the addition of the New Territories give the British?

[Although there is some nonurban land on Hong Kong Island, the majority of land

on the island and on Kowloon is covered by big cities, which account for most of

the colony’s population. The New Territories, including Lantau Island, include

much more agricultural land. Recently, however, the New Territories have

experenced rapid urban growth with the development of large, planned satellite

cities.]

Give two reasons why the British would want to add the New Territories to their
colony of Hong Kong.

[The addition of the New Territories made the predominantly urban colony more

self-sufficient in food production and provided security by creating a buffer zone

around the major cities.]
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Directions:

1. Use the data in Table 4 on page 34 and the Activity 3 world outline map to create a
vector map showing the destinations and relative quantities of the Four Tigers’
exports. For the purposes of this Activity, a vector is an arrow with a particular width.

2. The arrow goes from the exporting country (one of the Four Tigers) to the country or
region receiving the exports.

3. The width of the arrow shows the relative amount of the country’s exports to that
receiving country. To determine the width of vectors, first classify the percentage of
exports to each country as follows: (a) less than 10 percent; (b) between 10 and
25 percent; and (c) more than 25 percent. For category a, use a thin pencil line for
your arrows. For category b, make your arrows a little heavier, and for category c,
make the arrows with a thick, heavy line.

4. Use a different color arrow for each of the Four Tigers. Fill in the legend showing the
color that identifies each Tiger.

5. To be realistic, draw arrows along the shortest possible routes for ocean shipping
rather than across land masses.
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KEY TO ACTIVITY 3

DESTINATIONS OF EXPORTS FROM FOUR TIGERS, 1988

Colors Used for Ea

Il South Korea

Taiwan

B Hong Kong
7 singapore

0 1000 2000 3000  4000mi

0 2000 4000 6000km

NOTE TO TEACHER: This map is meant only to show what student work may look like; there is no one correct answer.
The main point is for the width of the lines to reflect the relative volume of trade among countries. For simplicity, the
trade between the FOUR TIGERS is NOT shown and the trade to Australia/New Zealand / Canada is shown going to
Australia only. You may wish to simplify this activity for students by suggesting these same shortcuts. It is also
recommened that students use different colored pencils to make their maps more readable.
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Four Tigers Investment Game—Rules Lesson 4

The Set-Up

. Make one copy of the game board, Fate Cards, and Profit Card for each group of four
students. Make four copies of the Investment Sheet for each group. You may wish to
enlarge the game board by using a copier enlarger.

. Cut out the Profit Card and Fate Cards from the copied sheets. Write the names of the
Tigers on the backs of the Fate Cards.

. Place the game board in the center of four players. Shuffle the Fate Cards for each
Tiger and place them face down on the correct Tiger on the board. Place the Profit
Card listing export products on the box with the Tiger face.

. Distribute one Investment Sheet to each player.

Practice Round

. On the Investment Sheet, 100 represents $100 in start-up investment money. To avoid
fractional shares, invest money in even multiples of the share price.

. Players select one trade product and one trade country for each round to invest in and
enter them on the Investment Sheet.

. Players write under the “No. of shares” column the quantity they will invest in after
calculating it on scratch paper. An example of those calculations is provided on the
Investment Sheet.

. For this practice round, imagine that a Fate Card says to decrease all profits by $3.
Players need to subtract that loss from their gross profit figure on the Profit Card. An
example is found on the Investment Sheet. Players multiply the number of shares by
their profit per share to figure their total profit. All or some of the total profit is then
added to the original $100 for a new investment total for the next round. In each
round, you may not invest more than you have on hand.

How to Play

. Each player draws a Fate Card from the stack on the Tiger in which they choose to
invest. If more than one player selects the same Tiger, draw only one card for the
investors of that Tiger.

. Read the cards aloud so that all investors will hear the “news” and be able to use the

information for future investment decisions. Return the used Fate Cards to the bottom
of their stack.
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c. If more than one player invests in the same product for the same Tiger, then multiply
the dollars indicated on the card by the number of players with the same investment.
This action simulates the rise in profits and/or losses that occurs when the demand is
high.

d. If more than one player invests in the same product, but for a different Tiger, then
split any profits among those who invested in that product. This action simulates
what happens when competition in the marketplace results in price cuts.

e. All investors have to calculate their profit on each share and enter it on their
Investment Sheet. Compute the total profit by multiplying the number of shares by
the profit per share (column §). The resulting total is then added to the “Capital”
column for the next round.

f. Repeat steps 1-5 for each round of play. At the end of the game, the player having the
most profit is the winner.

Profit Card

Cost per Gross
Product share profit
Chemicals 5 9
Electronics 6 12
Machinery 8 10
Plastics 4 8
Shipbuilding 10 12
Textiles 2 6

Place this card on the box
with the tiger face.

Copy this page and cut out the Profit Card. Place it on the game board.




ctivity 4 eee 3

Political Change
Game Board Lesson 4




ctivity 4 eee 4
u ty page GIGI

Political Change
Singapore Fate Cards Lesson 4
Street riots cause other nations to When Singapore gained its inde-
consider taking out money invested pendence from Great Britain in
in Singapore. 1965 and was separated from
Malaysia, it lost a large domestic
Decrease all profits by $1. market.
Decrease all profits by $2.
B1 S B2 S
Singapore is a small island that con- Competition in similar products
sists of lowland and reclaimed from Hong Kong and Taiwan causes
swamp and jungle land. Reclaiming some industries to lose profits.
land for construction is a long and
expensive process. Investments in textiles, plastics, and

electronics decrease profits by $4.
Decrease all profits by $3.

B3 S B4 S
Overexpansion of the economy by In 1984 there was a near collapse of
1980 left Singapore with a surplus marine and petroleum-related

of offices, hotels, and warehouses. industries worldwide. This put
Property values dropped, affecting Singapore into its first recession
economic growth. after 21 years of growth.

Decrease all profits by $5. Investments in shipbuilding and

plastics decrease profits by $6.

B5 S B6 S

Copy this page and cut out the cards. Write Singapore on the back of each card.
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in economic aid from the United
States from 1946-1981. This aid
helped in the development of
industries.

Increase all profits by $1.

G1

Singapore received almost $3 million

Many refugees have entered
Singapore as a result of the Vietnam
War. They provide a source of cheap
industrial labor.

Investments in textiles, plastics,
and machinery increase profits
by $2.

G2 S

Singapore’s excellent deep harbor

straits allows Singapore merchants
to sell to many markets.

Investments in shipbuilding
increase profits by $3.

G3

in the strategic shipping lanes of the

Petroleum resources in the
Singapore area mean that fuel for
industries costs less than it does for
other NICs.

Investments in chemicals, elec-

tronics, and machinery increase
profits by $4.

G4

In 1984 Singapore opened the
largest airport in Asia. This encour-
ages greater investment in
Singapore businesses.

Increase all profits by $5.

G5

Due to Singapore’s excellent harbor,
improved international airport facili-
ties, and location of many financial
institutions, over 70 industries in
Hong Kong are considering relocat-
ing to Singapore before 1997.

Increase all profits by $6.

Gé6

Copy this page and cut out the cards. Write Singapore on the back of each card.
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Competition with the same prod- In 1980 Taiwan lost membership in
ucts made in Hong Kong has the International Monetary Fund
caused a decline in exports of tex- and the World Bank as a result of
tiles, plastics, and chemicals. the United Nations’ formal recogni-
tion of the People’s Republic of
Investments in textiles, plastics, China as the only “China.”
and chemicals decrease profits
by $1. Decrease all profits by $2.
B1 T B2 T

Taiwan is located in an earthquake
and typhoon belt. It suffers periodic
damage which affects its ability to
trade goods.

Investments in shipbuilding
decrease profits by $3.

B3 T

The government is encouraging the
growth of heavy industrial goods in
place of light industry consumer
goods.

Investments in textiles, plastics,
and electronics decrease profits
by $4.

B4 T

Oil crises hurt the economy of
Taiwan, since it must import 75 per-
cent of its energy needs. During
such crises, prices increase, and this
hurts Taiwan'’s ability to compete.

Decrease all profits by $5.

B5 T

Copy this page and cut out the cards. Write Taiwan on the back of each card.
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Taiwan received more economic aid Land reforms started by the govern-
(over $2 billion) from the United ment have caused some resources
States than any other NIC except to be more readily available.
South Korea from 1946-1981. This
was due to U.S. opposition to the Investments in textiles and chemi-
1949 Communist Revolution in cals increase profits by $2.
China.
Increase all profits by $1.
G1 G2 T

Free universal education has pro-
duced more skilled workers for
industries.

Investments in electronics and
plastics increase profits by $3.

G3

Government planners have shifted
their investments of national funds
to develop heavy industry and open
new markets.

Investments in shipbuilding and
machinery increase profits by $4.

G4 T

Beijing offers Taiwan special eco-
nomic status if it joins the People’s
Republic of China as a Special
Economic Zone. Although Taiwan
rejects the offer, Beijing offers to
open new trade links.

Increase all profits by $5.

G5

Many investors, especially those in
Japan, are increasing their invest-
ments in Taiwan as the date for
Hong Kong’s transfer to the People’s
Republic of China gets closer.

Increase all profits by $6.

Gé6 T

Copy this page and cut out the cards. Write Taiwan on the back of each card.
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In 1973 the Hong Kong stock mar-
ket collapsed after a period of rising
prices. Forecasters warned that
competition from the other NICs
could be cutting into Hong Kong'’s
market.

Decrease all profits by $1.

B1 HK

Jardine-Matheson, one of Hong
Kong’s oldest shipping firms,
announced that it was moving its
international headquarters to
Bermuda.

Investments in shipbuilding
decrease profits by $2.

B2 HK

Although emigration is still small
compared with the 2 million people
in Hong Kong’s labor force, it is
concentrated among people with
marketable skills. In 1988, 25 per-
cent of the emigrants were profes-
sionals.

Decrease all profits by $3.
B3 HK

Competition from Taiwan in the
textiles industry has cut into the
profits of Hong Kong’s businesses.

Investments in textiles decrease
profits by $4.

B4 HK

The harbor facilities in Singapore
have been attracting more ships.
Singapore may well rival or even
surpass Hong Kong as a container
port.

Investments in shipbuilding
decrease profits by $5.

B5 HK

When forces of the People’s
Republic of China crushed a student
rebellion in Tiananmen Square in
1989, investors began to fear the
worst for Hong Kong’s future.

Decrease all profits by $6.

B6 HK

Copy this page and cut out the cards. Write Hong Kong on the back of each card.
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Hong Kong's duty-free status Hong Kong received the third
encourages many companies to buy largest amount of economic aid
products made there. from the United States among the
) NICs. This aid ($44 million from
Increase all profits by $1. 1946-1981) helped Hong Kong's
industries to develop.
Increase all profits by $2.
G1 HK G2 HK
Government officials approved Refugees from China continue to
plans to build a new ship-container enter at an average of 100,000 per
facility by 2006. year. These refugees supply cheap
labor, skills, and money to build
Investments in shipbuilding industries.
increase profits by $3.
Increase all profits by $4.
G3 HK G4 HK
Machinery and transportation Low taxes, low wages, and modern
equipment account for 25 percent s_pmnmg machines have caused tex-
of goods exported by Hong Kong. tiles from Hong Kong to be very
competitive on the open market.
Investments in machinery and
electronics increase profits by $5. Investments in textiles increase all
profits by $6.
G5 HK G6 HK

Copy this page and cut out the cards. Write Hong Kong on the back of each card.
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U.S. direct-aid programs in South
Korea ended in 1980.

Decrease all profits by $1.

B1 SK

High foreign debt causes the gov-
ernment to put a tax on some
exports.

Investments in chemicals, plastics,
and electronics decrease profits
by $2.

B2 SK

Competition from Taiwan and Hong
Kong in the textile market forces
prices to be lowered.

Investments in textiles decrease
profits by $3.

B3 | SK

Internal economic unrest followed

the 1979 assassination of President
Park and a drastic increase in world
oil prices. These events triggered a
severe recession in 1980.

Decrease all profits by $4.

B4 SK

In 1987 workers, shopkeepers, and
business executives joined in a series
of antigovernment strikes until
direct elections of leaders were
held.

Decrease all profits by $5.

B5 SK

Your government continues to
worry that there will be an attack
from North Korea in the future. It
spends one third of its budget on
military development rather than
economic development.

Decrease all profits by $6.

B6 SK

Copy this page and cut out the cards. Write South Korea on the back of each card.
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South Korea'’s successful industrial
growth began in the early 1960s
when the Park government institut-
ed sweeping economic reforms.
Expansion of labor-intensive light
industries were encouraged.

Investments in textiles and plas-
tics increase profits by $1.

G1 SK

South Korea received more eco-
nomic assistance (over $6 billion
between 1946-1981) from the
United States than did the other
NICs largely due to the U.S. posi-
tion in the Korean War.

Increase all profits by $2.

G2 SK

South Korea has limited fuel
resources. The government has
started an ambitious program to
build nuclear power plants. As of
1979, a sixth plant went into opera-
tion and five more are under con-
struction.

Increase all profits by $3.
G3 SK

Talks open in the 1980s between
South and North Korea to discuss
mutual economic issues. This
caused a rise in foreign confidence
and investment. Sales increased.

Increase all profits by $4.

G4 SK

With a population of over 40 million
people, South Korea has a large
home market for its products. Most
people are farmers.

Investments in chemicals increase
profits by $5.

G5 SK

The Korean car, Hyundai, is selling
well on the world market. It is man-
ufactured by a large, family-run
conglomerate known as a chaebol.

Investments in machinery
increase profits by $6.

G6 SK

Copy this page and cut out the cards. Write South Korea on the back of each card.
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Who Will Go? Who Will Stay? Lesson 6

Directions: Read “Who Will Go? Who Will Stay?” on pages 44-47 for descriptions of

the 10 people who are considering leaving Hong Kong before it is restored to Chinese con-
trol in 1997.

Who will be the most likely to leave and why? Identify three who you think
will leave Hong Kong, and give reasons to support your selection.

Who will be the most likely to stay and why? Identify three who you think
will remain in Hong Kong, and give reasons to support your selection.

These people will most likely leave Hong Kong:

1.

Reason
2.

Reason
3.

Reason
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These people will most likely remain in Hong Kong:

1.

Reason
2.

Reason
3.

Reason
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What do the people who will most likely leave Hong Kong have in common?

What do the people who will most likely stay in Hong Kong have in common?
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1.

2.

3.

Note: Encourage students to come up with any acceptable reason; these are only some
suggestions.

These people will most likely leave Hong Kong:

[lohn Whimsey]

Reason
[Life would probably be difficult under the communist

Chinese regime for Whimsey’s family. As a rich English-

Eurasian family, adjusting to a simpler life under the Chinese may

be hard. The family’s English passports will avoid any logistic

problems that might arise in moving to England.]

[Alicia Yunan]

Reason
[Already a Canadian resident, Alicia will probably

find it in her own and her family’s interest to stay in Canada.

Though adjustments may be difficult in Canada, adjusting to a

new Hong Kong under the Chinese regime may be even harder.

Also, Alicia’s husband’s family’s experience of having been cap-

tured and tortured by the Chinese may be an added incentive not to

stay under Chinese rule.]

[William Su Ling]

Reason
[As a wealthy engineer earning a $50,000 annual

income, he will probably find adjusting to a poorer life-style under

Chinese rule difficult. The living standards that William has

become accustomed to will be tough to abandon.]
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These people will most likely remain in Hong Kong:

1. [Peter Collins]

Reason
[Peter Collins’s positive attitude, asserting Hong Kong will survive the

hand-over to China and flourish into a larger commercial and

political center and economic sphere, seems to indicate his

willingness to stay.]

2. [Howard Tang]

Reason
[As a farmer, Howard Tang may not have the financial

capabilities to leave Hong Kong. Also in case Howard does

consider leaving, it may be very difficult for him to get a job in a

country outside of Asia, where rice farming skills are not in as high

demand.]

2. [Tang Chu]

Reason
[Though Tang Chu expresses an interest in leaving, because he is

a poor man, economic reasons will probably ensure that he and his

family stay in Hong Kong.]
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What do the people who will most likely leave Hong Kong have in common?
[Those most likely to leave are richer and thus can afford to move from Hong Kong

to some other nation. Also, those with foreign connections (i.e., foreign business-

people or relatives) may find it easiest to establish residency elsewhere.]

What do the people who will most likely stay in Hong Kong have in common?
[Those who are most likely to stay in Hong Kong are often poorer and thus cannot

afford to leave Hong Konag.]
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1. In addition to Hong Kong, what other place in the world appears to be undergoing a
change in its political system? What is the nature of this political change?

2. What is causing this political change?

3. What other places are being affected by the political change in this place?

4. Are there any similarities to the kind of political change faced by the people in Hong
Kong? What are the similarities?

5. What recommendations can you make to the people facing the change about how they
should react to it based on what you have learned?
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Results of the Chinese-British Negotiations Lesson 5
Regarding Hong Kong, 1982-1984

On December 19, 1984, the governments of the People’s Republic of China
(PRC) and of the United Kingdom issued a joint declaration. In the opening
statement, both governments stated they were satisfied with the friendly rela-
tions between them in recent years. Agreement was reached on the 1997 expi-
ration of the lease on the New Territories, and past issues about the treaties
that had ceded Hong Kong and Kowloon to Great Britain were resolved. The
purpose of the declaration was to maintain the prosperity and stability of
Hong Kong and strengthen relations between the two countries. The document

contained the following points (Cheng 1984; Domes 1988; Kelly 1986):

1. China will resume control over the New Territories as well as over Hong
Kong and Kowloon. This restoration of Hong Kong to China’s political
control will go into effect on July 1, 1997.

2. Hong Kong’s laws will remain basically unchanged as well as its current
social and economic systems. It will remain a free port and international
financial center.

3. Hong Kong was represented by the People’s Republic of China at the con-
ference. The document was signed by the Prime Minister of Britain,
Margaret Thatcher, and by Chao Tzu-yang, Prime Minister of the Central
People’s Government, on December 19, 1984.

4. All of Hong Kong (Hong Kong Island, Kowloon, and the New
Territories) will be administered as a Special Administrative Region
known as Hong Kong, China, directly under the authority of the Central
People’s Government of the PRC. It will enjoy a high degree of autonomy
except in foreign affairs and in defense, which will be the responsibility of
the government of the PRC.

5. Britain will continue to administer Hong Kong until 1997.

6. Basic policies of the government regarding Hong Kong will be determined
in greater detail at a later date. The policies will be called the Basic Law
and will remain in effect for 50 years until 2047,
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Memo to the Student
from the GIGI Staff

GIGI stands for Geographic Inquiry into Global Issues, which is
the name of a series of modules. Each module inquires into a differ-
ent world issue. We wrote this memo to explain that GIGI is different
from most textbooks you have used.

With GIGI, you can have fun learning if you think like a scientist
or detective. The main business of both scientists and detectives is
puzzle-solving. They use information (“data” to the scientist and
“evidence” to the detective) to test their solutions to puzzles. This is
what you do with GIGI. GIGI poses many puzzles about important
global issues: Each module centers around a major question, each les-
son title is a question, and there are many other questions within
each lesson. GIGI gives you real data about the world to use in solv-
ing these puzzles.

To enjoy and learn from GIGI, you have to take chances by pos-
ing questions and answers. Just as scientists and detectives cannot
always be sure they have the right answers, you will sometimes be
uncertain with GIGI. But that’s OK! What’s important is that you try
hard to come up with answers, even when you’re not sure. Many of
GIGI’s questions don’t have clear-cut, correct answers. Instead, they
ask for your interpretations or opinions. (Scientists and detectives are
expected to do this, t0o.) You also need to ask your own questions. If
you ask a good question in class, that can sometimes be more helpful
to you and your classmates than giving an answer.

The data you will examine come in many forms: maps, graphs,
tables, photos, cartoons, and written text (including quotations).
Many of these come from other sources. Unlike most textbooks, but
typical of articles in scientific journals, GIGI gives its sources of data
with in-text references and full reference lists. Where an idea or piece
of information appears in GIGI, its author and year of publication
are given in parentheses, for example: (Gregory 1990). If the material
used is quoted directly, page numbers are also included, for example:
(Gregory 1990, pages 3-5). At the end of the module you’ll find a list
of references, alphabetized by authors’ last names, with complete
publication information for the sources used.

To help you understand the problems, GIGI uses “case studies.”
These are examples of the global issue that are found in real places.
“Major case studies” detail the issue in a selected world region. You
will also find one or two shorter case studies that show variations of
the issue in other regions.

We hope your geographic inquiries are fun and worthwhile!
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Political Change

|ow does political change
atfect peoples and places?

How do people react when a government changes?

Where do people go when sweeping political changes occur?

How do planned political changes take place?

Why do people want political change?

Governments are not permanent. Political change is happening
all around the world. Many recent political changes have been un-
expected. Sometimes, however, the change is planned. Political
changes are important to study because places and peoples in the
world are getting more connected. Changes in one place affect peo-
ple and places around the world.

In 1997, political control over Hong Kong will be restored to
China after 150 years of British rule. In this module, you will exam-
ine how this planned political change affects people and places. This
political change may also lead to major economic changes in East
Asia and the world. How will Hong Kong change? What will hap-
pen to the people who live there? Also, you can use the ideas from
the study of Hong Kong to look at other places in the world. The

module ends with a glance at a political change scheduled to occur in
Canada in 1999.
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Effects on economy
and people when
China takes control

Political change for
Arctic peoples

Recent political
changes

©Encyclopaedia Britannica, Inc.

Questions You Will Consider in This Module
* How does political control over a place affect its culture?
* How are political changes related to economic changes?

* How does political change in one area affect people outside of
that place?

* Why do people seek political change?
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Where is political
change happening?

Glossary
Word

apartheid

Why is political change important?

Political changes in such places as the former Soviet Union,
Yugoslavia, Czechoslovakia, Haiti, China, Hong Kong, Somalia, and
South Africa are major news stories. These changes are of global con-
cern not only because some involve armed conflict but also because
they affect changes in other places. Geographers are interested in
political change because they want to know what causes differences
from place to place, and political change is often a major reason for
such differences. The fall of the Berlin Wall symbolized one of the
most important political changes in recent times.
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Figure 1 The Berlin Wall before and after the political change
of 1989.

The Berlin Wall—the wall dividing East and West Berlin—came
tumbling down in November 1989 (Figure 1 above). Built by the
East German communists to keep East Germans from escaping to
freedom in West Germany, the wall had been the symbol of the Cold
War for 28 years. The Cold War between the communist bloc
(Eastern Europe and the Soviet Union) and the Western democracies
(led by the United States) was a frightening time. Conflicts threatened
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to start the ultimate catastrophe—nuclear war between the Soviet
Union and the United States. But instead, the communist bloc col-
lapsed from the weight of its own failures to provide freedom and
opportunity for its peoples.

The fall of the Berlin Wall symbolized this collapse and surprised
the world. And it led directly to the reunification of Germany (Ellis
1991). For Berliners, their new freedom was joyfully celebrated
(Vesilind 1990). Television news anchor Tom Brokaw was there to
describe the joy he saw, beginning at midnight on November 9,
1989.

Freedom danced before my eyes

By midnight, East Germans were pouring through border
checkpoints [on the Berlin Wall].

On the west side . . . young West Berliners seized the top of
the wall, undeterred by East German water cannons. Shortly after
1:00 A.M., a roar went up from the celebrants. They could see a
throng of East Germans dashing across the no-man’s land.

The first to reach the wall was a young man in a brown jacket.
He seemed to land on top of it in a single bound. The crowd part-
ed and cheered as he raised his arms in triumph and danced
along the concrete slab that hours before had imprisoned him.

. . . He transformed the wall from a sinister symbol of oppres-
sion to a platform for celebration and liberation (Brokaw 1989,
page 23).
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Where else is political change happening?

The series of political changes in the Soviet Union and Eastern
Europe has been remarkable, but political change has not been con-
fined to those areas. Table 1 below gives some of the changes for the
period 1987 to 1993.

Table 1 Selected political changes, 1987-1993

1987 Soviet President Gorbachev introduces glasnost and
perestroika, policies of openness and economic
change that bring major political changes in the
Soviet Union and lead to the breakup of the com-
munist bloc.

1989 Berlin Wall falls after weeks of protest in East
Germany.

After 41 years of Soviet control, Czechoslovakia has
a nonviolent revolution, following massive demon-
strations in the winter.

1990 Soviet constitution is amended in February, ending
Communist Party monopoly on power. in July,
Boris Yeltsin pushes Gorbachev for faster political
reforms.

Czechoslovakia holds its first free elections in 44
years, and the poet Vaclav Havel, who spent years
in jail for speaking out against the government, is
elected president.

After 27 years in a South African prison, Nelson
Mandela, leader of one of the country’s black politi-
cal organizations, the African National Congress, is
released along with other political prisoners. The
South African government lifts the ban on black
political organizations.

1991 A coup attempt on August 19 by communist hard-
liners is thwarted as Russians rally behind Yeltsin. In
December, the Soviet Union is dissolved after 75
years of existence (Edwards 1993).
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1993

After 43 years of government-ordered racial separa-
tion, or apartheid, South African government
repeals most apartheid laws in June. Signs segregat-
ing black and white facilities are removed. The
Population Redistribution Act, which legally pigeon-
holed people as white, black, Asian, or Coloured, is
ended. A Constitutional Convention for a
Democratic South Africa convenes in December
(Cobb 1993).

With their new freedom, Czechoslovakians decide to
peacefully separate into two countries, each repre-
senting a different ethnic group. Slovakia declares
its independence on January 1, and Vaclav Havel
becomes the president of the Czech Republic
(Abercrombie 1993).

Palestinian-Israeli accord assigning Gaza and Jericho
to Palestinian control is signed in September. Both
parties recognize the legitimacy of each other in the
first-ever peace accord between them,

South Africa sets date for elections in April 1994,
allowing blacks to vote for the first time in national
elections.
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Why does Deng Xiaoping want
“several Hong Kongs"?

As with the fall of the Berlin Wall and the breakup of the Soviet
Union, political change can surprise us. But once in a while, we
know it is going to happen. That’s the case with Hong Kong. After
being a British colony for over 150 years, Hong Kong is scheduled to
be reunited as part of China in 1997 (Terrill 1991). Do you think the
people of Hong Kong will be as joyful about the reunion with China
as the people of Berlin were about the fall of the Berlin Wall?

Deng Xiaoping, the leader of the world’s most populous nation,
was quoted as saying that China should build “several Hong Kongs”
on its coast (Kristof 1992). Why do you think he would say this?
Hong Kong has experienced many political changes, and in 1997 it
will experience another one. In the next few lessons, you will learn
about these changes. And you will learn how to answer the questions
about why China’s leader wants to create “several Hong Kongs” and
whether the people of Hong Kong are happy about the coming politi-
cal change.

The Central District of Hong Kong.
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What kind of place is
Hong Kong?

Glossary
Words

command economy
estuary

laissez-faire

market economy
profit

relative location

Where is Hong Kong and how has its location
influenced political change?

Hong Kong is located at the southeastern edge of China in East
Asia (Figure 2 on page 11). Because of its position as a coastal island
near the city of Guangzhou, its harbor was used in the eighteenth
and nineteenth centuries to store contraband trade goods such as
opium. In the Opium War that resulted between China and Great
Britain in the mid-nineteenth century, Great Britain took political
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Figure 2  East Asia.

control of Hong Kong. Britain enforced its control with treaties and
military force over Hong Kong, which became a colony in the British
Empire (Figure 3 on page 12).

China’s central government, located in Beijing, found it difficult
to exert much influence in Hong Kong because of the great distance
between the two places. On the other hand, Britain, which patrolled
and enforced its worldwide empire (Figure 3 on page 12) with the
most powerful navy in the world, wanted Hong Kong as a colony. By
colonizing Hong Kong, the British empire gained a foothold in East
Asia with which to supply its ships and to secure trade with China.

Hong Kong is situated at the mouth of the Pearl River (known as
the Zhu in China) and includes Lantau and Hong Kong Islands and
the New Territories (Figure 4 on page 13). Estuaries, like the Pearl
River Estuary, are often attractive to merchants who use ships to
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transport goods. They provide excellent natural harbors. Traders can
easily bring goods down the river from inland towns. Then goods
can be loaded onto ocean-going vessels and sent to larger markets
thoughout the world.

Guangzhou was established in ancient times by the Chinese gov-
ernment as a trading area where foreign ships could obtain Chinese
goods. However, the harbor at Guangzhou had limited value in those
days as well as today, because it is too shallow for ocean-going ships.

Of the three harbor areas in the estuary (Hong Kong,
Guangzhou, and Macau), Hong Kong has become the most impor-
tant. It has the greatest volume of ships using its port facilities. Most
ships pass through the large, deep, sheltered harbor with access from
two directions that is located on the north side of Hong Kong Island
(Fitzgerald 1961).
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Figure 4 A close-up view of Hong Kong.
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How do the economic systems of Hong Kong
and China differ?

Hong Kong is one of the world’s most successful marketplaces.
Hong Kong has been primarily a marketplace for the past 150 years.
When it became a colony of Great Britain, the colonial governor was
responsible for promoting commercial enterprise.

Economic pursuits are [Hong Kong’s] life blood and its sole jus-
tification, and [people] in the market are concerned not so much
with the future as with conditions as they are (Endacott 1973,
page 324).

In fact, it has been suggested that the “fundamental purpose
of the [colonial] administration [of Hong Kong] is after all to pro-
tect British trading interests and this purpose is as evident today as
it was when Hong Kong was founded” (Kelly 1986, page 14).

The two quotations above point out that Hong Kong’s world
position is based on economic goals. It is a global marketplace, com-
plete with modern technology and strong ties to its trading partners.
The question concerning Hong Kong’s future, after 1997 when it
becomes part of China again, is whether or not the economic pros-
perity that its people enjoy today will continue.

The economic system of Hong Kong under the British is very dif-
ferent from the economic system of China. Hong Kong became one
of the world’s richest marketplaces under a laissez-faire type of mar-
ket economy. This means that the government does not control eco-
nomic growth and development. In a market economy the means of
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production such as property and technology are owned by individu-
als who try to make a profit by deciding what goods and services
consumers want. Prices are set by private producers who compete
with each other to attract consumers (Figure § below).

The People’s Republic of China (PRC) is based on communism,
which has a command economy. In a command economy, the gov-
ernment, rather than individuals, owns or controls the means of pro-
duction. The government leaders decide what will be produced, and
they set the prices for the goods and services that they think con-
sumers need (Figure 5).

The residents of Hong Kong have had a market economy since
1842. Will they be forced to change to the command economy when
China takes political control?

Market Economy

Seek the best value
at the best price

Producers Consumers

Compete to win consumers
and make a profit

Government

Command Economy

Government | — Producers | ——— | Consumers

Figure 5 A comparison of two economic systems.

Source: Brooks 1977.
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What does Hong Kong's landscape mean?

A people’s culture may be reflected in concrete forms. For exam-
ple, architectural designs in a place can be seen as cultural symbols.
Buildings are part of the landscape of a country. Their design and
location often reflect the attitudes of people. This is what the geogra-
pher Ian Kelly had to say about Hong Kong’s buildings.

There is a further element in the landscape which is not visible.
This is the meaning which people attach to their surroundings.
. . . [V]ertical dimensions, such as skyscrapers, [evoke] a sense of
defying gravity and striving for achievement. . . . Horizontal
dimensions, such as low-rise buildings, are seen as evoking accep-
tance and passivity, often viewed as characteristic of traditional
peasant societies. In view of the [differences] between the China
and Hong Kong political systems, there is likely to be a number of
landscape differences, concrete and abstract, traceable to the
political input on each side of the border (Kelly 1986, page 10).

The buildings shown in Figures 6 and 7 (page 17) are both locat-
ed in Hong Kong. Each has features typically found in the East and
West.

Western architecture in
Hong Kong.
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Figure 6 The entrance to the Bank of China in downtown
Hong Kong.

Photo by A. D. Hill.

Figure 7  The skyline of modern Hong Kong.

Photo by A. D. Hill.
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How did Hong Kong come
under Britain’s contro]?

Glossary
Words

dynasty
feng shui
mandarin
opium
profit
treaty port

How did Chinese and British views
of Hong Kong compare?

In the seventeenth century, Western merchants introduced opium
from India to East Asia. They hoped opium, a powerful narcotic
drug, would increase their ability to exchange goods in China. The
Chinese imperial government officially frowned on the trade.
Western merchants used Hong Kong as a storage area for the opium
until they could sell it illegally on the mainland. This led to a war
(1839-1842) between China and Britain, known as the First Opium
War. One result of the Opium War was that Britain took political
control of Hong Kong (Bingham et al. 1974).
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What was it like in Hong Kong in the nineteenth century, when
Hong Kong was transferred to British control? The following two
stories describe two views of Hong Kong. The first is from the eyes
of a Chinese government aide, and the second is the view of a British
merchant. The stories are drawn from several different sources.

Let me identify myself merely as a humble assistant to the great Mandarin Lin
Zexu. I would like to set the record straight concerning how Hong Kong was
stolen from the empire by those barbarian Englishmen.

It all started in 1685 when Kangsi, emperor of the Ch’ing Dynasty (Figure 8
on page 20), was advised that trade with the barbarians from the West might be
useful as a way to expand the benefits of our culture to others. Emperor Kangsi
invited British merchants to Guangzhou. There, a special area was made avail-
able to them outside the city walls where they could open offices and build ware-
houses to store their goods (Bingham et al. 1974).

Soon, all of the area around Guangzhou was filled with people who wished to
trade with the Western merchants. Some of our people, I admit, came more out of
curiosity than to buy goods. The foreign devils really had very little that we need-
ed, and they looked so peculiar with such big noses and ruddy faces.

‘Later, during the reign of Emperor Qianlong, the British sent a messenger to
Beijing with a petition. Barbarians in the past had been welcomed to the court,
and this man was well received with great ceremony. We are, after all, a very civ-
ilized people. Also, we felt that trade with the Western merchants was going very
well. The messenger, Lord McCartney, brought with him a letter from the
English king, George III. In the letter, King George described how trade with
England was good for us and that we should open up more trading places.
Emperor Qianlong very understandably replied that we have “no need of the
manufactures of outside Barbarians.” These Westerners assumed that our willing-
ness to help them was nothing more than a desire on our part to obtain their
worthless trinkets.

In fact, some of the goods they brought us were even dangerous to our people.
I 'am speaking particularly of the drug yan, which they call opium. This drug has
been used as a medicine, but the foreigners are attempting to bring in large quan-
tities of it from their factories in India and are trying to addict our people to it.
Our leaders have denounced the drug as foreign mud and such trade as immoral
(Karnow 1989).

In March of 1839, my chief, Mandarin Lin Zexu, and I were sent by the
emperor to put an end to the opium trade. Mandarin Lin decided that the British
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Figure 8 Hong Kong was part of the Ch’ing Empire in 1750.

merchants must surrender every particle of opium and cease this illicit traffic for-
ever. To make sure that they would comply, Mandarin Lin barred all foreigners
from leaving Guangzhou until the opium was destroyed. All were warned that
anyone caught with the opium would suffer the penalty of our law (beheading).
The British government representative, Charles Elliot, promptly advised British
merchants to hand over 20,000 chests of opium to us. '

Mandarin Lin was delighted that they had come to their senses, and he decided
to lift his restrictions on leaving Guangzhou. He also had me write a letter to
Queen Victoria advising her against such evil practices in the future. These are
the words of Mandarin Lin that I wrote (Martin 1983; Karnow 1989):

“We have heard that in your honorable barbarian country the people are not
permitted to inhale the drug. If it is so harmful, how can your attempts to seek
profit by exposing others to its evil power be reconciled with the decrees of
Heaven?”

He had such a way with words!
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You may imagine how astonished we were to discover that the barbarians left
Guangzhou altogether! We did not want to end all trade. We just wanted to stop
them from harming people with the sale of yan. Our imperial navy located the
foreigners in the area of Hong Kong, long known as a place for pirates and smug-
glers. Mandarin Lin feared that the emperor would blame him for turning away
the barbarians. In desperation he tried to force the British to return to Guangzhou
by threatening to have our fleet fire on their ships.

The British did more than threaten us back: They actually opened fire on our
vessels! That is how the Opium War began. Before it ended, the barbarians
attacked several of our coastal cities and even dared to threaten the emperor in
Beijing. Peace was restored when our emperor was forced to pay 21 million sil-
ver dollars to Britain (Karnow 1989; Bingham et al. 1974) and allow them to
have more trading places. Mandarin Lin had failed the emperor and was sent to
Tibet. I was allowed to continue my job under the new Mandarin. But, I am not
so sure that having to deal with these barbarians is better than being in the moun-
tains of Tibet.

I am a merchant with goods from the British Empire to sell in China, We
British entered China during the time it was controlled by the Ch’ing Dynasty
(Manchus). The Manchus are a non-Chinese people who originally lived to the
north of China proper. They were once considered to be barbarians by the
Chinese. Now they rule in Peking [Beijing] and treat us as the barbarians. Their
emperor considers himself divine and keeps us as far from the markets of China
as possible. We are treated as if we smell bad and as if our goods are inferior.

Trade so far has been allowed only in Canton [Guangzhou]. This situation is
intolerable! We feel especially insulted since other nations who arrived in China
earlier than we did appear to receive more favored treatment. The Portuguese
have been given the whole island of Macau to use as a trading post.

Our woolens are not selling well in this hot climate in the southern part of
China. Since they won’t let us go north to Peking, what can we do? We have
found one product that has some appeal to the Chinese. It is the drug opium,
which is made from the poppy plants growing in India. The Dutch first discov-
ered how much the Chinese wanted it and have been smuggling it into China
from Hong Kong island. The Chinese appear to like it so much that their name
for it, yan, has been added to our language. We say they have a yern for it, mean-
ing they really want it. We did not start the opium trade, but selling opium seems
to be the only way to break into the China market.

The Chinese ruler has proclaimed the drug as harmful to the Chinese and has
ordered us not to sell it. Some of our merchants bring it into China anyway. They
are getting as much as £133 per chest for it. Even the local Chinese officials and
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merchants who order us not to sell it are eagerly participating in the sale of it for
personal profit. And the Chinese think they are so superior!

Queen Victoria’s new representative and navy commander, Charles Elliot, is
also against the opium trade. He fears that a war may break out. Other merchants
think that if such a war did start, our navy would win. I mentioned this view to
Elliot and suggested that we could open up more trade after such a war. He wor-
ries though that the whole fabric of China’s political structure might crumble.
Then where would we be? Who would fill the power vacuum? Britain would
have to defend its interests against other European nations and we might end up
trying to secure, at great cost, another area like we did in India.

Nevertheless, war broke out when a new government official, named Lin,
ordered us to stay in Canton until all the opium was confiscated. Elliot convinced
the opium merchants to turn over their stores by promising to reimburse them for
their losses. Of course, they also thought that a shortage of opium on the market
would make the price go up anyway, so they were bound to come out ahead.
Once the opium was turned over to the government, we were allowed to leave
Canton. We all decided to leave and see if we could find a place that we could
turn into a trading post that would be near Canton shipping lanes, but away from
the Cohong customs officials.

The Chinese seemed upset that we decided to leave! A fleet of 29 Chinese
Junks [a type of sailboat] followed us and threatened to fire upon us unless we
returned to Canton. Captain Elliott ordered us to fire first to protect ourselves.
The Chinese were defeated in less than an hour. The Opium War had begun.
Naval reinforcements came to our aid from India and chased the Chinese fleet
north along the coast.

For a while during the first days of 1841, it looked as if the war might come to
an end. Captain Elliot even met with the local Chinese officials and convinced
them that the British should have a trading post in the Canton area. We were
given Hong Kong. On January 26, ships of the British navy landed at Possession
Point on the northern part of Hong Kong Island and raised the flag (Hughes
1968).

By the end of the war Elliot was convinced that Hong Kong, described by
some as a barren hunk of rock, was a good trading area. Because of its deep nat-
ural harbor and dual entrance, ships could be repaired and find shelter during the
typhoon season.

We hoped that in time Hong Kong might even replace the shallower harbor at
Canton as the main trade center in South China. That did not happen. At the end
of the war another treaty was signed at Nanking [Nanjing] in 1842, which opened
up other ports at Amoy [Xiamen], Fuzhou, Ningbo, and Shanghai (Figure 9 on
page 23). Shanghai, in particular, was much closer to Peking and had other
advantages that made Hong Kong seem a small post indeed.

My good friend Charles Elliott was reprimanded for not getting a better deal.
He was ordered to leave Hong Kong and take up a new post someplace in
America—Texas, I think.
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Figure 9  Treaty ports in China in the 1840s.

How did the Chinese react to political
change in 18987

We have seen the viewpoints of individuals who were in Hong
Kong when it was first taken by the British. Now, we look at how
the Chinese reacted to political change at the end of the ninteenth
century in 1898.

England paid £500 to the government of China to lease the land
north of Kowloon Peninsula, known as the New Territories (Figure 4
on page 13). These lands, on the coast of Mirs Bay on the Chinese
mainland, which were then mainly agricultural, were leased for 99
years. The British announced that for the next 99 years (until 1997),




Geographic Inquiry into Global Issues

the New Territories would be “part and parcel of Her Majesty’s
Colony of Hong Kong in like manner and for all intents and pur-
poses as if they had originally formed part of the said Colony.”

No rent was mentioned or ever paid to the Chinese who lived
there. Instead, the Chinese Viceroy of Guangzhou tried only to reas-
sure the farmers in the leased territory. He told them that the British
had promised to treat them with exceptional kindness. They were
even told that the local leaders would continue to have authority in
their own villages. He encouraged them to obey the laws of their new
rulers. The British assumed that their new subjects would be pleased
with the political change. Hong Kong’s Governor, Sir Henry Blake,
hoped that they would be prosperous and happy, “like the Queen’s
subjects everywhere else” (Morris 1988, page 231).

Things did not go as easily as each government had expected. The
local officials soon discovered that in reality, they could have author-
ity only within the walled area of Kowloon City. Like the emperor of
a dynasty, the Governor of Hong Kong (Blake) began telling the
Chinese inhabitants that they must obey the British.

Not all agreed to obey. The people of the 400 or so villages were
deeply concerned that their way of life could not continue under the
control of people from a foreign culture. The Chinese believed that
their civilization was superior. The people in the New Territories had
run their own affairs for centuries. They had learned how to function
under the authority of the Manchu Dynasty. The British system of
government was strange to them. They thought their cultural tradi-
tions would not be respected. Some worried that the presence of for-
eigners might disrupt the balance between humans and nature. The
Yin and Yang (balance of opposites) might be upset and damage to
the feng shui would result in disasters. “We hate the English barbar-
ians” proclaimed a placard, “who are about to enter our boundaries
and take our land, and will cause us endless evil.”

Clan elders began raising village militias. Using runners and send-
ing drum signals, the elders gathered nearly 2,000 men to oppose the
evil. British troops of the Hong Kong Regiment went into action with
artillery and warships. The Chinese soon submitted under the com-
bined pressure from the Royal Navy and the troops. Clan elders pre-
sented to Blake a pair of ancestral gates since the British had blown
up their supporting walls. James Stewart Lockhart, the Colonial
Secretary of Hong Kong, advocated the expulsion of those who had
resisted, saying: “These men did not wish to enjoy the benefits of
British rule, so it will be no great hardship to them to transfer their
energies to a soil more congenial” (Morris 1988, page 232).

The British believed that by leasing the New Territories, they had
also leased complete control over the area. The Chinese government
looked upon the lease more as a right to use the place for a time.
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They believed that the inhabitants would remain Chinese, not British,
subjects. China later branded the lease agreement one of the unequal
treaties by which the West had bullied them into submission.

Blake took the ancestral gates to his home in Ireland as souvenirs.
Eventually in 1925, when relations between Britain and China eased
somewhat, the gates were restored to the village. A cordial ceremony
was held in which a plaque was placed with the gates. On the plaque
was written in both Chinese and English: “From this can be seen the
deep kindness and great virtue of the British Government” (Morris
1988, page 209).

In 1997, the 99-year lease on the New Territories will expire and
Hong Kong will revert to Chinese control. But the area has been
under British control since 1842, and Western influences on the econ-
omy and culture of Hong Kong have been significant.
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Glossary
Words

Four Tigers

newly industrialized
country (NIC)

Pacific Rim

region

Why are the Four Tigers called NICs?

Since World War II, Hong Kong has emerged as one of the most
prosperous places in East Asia. As such, it has been associated with
three other newly prosperous places in the region. These countries
are located along the rim of the Pacific Ocean. This geographic
region is known as the Pacific Rim (Figure 10 on page 28). The coun-
tries along the rim are very actively trading their goods and services
to each other’s benefit.
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The Pacific Rim nations of Hong Kong, Taiwan, Singapore, and
South Korea have recently been identified as the Four Tigers. These
four places have become Newly Industrialized Countries (NICs) fol-
lowing World War II. They all have had rapid growth and prosperity.
They all have Eastern cultures, like China, but unlike China they
have Western capitalistic economies. Hong Kong and Singapore were
British colonies while South Korea and Taiwan were greatly influ-
enced by the United States in the post-World War II years. Thus, all
four have been shaped by Western ideas, technology, and aid (Kraar
1986). The Four Tigers have some very different characteristics from
other countries in East Asia (Table 2 on page 29).

The influence of the United States is evident in downtown Keelung, Taiwan.
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Table 2 A comparison of selected East Asian countries

GNP
erson, 1992
S, 9

China 1,178.5 370 3,718,782
japan 124.8 26,920 145,870
South Korea 44.6 6,340 38,025
Taiwan 20.9 7,330 13,900
Hong Kong 5.8 13,200 412
Singapore 2.8 12,890 239

Sources: Population Reference Bureau 1992; Goode’s Atlas 1990; Information Please Aimanac 1992.

The domestic economies of the Four Tigers have changed dramat-
ically (Figure 11 on page 30).
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Figure 11 Importance of different activities to economies of Four
Tigers, 1965-1986.

Why are they called the Four Tigers? The god of wealth has been
represented as a tiger in Chinese folklore. The tiger is the opposite of
the dragon. The dragon is the chief of all marine animals and the
tiger is the chief of all land animals. The tiger, in folklore, lives to the
age of 1,000 years. At age 500 its color changes to white. The White

Tiger is the name given to the western quadrant of the compass
(Williams 1976).



Political Change

Singapore is Eastern, but it has a Western capitalistic economy.

The name tiger fits these four NICs in that they do not wish to be
satellites of China (whose leader was traditionally referred to as the
dragon), which has a communist system. So, as tigers with capitalis-
tic systems, they are in opposition to the dragon. Not surprisingly,
China refers to these places as dragons (Kristof 1992). Secondly, they
are influenced by and seek economic ties with the West. Finally, their
rapid development of prosperity in a few years has earned them an
association with the god of wealth.

Each of the tigers had a special way of achieving great economic
success. Taiwan received money and military protection in the 1950s.
By the 1960s, Taiwan had endorsed a growth plan free from trade
barriers and foreign exchange controls. Investment money was tar-
geted to improve education, roads, machinery, and financial services
(Woronoff 1992).

Singapore was founded as a free trading port in 1819 as part of
the British colonial empire. By the twentieth century, Singapore grew
because it was a strategic place to get fuel, tin, and rubber for ships
bound for Furope through the Suez Canal (Woronoff 1992). The
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Singapore government has always taken a strong hand in shaping the
economy by promoting advanced production services and research.
Today, Singapore has a highly diversified economy that includes elec-
tronics, transport equipment, and international finance (Castells
1992).

South Korea received large amounts of financial support from the
United States to help it recover from the Korean War (1950-1953).
Since the 1960s, the Korean government employed a series of five-
year plans to invest in textiles, petroleum, shipbuilding, steel, auto-
mobiles, and personal computers. South Korea borrowed heavily to
establish its growth, but it has managed to gradually reduce its debt
to other countries (Lee 1988).

In addition to internal changes in the Four Tigers, each country
has changed what it exports and its share of world trade. Table 3
below shows what has happened to each of the Four Tigers’ shares of
international trade. Figure 12 on page 33 reports how the export
products have changed over a 25-year period.

Table 3  Four Tigers’ shares of world trade, 1965-1988

(percentages)
; | Irﬁpoﬁ;s}' :" e « Exports L
1965 1988 1965 1988
Hong Kong 0.8 2.2 0.6 23
South Korea 0.2 1.8 0.1 2.2
Singapore 0.6 1.5 0.5 1.4
Taiwan 0.3 1.7 0.2 2.2
Total 1.9 7.2 1.4 8.1

Sources: Asian Economic Handbook 1986; Balassa 1991.
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Figure 12  Agricultural and industrial exports of the Four Tigers,
1963-1988. Percentage of each country’s exports are
shown for each category.

Source: Balassa 1991.
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‘Table 4 Trading partners of the Four Tigers, 1988
(percentage of country’s total export)

China g9 —
United States 3 N 25 o135 o 44
Western European countries 18 16 14 15
Other Four Tigers - ' 12 100 1T 1
japan ‘ 6 20 9 13
Canada, Australia, New Zealand 4 4. 4 5
Other East Asian countries — = 20 —

Source: Balassa 1991.

What is China’s view of the Four Tigers?

Chinese leaders are considering whether other places in China can
be managed to earn wealth for the country in the same way Hong
Kong benefits Great Britain. Until recently, China would not consider
allowing free markets. As a communist country, China has had a
tightly controlled command economy. But the global economy is
rapidly moving toward free markets and free trade, especially since
the collapse of the Soviet Union. Now only China remains with a
very large command economy, but there are signs that it, too, may be
moving closer to a market economy. The following newspaper report
reveals what Chinese leaders have in mind for Chinese cities that may
become future “Tigers.”



“T he Soviet Union’s today

is China’s tomorrow,’

Chairman Mao Tsetung
declared in the 1950s. It would be a
counter-revolutionary offense to say
that in public today.

But in searching for a country to
emulate, Deng Xiaoping, China’s 87-
year-old senior leader, has come up
with a partial model—one that in
many respects runs counter to China’s
original revolutionary principles.

When Mr. Deng traveled to south-
ern China early this year to squeeze
the hard-liners and campaign for
faster economic liberalization, he
cited three countries for their sound
economic development: Japan, South
Korea and Singapore.

“Singapore’s social order is rather
good,” he said. “Its leaders exercise
strict management. We should learn
from their experience, and we should
do a better job than they do.”

While it may seem odd for a
Communist government to take as its
model a monument to free enterprise,
Mr. Deng’s comment reflects a fasci-
nation with the practical accomplish-
ments of Asia’s “four dragons”:
Singapore, Taiwan, Hong Kong and
South Korea.

Mr. Deng explicitly called upon
Guangdong province to catch up with
the “four dragons” over the next two
decades, “not only catching up with
them in terms of economic prosperity
but also in terms of social order and
public conduct.”

Mr. Deng has also called for China
to build “several Hong Kongs” along
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its coast, and Wu Bangguo, the
Communist Party leader in Shanghai,
was recently even more explicit. Mr.
Wu reportedly told a visitor that China
aimed to learn from the policies of
South Korea and Singapore in devel-
oping their economies.

The emulation of Singapore, an
island-state whose population of 2.7
million is 77 percent ethnic Chinese,
reflects a growing consensus among
China’s leaders that prosperity and
order are more important than Marxist
ideology.

Singapore has enjoyed an economic
miracle with political stability, in a
system dominated by a single political
party that the voters regularly return to
power by overwhelming margins.

“The talk about Singapore says a
lot about what Deng wants,” said a
Chinese economist. “He would like to
free up the economy, but he wants
tight political control.”

Singapore has few street protests. It
has a cleanliness and orderliness that
critics find dreary and antiseptic.
There is no pornography, no extreme
poverty, little corruption and not much
spitting or littering in public. Chewing
gum is prohibited, and critical foreign
publications are sometimes banned.

“Of course Old Deng likes
Singapore,” said a young Chinese
government official. “It’s run by
Chinese, it’s efficient, it’s(rich, and no
one jabbers about human rights.”

Mr. Deng increasingly seems to
regard Communist dogma—state
ownership and central planning—as
details that can be fudged. On the
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other hand, the bedrock of Chinese
communism, on which no compro-
mise is allowed, is continued political
control and maintenance of social
order. . ..

The redesign of the Communist
road is evident when officials are
asked what kind of country they are
trying to build. . . .

Lei Yu, a prominent reformist who
is now vice-chairman of the Guangxi
region in southern China, ventured an
answer earlier this year. Whatever
changes occur, he said, the fundamen-
tal aim of Chinese socialism is collec-
tive prosperity.

“If people live better, without big
income  gaps, that’s the - important
thing,” he said.

By that definition, however, bas-
tions of free enterprise like Taiwan are

more socialist than mainland China.
Taiwan is far more prosperous than
the mainland, and by some calcula-
tions enjoys a more egalitarian distrib-
ution of wealth.

The economic flexibility—which is
almost certain to accelerate after the
death of Mr. Deng and other first-gen-
eration revolutionaries—will not nec-

-essarily lead to democracy and greater

respect for the human rights associat-
ed with it.

China’s leaders seem much more
envious of Singapore’s wealth than of
its voting system, and some of the
“four dragons” in the past combined
bustling - markets “with brutal repres-
sion. That- combination’ may be what
China’s leaders hope to adopt for
themselves. . . (Kristof 1992).

“If people live better . . . that's the important thing,” says communist official Lei Yu,
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What will happen when Hong
Kong is transterred to China?

the future of Hong Kong

How did Britain and China decide what to do
about Hong Kong?

During 1982-1984, negotiations took place between the United
Kingdom and the People’s Republic of China regarding the future of
Hong Kong. These discussions were held to resolve several issues
regarding the end of Britain’s lease on the New Territories in 1997.
The six major issues of the negotiating convention are shown on
page 38. What were the negotiating positions of the two parties and
what were the results?
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1. Should the lease on the New Territories be extended?

2. Is it important to continue Hong Kong’s current role in world affairs as a
prosperous trade/financial center and newly industrialized country?

3. How should the residents of Hong Kong be represented at the conference?

4. Tf the lease on the New Territories is not renewed, what will happen to
Hong Kong and Kowloon?

5. If the lease is not remewed, what Will happen in the transition period
between the end. of the conference and 1997?

6. What rights will be guaranteed to the residents of Hong Kong if the lease is
not.renewed? :

What was the United Kingdom’s negotiating
position on Hong Kong?

The Hong Kong colonial government raised money for public
projects by leasing land for 75 years. Leasing land is like renting,
except that when the lease is for such a long time people feel secure
enough to build homes or industries. By not selling the land, the gov-
ernment can keep some control over land use and planning decisions.

Many of Hong Kong’s leases are valid past 1997, but Chinese law
will not honor them. People who invest money in Hong Kong would
not risk staying in Hong Kong if they knew that the leases would not
be honored. The British government approached the People’s
Republic of China in 1982 and asked for discussions to be opened on
the issue of the leases.

During the discussions, the United Kingdom hoped to attain the
following goals, listed in order of priority (Cheng 1984; Domes and
Shaw 1988; Kelly 1986):

1. Maintain the stability and prosperity of Hong Kong.

2. Since Hong Kong’s prosperity had resulted from the introduc-
tion of capitalism, which had been maintained by the British
administration since 1842, the lease on the New Territories
should be extended. The vital role of the government of the
United Kingdom should remain linked to Hong Kong in the
future.

3. If continuation of the British political link was not possible,
then there should be guarantees that the territory’s existing
economic framework would be continued under local self-
government.
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4. The results of the negotiations must be acceptable to all three
parties: the People’s Republic of China, the United Kingdom,
and Hong Kong. Lord Belstead, Minister of the Foreign and
Commonwealth Office, voiced his hope that these negotiations
on the future of Hong Kong should be like a stool with three
legs. If any one of the three legs is broken, the stool falls down.
Therefore, representatives from Hong Kong should be includ-
ed. If such representation is denied, the United Kingdom would
speak on behalf of the people of Hong Kong.

5. If the lease could not be continued, then decisions about Hong
Kong and Kowloon must also be made as part of the confer-
ence. Hong Kong Island and the Kowloon Peninsula were
ceded to Great Britain in perpetuity (for eternity) and were not
part of the lease on the New Territories. While 92 percent of
the people of the colony live in these two areas, they could not
long exist without the 92 percent of the colony’s land that is
located in the New Territories.

Most of the food and water in Hong Kong is already imported
from China. Most of the colony’s agricultural products come from
the New Territories. Many large industries, reservoirs, and power
plants are located in the New Territories. Also, without the New
Territories, Hong Kong and Kowloon would be extremely difficult to
defend. The United Kingdom believes it has a moral obligation to
those people to secure their future.

The British are aware that the treaties that gave those lands to the
United Kingdom are considered by most Chinese to have been made

Parts of the New Territories have a rural face.
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unfairly. Yet, if countries will not keep their promises made in past
treaties, why should anyone believe those countries will keep treaties
made today?

What was China’s negotiating position
on Hong Kong?

The United Kingdom had approached the People’s Republic of
China (PRC) about opening discussions concerning the lease on the
New Territories, which ends in 1997. This land was forcibly taken
from China when the Chinese government was weakened by internal
troubles and outside attacks from the Western powers.

China argued that it had been forced to lease the New Territories
to Great Britain, and that two other pieces of land, Hong Kong
Island and Kowloon Peninsula, had been stolen from China. It is true
that agreements were signed giving these lands to Britain, but China
had to either sign the unequal treaties or face continued attacks.
Hong Kong is still physically part of China.

Over the years that the British have controlled Hong Kong, it has
become useful to China as a gateway to the West. China has been
able to exchange goods in that port when it could not trade directly
with many Western countries such as the United States. In recent
years, the Chinese government could have taken Hong Kong back
whenever it wished. Government officials believed, however, that it
would be better to keep Hong Kong as a listening post to exchange
information as well as goods and money, than to close such a useful
gateway. When the lease expires, an appropriate attitude would be
adopted in settling the question of Hong Kong. Beijing has not
pushed for this convention, since it has always been its intention to
reclaim control of the area when conditions are most favorable.

During the negotiations China hoped to attain the following
goals, listed in order of priority (Cheng 1984; Domes and Shaw
1988; Kelly 1986):

1. Maintain the stability and prosperity of Hong Kong.

2. The 99-year lease on the New Territories expires in 1997. That
land will be restored to the control of China. Hong Kong and
Kowloon as well as the New Territories must be restored to
China since the treaties were unequal.

3. China believes that the economy of Hong Kong can continue
to prosper under China’s political system. This concept of one
country, two systems simply meant that Hong Kong would be
politically joined to China. Yet, it would become a special eco-
nomic zone within China and allowed to continue its develop-
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ment under a more organized authority. Such organization
would reduce Hong Kong’s drug traffic and crime rate. Long-
term planning would eliminate the pitfalls that occur in a soci-
ety that relies on too many different interest groups or on a
government that is reluctant to get involved.

4. Since the government of Hong Kong is historically illegitimate,
it cannot represent the people. Ninety-eight percent of the peo-
ple in Hong Kong are Chinese. It is the sacred right of the
People’s Republic of China to represent all Chinese people.
People of Hong Kong do not need additional representation.
The British had suggested that such a three-way representation
would provide the stability of a three-legged stool. China
would not accept any three-legged stools, since this problem is
a historical issue that must be resolved between China and the
United Kingdom.

5. Any future decisions concerning Hong Kong would be strictly
the internal affairs of the government of China. Decisions
about changes in how Hong Kong should be operated would
be decided later and should have no bearing on the current dis-
cussions. Efforts by the United Kingdom to expand its form of
government in Hong Kong would be seen as interference.

What has happened on the sixth issue?

The Convention of 1982-1984 left the sixth issue—“What rights
will be guaranteed to the residents of Hong Kong?”—open to future
determination. The following chronology (Eliason 1993) brings you
up to December 1993 on this issue:

July 9, 1992—The United Kingdom appoints Chris Patten as the
new governor of Hong Kong.

October 7, 1992—Governor Patten proposes electoral reforms
that anger China. These reforms would favor the election of pro-
democracy candidates instead of pro-Beijing candidates in Hong
Kong’s 1994-1995 municipal and legislative elections.

April 13, 1993—China and Britain announce they will negotiate
on Patten’s proposals, and the first of many rounds of talks begin.

December 2, 1993—Governor Patten, after 17 rounds of talks
which he calls fruitless, announces he will go ahead with some ele-
ments of his reform package without China’s agreement. China
threatens to end the talks if legislation is introduced without its
approval. British-Chinese relations are damaged, causing worries
about Hong Kong’s future as a financial center.

What is your prediction about what will happen next? Will China
allow Hong Kong to have both free enterprise and democracy?
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How does political change
attect people?

Glossary
Words

emigration
feng shui
immigration

refugee

What will be the impact of political change in
Hong Kong on other places?

November 26, 1986

The Hong Kong Bank, a subsidiary of the Hong Kong and
Shanghai Banking Corporation, purchased the Bank of British
Columbia (Facts on File 1986).

August 8, 1988

Housing prices in Vancouver, Canada, are skyrocketing
because so many Hong Kong immigrants are moving into the
area. In some parts of Vancouver, English is quickly becoming the
second language in schoolrooms. Some culture clashes are occur-
ing in the older neighborhoods, but for the most part, the econo-
my is booming as Hong Kong investors develop shopping centers,
office buildings, and apartments (Paris 1988).
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April 19, 1990

Britain approves a bill to offer United Kingdom residency to
225,000 citizens of Hong Kong. Norman Tebbit, leading
Conservative opponent of the bill, warns that an influx of refugees
from Hong Kong would cause social upheaval in an already over-
crowded United Kingdom (Facts on File 1990).

Emigration from Hong Kong
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Figure 13  Emigration from Hong Kong, 1980-1990.

Sources: Bordewich 1989; Becker 1988; Engardio 1990; Facts on File 1989.

United States
24%
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Australia
21%

Other
6%

Figure 14  Destinations of Hong Kong emigrants in 1988.

Source: Bordewich 1989.
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Who will go? Who will stay?

Consider the following people who are trying to decide whether
to stay in Hong Kong or to leave it before 1997.

 John Whimsey came to Hong Kong from England nearly 15
years ago to work as a loan officer at the Shanghai and Hong
Kong Bank. He married a local woman of Eurasian ancestry
and has two children. Life has been very comfortable for them
in Hong Kong. John is concerned about the future of the bank—
in a Hong Kong governed by China and would like to be
transferred to the bank’s London office. His wife, however, has
never been to London and does not want to leave her parents
behind. She is also worried that their children may have a
tough time being accepted in English society. John and his fam-
ily have English passports but his wife’s parents do not.

* Peter Collins is an American who came to Hong Kong follow-
ing the Vietnam War. He has been appointed chairman of a—"
shipping company and is making a large income. Peter believes 4

that Hong Kong will survive the hand-over to China and will

become the commercial and political center of a far larger eco-
nomic sphere encompassing much of southern China. Yet, after \/
the events of Tiananmen Square, he fears that perhaps China

will not continue its efforts to westernize. Also, relations

between China and the United States are unsure. Peter has no

family. His company does have branches in the United States

and in South America. But, if he requests a transfer, he will

have to take a lower position in the company and a cut in pay.

® Wu Lin 1s a street sweeper in Hong Kong. He is 68 years old.
He has often said that he is not concerned about himself since
his life is almost over. He wants his only son to live in a coun-
try that is free—not under a communist regime. Since his job
does not pay well, Wu Lin has only a meager life savings and
does not even know where he should go since he may not be
qualified to get a job anywhere else. Some friends have suggest-
ed that he use his money to travel with his son to Australia as
tourists. Once there, he could look for a job and apply to stay
on as a resident, since immigration laws there are not very
restrictive (Table 5 on page 45).

* Paul Cheung is middle-aged. His whole family was killed dur-
ing a time of political change in China known as the 1967
Cultural Revolution. Although he managed to escape, he was
injured and now wears an artificial leg. Since his escape, he has
been living on a junk (Chinese boat) in the new Junk Town
near Kowloon. He wants very much to leave before 1997. But,
because he is a refugee from China, he has not been able to get
a passport to leave Hong Kong.
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Table 5 A comparison of immigration policies

United States five-year waiting period
Australia two-year waiting period
Canada three-year wait OR no wait with

$207,500 investment
in government-approved projects

Sources: Becker 1988; Paris 1988.

o . Sir Yue-fong Bao came from a family of merchants who lived
in Shanghai before the 1949 Communist Revolution. Most of
his family left Shanghai during the 1950s and settled in Hong
Kong. In Hong Kong they invested their money and used their
experience to start a small family business in their apartment.
With the growth of Hong Kong’s prosperity as a newly indus-
trialized nation, the family business did very well indeed! Yue-
fong inherited the business and expanded it. He is now a bil-
lionaire whose holdings include hotels, electronics plants,
shopping centers, insurance companies, and a fleet of
freighters. Yue-fong has plastered his office with photographs
of himself with Queen Elizabeth and Margaret Thatcher. Yet
he is aware that Hong Kong’s future is about to change. He
has also befriended Deng Xiaoping (China’s leader) and
donates millions to educational projects in China. He has
stashed money away all over the world, particularly in
California real estate.

¢ Howard Tang is a descendant of the Tang clan who first settled
in the area of the New Territories and built a walled city. He is
a farmer who has seen many changes in the way the land has
been used in the past few years. Rice used to be his main crop,
but now he grows vegetables and has a part-time job working
in a fish hatchery. His grandfather used to speak of the good
old days before the British came, but that was a long time ago.
Howard has seen farmers across the border. They do not seem
to be as well off as his own family. Also, many of the traditions
such as feng shui are criticized by the officials in China.
Howard has two sons in school—one in college on Hong Kong
Island—and wonders how they will fit into communist Chinese
society.

e Lingh Bui is one of the thousands of Vietnamese boat refugees
who have been pouring into Hong Kong since the end of the
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Vietnam War (Table 6 below). Life in Hong Kong has been
very disappointing. He lives with many others in a crowded
shantytown in the New Territories. Most are waiting to be
classified and resettled. There seems to be a lot of prejudice
against Vietnamese in Hong Kong. Some Chinese residents say
they are just parasites on society.

Vietnamese immigration into Hong Kong
Year L Nﬁhibérfdf:byeopl‘e T
1979 73,300
1988 23,000
1989 34,000
1990 45,000

Sources: Miners 1991; Facts on File 1989; Becker 1988.

* Alicia Yunan was born in Hong Kong. She is now working in a

flower shop in Canada. Her husband David moved Alicia and
the children to Canada for safety. He remembers when the
communists came to power in 1949, his aunt had been cap-
tured and tortured. David was an accountant for a small firm
in Sha Tin, one of Hong Kong’s new towns. He got a visa to
Canada by investing in a small business in artificial shrubbery
there. He is one of several Hong Kong citizens who are called
tai bung yan (astronaut). In Cantonese slang, a tai hung yan
refers to men that work in Hong Kong and commute across
the seas several times a year to visit wives and children who
reside in foreign lands. Alicia has had many problems adjusting
to life in Canada. There seem to be 500 new names for prod-
ucts in the supermarket. The children are having difficulty in
their school in Canada since they do not speak English.

Tang Chu was born and continues to live in Kowloon’s Walled
City. This city was once used by the British as a place to come
for relaxation and gambling. Now it is just a slum with crowd-
ed tenements, open sewers, and drug rings. He works hard to
support his wife and three children. The Tangs operate a small
family noodle factory in their one-room apartment. They do
not speak English and cannot write Chinese. Mrs. Tang feels
that China is the only place for them, but Mr. Tang really is
not so sure. He fears that in China they will be seen as mini-
capitalists and could lose control of the business.
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e William Su Ling worked his way from the Kowloon slums to a
$50,000 a year job as an engineer. He frequently travels to The
People’s Republic on business. Just last week he attended a
seminar there for a group of engineers. One incident at the
seminar has been on his mind lately. At 11 A.M. they had to go
out and stand in line to get some vegetables for lunch.
Engineers in Hong Kong do not buy their lunch on the street.
It reminded him of his time in the slums. He wonders if China
will become more like Hong Kong, or if Hong Kong will
become more like China.

How will China keep Hong Kong'’s
economy healthy?

Four Special Economic Zones (Figure 15 on page 48) were creat-
ed by the government of the People’s Republic of China in an effort
to encourage foreign investment and to persuade Hong Kong,
Macau, and Taiwan that “reunification with China will not entail
either a fall in living standards or unacceptable social change” (Sivin
1988, page 159). Within these zones, investors receive low taxes, no
taxes on certain types of development, cheap land and utilities, and
greater independence from government controls than in other areas
of China. For example, in Shenzhen, which borders on the New
Territories (Figure 16 on page 49),

. . . five large hills were levelled, and road, water and electricity
systems installed during the first stage of development. The sec-
ond stage has involved construction of factories, apartment build-
ings, stores and restaurants, and a highway linking the area with
Guangzhou. A dock has been constructed to facilitate shipping. . .
(Kelly 1986, page 88).

Even small businessmen
wonder how reunification
will affect their lives.
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Figure 15  Special economic zones in China.

Source: Sivin 1988.
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How will political change
affect the Canadian Inuit?

Glossary
Words

Inuit

tundra

Where is Nunavut?

The political change planned for Hong Kong is an example in
which two governments agree on the change. But this is not always
why political change occurs. In Canada, people who live in the
isolated far northern parts of the Northwest Territories have
negotiated with the Canadian government for political control over
their homeland.
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Figure 17  Nunavut is located in the treeless tundra of Canada’s far

north. There are no year-round roads in Nunavut.

Sources: Government of the Northwest Territories 1993; Dickerson and McCullough 1993,

The Inuit (pronounced inoo it) are people of the Canadian
Arctic. They live in the lands north of the Canadian forests, mainly in
small communities near the Arctic coast (Figure 17 above). Until
recently, Inuit depended on caribou, seals, whales, and fish for food
and clothing. That is no longer true today, but hunting, trapping, and
tishing are still important activities in Inuit culture.

Inuit means “the people” in Inuktitut, the language spoken by
people of the far north in Canada. Inuit are often incorrectly referred
to as Eskimos, which means “eaters of raw flesh” in the Canadian
Indian language Algonkian. To be called Eskimo is considered an
insult by many Inuit.
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The Inuit are hoping to assume a form of political control over
their homelands in 1999 (Dickerson and McCullough 1993). If
Canada’s Parliament approves the plan, a new territory will be
carved out of the existing Northwest Territories. It will be called
Nunavut (pronounced noon’ah voot). Nunavut means “our land” in
the Inuit language. Nunavut will still be part of Canada. However,
the Inuit will be able to pass laws that protect their language and cul-
tural traditions. Also, they can pass laws to conserve the natural
resources upon which their culture depends, such as caribou, seals,
and whales.

Nunavut territory is currently part of the Canadian Northwest
Territories. It will have a total of 742,889 square miles of land—as
big as Alaska and California combined (Devine 1992). In 1991, the
Nunavut region was home to 21,244 people, including Inuit and
non-Inuit people (Dickerson and McCullough 1993).

Nunavut has an arctic climate very different from the more popu-
lous areas of southern Canada. Table 7 below reports a few of the
climate extremes found in Nunavut.

Table 7 Sunlight and temperature extremes in Nunavut

lgaluit 4.5 ~6° 20.8 40°
Rankin Inlet 4.5 -18° 20.8 42°
Cambridge Bay 0.0 -23° 24 40°

Source: Government of the Northwest Territories 1993.

Nunavut is very large, yet it has a very small population. Table 8
on page 53 reports the population for the 12 most populated com-
munities. Compare these numbers to the population of Hong Kong
and other East Asian countries listed in Table 2 on page 29. Then
compare them to your community’s population.
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Table 8  Population of Nunavut’s 12 largest communities

Community Popuiation in 1990
lqaluit 3,016
Rankin Inlet 1,425
Arviat 1,299
Baker Lake 1,132
Pangnirtung 1,115
Cambridge Bay 1,071
Cape Dorset 992
Coppermine 982
~ Igloolik 964
Pond Inlet 940
Gjoa Haven 756
Spence Bay 590

Source: Government of the Northwest Territories 1993.
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Inuit children playing with Malamute sled dogs.

Why do the Inuit want to control land?

Nunavut’s great distance from the rest of Canada and its extreme
climate might look like good reasons for wanting political control to
be located closer to home. The Inuit, however, expressed a very dif-
ferent set of reasons for wanting control over their land.

In the North we have had a lot of government people come
and go, but not many of them have spoken our language. Not
only have they not spoken Inuktitut, they knew little of the things
which matter to Inuit. . . .

Nunavut’s most important meaning is that it is a government
which reflects the life and lifestyles, and the language, of the peo-
ple who live along the coasts and by the caribou hunting grounds
of our homeland. . ..

What we want to do in Nunavut is spread the changes around
rather than concentrate them all in one place. That means that
not one but many communities will have a new office and some
new houses, with more air service and better communications as a

result. . ..
[A] Nunavut government . . . [is] going to encourage artists
and musicians, and strengthen [the] language. . . . And what

Nunavut will do is make sure that in Canada with its several
provinces and territories, there is one government which always is
speaking for the Inuit and making sure that Canada as a country
has a large and important Inuit character as part of its national
identity (Dickerson and McCullough 1993).

S,
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Table 9  Highlights of Canada’s agreement to create Nunavut

. POIi‘tical Control of 742,889 square miles to the Inuit
o :Mvisheral rights to 13,705 square miles to the Inuit

°  $1 1 k‘billion in payments (353,000 per person) to the Inuii

. ‘5% of all future mineral royalties to the Inuit :

* Canada and the Inuit to have equal political power over decmons
affecting wildlife and other natural resources

. Establlsh Nunavut as a new territory run locally by Inuit representatlves
~of everyone, including youths, women, and elders

Source: Dickerson and McCullough 1993.
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Apartheid A policy of separate develop-
ment for different ethnic groups in the
Republic of South Africa, literally
meaning separateness.

.Command economy A government-con-
trolled set of decisions regarding pro-
duction and consumption of goods
and services.

Dynasty A ruling family, or the period of
time during which members of that
family reigned.

Emigration The movement of people out
of a place.

Estuary The area where the sea meets the
mouth of a river.

Feng shui A method of determining where
homes, graves, and buildings should
be placed to stay in harmony with the
environment. Means wind and water,
and is pronounced feng shwee.

Four Tigers The nations of Hong Kong,
Taiwan, South Korea, and Singapore.

Immigration The movement of people into
a place.

Inuit The native peoples of the Arctic
region of North America.

Laissez-faire A hands-off style of manage-
ment. Governments in market
economies rarely participate in deci-
sions regarding production or con-
sumption. Means leave it alone, and
is pronounced lay-zay-fair.

Mandarin A Chinese civil or military offi-
cial. From the Portuguese word man-
dar meaning to command.
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Market economy The supply and demand
of goods and services with little gov-
ernment involvement. Competition
and value shopping regulate the pro-
ducers.

Newly industrialized country A country
that has recently emerged as a region-
al center for industrial activity. The
Four Tigers are examples.

Opium A bitter yellowish-brown drug pre-
pared from the pods of the opium
poppy. Habitual use induces strong
addiction; excessive use is fatal.

Pacific Rim The countries bordering the
Pacific Ocean.

Profit The money left over after all ex-
penses have been met.

Refugee A person fleeing a country to
escape war, poverty, religious perse-
cution, or other conditions.

Region A collection of places that share
one or more common cultural and/or
physical features.

Relative location The perception of where
one place is located in relation to
another place.

Treaty port A port area on the coast of
China that was given over to
European control as a result of sign-
ing a treaty agreement.

Tundra A treeless land area characteristic
of very cold regions (high mountains
or the Arctic), which is typified by a
complex mix of plants, low-lying
mosses, grasses, and lichens.




s,

Political Change

References

Abercrombie, Thomas J. 1993. Czechoslovakia: the velvet divorce. National Geographic,
September: 2-37.

Asian Economic Handbook. 1986. London: Euromonitor Publications, Ltd.

Balassa, Bela. 1991. Economic Policies in the Pacific Area Developing Countries. New
York: New York University Press.

Becker, Gary S. 1988. Hong Kong’s best and brightest: ours for the asking. Business Week,
October 17, 1988: 20.

Bingham, Woodbridge, Conroy, Hilary, and Ikle, Frank W. 1974. A H istory of Asia.
Boston: Allyn and Bacon.

Bordewich, Fergus M. 1989. Decision time in Hong Kong. Reader’s Digest, June 1989:
121.

Brokaw, Tom. 1989. Freedom danced before my eyes. New York Times, November 19:
1989, Sec. 4: 23.

Brooks, Eric G., editor. 1977. Sources of Identity. New York: Harcourt Brace Jovanovich.

Castells, Manuel. 1992. Four Asian tigers with a dragon head: a comparative analysis of
the state, economy, and society in the Asian Pacific Rim. In States and
Development in the Asian Pacific Rim, edited by R. P. Appelbaum and J.
Henderson, 33~70. London: Sage Publications.

Cheng, Joseph Y. S., editor. 1984. Hong Kong: In Search of a Future. Hong Kong: Oxford
University Press.

Cobb, Charles E. Jr. 1993. The twilight of apartheid. National Geographic, February:
66-93.

Dahlman, C. J. 1989. Structural change and trade in the East Asian newly industrial
economies. In The Newly Industrializing Countries in the World Economy, edited
by Randall B. Durall, 51-94. Boulder: Lynne Rienner Publishers.

Devine, M. 1992. Building Nunavut. Up Here, 8(3): 18-21.

Dickerson, M. O., and McCullough, K. M. 1993. Nunavut (“our land”). Information
North, 19(2): 3.

Domes, Jurgen, and Shaw, Yu-ming, editors. 1988. Hong Kong: A Chinese and
International Concern. Boulder, CO: Westview Press.

Edwards, Mike. 1993. A broken empire: after the Soviet Union’s collapse. National
Geographic, March: 2-53.

Eliason, Marcus. 1993. Democratic reforms for Hong Kong widen British-Chinese rift.
Daily Camera [Boulder, Colorado], December 3: 13-A.

Ellis, William S. 1991. The morning after: Germany reunited. National Geographic,
September: 2-41.

Endacett, G. B. 1973. A History of Hong Kong. Hong Kong: Oxford University Press.

Engardio, Pete. 1990. They’re eyeing the exits at Cathay Pacific. Business Week, Novem-
ber 5: 80.




) ESlULELIE DDBoAT O

ENJEEWE0SY ) _

7 nonvadi, SEmoan
\ mjmm>u

| £86L NI VISY NHILSAM ANV 3dOHNT  Gvmmt

SEL VISINAL ¢ YIHIO Y 0290HOW

ne

BT

NWVHI - w e S am®
e : mum_ux \
: s o ciml >mxm3» :
_.Bcn‘:._.uh 4 - £ i mﬁ._.._ﬁ_ l)ud_\ﬂﬁm4<. - AN :__M__m___w__.m.. X E
m.._uw.._. 2 D, 3 : . f F n.
5 5% 2 e Z_dmm. S
~ : s< . ONIvikh oy .
., > ...sm«w._:m qsﬁmmo?ﬁ s . ” e g
i el oz_%zzé : Emaazq\f X ,_<m3Eon_
>c¢.uz:: e - 7
= £ h&%:m@ gne S 3
~ = P muz<mn_
2 < 49«33._85%0 ANV 39/ (LS )
L " T =Rl :ﬂ@%swxa J_é
. . Mﬁng L ANWNEID wsadm .
e N ANV 104 ﬂw& 153, ARt i . NV3ID0
m.nzwlww.m:pmz .J .aw.wmg\..._“..,.; IUINVILY
__.._as,t_a.o, —3 S
e 2 _zocoz_x fnira, S
o e 9 mzq._um_
P ¢ Hmooso _21 .Dmk_._.z j
_ 'S2IT9Nd3d LSIIVIDOS -
. lamosdoNoiNn

:.._m9

.rwn

01 g [ = S 0L~

A.____;Ex.__..m SEUEPUNOY |EUOEWIBIU|

AN

' IDNVHI TVIILITOd |

L dejp|

* sanss| |eqo|9 oju Alinbuj aiydesBoag 7




Geographic Inquiry into Global Issues

POLITICAL CHANGE

Map 2 |

65 T 75 B
KEY Q o &
International boundaries 4
Ll Capital cities sﬁmwz pm_v> —Z Amwh
- Other cities
NORWEGIAN S _...s_ = s
X mm\D L ., L S r _“\
L \..l.)l..ucr. l.;“n
FAERQE I5.¢" 5 b
(DEM.]
..,.“,..rtz h.._.iz,u.x_..claw; 7
oS¢ _J:Jmc A R
IRELAND %w__ g
WM*QUUE. VA_JZ QUDZ._
= _.?%,._
ATLANTIC s { ) nerig
- A.una?rw P ..K %
o  OCEAN B
q ,. w\ .ww.ww_pz. > .._Nmmx.a..?z
: mm>26m1 et VB bt =
-~ SWITZE x_m\kmmizf =
3 o 5 @ﬁ A .;.w_.z i
voﬂcmz. S ,J,\pzm%%%._.\ mjbm_z%.. are e TN
sl _ e TN =]  BLACK SEA 5
.y .,,wﬁh_z : rm._k o N s . 3
5 fu/{_‘ e B é.e._ ) Thons yon e s I el »N_wm_.w‘mapz‘....
3 Ly 5 1 T . > .qmzﬂm_.._r_ a5
e 8 " IRAN
- % _,. Casnblancy - 1 iagd . u\_.\nhl
./ MOROCCO | ALGERIA | TuNisia oS
i § ~— 0 5 i 10+ S 50;

© Encycliopastin Brita




“ou) ‘Baluuelug eipedopAoug 4

YIILOHYINY =

- W =0l ] - . h \S% - ¥ Anas;
S NS 0G0 : : 5 IWOnLDd

e

HANYLLY

...

g
VISINOHDIW 40
S3IVIS 031vHI03

IDNVHI 1VIILIT0d g depy

sanss| [eqo|9 ojul Aiinbuj olydeiboan




Map 4

Pearl River

\Estuary
22°30"

South D;,.:m .mmm
mmhmol

j Pe Soko

o

RSt S
o

Junk
Bay

Islands

Crooked Island
Harbour Tm..._mr
mw“" Istand
uocu_m Mirs Bay
.‘ Island

—
Tap Mun
Island
Tal Long Bay
Port m&m:ma Rocky
‘ Harbou S— 7

5 Fq

.Qmmﬁ Water Bay
-

&

z*:m._u:_t —  eeeeee—

=
WI, 0 Group —Ama\
Mu_,u m_.r__ﬁma_._._:n Elevation (meters above sea level)
slan
mw B o-100
2 [ 1 101300
= B 301-700
d I 701 and above

Po Toi —— International boundaries
Island Group

® Capitals
Cities and towns

L]
= =
114220 Other localities

“ Encyclopadia Britannica, Inc.

| [ Built-up areas
_

[ ] Reservoirs and ponds




	BGGS Overview.pdf
	GIGI Teacher's Guide.pdf
	Activities and Overheads.pdf
	Student Databook.pdf
	Political Change pgs 1-16.pdf
	Political Change pgs 17-24.pdf
	Political Change pgs 25-38.pdf
	Political Change pgs 39-52.pdf
	Political Change pgs 53-59.pdf

	Maps.pdf
	Maps 1-2.pdf
	Maps 3-4.pdf




