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GLOBAL GEOGRAPHY

BGGS Overview

BGGS is Ihe Britannica
Gl ob al G e o gr aphy Sy stem,
a modular electronic
learning system which
combines the latest peda-
gogical approach to geogra-

phy leaming with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:

. Geographic Inquiry into Global lssues
(GIGD Student DataBooks

a

a

a

Teacher's Guides with Overhead Trans-
parencies in a three-ring binder
Laminated Mini-Atlases to accompany
each module
BGGS CD-ROM with User's Manual
3 BGGS Videodiscs with Barcode Guides
3 thematic posters

This section of your Teacher's Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography leaming for you and your
students!

I. GIGI
Geographic Inquiry into Global Issues (GIGD

is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

Japan
Former Soviet Union

East Asia

Australia/New Zealand / P acific

North Africa / Southwest Asia

Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as "Why are people in the world
hungry?" and "Is freedom of movement a basic
human figlrt?" The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year's geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.



Each module comprises a Teacher's Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module's DataBook to be placed in the
student's binder.

GIGI print materials are organized in a unique
fashion. The Teacher's Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher's Guide page. The Teacher's Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module's Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher's Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
"Memo to the Teacher from the GIGI Staff" in
each Teacher's Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD.ROM
The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Britannica GIobal Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica's innovative geography reference
program GeopediarM all on a single disk. Here
are some of the ways you and your class can use
this software:

o \A/hen preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Deuelopment videodisc
called "Population/ Wealth Correlation. "
With this information, you can plan when
to reserve your department's videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGi mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in



Geopedia's World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 1"5
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

. All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
leam where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

o If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs
More than ever before, today's students are
visual leamers. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth's Enuironment and
Society; Economic Deaelopment; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking "How do these images connect to you?"
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

Yow haue in your hands the GIGI Teacber's Gwide. Teaching with
GIGI is a departure from teaching with a conuentional textbook.By
taking the time to study this memo-about 30 minutes-you will
gain a good understanding of the kind of teaching that's needed to be
swccessfwl with GIGI.'We hope you haue a rewarding and enjoyable
experience!

Goals

The three major goals of Geographic lnquiry into Global Issues
(GIGI) are to help you teach your students the following:

1. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

'We 
believe you can accomplish these goals as well as others by teach-

ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

GIGI and the Britannica Global Geography System

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students "back home" to focus
on the issue as it may appear in the United States or Canada.'We do
this because although North America is not one of the 10 GIGI
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regions, frequent comparisons to North America throughout each
module achieve additional instruction on this "home region."

Each GIGI module requires from two to three weeks of teaching
time (10 to 15 class periods of 50 minutes) and contains a Student
DataBook, Teacher's Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
GeopediarM, Britannica's multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1,200
geography-related articles, statistical information on every country
from Britannica World Data Annual, a chartmaker for creating
charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigations: Earth's Enuironment and Society,
Economic Deuelopment, and Global Political and Cwhural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connnections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher's Guide.
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Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

South Asia Population and Resources

How does populotion growth
aff ect resou rce ova i I o bi I ity?

Bangladesh
(Haiti)

Religious Conflict

Where do religious differences
contribute to conflict?

Kashmir
(Northern lreland,

United States)

Southeast Asia Sustainable Agriculture

How con the world ochieve
sustai n able og ricultu re?

Malaysia
(Cameroon, Western United

States)

Human Rights

How is freedom of movement o
bosic human right?

Cambodia
(Cuba, United States)

lapan Global Economy

How does the globol economy
offect peoples ond ploces?

Japan
(Colombia, United States)

Natural Hazards

Why do the effects of noturol
hozords vory from ploce to
ploce?

lapan
(Bangladesh, United States)

Former Soviet
Union

Diversity and
Nationalism

How do notions cope with
culturol diversity?

Commonwealth of
Independent States

(Brazil, U nited States,
and Canada)

Environmental Pollution

Whot are the effects of severe
envi ron menta I pollution?

Aral Sea
(Madagascar, United States)

East Asia Population Growth

How is populotion growth
to be monaged?

China
(United States)

Political Change

How does politicol chonge affect
peoples and ploces?

Hong Kong
(South Korea, Taiwan,

Singapore, Canada)

Matrix showing ClCl modules. Ceographic issues are in bold
and leading questions are in italics. Major case study
locations are followed by comparison examples in
parentheses.

Figure 1
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Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific Global Cllmate Change

Whot could happen if global
warming occursT

Australia and New Zealand
(Developing Countries,

U.S. Culf Coast)

Interdependence

Whot are the couses and effects
of global interdependence?

Australia
(Falkland lslands, United States)

North Atrica/
Southwest Asla Oil and Society

How hove oil riches chonoed
notions?

Saudi Arabia
(Venezuela, Alaska)

Hunger

Why are people hungry?
Sudan
(lndia, Canada)

Afrlca-south
of the Sahara Bulldlng New Natlons

How ore notion-states built?
Nigeria
(South Africa, the Kurdish

nat ion)

Infant and Child Mortallty

Why do so mony children suffer
from poor health?

CentralAfrica
(United States)

Latin Amerlca Urban Growth

What are the couses ond
effects of rapid
urbonization and urbon
growth?

Mexico .
(United States)

Development

How does development offect
peoples and places?

Amazonia
(Eastern Europe, U.5. Tennessee

Valley)

Europe Regional Integratlon

What ore the odvantages of
and borriers to regional
integrotion?

Europe
(United States, Mexico,

Canada)

Waste Management

Why is woste monogement both
a locol ond globol concern?

Western Europe
(apan, United States)

Figure 1 (continued)
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The Student DataBook contains the following features:
o Memo to the Student from the GIGI Staff
o An overview of the key questions and places explored in the

module
o Lesson objectives
. Data presented in a variety of forms, including text, maps,

graphs, tables, photographs, and cartoons
e Questions
o Glossary
o References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher's Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to caffy out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
"Memo to the Student from the GIGI Staff" and the two-page
overview, which gives the module's objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed at the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher's Guide contains the following sections:
o Preparing to Teach This Module, a synopsis of the module's

leading question, themes, and activities
. Module Objectives
. Number of Days Required to Teach the Module
o Suggestions for Teacher Reading
. Extension Activities and Resources

Most lessons include the following sections:
. Time Required
o Materials Needed
o Glossary'Words
o Getting Started (suggested anticipatory sets)
. Procedures (for group and individual work)
o Modifications for older or younger students (in a

different type face, printed in color)
o Questions and Answers (shown in tinted boxes)
o For Further Inquiry (suggestions for extensions andlor

assessments)
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o Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher's Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher's Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

Intended Grade Levels
'We 

believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules' use both over several
grade levels (7-12) and over varying lengths of time at a grade level.
The Teacher's Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students
may need more time and help to understand them. The Teacher's
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
ObviouslS you will determine whether particular lessons suit your
students' abilities. 

'Sfhen 
a range of required teaching time is given

for a module, for example, 10 to 1.2 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
rcal data. Students do this with GIGI. Because this approach may be
different from what students are familiar with, you may wish to pre-
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pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the "Memo to the
Student from the GIGI Staff" will help them understand the inquiry
approach. GIGI is based on Frances Sl"t.r', inquiry activity planning
model (1.993). To reach GIGI's goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This "doing geography" approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations "is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedures" (Slater 1,993,
page 60) .

In truly free inquiry students work independentlS but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquirS you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

ClCl's model for issues-based geographic inquiry (after
Slater 1993).

Goals

I
I
V

lssues
I
I
V

Geographic Questions

I
V

Methods of Processing .-+ Data + Exercise of Skills
I
I
V

Outcomes
I
I

I
Assessment

Figure 2
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

. raise new questions,
o question the quality of the data,
. seek more useful or current data,
o articulate relationships they perceive,
. explain their processes of investigation, and
. defend their positions, decisions, and solutions.

Why These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this way
GIGI fosters what the National Geography Standards calls "the geo-
graphically informed person" needed by modern global citizenry
(Geography Education Standards Project 1'994).

The major case study chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

Role of Questions
Each GIGI module is divided into six to eight lessons, each titled

by a question; subquestions head individual sections of the lessons.

Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1,993). \fhen students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not
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always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach a balance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (1,993). These are questions that encourage

. recall,

. classification and ordering,
o the use of data to draw conclusions,
. awareness of the limitations of data or of evaluation of

data, and
. awareness of the processes of reasoning used.

According to the National Geography Standards, the "geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations" (Geography Education Standards Project
1,994).In order to foster such a view of the world, GIGI asks
geographic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI's approach. A good question to begin with is:'W'here 

is this issue located? Then proceed to questions such as the
following:

. Why does it take place there?
o How and why does this issue affect the people in this place?
o In what other places do people confront this issue?
o How and why are these places related?
o What alternatives do people have to improve their situation,

and which alternatives do you recommend?

Fundamental Themes of Geography

In recent years, many geography teachers have learned that the
five "fundamental themes" (Joint Committee on Geographic
Education 1984) help them ask geographic questions. The theme of
Location asks where things are and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (1,989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

Importance of Local Examples

GIGI is a world geography but it shows that issues work at vari-
ous geographic scales-personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. 

'We 
strongly recommend that you refer in

class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher's Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies.'We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarly you can connect GIGI issues to everyday life at a human
scale, especially at the students' own age levels, by using current
newspaper accounts or magazines that address the student's perspec-
tive.

As you gain familraflty with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. "Gloom and
doom" needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal efficacy, an attitude that their actions can make a
difference in solving global problems. The maxim, "Think Globallg
Act Locally," speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling-that their
actions can make a difference-to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especially, should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call "environmental determin-
ism." Most important, optimistic and constructive perspectives
accompany the development of empathy tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricity and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rialthat has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating
Real data quickly become obsolete. GIGI addresses this fact by

discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). Whenever possible, guide students
to update materials. Britannica's Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopxdia Britannica's'World Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students'com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

. Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

. Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

o Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

o Reflecting at all stages of the process of inquiry especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

. Knowledge and skills shown by work on Activities included
in this Teacher's Guide and on questions in the Student
DataBook.

o Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher's
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Potential Uses
In addition to the flexibility offered by the free-standing nature of

the modules, GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI's issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. 

'We 
have iden-

tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They arc Earth's Enuironment and Society, Economic
Deuelopment, and Global Political and Cuhural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic genenlizations. These require
other GIGI skills including examining and making a variety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finallg GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. \We believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PnEpenrNG To TEACH THrs MoDULE

Interdependence

What are the causes and effects of global interdependence?

In this module, students inquire into the causes and consequences
of global interdependence-the mutual dependence among the coun-
tries of the world. Students experience these consequences in their
everyday lives. Increasingly many of the products and services they
consume originate in other countries, as do many of the cultural
ideas that influence their views and sensibilities. At the same time,
the products, services, and cultural ideas and anifacts of North
America go abroad. This grand exchange is rapidly transforming
peoples, places, and environments throughout the world. The
expanding technologies of transportation and communications are,
in effect, shrinking the globe, making interdependence more and
more complete and perceptible. It is important to include in the cur-
riculum the study of the causes and effects, both positive and nega-
tive, of interdependence on local, regional, and international scales.
Global connections will increasingly shape the futures of today's stu-
dents.

In order to provide a geographic perspective on interdependence,
this module utilizes all of geography's five fundamental themes-
Lo cation, P lace, Mou ement, Re gion, and Human-Enuironment
Interaction The location and characteristics of a place affect the
kinds of interactions it has with other places. These spatial interac-
tions-the movements of peoples, plants, animals, goods, and
ideas-in turn modify places and regions by transforming human-
environment interactions.

After an opening lesson that defines interdependence, the module
uses a major case study of Australia to provide an in-depth view of
the issue. In Lesson 2, students examine an economy heavily depen-
dent upon international trade. Australia's location might give the
impression of isolation and detachment from the rest of the world
(Lesson 3), yet closer study of Australia (Lessons 4, 5, and 6) reveals

xvtl



Geographic Inquiry into Global Isswes

how interdependence has affected its alliances, environments, and
population. Australia's political and economic alliances have shifted
to the Pacific Rim and away from its historical ties with Britain.
Australia's landscapes have been modified by plants and animals
introduced by Europeans. Changes in immigration patterns are mak-
ing Australia's population increasingly multicultural. Throughout
these lessons, there are comparisons and contrasts between Australia
and North America in order that students might have something
local and familiar to use as a yardstick against which to consider the
case of Australia. Lesson 7, a secondary case studS shows how one
rather obscure conflict-the 1982 war between Britain and Argentina
over the Falkland Islands-illustrates global interdependence. In the
final lesson, students examine the portrayal of interdependence by
the news media, and they speculate about the future of global inter-
dependence, given technological trends.

Using the BGGS CD-ROM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which GeopediarM data and learning activities can
be used in long-range and short-term assignments, and which
videodisc clips will provide visual reinforcement for each GIGI les-
son. The CD-ROM can also show you ways in which a lesson in one
module relates to a lesson in another module. And it indicates where
to find every reference in GIGI, GeopediarM, the Mini-Atlas maps,
and the videodiscs to any key topic-for example, "tsunami" or
"Bangladesh." The students will also be able to use the BGGS
CD-ROM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses are
explained fully in the tabbed BGGS section in the front of this
Teacher's Guide.

The following are general modifications recommended for
younger students:

o Plan for fifteen days because the activities will require more
teacher explanation and support.

. Provide directions for homework assignments and monitor
students' understanding and progress.

. Prior to assigning written activities requiring students to draw
conclusions and summarize their findings, ask guiding
questions and develop a sample outline on the chalkboard.

Module Objectives
o Understand the importance of political, social, and economic

connections among countries.
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Explain why international trade exists and how a country's
economic activities and physical environment can be changed
by international connections.
Describe how perceptions of a country change as that country
increases its connections with the rest of the world.
Identify reasons why countries form and change political and
economic alliances.
Recognize the linkage between global interdependence and
social changes brought about by immigration.
Demonstrate how changes in technology have permitted an
increase in global interdependence.

Number of Days Required to Teach lnterdependence

Twelve to fifteen 50-minute class periods

Suggestions for Teacher Reading
Calder, Nigel. 1991. Spaceship Earth. London: Viking.

De Blij, H. J., and Muller, Peter O. 1.991.. Geography: Regions and Concepts,6th
edition. New York: John Wiley.

Hardwick, Susan W. and Holtgrieve, Donald G. L990. Patterns on Our Planet:
Concepts and Themes in Geography. New York: Merrill.

Hill, A. David, and McCormick, Regina. 1989. Geography: A Resource Book for
Secondary Scbools. Santa Barbara, CA: ABC-Clio, Inc.

Marshall, Bruce, editor. 1,991,. The Real'World: Understanding the Modern'World
Through the New Geography. Boston: Houghton Mifflin.

Books by Australian Teachers

If you wish to read books written by Australian geography teach-
ers for school students in Australia, the following are suggested, but
you will not find them readily available in the United States.

Fien, John, and \7ilson, Peter, editors. 1,987. Liuing in the Australian
Enuironment: Classr oom Actiuities in Australian G eo grap hy. Canberra:
Curriculum Development Centre and Australian Geography Teachers'
Association. Inc. ISBN 0-582-532427.

Sale, Colin, and'$7ilson, Graeme. L984. Australia: Our Changing Land.
Melbourne: Longman Cheshire. ISBN 0-582-682444.

Stacey, Malcolm, and Lucas, John. 1988. Inuestigating Geography-Australia:
Contemporary Issues. Melbourne: Longman Cheshire. ISBN 0-582-
874L30.



What is global interdependence?
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Getting Started
. Have students read the Memo to the Student

and the overview on pages 2-3 in the Student
DataBook pr io r  to  beg inn ing  the  modu le .
Also. make sure students are aware that there
is a Glossary in the back of their DataBooks.

. Form pairs of students who live in the same
neighborhood. Have them work together to
list 10-12 goods and services they have con-
sumed or used in the last few days. They might
list specific foods, clothing, magazines, gaso-
line, public transportation, mail services, edu-
cational services, etc. Then have them specu-
late about where these goods came from, who
provided the services, and how the goods and
services were paid for. Help students under-
stand this exercise as an example of how they
are interdependent with others.

Procedures
How are you interdependent with others?
(pages 45)
A. Hand out Activity 1 to the same pairs of stu-

dents. Have them read this section. studv

Figure 1, and complete the Activity. Make col-
ored pencils available. The pairs can make one
map from the sketch in Figure 1 and one map
of their neighborhood. After completing the
Activity, have the pairs post their own neigh-
borhood maps.

What is meant by political interdependence?
(pages 5-10)
B. Divide the class into small groups. Assign each

g r o u p  t o  r e p r e s e n t  o n e  o f  t h e  c o u n t r i e s
(Aust ra l ia ,  New Zea land,  and the  Un i ted
States) in the ANZUS alliance. The task is to
speculate about why each group's country
wanted to form the treaty. Have students read
the text on page B and study Figure 2 on page
9 .  H a v e  t h e m  w o r k  t o g e t h e r  t o  a n s w e r

Questions 1-6, about the UN and ANZUS,
either orally or in writing. Some of these ques-
tions are difficult without some prior knowl-
edge, but encourage students to speculate.
\7hen groups have considered these questions,
they can take a few moments to speculate
about  why the i r  count ry  wanted  to  jo in
ANZUS.

tlfi/l ,,*-n, ,*," ,^ ,nut ,*"
d o i n r s h o p p i n s s c c n r r i o : b t r y i n g i n d s c l l i n s , a n a n B i n g p a t n c n t ,
barsaininB, xnJ compxrins qualnl Countrids connc$ wtrh cach
oth{in orhcrwry: bcridesmJc. Thcy nay rgrcc to cx.hrnaclcicn-
ri l ic informaiion, ro dctcndcrch orhcr fiod amcls,orcvci rosharc
v,mc aspects olsovunmcni. Pcrhaps rho no$ Ianil irr exanplc of

intrdependency.nong counFies t thc Unned Nahdnr.

The United Nations (UN) organization

Look ara slobc. Secn fiomsp.cc,phnet Eath.!pea6.s i slnsk
b o d l l ' h y s i c a l g c o s i d p h c c h . v . i n f o m e d u s o f  t h e w r y s h w h r c h
dajor naiural ly$ens l inl all p.i ls ofthc woild. Thcse sydcns
n . l L J e  \  s r i l . ) !  r , u . r , r . r ' '  r , r r J r ' d r , . " n d n " r ' . r  n

6 u i l d i n g a n d e r o s i o n . l o o k i n g a t d e w o r l d i n i h i w a y e n c o u , . s * . r
to think otl,rtn trs nade up oi interdependerr snvtronnena.

The narionr olihe vond tnere weft 192 as oI 1993) rehte to

e a c h o r h e r i n m a n y v a y t s b y d a d i n g , b y m i g m t j o n , 3 n d t h i { D g h i h e
e y . h . r g e o ' n e w s  r 1 d  i l o  a  ' i n n  B '  r .  1  \ e  n r  . 1 .  n r B , '  t "

t h e m s c l v e s ! o e x h t i n p e . c e w n h e a c h o t h e r l R s e n t h i t o r y r e l l e a !
l itde promise, Since VondVar II ended in 1945. there hlve been
r r r r ' T r l  w , 1  n . { . '  h - n  l  A L r . A l r r . J r d l r ' r A r c . . r

The tot.l duratior ofcach of these small wr4 equak more th.n

J00 yeaa of wailare sin.e 1 945 |

,**P,a-" 'lffiP

ln Juno 1945,50 nil i .ns si8.cd rhc Chdcr ol thc Unnsd
Nftioilsrftdr.onfcrcncd in S.n hrncnco.'fh. ch.rtcrnakcs n
.h.r rh.t dc nil ions would ?.t iosnhcr b $op wxr

Preamble ofthe Unlted Natlons Chader

We lh. pspl6 ol the Un t€d Nat ons derermin€d ro save
$((eedrg gene?ronr l ion the r(ourge ol wr. wh.r r*ice in
our l i fetme hai bDught untold roriow to mankin4 and

lo 'pdffrT IdrF r lundrmcrrJ r-nd1 ngrL. I rhe dignil)
and wodh ol the hlmad pe66ni in the equ.l rlghts ol men and
women and ol nationr hqe and rmal, and

To endblLh conddo.r Lnder srch iui.c. and '.9.d lo'
the obLigatons afrlng i.om ueauer and olher souke ot inteha-
tionil law.an be m.inhined, and

To pbmote $.ia progres and kter rbnd.rd5 of |te n
hBoriieedom, and for thase€ndr

1 p dake tolerdnce cnd Le roqelhe in per.e anh one
anorher ai good nei9hbo6, and

To unir€ ou. nrength ro mantain intemation.r peace and

To nrue bythe acceptance of p.in.ipler and lhe in*itution
not be uFd, s.ve in the.om-

To eTpoy nLenddo-J Fac\,ne} lo rh. p'oroLon or rhc
economic and $cial advancement of al peop16, have rc$lved
to comb ne oufefioto lo accompl$ theFaim!.

Ac.od ng, our rcrpedte Covemmens, th.ough repEen.
bilvs dsmbhd h rhe.iry d 9n ftan.k.o, who have exhibt!
ed thel luLl pow€ts louhd to be in good and due lom, have
aqroedtothepresentchaildolrheUitredNationsanddohere
by enabl.+ cn nre.narcral oqdnzdtior to be hown a. rh.

Geographic Inquiry into Global Issues



Qu.stiorrs and Answers for page 8

1. What is the main message of the Preamble to the UN Charter?

. The key idea is that nat ions working together ( that is.  interdependent ly) can maintain
world peace and improve the l ives of al l  peoples.

2. The Preamble refers to fundamental human rights. What are these?

o Human rights apply to all peoples and include numerous political and economic rights,
which are listed in the UN Universal Declaration of Human Rights. Nevertheless,
countries tend to define human rights differently. For example, the United States
emphasizes political rights such as free speech and democratic processes. Some other
countries, however, emphasize the right to adequate housing, nutrition, and medical care.

3. An Australian, H. V. Evatt, said at a UN Assembly meeting that "the primary function of the
UN is to maintain peace, but paradoxically there is no world peace to maintain." What did
he mean?

o There are wars in many places: For example, Angola, Rwanda, Somalia, Sudan,
Azerbatjan, Georgia, Bosnia-Herzegovina, Northern Ireland, Kashmir, Sri Lanka, and
Cambodia all had wars in 1993-1994. There have been about 250 civil and international
wars in the twentieth century that have killed around 100 million people. At any one time,
there have been between 10 and 40 wars being fought around the globe.
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4.

5 .

6 .

Questions and Answers for page 10

What does Figure 2 tell you about the location of the ANZUS countries in relation to each
other?

. The United States is on the opposite side of the Pacific Rim from Australia and New
Zealand.

\Vhat is the approximate distance between: (a) Sydney and Los Angeles? (b) Auckland and
Los Angeles? (c) Sydney and Auckland?

. Approximate distances are: (a) 6,800 miles; (b) 6,000 miles; (c) 1,500 miles.

How does ANZUS illustrate global interdependence?

. ANZUS is an example of political and military interdependence because each country
agreed to stand with the other against aggressor nations in the southwestern Pacific region.

continued

C. Bring the class together and give each group a
chance to explain why their country wanted to
jo in ANZUS. Then begin a c lass d iscussion
that focuses on Questions 7-9. Post students'
responses. Remind them that these are open-
ended questions that call for their opinion and
speculation. This discussion can serve to help
students realize that knowing about interde-
pendence helps them bet ter  understand the
world they live in today. It will also provide a
segue into the next lesson. You can end the dis-
cussion by asking for opinions about whether
or not the world is becoming more interdepen-
dent.

Geographic Inqwiry into Global Issues



7. Vhy do countries have to depend on each other? List as many reasons as you can think of.

. Possible answers include the following: trade-countries want products and services
produced by other countries; mutual disaster assistance-'countries require supplies from
other countries when they suffer from natural disasters such as droughts, floods, and
earthquakes and from human disasters such as war; defense-countries form military
alliances with other countries for mutual protection against attack by other countriesl
deuelopment-poor countries depend on rich countries for development assistance; and
cultural exchange-some people consider the exchange of ideas an essential part of life,
and international exchange of ideas can enrich lives.

B. \7ould it be better for countries to be more interdependent with each other? Explain your
answer.

o There is no correct answer to this question. Students saying yes might argue that enhanced
communications between countries would create greater mutual understanding of and
empathy for each other, which would help maintain peaceful relations. Students saying no
might argue that it is the connections between countries that cause disagreements over
trade, territory, or values.

Does the variety in human religion, language, and history make interdependence harder to
achieve?

. Although this is open to speculation, the answer is probably yes, because such human
differences stand in the way of communications and mutual understanding.

9 .

D . Ask students to look for articles in newspapers
and magazines that illustrate any of the kinds
of  in te rdependence l i s ted  in  the  answer  to

Question 7. Tell students to clip these stories
and br ing them in over the durat ion of the
module; post these articles prominently in the
c lassroom.  D iv ide  a  bu l le t in  board  in  your

room into sections and have students classify
the articles according to the type of interde-
pendence they i l lustrate. Three useful  cate-
gories would be "Political," "Economic," and
"Cultural." In Lesson B, students will review
the articles accumulated over the rnodule.

Interdependence



Whv do nations trade
with each other?

@ fitne Required
TWo 5O-minute class periods

W Materials Needed
Copies of Activities 2 and 3 for each group of

students
Transoarencv of Overhead 1

Gl atossar)/ Words
comparative advantage

exports

imports

quota

subsidy

tariff

Getting Started
o Use some of the following questions to have

students tell what they know about the econo-
my of their local area. Is it based on manufac-
turing, agriculture, mining, or something else?
\7hat does the local economy produce for
export from the local area? From the country?'Vfhat 

does the local area import from other
parts of the country? From abroad? Help stu-
dents understand that knowledge of local
exports and imports helps them understand
the interdependence of their local area.

o  H a v e  s t u d e n t s  t e l l  w h a t  t h e y  t h i n k  a r e
Australia's major exports and list these on the
chalkboard. Students can refer back and modi-
fy the list as they complete this lesson.

aa

^a+-*-" ::,'tlllli,;

ffi*@*ffi
Why do nations trade

with each other?

clo5rary Wordr

What are th€ main (ommoditier imported and
expoded by Australia?

Au$nlia h onc otrhe larsei countries in the woild by a!ea,
burt had a popul,t ion oaonly 17.3 mill ion in 1993 (Popularion

Refcrencc Buroatr 1993). Til means thaiAu*r.l ia has a populdion
comp.rabl. *itb tbar ofTex?s. Many ofAu$raliat.sricuhufll and
nincral cobnodnies are produced in qu.ntnies far bcyond local
dcnand. Thiiuation hrs helped Au$rrl i. pl.y.n imponant rolc
in internaiional &de

The belinnin8s of Ausralian ti.de rook pl.c. while Au$ralia
was a colonlofBrirain in the DiDereenrh ccnturr Bilnh policyden
w a s t o e n . o u r a g e t b e d e v e l o p m e n t o t A u * r a l i a a s a s u p p l i e r o f  f o d d
and ofmw maieriak for indu$r} Ausraliat concenradon on
exponing prcduc(.fagricuture and nining conrinues todan
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Herwe edures

What are the main commodit ies imported
and exported by Australia? (pages "l"l-",2)

A. Hand out Activity 2 to small groups of stu-
dents. This Activity is based on Table 1 on
page 12. Groups can discuss their responses to
the quest ions in  the Act iv i ty  and wr i te  out
answers  f o r  t he  g roup .  You  can  have  the
groups check for understanding by comparing
their answers to the Key for Actiuitv 2.

Who are Australia's main trading partners?
(pages 13-15)

B. Have groups continue by studying Figures 3
and 4  on  pages 13  and L4  and answer ing

Questions 1-6 on pages 13 and 15.

Several  of  these quest ions cal l  for pr ior
knowledge;  ass is t  younger  s tudents  as
needed.

Who are  Aur t ra l ia ' i  n ra in  t rad ing  par tner r?

I  " , " . ,  r , .  . ,  r r .  , , , . ,

t  - :m- Ms.orc" !Mu^trs"""

I

rlblc r Aud€ iat prn.ipa .ommodily exports and imPoill, 1989
( h i  i o i \ . f A u * a l i a f  t )
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1,.

2 .

Questions and Answers for page L3

Using Figure 3, what are the top five countries to which Australia exports commodities?
Vhat are the top five countries from which Australia imports commodities?

o Exports are to Japan, United States, I(orea, New Zealand, and Singapore. Imports are
from United States, Japan, United Kingdom, Germany, and New Zealand.

In what large areaof the world is much of Australia's trade concentrated? \fhat possible
reasons can you think of for this concentration of Australia's trade?

. AII of the top five countries that Australia exports to are around the Pacific Rim. Taiwan,
also in the Pacific Rim, appears to rank sixth. The United States generates the largest
percentage of Australia's imports. Japan, and then the United Kingdom and Germany are
the next most important countries importing to Australia.

Trading partners tend to be neighbors because the distance needed to move the goods
and services of trade is minimized, thus cutting costs of transportation. In this case,
Australia's location in the Pacific Rim encourages trade with the industrialized (Japan and
the United States) and newly industrializing (Korea, Singapore, Taiwan) countries of that
region. The very long distance trade with Europe is partly a result of historical connections
with Britain.

Compnron ol pin. pal tradirc patrneb ol the Ui Led

H o w  d o e s  i n t e r n a t i o n a l  t r a d e  r c f l c ( t  q l o b a l

i n t c r d c p e n d o n . e ?

I f. woilJ\ r\, trf.1 , ,trr ur (!$tr Ji$n[mi ]i lD! ."-",-.
!)nr pLturs hi!c I strqntrs oIr(Lrir ri.urd!i [, r]rnf..,
Istrrlr [ i lr !ry[ '\01.on rhlr tr. inrxpori.Sonk pL].s [r!rr
s.rri iy.l.dri l cnu[c ]!,n,, i,e\,rrnc. h]Iry ft leoil,
rnl hri lo mpontr. Nlbis !&k r.ovdo). pdncnxoJ nq[!\
nJ (rrdr Lr krdDs | [ y ,rrn Lrhil S.r hi!( i rqtus oi oi
w h a t i t y i . r s o o J i l p t u J u . i i B r i d i l n n o t r A . o d r r i d k r L . N d , i

A n q h L r . k u r d , r l r s t r k o l r t r t r J v r m A e . l J ! i n . B ( i , r y h !

![mful nDttrr ! l i  n*\((, trtr rr]( urnonm.ai &ro",". ' , 
" 'S t s p ( r L i l J k n . s L . J l o r i J r k i L l s . f  B ) p t . I . o u n r y h r , . o , i

,.nrurrrr,r,*1\[d, tr !\pon1 ilx)J.!Dl\ ]nJ/or!$rc ltr
Rh(h trhr rlt i lxrrdvrnrtrs. i, 'drrir i nrodrfnNilr(

' , . , ,  
" . 1  

.  , , ' . n m . J . .  , - o . ' , , .

. . F  I  I r  , , , t , ' , . r n , h n , , D .
. n "  J  . . ,  { t r '  , n  , \ - r d u  ' ,  , 1 , ,
..dltrroi frdr irosn prxhd\ 6r F rhs i inl[ o. quon! oD
nrpons. fotrntricsinrp:yilr i oRn produ.ersuhJJrs k l los
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3 .

Questions and Answers for page L5

'Sfhat 
kinds of products do you think are traded among the United States, Canada, Japan,

and Australia?

o Students can figure this out from prior knowledge and from speculation based on Activity
2.The United States and Japan sell manufactured products to each other and to Canada
and Australia. The United States, Canada, and Australia sell ores and metals and
agricultural products to Japan. Canada and Australia also sell ores and metals and
agricultural products to the United States.

Using Figure 4, how do values of U.S.-Canada and U.S.-Japan trade compare with the value
of U.S.-Australia trade? \7hat reasons can you think of for this difference?

. The value of U.S.-Japan trade and U.S.-Canada trade is much greater than the value of
U.S.-Australia trade because Australia has a much smaller population than Japan.
Australia is a great distance from the United States, while Canada is a U.S. neighbor.

5. \7hat is the approximate value of goods exported from the United States to Australia? Y/hat
is the approximate value of goods exported from Australia to the United States?

. The value of U.S. goods exported to Australia is about $10 bill ion; the value of Australian
goods exported to the United States is about $4 bill ion.

6. What is Australia's rank as a trading partner to the United States (look at the ranks for both
imports and exports)? \7hat is the United States's rank as a trading partner to Australia (look
at the ranks for both imports and exports)? Why do you think these ranks differ?

o Among countries that the United States exports to, Australia ranks eleventh. Among
countries that the United States imports from, Australia ranks twenty-third.

Among countries that Australia exports to, the United States ranks second. Among
countries that Australia imports from, the United States ranks first.

Students can speculate on the reasons that the United States is a more important trading
partner to Australia than vice versa. The United States has a much larger population and a
much larger economy than Australia. Small countries such as Australia cannot produce the
volume and value of international trade that large countries can.

4 .

How does international trade reflect global
interdependence? (page 1 5)

C. Show Overhead 1 and read the following sce-
nario to the class:

Dr. Anne Jones has a successful med-
ical practice in a middle-class suburb. Her
house is built on a half-acre lot and her
medical office is in the house. Dr. Jones's
parents used to be in the greenhouse busi-
ness and she learned the business as she
grew up. Actually, she is a highly skilled

gardener as well as a good doctor. Over
the last few years, she has chosen to hire a
gardener, even though he is not as skilled
as she is in the garden.
Now, ask the class: \fhy did the doctor

hire a gardener? [Students may answer: that
she is busy; she has to l<eep her hands clean;
she pre fers  med ic ine ;  o r  tha t  she  can mal<e
more money as a doctor. ]

Deve lop  th is  las t  answer  by  ask ing :  I f
aduantage means do ing  someth ing  be t te r
than someone e lse ,  in  what  ac t i v i t ies  does

Interdependence



Dr. Jones have an advantage over her $arden-
er? [According to Overhead 1, the doctor is
better than the gardener in both medicine
and gardening. l

Tell students that Dr. Jones has a compard-
tiue aduantage over the gardener in both medi-
cine and gardening, but because she can make
more money as a doctor than as a gardener,
she chooses to work as a doctor and hire a
gardener. Tell the class that the concept of
comparative advantage is also important in
explaining why nations trade.

If you wish to reinforce students' understand-
ing of comparative advantage and internation-
al trade, hand out Activity 3 to small groups
and have them complete i t ,  or use i t  as a
homework  ass ignment .  (See the  Key  fo r
Actiuity 3.)

You may decide Activity 3 is too difficult
for younger students, in which case it can
be skipped.

D.
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What is Australia's
place in the world?

@ Tirne Recluired Gf Glosserrly worcls

W Materials Neeclecl
One or more globes
String
Mini-Atlas map 1
Assorted world maps and photos of Earth

One or two 5O-minute class periods absolute location

cartography

friction of distance

gross national product (GNP)

map projection

relative location

Wlrat is Australiat place
in the world?

Obledivet Glotrary Wordr

ln th! lc$oil, you $i11 ab\olte o'aton

l n  w h a t  w a y s  d o  d i t f e r e n t  m a p s  s h o w

A u s t r a l i a ' r  p l a c e  i n  t h e  w o r l d ?

Vher nnp mrkcn, or.x,rJg,aphsb, dI r. i l i .N dle \phtncr

tr(h on l ltrr ptrpti i l$ hNre tf.b[ms h!.rtrs! s... ]\PcG ol lr!

sl{i! r( {idcbed. lhis n 'r[I Jft.smphtA hrta devsed n]p prd

rcciioN t, ojefrx,ns n nri ltrr ' . i  ks ol pamlLds rid ,"-"r 
""" 

rh tr
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Getting Started
Hand out  g lobes  ( i f  you  lack  g lobes ,  use
Mini-Atlas map 1) and hold abrief discussion
about students'  impressions of Austral ia 's
place in the world. Do they see it as an isolated
place? Ask them why Australia is sometimes
referred to as "Down lJnder." Ask which peo-
p l e  i n  t h e  w o r l d  a r e  m o s t  l i k e l y  t o  c a l l
Australia by this name and why.

Using pieces of string, have students measure
the following distances between places on their
globes (if you lack globes, students can use the
edge of a piece of paper to measure the dis-
tances on Mini-Atlas map 1): Sydney to San
Francisco, California; Melbourne to Santiago,
Chile; Darwin to London, England; Brisbane
to Tokyo, Japan; and Perth to Cape Town,
South Africa.

Procedures

In what ways do different maps show
Australia's place in the world? (pages ',6-2',)

A. Have students work in small groups to read
this section, study Figures 5 and 6, and answer

Questions 1-7 on pages 19 and 21. Hang or
post any available world maps you may have
so students may compare them with the maps
in this lesson. A mixture of maps with differ-
ent projections and orientations and photos of
Earth can be highly instructive. 

'When 
students

have had time to discuss the questions, call the
class together and go over the questions.

",2 Geographic Inquiry into Global Issues



Questions and Answers for page'19

1. Between what lines of latitude and longitude does Australia lie? Between what lines of latitude
and longitude do the 4B contiguous U.S. states lie?

. Australia is located between 11" and 44" South latitude and between 113'and 153" East
longitude. The United States (48 contiguous states only) lies between 25" and 49'North
latitude and between 65' and 125" West loneitude.

2. Using Figure 5, how would you describe Australia's relative location in the world?

. Students might say Australia is south of China, in the Southern
from the United States, at the extreme lower right corner of the

Hemisphere, a long way

which is centered on Europe, gives the impression that Australia
the Earth."

world, etc. The map,
is almost "at the end of

continued

ffiw
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Are Aur t ra l ia  and New Zca land "Nor th"  o r
" S o u t h ' c o u n t r i e s ?
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3 . Using Figure 5, how uloyld_yo.u describe Ar'-stralia's relative location from these three places:

California, China, and the United Kingdom?

. Students can give various statements of relative location, for example: Australia is across
the Pacific Ocean and southwest from California; in the Southern Hemisphere south-
sourheast of China; due southeast of the United Kingdom, nearly on the opposite side of
Earth.

Do you think that North American or European rock groups or sports teams might be

reluctant to include Australia on their world tours? Why?

. Yes, because Australia is a great distance from North America and from Europe. Some
people are unwilling to make long journeys (even by air) because of cost, time taken, and
fatigue. Geographers call this the friction of distance, which means the way in which time

taken, cost, and physical stress of traveling tend to impede the movement of people or
goods between places. Long time, high cost, and heavy stress increase the difficulty of

bridging places. This concept is found later in the section titled, "\fhat has caused
Australia's interdependence?" in the Student DataBook on page 24.

Questiotts and Answers for page 2!

How does Australia's relation to the rest of the world appear different in Figures 5 and 6?

. In Figure 5 Australia appears peripheral to the rest of the world, but in Figure 6 it appears

central.

\fhich map is correct, Figure 5 or Figure 6?

. Both maps are correct. The cartographer has simply chosen to center Figure 5 on Europe,
placing the North Pole at the top of the map, and to center Figure 6 on Australia, placing

the South Pole at the top of the map.

Why is Figure 6 an uncommon view? Could this view be seen from outer space?

r Figure 6 gives an uncommon view because it does not follow the European conventions of

cartography. Much of the history of cartography used in the West-that is, in Europe-

derives from European explorers and mapmakers, and we in North America have been

taught European map conventions. One of these conventions is that maps should be

oriented with north at the top. Also, European convention typically places Europe at the

center of world maps.
Yes, one could look down on Earth from space and see Earth from any orientation, but

one would only see half the Earth at any one time. The only way to get a view of the entire

Earth is with a map.

4 .

5 .

6 .

7.

Are Austral ia and New Zealand "North" or
"South" countries? (pages 2"1-23)

B. Have students get back into small groups to
read th is  sect ion and answer Quest ions 8-9.

Help students understand the meaning of the

data in Table 2.
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Questions and Answers for page 23

B. Which columns in Table 2 are helpful for making a distinction berween the characteristics of
North and South countries?

r The three columns on the right are key: percentage of urban population, infant mortality
rate, and GNP per person. There is no relation between the size of population and degree
of economic development.

9. Are Australia and New Zealand North or South countries? Explain your answer.

t They are North countries, despite their location in the Southern Hemisphere, because they
have the characteristics-high percentage of urban population, low infant mortality rates,
and high GNP per person-of developed countries, rather than those of developing
(South) coLrntries.

What has caused Austral ia's interdepen-
dence? (pages 24-25)
C. Small groups can read this section and answer

Quest ions 10 and 1 [ .  Have students, ei ther
i n d i v i d u a l l y  o r :  i n  s m a l l  g r o u p s ,  a n s w e r
Question 12 by creating posters showing how

rmprovements in transportation and communi-
cat ions have ef fect ive ly  reduced Austra l ia 's
physical distance from the resr of the world.
Post  them around the room and d iscuss the
concept of friction of distance and the "shrink-
ing world" idea.

;e"ffi
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Questions and Answers for page 25

Do you think Australia's location has helped or hindered its interdependence with the rest of
the  wor ld?  Exp la in .

. Students may note that Australia's location has hindered its interdependence because of
the fr ict ion of distance.

How have economic and historical ties contributed to Australia's interdependence with other
countries?

. The Australian economy's reliance on international trade has contributed greatly to its
increasing interdependence. AIso, its historical ties with the United Kingdom, including the
large influx of immigrants from Europe, has also contributed to Australia's
interdependence with other countries.

12. How have improvements in transportation and communications contributed to Australia's
interdependence in the world?

r See Procedure C for a suggested hands-on activity to reinforce this idea.

10 .
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Should the United States and
Australia continue to be allies?

Procedures

What makes Australia and the United States
alfies? (pages 26-28)

A. Have a student read this short text and refer to
Figure B on page 28. Have students note the
relative locations of Australia and the United
States in relation to the Japanese conquests
during'World \Var II. Briefly discuss Questions
1, and 2; the purpose here is to emphasize that
the U.S.-Australia alliance was cemented in the
mutual defense needs of the war.

W Tirne Required
Two 5O-minute class oeriods

W *"terials Needed
None

Gl atossa'v words
allies

Cold \Var

multinational corporation

protectionism

Getting Started
Ask students for names of countries that are
allies of the United States; mention Australia if
the students do not do so. Ask them why these
countries are allies of the United States. Allow
the class to brainstorm their replies. fStudents
m a y  a n s w e r  i n  t h e  f o l l o w i n g  w a y s :  t h e y
fought with the United States in wars; they
are democracies l ike the United States; the
United States trades with them; the United
States made treat ies with them; they need
U.S.  de fense;  o r  they  speak  the  same lan-
guage as in the United States.l Depending on
students'  answers, direct the discussion to
point out that some reasons are political, some
economic. and some cultural.

26

N  e " t u p h " h { , D - ' d r d k i l 3

SWt-@**ffiid
Should the United States and

Australia continue to be allies?

clossary wordr

What mak€s Australia and th€

United Stater all le5?

Becomingan allyneans beconirya ritnd. Counties as well N
p e o p l e c a n b e . l l i e s , A l l t s u s u a l l y h a v e c o n m o n i n i c r e $ s , n e

United StatesandAu$ralia bec.me fnm aUies duiineVodd W.rll
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Answers for page 27

l. \fhy was the United States important to Australia in \7orld War II?

. The main reason was that the two countries, allied together, provided a more effective
military force against the Japanese Empire. As can be seen from Figure B, the Japanese
conquests came very close to Australian soil.

2. Vhy was Australia important to the United States in S7orld \Var II?

o Australia's strategic location was important for staging joint military operations against
the Japanese in the South Pacific.

How are U.S.-Austral ian relations changing?
(pages 29-36)
B. Ask students to explain the quote on page 29,

which questions whether the United States is
more important to Australia than Australia is to
the Uni ted States.  [Studen[s can sLiggest  that
L i r e  [ . j  n I t e d  S t a t e s  i s  m o r e  i m o o r t a n t  t o

Austral ia because oI nelat ive mi l i tary sLrengN-h,,
economic  s t rength ,  s ize  o f  popu la t ion ,  a r - l cJ
won ld  leadersh ip . ]

Then pose the  lesson 's  ma in  ques t ion :
Should the United States and Australia contin-
ue to be allies? For students to consider this
question, they will need to analyze the material
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in the remainder of the lesson. Tell students
to think in terms of the question stated on
page 29: Do you think the political, economic,
and cultural ties between the United States and
Australia are becoming more important or less
important?

Tell students that the Student DataBook
offers evidence to help them answer these
questions. The evidence is available under the
fo l low ing  four  head ings :  "The chang ing
commonwealth," "The formation of ANZUS
in 1,952," "U.S.-Austral ian trade relat ions,"
and "Cultural links between the United States
and Australia."

C. Divide the class into cooperat ive learning
groups of four students each. Assign a student
in each goup to read one of the four sections.
That student is then responsible to instruct the
remaining members of the group about the
p o i n t s  m a d e  i n  t h e  S t u d e n t  D a t a B o o k .
Together, all group members can formulate
answers  to  the  ques t ions  fo l low ing  each
section.

Students working on the changing rela-
tionship between Australia, New Zealand, and
Great Britain mieht focus on the shift from

co lon ia l i sm to  t rade fo r  mutua l  benef i t .
Another important point here is the increasing
emphasis of Australia on its Pacific relations
while Britain turned toward Europe.

Students working on the formation of
ANZUS can emphasize the fear rampant dur-
ing the Cold 

'War; 
how Australia's isolation

made it valuable as a satellite communications
base; and the vision of Australia as an equal
partner.

Students working on the trade relations
issue can mention that the U.S. economy is
much bigger than that of Australia, so it often
has a comp arative advantage in international
trade between the two countries (Lesson 2).
One important reason offered by U.S. authori-
t ies for export ing subsidized products is to
fight similar practices by European countries
that negatively affect U.S. farmers.

Students working on the cultural links can
think about why exchanges of news, ideas, and
culture illustrate how one country can affect
another. Have students consider whether they
think such exchanges are always beneficial, or
if there might be some people who oppose cul-
tural influences from one country affecting
another.
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D.

Several modifications can be made in this
activity. Younger students might be asked
to read less of the evidence related to
each of the four questions. Less advanced
students may find the material under the
cultural  l inks sect ion easier to handle than
the other sections. Similarly, the material
under U.S.-Australian trade relations may
b e  m o r e  s u i t a b l e  f o r  m o r e  a d v a n c e d
students.

After each group has shared their ideas and
answered the questions, encourage them to
seek a consensus on whether the interdepen-
dence between the United States and Australia
s e e m s  t o  b e  i n c r e a s i n g  o r  d e c r e a s i n g .

IResponses are likely to vary, which is accept-
a b l e  p r o v i d e d  t h e  s t u d e n t s  b a c k  u p  t h e i r
opinions with sui table arguments.]  Based on
this decision, ask groups to reply to the lesson
quest ion ,  "shou ld  the  Un i ted  Sta tes  and
Australia continue to be allies?" Have each
group report its answer to the question and its
reasons to the rest of the class.
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Questions and Answers for page 3l

3. How have developments in Britain changed the way it relates to its former colonies?

. The Bri t ish Empire has effect ively expired in the twent ieth century, and the affairs of
Britain have become increasingly intertwined with its European neighbors, rather than
with its far-fluns former colonies.

4. How have developments in Australia and New Zealand changed the way they relate to
Britain?

o As Britain turned to Europe, Australia and New Zealand have turned increasingly to their
Pacific and Asian neighbors for trade and defense. As independent members of the
Commonwealth, they have their own governments and have equal status with Britain.

Close the lesson by developing the idea
that the answer to this question may well have
been di f ferent at var ious t imes since 1950,
because of the different sets of international
relations at each time. For example, during the
Cold \Var, the United States needed the com-
munications bases in Australia as part of its
network for global surveillance and defense.
Students might raise the question whether the
United States needs Australia since the demise

of the Soviet Union. On the other hand, the
Pacific Rim is becoming increasingly powerful
economica l l y ,  and bo th  Aus t ra l ia  and the
Uni ted  Sta tes  are  seek ing  to  improve the i r
trade relationships with the heavily populated
countries of Asia. Issues such as trade protec-
tionism and excessive cultural influence would
have to be resolved if the two countries are to
remain strong allies.
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Questions and Answers for page 32

5. Why did Australia, New Zealand, and the United States decide to form ANZUS?

. They shared a common heritage and political system. As democracies, they sought mutual
defense against communist expansion in Asia and the southern Pacific. The location of
Australia was helpful in establishing communications networks.

6. Why did the Australian speaker suggest that the world is continuing to shrink?

. Improvements in communications technology, especially the use of satellites, made the
sharing of ideas and information between nations much quicker. Places far apart
geographically were linked by instantaneous communications technology.

7. Do you think the need for military bases will continue?

. This is an opinion question. Some students may feel that military bases have not been
needed since the end of the Cold War: others mav be more cautious.

Questiorrs and Answers for page 34

B. Why were the Australians concerned about U.S. trade policies?

o Australia had been losing international markets because its farm products (wheat and
beef) could not compete against the lower prices of U.S. products. U.S. products were
cheaper, however, because of U.S. government subsidies.

9. Do you think President Bush succeeded in addressing Australia's concerns?

o It is unlikely he did so, because he "would not yield" to demands that he change U.S. trade
policies to protect Australian markets. But it is clear that relations between the two
nations were not seriously strained, according to the article noting the "overwhehningly
positive" view of Australians toward the United States.

10. Why did Australian farmers protest against President Bush's visit?

. They were disappointed and angered by his refusal to alter the U.S. policy of subsidizing
U.S. wheat, sugar, and beef production. The resulting decline in Australia's world market
share of these products had led to iob losses and the decline of rural communities in
Australia.

11. Was President Bush for or against protectionism? Why?

o Bush opposed all trade protectionism, arguing that it "closes markets . . . and costs jobs."
He was on his way to Japan to ask the Japanese to remove their barriers to importing U.S.
goods, so he did not want to close any markets for U.S. products.
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Questions and Answers for page 36

L2. How has U.S. culture influenced Australia's daily life?

r Some of the examples mentioned in the Student DataBook are sports, food, music, movies,
and even language. Some major employers in Australia are U.S.-based corporations.

13. How do the data in Figure t help explain the links between the United States and Australia?

. These pie charts show that the countries share a common ethnic and religious heritage.

14. 
'S7hat 

influences from other countries do you see in your life?

o This answer is wide open. Students may note the ubiquity of consumer products from

Japan (e.g., video games); popular fast foods with origins in Mexico and Italy; fashions
from Europe; clothes manufactured in Asian and African countriesl music from all over
the planet; fruit grown in the Pacific or in South America; and so on.

liFrili p;' lf: q4 r,'fi. [ir e r [,1 m elil u,.n fi n"yi,
.  Have students consider  the U.S.-Austra l ian

t rade  d i spu te  i n  more  de ta i l .  Ask  s tuden ts
what their opinion was in this confl ict and ask
whether  thei r  opin ions would change i f  the
Australian government subsidies were having a
negat ive economic impact  on U.S.  farmers.
Have the class seek consenslls on how trade
problems such as these af fect  in ternat ional
interdependence. More recent trade disputes
could be subst i tu ted for  the U.S.-Austra l ian
case here.

. If students have not already done so, having
them make a l ist of the number of countries
involved in their daily l i fe would be a useful
follow-uo activitv for this lesson.
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How has interdependence affected
the Australian environment?

to so many species that are found nowhere else
on Earth. [Austral ia 's long geographic isola-
t ion from other cont inents al lowed numerous
unique species to evolve.]

. Ask students to describe the appearance of the
landscape in their communitS or if possible, to
observe the local landscape direct ly from a
vantage point in the school.  Have students
specu la te  what  the  landscape might  have
looked like in the past, before the area was set-
tled by European-Americans. For instance, ask
what kind of vegetation would have existed
prior to European settlement.

, . "^M

@ frrne Required
One or two SO-minute class periods

%,Uuterials Needed
Mini-Atlas map 2
Mini-Atlas map 3
Mini-Atlas map 4
Poster paper and materials for making posters

(Procedure B)

@ cf.ssar)/ Words
Australian aborigines

degradation

ecosystem

landscape

marsupials

sclerophylls

Getting Started
o Have students brainstorm a list of characteris-

tics about Australia's environment in order to
see what preconceptions they have. Have stu-
dents describe the continent's landforms (Is it
predominantly flat or mountainous?) and its
climate (Is it mainly humid or arid?). Also ask
students to list any plants or animals that they
associate with Australia. [Most students will
probably think of kangaroos and koalas. l  Ask
students if they know why Australia is home
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Procedures

What did Australia look like in ',770?

(pages 37-40)

A. Divide the class into groups to read this sec-
t i o n ,  i n c l u d i n g  F i g u r e  L L ,  a n d  a n s w e r
Questions 1,-4 on page 40. Distribute Mini-
Atlas maps 2,3, and 4 to each group.

Note: Some students may be curious to
know how these descript ions of the eigh-
teenth-century Austral ian landscape were
der ived .  In  fac t ,  there  are  few records
describing the appearance of Austral ia in
1,770. Heathcote (1,975) suggested that clues
were available from analysis of growth rings
in trees, from geological evidence in lake sed-
iments, from descriptions of coastal areas in
Captain Cook's journals, and from records of
explorers of Australia's interior. Heathcote
pieced these various clues together to write
the  descr ip t ion  excerp ted  in  the  Student
DataBook.
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Vithin thn ranse of ecosy$e6s, the tlpe! of natural vesetahon
wcre closly rcl.ted ro rhe anou.t ofrainfall receircd. In aieas {th
nodc rre dinii l l . rhe r vm ': r '"p\)l i  iur.L'-d'oLE\r-*A,r r
t ices wnh scaly leavs. ln seniarid aieas oI south*n Au*rala Nere
shrubladds, wheie the te* weie lowerand bushierqith nuhipk
ftunks,Thcseasonallydrynoithsrnhallof A!$raliailasnainly
c o v c r c d  b y  E  d  l a r  J .  L . r  r g '  r ' \ a e  r ' d \  - '  J  i l e ' e n '  r e s e r r ' o n

werenunerousa.ihak uniqre to Ausdlia. Amons rhesewere mF
supiak blch as kansaroo!, wallabies, wonhft, and korht i id
many insectsand btds. To eaily Elropeanexplorer, n semed thai
ihe woodladds add shrublands extended endlesly in srves ot srten-

16 '4b{0h br  l - l  s ' !b id idcd !de

t lgure l l Au{raliat vegebtion cover in I Z7O,

A recendy as ihe la te eigbreenth cenhrt A u*ra lia wa s inb d bned
onll by groups ofaboiginal people. Tbey had nismted io Au$mlia
iron Asia 6.ny thous.nds otyeas previoudr Even afts all lhat
t i n e , S e n u s d r h e h n d h a d n o t c a u s e d d r a $ i c c h a n s e s i n t h e n r t

or human oc.upalon on the .o
dence. [Had theE bean] a stellte puhes of o..asiona large
buih l ie might rugge* a human p..€n.q but only a closer
nrpedion woud notic€ the thln rptak of pungent rmoke tom

any canpflre5 breaking the canopy ot rhe woodi, or he h€er
blazer on the grasandswhi.h, tended by$efabodginei, drcve
gam. into the ams ofwaltlng honte6. h the lnt.i lor, smrl fahrt
groupr wandered Jrcm watedole b waterhoq pu.posdut
earchlng, hunting, tbhing, colbcrin9, digging up roos,,,. There
rerc, how€r, no g.€at vrrrager or.iiles; no .enr€6 wherc [peo-
plel had made an ndeibl. mail on th. land (Hearhcote 1975,

ffi__,
What lr the pattcrn of land use in Australia in
the late twenticth century?

Captain Janes Cookt explonrions olrne southern Pacii ic Ocean
l.d to rhe Ii$ European seftkment in Au$r.l ia in 1788, It has
re.endv bee! *i imared lcsIRO 1991-19921 that about halfofrhe
foie$! in Au*ralia h.vebeencleared or chanced a sreat deal rnc!
tbe Europeans arived, Itpa$ rends rv{e ro continue, ther. wil l b!
no fo(*sleftbytheyeff 2200. Byconpad.c Ficure 11 on paae 39
to Fisure 12onpase4l,youcan se.tharthe arival olpeople fion
the re$ oflhe wond produccd dranatic chanses in tbe vesetation

seosraphy of Au$r.l ia,
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3 .

Questions and Answers for page 40

1. What does the term landscape mean?

. Landscape referc in general to the combination of visible features in an area, including
both natural features (landforms, vegetation, etc.) and human-built structures (towns,
farms, roads. etc.).

How do Australia's major landforms differ from those in the United States?

o Using Mini-Atlas maps 3 and 4, students can note that Australia is dominated by areas of
relatively low elevation, with a general lack of high mountain ranges and big rivers. By
contrast, the United States has several high ranges and plateaus and many large rivers.

What was Australia's natural vegetation in 1770? How was the pattern of vegetation related
to precipitation?

. Figure 11 on page 39 shows the pattern of vegetation prior to disturbance by Europeans.
Students can identify large areas of woodlands, shrublands, and grasslands, with patches
of forest on the coast and desert scrub in the interior. Comparison to Mini-Atlas map 2
reveals that forests are associated with the wettest areas, and desert scrub with the driest.
Woodland areas generally receive more precipitation than grassland areas.

-il/hat was the impact of the aboriginal people of Australia on the landscape?

o In terms of a built environment, they left little or no effect on the landscape (i.e., no major
towns, agricultural areas, or transportation networks). However, the reference to large
bush fires is a reminder that repeated burning of vegetation to facilitate hunting favored
the development of grasses over forests in some areasj

^,t.

What is the pattern of land use in Austral ia
in the late twentieth century? (pages 40-42)
B. The text in this section suggests how the intro-

duction of commercial agriculture to Australia
changed the vegetation landscape of the conti-
nen t .  Have  g roups  examine  F igu re  12  on
page 41 and compare it to Figure 11 on page
39  to  i den t i f y  t hese  changes .  Groups  can
answer Questions 5-9 on page 42 after com-
pleting this reading and comparing the two
figures.

To provide more hands-on activity, have
groups draw posters depicting how agricultur-

al activit ies alter vegetated landscapes. Posters
can portray the steps involved in modern farm-
ing (e.g., clearing and plowing fields, ferti l izing
and weeding crops). Have some groups show
the changes that would happen when forests
a re  c l ea red  fo r  bee f  ca t t l e  ranches  (e .g . ,  as
occurred in parts of Queensland); other groups
c a n  d r a w  p o s t e r s  s h o w i n g  t h e  l a n d s c a p e
change f rom shrublands and grasslands to
wheat farms (as occurred in parts of \Testern
Australia). Have groups post their completed
drawings around the room, and then discuss

Questions 5-9 as a class.
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Questions and Answers for page 42

5. According to Figures 11 and 12, in what ways were the plant life of Australia changed by
European settlers? \[hy did these changes occur?

. Examples of changes include the shift of woodlands and forests to beef cattle ranches in
northern parts of Australia and the shift of shrublands and grasslands to sheep ranches in
the south and west of the continent; many other examples could be given. These changes
occurred because the European settlers introduced commercial agriculture to lands
previously used only for hunting and gathering by aborigines.

6. How do the commercial agricultural products of Australia relate to the precipitation pattern
of the continent?

. Using Mini-Atlas map 2, students may spot this broad pattern: Australia's wetter areas are
used for beef ranches, dairying, and sugar farming. Areas of more moderate precipitation
are used for farming wheat or raising sheep. The driest areas of the interior are not used
for commercial agriculture. Younger students may need help spotting these patrerns,
because there is no clear correlation.

continued

,#ru

AUSTRALIA
BURAL LAND USE
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7.

What are some environmental  problems in
Austral ia caused by changes in land use in
the last 2OO years? (pages 42-44)

C. At this point, students have ideas of what the
landscape of Australia looked like in 1770 and
how the land is used today. Have groups sum-
marize their work by listing the main changes
in the Australian landscape from 1770 to the
1 9 9 0 s .  [ A n s w e r s  h e r e  s h o u l d  p o i n t  t o  t h e
deve lopnrent  o f  commerc ia l  agr icu l tu re  over
most  o f  the  cont inent ,  except  in  the  deser t

B.

Why were transportation systems and other facilities needed for commercial agricultural
products?

. Crops produced in commercial agriculture are sent to market, in the home country or
overseas. Roads, railways, ports, and other marketing facilities are necessary for this
system.

How do these changes in Australia's landscape compare to changes in North America's
landscape since the arrival of European settlers?

. Students will have to draw upon prior knowledge here; encourage younger students to
speculate if necessary. The point is that the landscape changes in both continents have been
similar. In both Australia and North America, the indigenous populations generally relied
on hunting and gathering and so did not leave a lasting imprint on the landscape (except
in the aforementioned case of promoting grasslands over forests by the use of fire).

In what way do these landscape changes illustrate interdependence?

r Encourage students to speculate on the way in which the introduction of commercial
agriculture by European immigrants illustrates global interdependence. Relevant points
include the idea that the continents of Europe and Australia (and North America) became
connected by the migrations themselves. The introduction of commercial crops replaced
the natural vegetation landscape of Australia. Exportation of these agricultural products is
another example of global linkage.

9 .

in tenior .  Some stucJenLs r -nay nrerr t io l - r  L i t ; ' i i  . ' :
introduction of speciail izer:l cnops ;trrci i r;L:r:,r- 'Ji- ,

a n i m a l s  r e s u N t e d  i n  a  s i r n p H f l c a i , i c r r  c , l ' L ' :

ecosysterns. Fon exarilXli le, l l- le p6,' i.r l;f i ,". '1-ire,1 q . '

d i ve rse  fones ts  w i t . h  ca l -L i l e  ranc [ re t  i . l I i  i .  t :

l andscape  w l t [ ' l  f  e r r ' , r e rn  ro i l ; , 1  - l  i  and  : rn  - '  ' r

spec ies . l
Have groups read the text in this final sec-

tion and answer Questions 10-12 on page 44.

These questions could also be addressed via

class discussion or debate.

Questions and Answers for page 44

10. \7hy did European farming methods introduced to Australia lead to environmental problems?

. Although this is a complex issue covered sparingly in the Student DataBook, the key point
is that agricultural methods adapted to the conditions of Great Britain were inappropriate
for the conditions of Australia. In particular, the soils of Australia are less fertile than
those of Europe, and because the climate of Australia is so much drier, soils take longer to
form than in Europe. Practices that did not cause severe soil erosion in Europe did great
harm to the more frasile soils of Australia.
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tl,. What problems can you think of with the solut ions developed to deal with introduced
bloodsucking f l ies and rabbits in Austral ia?

. These introduced animals had no natural predators on the new continent and they were
able to reproduce unchecked. In both cases, other species (dung beetles or viruses) were
inrroduced to halt the spread of the undesired animals. Students may f ind some irony in
this solution-introducing new species to deal with troublesome introduced species.

Do you think that, overall, the effects of interdependence have been positive or negative in
Austral ia? Explain your posit ion.

r You may wish to structure a class debate around this opinion question. Although the text
in this lesson presents mainly negative environmental impacts, students can also take the
reasonable position that interdependence has brought a higher standard of living to
Australians than they would have experienced had they somehow avoided connectlons
with the rest of the world.

12.
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How has migration changed

the Australian population?

Procedures

Why have people migrated to Australia?

(pages 45-47)

A. Have students read this sect ion aloud or to

themselves. Discuss the idea of the push and
pull factors by asking individual students to

volunteer information about their own family's

migration history. For those students who are

willing to share this information, have the rest

of the class identify the pushes and pulls that

drove the family to migrate and that attracted

them to this countrY.

@ fit:ne Recluired
Two 5O-minute class Periods

W Marterials Needecl

Ct Glosszrry w<rrcls
ghetto

immigration

migration

Getting Started
Ask students: How does the Statue of Liberty

symbolize interdependence? [The statue is a

symbol  o f  F rench-U.S.  f r iendsh ip  (a  fo rm o f

interdependence) and is the symbol welcom-

ing  immigrants  to  the  l . - . jn i ted  Sta tes '  More

t h a n  
' 1 2  m i l l i o n  i m m i g r a n t  a r r i v a l s  w e r e

orocessed there  be tween 
-1892 and 1954 '

I n t e r n a t i o n a l  m i g r a t i o n s  l i n l <  c o u n t r i e s  i n

interdependent relat ionshiPs.]

Hou has migt ' l t i rnt  t 'hanged

tht .  Aush'u l  ian populut ioni '

W h y  h a v e  P e o p l e  m i g r a t e d  t o  A u s t r a l i a ?

l[d,Snonr hii.rv P$plc hive misrrtcd tonr oilc"notr r '

i l i lbtr F.i exrmpt, n,Llon: hare l& rur.tr tn No(b Aolonu

s i r r c t h c c q h k ! . r h c a t u r y , \ ! t k l d g t f . d o i l ' a n d . p p o i l ! D t r r  r n

"  
r ' n l  '

. ' L - u . n J l ' J i i .  \  
"

fr!.dom. pci.., or hn,i l l  rtuoUr' l[]rk oith( rs tlt prl l ir(or.

r -  .  
"  

^ ' ' .  ' . '  .  l ' ,  ' l

; l i o " s D c ; " - t i . . , " ' h . k d . ! . n m r c o p t ' i I r n t r r  l h n n t h o

\ N h _  i ; . n n  d n r n u  D t u p L t . w i f  t u o n  t h f ; o ' i g i n ' ' o u n t r ' $
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B. D r a w  s t u d e n t s '  a t t e n t i o n  t o  T a b l e  4  o n
page 46, showing changes in the birthplaces of
Australia's population. Discuss Questions 1-4
on page 47. Have students summarize this sec-
t ion by answering the quest ion, "How has
migration changed Australia's population since
World \Var I I?" fSince World War l l ,  Austral ia 's

popu la t ion  has  become increas ing ly  d iverse .
ln  1947,  about  9 /  percent  o f  the  popu la t ion
was from Austral ia or Br i tain;  today that per-
centage is only about 85 percent.  Many more
Asians and Southern Eurooeans have moved
to Austral ia. l

T .

z.

Quertions and Answers for page 47

What percentage of the population was born in Australia in 1947? What was the percentage
i n  1 9 8 9 ?

. This percentage dropped from over 90 percent in 1,947 to about 77 percent in L989.

tJ7hat birthplace region has increased the most, as a percentage of Australia's population,
since 1947?

. Table 4 reveals that the biggest increase has been from Asia-from 0.3 percent to 4.3
percent of Australia's population in the postwar period.

continued
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3. SThat push and pull factors can you think of to account for these changes?

o As one of the world's most developed economies, Australia has a relatively high standard
of living compared to Asian and Southern European countries. This is a strong pull, as is
the lact that Australia's government has had an open immigration policy since lWorld

War IL At the same time, political and economic instability in many Asian countries has
acted as a push away from these places.

4. Vhy do you think that few people from North America migrate to Australia?

r Accept student speculation here. One point they may raise is that, because Canada and the
United States have standards of living similar to Australia's, there is not much of a push
factor away from North America.

How does Austral ia's immigration policy
relate to interdependence? (pages 47-49)
C. Have students read this sect ion aloud or to

themselves. The text provides a history of the
changes in Australia's immigration policy dur-
ing the twentieth century. Have students iden-
tify the racism underlying the'White Australia
policy, as revealed in the quote from the early
part of the century.

Next have students identify the effects of
the postwar newcomers on Australia; list these
on the chalkboard. [Answers rnay include ref-
erences to an increase in the rate of popula-
t ion  growth ;  new s l< i l l s ,  soc ia l  cus toms,  and
cultural  pract ices brought by the imn-r ignar-r ts;
changes in patterns of consurnpt ion of Eoods
a n d  s e r v i c e s ;  a r - l d  c h r  a n g e s  i n  r e l a t i o i r s
bretween Austral ia and other countnies. l
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Discuss the questions raised at the end of
the text about the benefits and problems of
diversity and multiculturalism. The questions
can serve as preparation for the debate activity

about Asian immigrants that follows. Also dis-
cuss Question 5 on page 49 about the relation-
ship of immigration policy to interdependence.

Question and Answer for page 49

5. How does Australia's immigration policy affect its interdependence with other places?

. Vhether a country has a relatively open or closed immigration policy can affect its
political and economic relations with other countries. Encourage students to think of
the consequences of a completely closed immigration policy. For example, ask what
might happen to U.S.-Mexico relations if the United States were to shut off its borders
wiih Mexico.

Should more Asian immigrants be accepted
in Australia? (pages 49-53)
D. Divide the class into groups of three or four

students. Have groups read the text, up to the
"Stories about individual immigrants," analyze
Figure 13 and Table 5 on pages 49 and 50,
and answer Questions 6-9 on page 51.

l f  younger students need extra guidance
on F igure  13 ,  ask  them what  the  s lope o f
the  graph means and to  es t imate  what
p e r c e n t a g e  o f  i m m i g r a n t s  t o  A u s t r a l i a
were Asian in var ious years.

For younger students, an al ternate way of
showing the changes embodied by Table
5 would be to have them use yarn to con-
nect the countries in each list to Australia
on a large wal l  map. Use one color for the
1 9 6 6 - 1 9 6 7  c o u n t r i e s  a n d  a  d i f f e r e n t
c o l o r  f o r  t h e  1 9 8 8 - 1 9 8 9  c o u n t r i e s .
Discuss the changing geographic pattern
with the class.

U.K.andhehnd

bry t{ea

5 4
cehaoy 3,410
New zeahnd

uD r€d $dq

1'370

r 1 t , s 2 o
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7.

*s-&$

Questions and Answers for page 51

Which countries were the source of the most immigrants in both years? How would you

explain this?

. The United Kingdom and Ireland were the leading source countries in both years, although

the percentage of settlers arriving from these countries did decline. These countries have

the greatest historical ties with Australia'

Which countries dropped out of the top 10 from 1,966-1967 to 1988*1989? \flhich countries

joined the top 10?

. These countries dropped out: ItalS Greece, Yugoslavia, Germany, the United States' the

Netherlands, and Lebanon. These countries joined: the Philippines, Malaysia, Vietnam,

Hong I(ong, China, South Africa, and Sri Lanka. 

continued
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8. What are rhe consequences of these changes for the ethnic composition of the Australian
pop -u la t i on?  

"  

" ,  
.  , , ,o  Mos to f  t hecoun t r i es tha td roppedou to f  t he top  l 0a re tu ropeancoun r r l es ;a l l bu tone

(South Afr ica)  of  the countr i . r ' thut  jo ined the top l0  are Asian.

9. \fhy do you think Asians would be attracted to living in Australia?

. The Student DataBook gives a few reasons, but encourage students to think of others.
Political andlor economic instabilities in many Asian countries were effective push factors;
Australia's relatively high standard of living and open immigration policy were attractive
pulls.

E. Have groups read the "Stor ies about individ-
u a l  i m m i g r a n t s "  o n  p a g e  5 2 .  ( T h e s e  a r e
composites of actual stor ies.)  Have groups
first identify the push and pull factors that
dictated the migration decisions for each of
these six individuals.  List  these factors under
two columns headed Condit ions in the Old

Cowntry and Attractions in the I'lew Cowntry.
Then have the groups tell which of these per-
sons they would have allowed in and which
ones they would have excluded had they been
in charge of Australian immigration policy.

Tell students they are going to join the ongoing
debate in Austral ia about how many Asian
immigrants should be admitted. Explain that
the class will act as an advisory committee to
t h e  A u s t r a l i a n  g o v e r n m e n t  t o  s u g g e s t  a n
answer for this issue. Each group will come up
with its own recommendation.

Define the issue to be decided as follows:
"Should more Asian immigrants be al lowed
into Austral ia?" Tel l  groups that they must
choose one pol icy from among these three
optlons:

. Option A: A maximum of 10 percent of
all immigrants to Australia can be from
A s i a  ( t h e  1 9 7 2  l e v e l  o n  F i g u r e  1 3 ) .
T h e s e  p e o p l e  c a n  b e  o n l y  f r o m  t h e
sk i l led  labor  and bus iness  migra t ion
category.

. Option B: A maximum of 25 percent of
all immigrants to Australia can be from
Asia ( the 1982 level) .  Of these people,
65 percent must be skilled labor or busi-
n e s s  i m m i g r a n t s ;  2 5  p e r c e n t  c a n  b e
family reunionl and 10 percent can be
refugees.

r  \  r r , i l )  v r i g h t  i d u s r , r . i l i c r  A

l$.i,c(, ctuig i lr n nhd ot V ttutrDrAc inmL!rn.. r.rn
I ltro,! nd h ! ir ly In,LNflt&L n, Au{nh, shcfrrh"t
.t. i l ld i Vnril n.(r r.{ru trnt.

l L  . ' ' l  .  ,  \ i  l f

0 nrsr.v! in r\, $rx i. l  S[.trl] n.rc lnrD [nn g ]rt\ bc i.t!nr&L

L o  A t r {  r L r ?  l a ! , ,  $ [ r t  . n d s o i t r r d i  s r . r i 6  d x {  d  b .  J l . $ e d  i ] l

T h . A t r { i r L t r n ! . r ( n n r o r . c . . ! r , / c 5 s L r r  J r $ c r . r  d r u  g i n , r \ ,

i,Juding tr i{nltr! ins thrrr:

. Sllht Lth.1 rrt h^n6s nrnJi{,?ro,: lh$c prupLr xrcr[Lf

r. contuihtrt. n, thr Ar{,rLitro c.oooDil: \hnr hx!r (m!

h!rn H.nA KonA, fi l ' igrvhrt $il l  hrtprn b rhcccoootr,y

{fd i ltr Chi,c!. hke !JnioL ot it

.  l / r , t l r z x , r , , : S . N i n n i R , i n c I e r L k n v c d , t t b c y r t r l r d r
6rvc rcLrivc\ i lu{rrl i  s.D,c of i l tt tc.tLe, h.$tvert rre

rsd or 6rvc fu\v \kiLls ri ln rt i.r .(tr,.tr i.r l lr t iodud v..

. Rrt,!.Ailhos! nnhigmns rr! s.rpir8cll l l  $r6.i . i l ic'

Ia.Jnrps. I 'ewolrhcrc ptoplch:v. hrl rd) r] it 1. t,ctN.c
6r LivLng,n x n*vclnnq Nhn) lonor spcrk l isl 1,.

Interdependence 35



. Option C: There will be no restriction of
any kind on the percentage of immi-
g r a n t s  t o  A u s t r a l i a  f r o m  A s i a .  A l l
refugees and family reunion immigrants
can enter the country as wel l  as the
skilled labor and business immigrants.

A f te r  reach ing  i t s  dec is ion ,  have each
group report its choice and defend it to the rest
of the class.

For Further Inquiry
.  Refer  to  current  events re lated to refugees.

Many people try to flee from persecution or

d isas ter .  Recent  examples  inc lude Ha i t i ,
Central America, China, Ethiopia, Rwanda,
Cambodia, Vietnam, Sudan, Somalia, Bosnia,
Afghanistan, Iraq, or wherever there has been
a recent volcanic eruption, earthquake, or mili-
tary coup. Have students find out what events
caused people to become refugees from these
places.

Have students gather information about U.S.
immigration policies. Also have students con-
sider the impact of immigrants on your local
area and local attitudes toward their arrival.
Ask students to report on what individuals can
do to help make the transition easier for immi-
grants in your own community.
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Whv did so many countries become
J .

involved in the Falklands War?

W Tirne Required
One 5O-minute class period

W Materials Needed
Mini-Atlas map 1
Copies of Activity 4 for each pair of students

Gl at.,ssary Words
European Community (EC)

Organization of American States (OAS)

Getting Started
This lesson shows how one rather obscure his-
torical event-the 1.982 war between Britain
and Argent ina over the Falkland Islands-
illustrates global interdependence. To open the
study of the Falklands, tell students a lively
story based on the following:

At the end of the 1,970s, a British couple
with a young child found themselves thor-
oughly fed up with modern civ i l izat ion.
They lived in a big city in northern England.
He had just lost his job and she only had
part-time work. Traffic on the roads in their
ci ty was congested, and air  qual i ty was
often poor. They lived near an airport and
no ise  leve ls  were  unp leasant .  They  had
moved f rom a  ru ra l  a rea  severa l  years
before ,  look ing  fo r  work ,  and had few
friends in the citv. Thev could afford little
entertainment.

They decided to go abroad-to the ends
of the Earth if necessary-seeking peace and
contentment. They looked at world maps
and made inquiries for weeks, and finally
chose to go to the tiny British settlement on
the Falkland Islands in the far southern
Atlantic Ocean. They migrated in 1981, but
did not get the peace and quiet they thought
they would by moving to so remote a place.
By mid-1982, the Falklands had experi-
e n c e d  w a r f a r e  a n d  h a d  b e e n  i n v a d e d
twice-by Argentina and then Britain.

m

i l  
" " . , , " r r , , , r ,  " , , , , " * , r , , , , .

KWK*@*ffiFld
Why did so many

countries become involved
in the Falklands War?

Glosrary Wordr
European community (Ec)

Organization ol
American state5 (OAS)

What war the Falklandr War of 19a2?

The lall lands aie a. archipclaco olsm.ll blands ln the south
AdaniicOcern. Theyart close to southerd Arycntina, burpo$c$ion
oirhe Falklands brs been diputed beiween Britain and Aigcnrin. ior

The tlandswerdiscoverd byihe Briih in 1592, butiaken
overbyrieSprnLb in 1770. Thti thebrsi olAryenrinatclain
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Procedures

What was the Falklands War of 1982?
(pages 54-55)
A. Have students read the text on the opening

pages about the Falklands \Var and use Mini-
Atlas map 1 to note the location of Britain,
Argentina, Ascension Island, and the Falkland
Islands.

Have them use the map scale to estimate
the distance from Britain to Ascension Island,
from Ascension Island to the Falklands, and
the distance from Argentina to the Falklands.
f i l t  is ahout 4,000 lmiNes fnonn souLhenr Bri ta!n
[ . o  A s c e n s i o n  d s i l a n d ;  - ] . E 0 0  m i l e s  i l ' n o n n
Ascensior-r Islanci] Lo the ll:all<ilanrds; ancl atllur],
400 rni les fnorn soui" l ' ierrr  / \nqenLina 1,, : r  i .he
Fa l i< lands . l

How were various places affected by the
Falklands War? (pages 55-58)

B. Divide the class into 10 groups, so that stu-
dents are working in pairs or groups of three.
Ass ign  one o f  the  p laces  descr ibed in  the
Student DataBook excerpts to each group. The
groups will thus represent Argentina, Britain,
the United States, the former Soviet Union, the
O r g a n i z a t i o n  o f  A m e r i c a n  S t a t e s ,  t h e
European Communi ty ,  F rance,  Braz i l  and
Mexico, Bel ize, and the group consist ing of
Peru, Ecuador, Bolivia, and Venezuela. Hand
out a copy of Activity 4 to each group.

Have each group complete the Activity's
three tasks. They may need to use Mini-Atlas
map 1 for the first question, and they can find
answers to the second and third questions by
read ing  the  appropr ia te  paragraph in  the
Student DataBook.

f .  |  t r i l  r L  l , ! l r t r r f f  r n J . r J t r . d , r  n , . r L

How rvere vdrioil5 0r8a{cs affcclocl by th!

Argent ina

some 2,500 A,qentine toop! b:.ked by rn :n.dt .ilier,
, wd6hips, rwooped down on i

(atteinq ot .hi y south Atdntt 5 ands wa tnq help e$ly nen
the letlernant rt Po( staney wil a deleise fo(e.on5l1in9 ol a
mere 40 3,tsh Royi Ma,lnei Afte, rhr,"e houtr ol iporan. qln

ed, rhe bdr e war ove, Arqcntnc I
s o o t h  C e . r q a  . .  T h e A r q e n l i n e  g o v e m m e n t 5 p c . d ! a p p o n l e d
i mi bry qoven.rror tha.apru@d reiito.y and dermed il i  rov
m q n y o v s h e h k a n d s t s n d l  s o u t h  c e . r s t r  s : n d r  ( r i a .
r e 3 2 a ,  p a s e  2 t )

,onbLrJ x niv.l i lsl frtrt , i l  '( intrrtrL lr
r k  F i l n l ,  t r D  A p n l  n i  l t r n c .  l 9 l 2 .  T t  d n
l l ) 0 , o . k v  o r r r o D D [ i s (  h ] , .  {  n i  r  r n f  i t r  r f r
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2 1 1  h t r r  , r . n 1 l  p i f t :  \ r N \  r r  { r [ .  [ n  [ o ] l
J \ , '  ( , \ ' u n , c i r  

" , v

B r i t a i n

n(xrly b(i l. rehr ofr wl, Arqc

,  . F 4  d . .  - . .

i lrou d ri I (tuF re32i, p:qP 2l)

United States

Th! whtrr Bo! nq 707 ux cd io i nop i l suenos Anef lzezi
- , a , o i  q .  n o l r d J  r p p o

n i e s . r n d  w . x  i n  f r i . u !  d a i q e r  . f
whil $rr in piy wir noih n9

war (rdf re32b, palr r3)
Aitef week! or inrense npqdiid o,r, ir i ig hnr ddtrri len tu' urr

' o a b o . ' , d p r o ,

trglr-a$r ^rqentii, ..d ainou,red 0k1 rh. Uniled Ii l .! wir
r n J r y  i b a n d o r n 9  i r , o r n t r r  n r n . e  o r  n e d r J r y  i i  i l r e  d $ u r e
Errcdive mmcddcly wdr ioirns r1 otha
we{ern n.ri! i5 n mtori,g ron,.lorm or c.onom. indonr on
Arsert ni (f ifu re32., paqe I 2).

The former Soviet Union

o  n  
" p l . ' o b:dvrn. n9 thar rteren! lhe a I 5 of,eil an oppdilunily ro drvr

4 9 e ' n J d ' d  i e u , . " d ' -  i l ,
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r o . 4 i , , i o  o a 9 4 , ' n  v o  . p .
' , , d 4 a .  d . a , r " d 9 , i  e p a  . t J - . p t a  a

rood shodaqe (nme le32b, prse 2l)
rwo dayr before Argentna nvdded thc tulkhnd Llandr on

apfl 2, tha sovet lnon .un.hed colnos rr4s and co\mor
r 1 4 6 ,  t w o  e t e r 6  p r . g n ' n m e d  r .  m o n r o r  m  i l a r y  a d v r y
thc a,ea Thc sovet had:ppnenty dete.ted p,epil i l ions ror ihe
ila.r thrclqh rhen requhr inrel

P , o .  r '  , n  e  l r e  t .
. . .  o v . r t h c  s o u t h  A t a n t t  ( r r e l e 3 2 e ,  p a g e 2 r )
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Have the groups display their completed
Activities around the classroom and give stu-
dents a few moments to walk around and read
the work of other groups.

Reconvene the class and have students summa-
rize the variety of reasons why so many coun-
tries became concerned with this seemingly
minor war over the Falkland Islands. Ask stu-
dents to describe why this episode illustrates
h o w  t h e  w o r l d ' s  c o u n t r i e s  h a v e  b e c o m e
increasingly interdependent.

If time permits, ask students to speculate
on the role of Australia in the Falklands con-
flict. No mention of Australia was made in the
Student DataBook, but based on students'
study of Australia in this module, they may
have some guesses as to Australia's concerns in
the  Br i t i sh-Argent ine  d ispute .  IBased on
Aust ra l ia 's  h is to r ica l  a l leg iance to  Br i ta in ,  i t
supported Bri tain 's claims in the dispute and
the cal l  for sanct ions against Argent ina. l

For Further lnquiry
Choose any conternporary dispute and have
students trace the way in which other coun-
tries have become involved. It could be instruc-
tive to choose a conflict in an area remote
from the United States that has attracted the
concern of this country. Useful resources for
this activity include accounts in national news-
magazines, local newspapers, and news com-
mentaries taped from radio and television.

Ass ign  an  essay  w i th  the  fo l low ing  t i t le :
"Global interdependence involves all parts of
the world." Ask students to explain how and
why this is true and to give an example from a
current world event.

,'*tr-*,. W
The Organlzatlon of Amerlc.n States

Moil ki ln An.icin counule! ae tymparhetlc to Argenrn.t
clalm, bul not to B ue ot force. n th€ end the oAs, by a 1 240.0
volewfth the U.S, and three other countiiei ab*ainlng, pased a
re$lulon 5upporting &g.ntin. sdereignry ln rh. fa l.nds. But
the rc$uuon dlo d.n.nded adheren.e 1o the U.N. Se.urry
coun.ll reio utlon (Iinr 1982(, page 17).

Th€ European Communlty

Eurcpean comdunltyfodgn mlnbtes rc.flmed thel ba.k
n9 ol.<o".mk $n.i lo_r ag.ld aqen!.a dr'n9 a m.edng il
Lltembourg. Clearl, the Siltkhwerciuc@ding in conloLidating
th.h suppon (tra I 932c, page 1 7),

France

Th. hdar 6n at lea* one lFrcnch-bullt] Supef Ebnda.d
llght€Fbomber lo.ked in b the sh.ff?dla mdeh, compuEdzed
&itkh waBhlpl, Abut 20 mile5 iom th. ship trc of h€

lABcntnel pllo$ l[ed oie lrreich] Ero.er mkdle each and then

C.ayqhh hqriry ida Chbrl k'u6

wheeed awaywltholrw. t lng to re the r6ulk. One mknle rent
wide ot th€ m..k, The other hi! the Jh.ff?d iquare lmidihlpr,
penetirt ing rl the w.y nto th€ dstoye/s hlghy.i€.uonlcfrF
contol Eom belorc rs r60-pouid w.Aerd erploded . . , (tnt

Brazll and Merlco

rhe noil powedul kln l^meican] @untrles In the heml

$here, B@ll and Me{co, hrve carciuly mdnbln* $ppofr lor
th. pilnciple ot Agentne idereignry ove.th€ F lklands butwilh-
out endoBing rhe invasion thrt precipitated fr€ sou$ Adandc
war (Iiae 19321, page 29).

Bellz€

some 6t the rmals Latin countiiB h.re ben poittely
rcllaed by kgenllnat defe*. One exampl€ k Belia, which h
claimed by neighbonng Guat€mrla, Prctected ry rn 1,300'man
&itth garilon, S.izsni lrw d€ Fdkltnds war ts. dry run 6l
thefabl ry to suNrve as.n ]ndependent nauon (rm€r932i pag€
29).

Peru, Ecuador, Bollvla, and Venezuela

In h.r, iuppod lor AEenuna3 invaron ol th€ FalHands har
come iiom only a handful of Latin Amedcan counde5, Chld
among hem aE Peru, a ti.dit ionaL ABentne ally on the South
Amencan conunent kuador, which 5m.totum the lo$ot moE
th.n /0,000 square miei of r€rdtory to Peru In vado6 waf
Bollvlr, whl.h lon a Pa.il lc.oaJlln. to chlle a.entury ago; and
above .l l , democEtic knezu€la, whi.h claim aboul halt of
neighbing Cuyanattedbry(Iins1934 page 30).

Interdependence



FIow does global interdependence
affect us all?

Getting Started
Ask students to name two or three foreign
countries that have been in the news recently.
Have them locate these places, perhaps select-
ing students to point them out on a wall map.
Ask students to consider why the places named
have been important enough to the United
States to be reported in the daily news.

@ ritt e Required
Two 50-minute class periods

W u^terials Needed
Transparency of Overhead 2
Copies of Activities 5 and 6 for each group

of students
Copies of several current newspapers (world

news sections)
Rulers
Butcher paper and drawing materials

Sf crrss.r', wor:d
technology

5:5'

ffiffiW{"@*ffi
How does global

interdependence affect us all?

Obie(tire!

. Fidourbowotelsd.i

slo bil in ierdependi ne.

, lnvesiSate how.h.n86 in
rcchnolos aflat sbbal

H o w  d o  o v e r s e a s  n e w s  i t c ' n r  i l l u s t r a t e  g l o b a l

i n t e r d e p € n d € n c € ?

Thc $ord d/r m.ansro ptuplrctorpublicrton. Fdlosor n.ws

Fpers rnd mrgaziftsrr. rosponsibl. Iorchoorin8 noN lor rublici
. in thxtth€v re!trrd rs important. [dtoBxls. d6ign rhc hlour oi.
newrprri l or nrgszinernd Je.,Je thc srv hlrJlincsortnLs xrc

M . { . f  o u r d x i l y n e N l p r p e m c r r y r e p o r t s o t e k n s t h a t h a p .
penedoveKeri FigDre l4 on ptrse 60 shows rn mkrtnmsr'ryoi

sunn,.rDir8 b.s much news ir
o n e t x i t i . u b r h s u e . f  o n e n e w r p r p e r o n J a n u a r y 2 ,  1 9 r 2 .
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Procedures

How do overseas news items illustrate glob-
al interdependence? (pages 5941)

A. Briefly review the concept of global interde-
pendence, reminding students of examples they
have studied throughout this module. A range
of examples for students to consider is provid-
ed as Overhead 2. Have students generate
items from current world events to add to this
list, using the articles they have been clipping
from newspapers and magazines since the start
of the module.

Divide the class into small groups and dis-
tr ibute copies of Act iv i ty 5 to each group.
Have groups classify the items on the list into
three categories, namely (1) influences on the
e n v i r o n m e n t l  Q )  c u l t u r a l  o r  s p o r t i n g
exchanges among countriesl and (3) political
or economic exchanges among countries.

Discuss the main tasks undertaken by newspa-
per editors, particularly making judgments
about what is newsworthy. Have students read
the paragraphs in the Student DataBook on
page 59 and study Figure L4 on page 60,
which depicts the coverage of international
news in  USA Today fo r  January  2 ,  1 ,992.
Explain that the vertical bars represent the
length of each news article in the paper on that
day dealing with different foreign countries.

The map does not show why these coun-
tries were newsworthy in the United States.
But you can give a couple of examples. For
instance, there were many stories about Russia
on this date because the Soviet Union had
recently collapsed; and Australia was in the
news because of President Bush's visit to dis-
cuss trade relations (as mentioned in Lesson
4). Discuss Questions 1-3 on page 61..

How do changes In technology affe.t global

Interdepend€nc€?

Conparc tbe followins two parisraphs. Afte! leadiry rhBe,

would /ouconsid.!thaiinterdcpendence h incrcasinso.d&rcasing

i! todayt world?Vbyt

. Durincth.U.S,Varof Indep.ndence, 1775-1783, Benjanh

Franklid war i" sefl ic.as a diplonarin Flaoce, G.or8e

Valhin$on, conmander in chiefolrhe a!n, b repon d ro

hlve said to on. olhb ofl iccN, "Ve h.ve had no word hod

F . a n k l i o r h b y e a ( V . s b o u l d s . n d a l . t e r t o h i m . "

. Tod.y w st i! t lont oi our TV ses at ho6. and see lhe

OlympicG.mes astheyialeplacc ina.oth.rcountit otwe

s c e r i o s , $ t h e y . c t u a l l y h a p p e n , b l a n e d t o u ! b y d c d i r h e l i
copr^. Vc hear spe.ches made by polticians ,l l  .ver rhe

country Music rsord.d in one pan ofthe wodd i rvail,ble

everywbere.Veca6 talk wnh friendsinAu$ralia onrlerele-

pnone, fax a ne$as., or exchanse elcctionic nail vth them.

Two r€as6.s lor th. dranatic chanses in slobal inteldcperdene

a r e s h o v o i D T a b l e s 6 , n d T o n p a g . s 6 2 a . d 6 3 , T h e s e t a b l e s s u m -
m . r i a , o m e r r p o n r l  F n o ' r  d e r . o p t r e n \ i n c o m m u n t c a n o n \

and t!.nsport technolos. Tdzrtolop r.fen to the ways in whth
p.opl e apply th et k nowledse to sohe ph.tical problens. O v.r the

cous. of biiorv the woildt peopbs nave beconc i.&easinBly inter

cond.cted thanks to improvements inconnunication! and tians
potation Echnologies.

W o-n*rrrn,-,"o^tou**
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Questions and Answers for page 61

1. IThich countries were most often in the news on January 2, 1,992?

. Prominent stories covered Russia, the former Yugoslavia, Egypt, El Salvador, Haiti, and
Southeast Asia.

2. What parts of the world got little news coverage that day?

o Africa and South America were mentioned only sparingly; Asia also received little
coverage, considering its vast size and population.

3. How do you think a world map showing the location of overseas news stories from a
newspaper this week would look?

. You may wish to simply accept student speculation on this, but it could be more
instructive to have students prepare maps similar to Figure 14 using current newspapers.

To do this, provide student groups with copies of Activity 6 and supply them with
copies of same-day issues of one or more newspapers that cover world news. Alternatively,
have each group use a different day of a daily newspaper. First, students can go through
the news sections and find stories dealing with foreign countries. Students can then use
rulers to measure the length of each news story (in centimeters, to facilitate comparison to
Figure 14). Then groups can draw vertical bars showing the coverage each country
received in the paper on that given day. A useful scale is to make each bar 1 mm long for
each cm of news coverage.

Post the completed Activity sheets around the room and use them as a basis for class
discussion. Have students describe why each overseas news item was included in the
paper-in other words, What is the significance of this story to the United States?

How do changes in technology affect global
interdependence? (pages 6"1 -64)

C. Have students r:ead the brief stories on page
61, which illustrate how our vision of current
c o m m u n i c a t i o n s  h a s  c h a n g e d  s i n c e  t h e
Amer ican Revolut ion.  Ask the c lass i f  they
have ever heard anybody comment that "the
world is shrinking." Can this be l iterally true?
l f  not ,  then what  do people mean by th is?
Discuss this idea so that students understand
how, thanks to changes in communicat ions
technology (Table 6 on page 62), we can have
a lmos t  i ns tan taneous  know ledge  o f  g l oba l
events. Similarly, improvements in transporta-
tion technology have effectively shrunk the size
of the globe by making travel faster and more
convenient (Table 7 on page 63).

Use Questions 4-9 on page 64 as a basis
for class discussion of the relationship between

technological change and the growing interde-
pendence of the world's peoples and places.

The layout of Table 7 may be difficult for
y o u n g e r  s t u d e n t s  t o  c o m p r e h e n d .  l t  i s
m e a n t  t o  s u g g e s t  t h e  w a y  i n  w h i c h
i m p r o v e m e n t s  i n  t r a n s p o r t  t e c h n o l o g y
have changed the way people and their
goods have been moved. A one-to-one
correspondence of events and technology
i s  n o t  i m p l i e d  h e r e .  R a t h e r ,  t h e  t a b l e
shows that as transport has progressed-
from foot power, to ships, to roads, to
ra i l s ,  to  cars  and p lanes ,  and f ina l l y  to
rockets - the  oppor tun i t ies  ava i lab le  fo r
human movement  and in te rconnect ion
have increased d ramatical lv.
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Questions and Answers for page 64

At what time in history were most of these communications and transportation inventions
made?

r The pace of invention has been very rapid since the Industrial Revolution in the nineteenth
century. It continues to quicken, and it could be argued that more changes have been made
since World \Var II (especially in communications) than in nearly all of previous human
history.

In your opinion, which of these communications technologies has had the biggest effect on
spreading ideas throughout the world? Why? What do you think was the most important
development in transport technology? Why?

. These questions are meant to inspire student discussion and debate. Encourage students to
back up their opinions with sound arguments.

5-6.

continued

6 2  r , r t r r ,  t , y \ r r , t , t t  t r . -

l r h r ' 6  l .  t  "  
. " i l ' ,  o '  q l ' o o o .

c.;",;;ili.;;;";;;;

I  4 d ( w r r  n 9 ,  e q ,  t l y p t M  h  d o q Y P T i  n

mil. rbour 600 000 lqdr i l  N 6iql,r

a lubmrine.rbh tr rei dowr, rnii ig

rhew,essreegroph 5 l fwn led

coinplkRro' gnhsn9, $arn9,.etbvnq,
rnd t!n5n il idq ialdnE!di 'ehwnled

aodflb.r opilo ne dev.Loped some €fieaor

Nd,gn id iGompf i r ,  F r .

hn ,  ch .onooctd

c i lo r ine  powcred edq ie !
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7. How have developments in communications and transport technology increased global

interdependence ?

. A wide variety of answers is possible here. Suggest that students think in terms of how the

access to information is critical for maintaining global communications. Imp?ovements in

transportation and in computer-based communications have enhanced our ability to stay

in contact with one another. Access to information depends on collection, transmission,

storage, and retrieval. The development of computers greatly facilitated access to

information and in doing so, has intensified global interdependence. For example' people

in business make decisions based pariy on information transmitted overseas by satellites

or {iber-optic cables at virtually the speed of light.

8-9. \/hich of these means of communication are most useful to you? \7hy? How has modern

transport technology made your way of life possible?

r As with Questions 5-6, these are meant to trigger discussion among students about

their own opinions. Encourage the class to recognize that technological improvements
have touched everyone on the planet, and in so doing, have made each of us more

interdependent.

D. To close the module, you can use Tables 6 and

7 in a variety of ways. Below are several possi-

b i l i t ies to g ive students a hands-on,  creat ive

experience to end the module.

.  Dist r ibute long sheets of  butcher  paper

and drawing materials to groups and have

students i l lust rate the improvements in

commun ica t i ons  and  t ranspo r ta t i on  by

drawing time lines based on these tables.

o Have students write skits or short stories

speculat ing on the way future improve-

ments rn communications and transporta-

tion will affect interdependence in the next

century. Have students gather information

about  new technologies in  communica-

tions and transport that are not included

in the tables (some new technologies may

b e  c o m m o n  k n o w l e d g e  f o r  s t u d e n t s ) .

What new technologies are expected in the

nexr  cenrury? Students could go to the

library and gather data from science fic-

tion, popular science, or computer maga-

zines. Encourage the class to imagine how

M
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global (or planetary or galactic) interde-
pendence would be strengthened by future
improvements in technology.

o In a similar vein, some students may wish
to write retrospective skits or short stories,
rather than the speculative kind, illustrat-
ing life in various historical eras as it per-
tains to communications and transporta-
t ion technologies. Students can use the
library to find accounts of how people in
their own age group lived in these earlier
times. Encourage students to present their
ski ts or short  stor ies to the rest of  the
class.

For Further lnquiry
. Assign an essay based on the following propo-

sition: Given that the world's lands and peo-
ples are varied, how can interdependent rela-
t ions  be tween count r ies  p roduce a  be t te r
world? Students may wish to consider environ-
mental ,  social ,  or pol i t ical  problems in the
world today and the way in which internation-
al cooperation, based on global interdepen-
dence, can help resolve these issues.

By now, it is hoped that students recognize
that all people everywhere are affected by the
intensifying links between the world's places
and peoples. Should you wish to emphasize
this point further, use the following three sce-

narios. Challenge students to consider how
these hypothetical cases illustrate interdepen-
dence, and ask students to say what they
would do in these situations. (You may wish to
create similar dilemmas that draw directly on
local issues.)

Three Scenarios
a, A rock group, whose music you like, does

a concert in your town. The group comes
from a country with which the United
States does not have fr iendly relat ions.
\7ould you attend the concert?

b. Your neighbor burns trash in the back
yard and smoke blows over your house.
What do you do?

c. A law has been passed in your state and
you bel ieve that some effects of i t  are
unfair to a minority group. \fhat do you
do?

The overall process of inquiry into issues is
incomplete unless commitment to a viewpoint,
guided by one's values, is evident in action taken in
relation to the issue. In the discussion associated
with these scenarios, suggest that sound decisions
are made when the decisions are backed up by
guidelines or principles (i.e., values or ideals). You
may wish to have students seek consensus on some
general guidelines for dealing with the types of
dilemmas illustrated here.
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Extension Activities
and Resources

l. Related GIGI Modules
. Some of Australia's physical geography is considered in Global

Climate Change, which has Australia as its major case study.

. Three other modules dealing primarily with the impacts of
international trade on peoples and places are Global Economy,
Regional Integration, and Oil and Society. The major case
study of Global Economy is Japan, and the module focuses on
the environmental and economic consequences of Japan's inter-
national trade. Regional lntegration looks at the economic and
political union of Europe. The major case study ol Oil and
Society is Saudi Arabia, and the unit examines cultural and
economic impacts of that country's dependence on oil exports.

Swstainable Agricuhure looks at the environmental problems
associated with farming in places with poor soils, using tropi-
cal Malaysia as its primary case study. Deuelopment examrnes
the environmental and social problems arising from economic
development, focusing on the Amazon region.

Political Change explores in depth the impacts on the people of
Hong Kong arising from the return of Hong I(ong to China
from Britain in 1997. Urban Growth inquires into the reasons
for rural-urban migration in developing countries, including
the effects of these movements on other countries. Human
Rights details the UN Universal Declaration of Human Rights
and looks at violations of the freedom of movement. Building
New Nations deals in part with the future possibilities of
global interdependence.

2. Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI

module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS Overview in the tabbed section at the beginning of
this Teacher's Guide.
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Related Videos
. EBEC offers these videos about the issues and regions explored

in this module: "Japanz Economic \forld Power" and
"Latitude and Longitude."

For more information, or to place an order, call toll-free,
1-800-s54-9862.

. Other related videos include: "\fhy Is the'World Shrinking?"
(Global Geography series, AIT) and "A Global
Market" (Sp acesh ip Earth series, PBS).

Independent Student Proiects
. Have students do independent study to compare environmental

problems associated with agriculture in the United States with

those of Australia. Arid areas of the U.S. 
'West 

have similar

problems with soil erosion and overgrazing.

o Have students make a field survey in your community, in

which they identify what comes into the local area from out-

side and what products or services from your area afe used in

other places. Students can represent their findings from their

field work on sketch maps and diagrams.

o Have students make a comparison case study of the local area

about the effects of interdependence on your community's

environment and/or population changes.

5. Writing
Have students write an essay entitled, "A Day in My Life."

The theme would be how their lives ate affected by other peo-

ple and how their actions affect the lives of others.

Ask students to imagine what it would be like if nothing or

nobody came into or went out of your local area, and write a

page describing that scenario.

6. Debate
Structure a formal debate about interdependence. The central

question could be: "Resolved: The United States is rich and powerful

enough to prosper without the rest of the world." Have students

musrer arguments for and against this notion, which essentially pits

isolationist ideas against the concept of interdependence.

7. Outside Experts
Ask a local newspaper editor or television journalist to make a

presentation to your class about the process of selecting, writing,

editing, and presenting news stories in the mass media. Encourage

47

3.

4.



Geographic Inqwiry into Global Issues

students to start their own journals of world affairs based on the
information provided by the guests.

8. Australian Resources
o The Student DataBook cited an Australian iournal, Current

Affairs Bulletin. You may wish to start a subscription if your
class regularly studies Australia and Oceania. It is published by
the 

'Workers' 
Education Association of New South Wales, in

association with the University of Sydney. Each monthly edi-
tion of about 30 pages reviews current world events and issues
from an Australian perspective. The overseas subscription is
approximately $57 (Australian). Send inquiries to Current
Affairs Bulletin,'S7EA House, T2Bathurst St., Sydney NS\f
2000, Austral ia.

o For films and videos about Australia, write or call the
Australian Consulate-General at the following addresses:

636 Fifth Avenue
New York,  NY 10111
(21.2-245-4000) or

360 Post Street
Union Square
San Francisco, CA 941,08
(41,5-362-61.60\
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Neighborhood Maps
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Interdependence

Lesson 1

1,. On a separate sheet of paper, draw a simple map based on the scene shown in Figure
on page 5 in your DataBook. Make sure that you label all of the items shown in
Figure 1, and put a realistic scale on your map.

2. Read the following two scenarios:

Maria Allejo, 17, joins fr iends for a milkshake at the local burger stand. Maria is on
her way to a convenience store, where she works three days a week after school.
On her way home from work, she shops for her mother at the supermarket.

Tom Loosely,16, wheels his motorcycle into the station, and puts a dollar 's worth
of gas in the tank. He then picks up some bait at the sport ing goods store on his
way out to his favorite fishing spot.

3. Draw a red line on your map charting Maria's movements and a blue line charting
Tom's movements. In the margin beside your rnap, note what dealings they had with
other people at each place they went.

4. On another sheet of paper, make a map of your own neighborhood and draw a line
charting your own movements on a typical day; make notes in the margin to describe
your transactions.

5. Study the maps you have made, and write a pangraph on the lines provided describing
how these maps illustrate that different people have different patterns of interdepen-
dence.

6. List three advantages of being interdependent with other people.

7. List three disadvantages of being interdependent with other people.
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lnterdependence

Lesson 2
Australia's Exports and lmports

1. Using Table 1. on page 1-2
lowing three categories:

Aqricultural products

in your DataBook, classify Australia's exports into the fol-

Ores and metals Manufactured products

2. Add up the value of exports in each category. Ifhat class of commodities contributed
most to export earnings by Australia in the year shown?

3. Classify the imports into the same classes that you used

Aqricultural products Ores and metals

SNarnes

for the exports.

Manufactured products

4. Add up the cost of imports in each category. 
'What 

class of imports is most costly to
Australia?

5. \fhat can you deduce about the natural resources of Australia by studying the list of
important exports in Table 1?

6. What can you suggest about manufacturing in Australia by studying the list of impor-
tant imports in Table 1?
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'1.. Using Table 1, classify Australia's exports into the following three categorles:

agriclrrltrrral pioducts, or., and metals, and manufactured products'

Australia's ExPorts and lmPorts

t ivi ty2 ooo k.Y

Aqricultural Products

[wool, wheat, beef, sugar]

Aoricultural Products

Inone]

CIGI

2. Add up the value of exports in each category' \What class of commodities contributed

most to export earningi by Australia in the year shown?

lAqr icul tural  products:  10 269 mi l l ion AU$' Ores and metals:  8 909 mi l l ion AU$'

Manufactured products: 5 841 mill ion AU$l

Ores and metals

[coal, gold, iron ore]

Ores and metals

[crude oi l ]

Lesson 2

Manufactured Products

[aluminum, alumina,
petrol productsl

used for the exports.

Manufactured Products

[Passenger motor vehicles,
comPuting equiPment,
aircraft, PaPer and PaPer
products, motor vehicle
goods transPort, Plastics,
iron and steel, office
machinerY Parts, motor
vehicle Partsl

3. Classify the imports into the same classes that you

4. Add up the cost of imports in each category' What class of imports is most costly'to

Australia?

lAqricultural products: 0.0 mill ion AU$' ores and metals: 995 mill ion AU$

Manufactured products:  12 618 mi l l ion AU$l

5. 
.What 

can you deduce about the natural resources of Australia by studying the list of

important exports in Table L ?

Australia has m them to for manufactured

6. What can you suggest about manufacturing in Australia by studying the list of impor-

tant imports in Table 1?
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Lesson 2Comparative Advantage and Trade

1,. In Diagram 1, which country has the comparative advantage in cars? Which country
has the comparative advantaee in wheat?

lCountry B has the comparative advantaqe in cars. Country A has the comparative

advantaqe in wheat.l

2. \il/hat advantages might Country A have so that it can export wheat to Country B?
Think of the examples of Australia and the United States as you answer this question.

lAnswers mav include environmental condit ions favorinq wheat production;

aqricultural technoloov; marketino know-how; surplus production.l

3. Similarly, what might be the advantages of Country B?

lAnswers mav include manufacturinq technoloov, capital, manaqement, and

enoineerino skil ls favorinq the manufacture of cars.l

4 .  I f  Count ryAput  a ta r i f fo rquotaoncars ,what is l i ke ly tohappento the f lowof  cars
from Country B?

fThe flow would be reduced. Country A miqht impose a tariff or quota on imported

5. \X/hat is likely to happen if Country A subsidized wheat?

lWheat production would expand and perhaps new export markets would be

found. l

6. In Diagram 2, which countries have the comparative advantage in cars? Xfhich country
has the comparative advantage in wheat?

lCountries B and C have the comparative advantaqe in cars. Country A has the

comparative advantaqe in wheat.l

7. In Diagram 2, why do you think countries B and C import and export cars to and from
each other? Give an example of this happening among real countries.

lCountries B and C make different kinds of cars, and there are customers in both

countries for both kinds of cars. For example, lapan exports Toyotas to the United

cars to try to protect its own domestic car indu

States. and the United States exports Cadil lacs to lapan.l
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Lesson 2

Diagram 1

Country A

SNarnes

Comparative Advantage and Trade

<- r r r r r r
Cars

Note: See the Glossary in the back of the Student DataBook if you need help with some
terms.

1.. In Diagram 1, which country has the comparative advantage in cars? \fhich country
has the comparative advantage in wheat?

2. \What advantages might Country A have so that it can export wheat to Country B?
Think of the examples of Australia and the United States as you answer this question.

3. Similarlg what might be the advantages of Country B?

4 .  I f  Coun t ryApu t  a ta r i f f o rquo taonca rs ,wha t i s l i ke l y tohappen to the f l owo f  ca rs
from Country B?

\flheat

5. 
'What 

is likely to happen if Country A subsidized wheat?
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Diagram 2

Country A

Cars
<- r r r r r r

a a .c .
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In Diagram 2, which countries
has the comparative advantage

,t,':/

have the comparative advantage in cars? \fhich country
in wheat?

GIGI

lnterdependence

Lesson 2

\7heat

Country C

7. In Diagram 2, why
each other? Give an

do you think countries B and C import
example of this happening among real

and export cars to and from
countries.
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Lesson 2

8. In the space below, draw a diagram showing trade in three products (of your choice)
between Australia, Japan, and the United States, each of which has a comparative
advantage in one of the three products.
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lnterdependence

Lesson 2

8. In the space below, draw a diagram showing trade in three products (of your choice)
between Australia, Japan, and the United States, each of which has a comparative
advantage in one of the three products.

United States

Airplanes

Australia
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Participants in the Falklands War
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Interdependence

Lesson 7
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2. In what way was your country or organization involved in the Falklands'War?

3. Why was your country or organization involved in the Falklands War?
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Argentina: Major participant in the war; invaded the Falklands and then was defeated in
the fighting. Motives: to fulf i l l  a historic claim and to direct attention away from internal
social unrest.

Britain: Major participant in the war; counter-invaded the Falklands to eject Argentinian
occupiers. Motives: to protect the Brit ish colony in the Falklands and to maintain
national pride.

United States: Sent its secretary of state to seek a diplomatic solution. (Later provided
some war materials for Britain.) Motives: to gain stabil ity in Latin America. Also wanted
to maintain substantial trade with Argentina while remaining a major ally of Britain.

Soviet Union: Provided diplomatic support for Argentina. Motives: as part of the Cold War,
wanted to make problems for the United States in Latin America and gain the support
of developing countries. Also wanted to assure Soviet-Argentine trade.

Organization of American States: Supported Argentina's historic claim, but not the use of
force. Motive: to maintain peace in Latin America.

European Community: Agreed to Britain's request for economic sanctions against
Argentina as a peaceful way of folcing Argentina out of the Falklands. Motive: to avoid
war.

France: Member of the European Community, previously supplied significant amounts of
war materials, especially missiles and aircraft, to Argentina. Motive: to provide testing of
its weapons.

Brazll and Mexico: Cautiously supported Argentina's claims but not the use of force.
Motives: to maintain peace in Latin America but not wil l ing to alienate Argentina as
an ally.

Belize: Supported Britain (it is a former Brit ish colony). Motive: to distance itself from
Cuatemala, which claimed that Belize should become part of Cuatemala.

Peru, Ecuador, Bolivia, Venezuela: South American countries with vested interests in Latin
American affairs, they supported Argentina. Motives: to eventually annex territory from
their neighbors. All were interested in world reaction to Argentina's invasion of the
Falklands as a test case.
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Effects of I nterdependence

Cultural and
Sporting Exchanges

Directions: Choose three items, one from each category,
affected you.

Environmental Influences

Environmental
Influences

Economic and
Polit ical Exchanges

and explain how each one has

Cultural and Sporting Exchanges

Economic and Political Exchanges
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The Doctor:

Better at medicine and better at
gardening.

The Gardener:

Good at gardening, but not as
good as the doctor.

Comparative advantage to the doctor:

Medical practice pays more than gardening, so the doctor practices medicine to
earn money to hire the gardener.
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o The International Red Cross sent relief to refugees of Sudan's civil war.

o European farmers demanded subsidies for their produce; some

Australian farmers went broke after losing their international markets.

o f, UN peacekeeping force is active in Bosnia-Herzegovina.

o The Moscow Ballet's visits to U.S. cities arc always a great success.

The Olympic Games enable athletes from all parts of the world to com-

pete against one another.

o French is spoken in many parts of the world, including France itself,

parts of North and \ilest Africa, the Caribbean, Quebec, and Tahiti.

o Acid rain falls over lakes in Canada, killing fish. The acid in the rain

comes from U.S. factories and is blown to Canada by the prevailing

winds.

. The Gulf Stream, an ocean current, crosses the Atlantic from the warm

waters of the Caribbean Sea and helps keep winters mild along the

northwest coast of Europe.
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Juneau, AI(

Birmingham, AL

Grove Hill, AL

Ventura, CA
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Oxford, NE

Franklin Lakes, NJ
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Salem, OH

Pawnee, OI(

Milwaukie, OR

Portland, OR

Armagh, PA

Mercersburg, PA

Spring Mills, PA

State College, PA

Swiftwater, PA

Easley, SC
Alamo, TN

Evansville, TN

Madison, TN

El Paso, TX

Gonzales, TX

Houston, TX

I(ingwood, TX

San Antonio' TX

Tyler, TX

Centerville, UT

Pleasant Grove, UT

Salt Lake CitY UT

Monroe, \(I

Racine, \7I

Cheyenne, \7Y
\Worland, WY
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Geographic Inquiry into Global Issues

Interdependence

W] hat arethe causes and effects
of global interdependence?

. How are the world's countries connected?

. How are you connected to what happens in different
countries?

. How is your life changed by these connections?

People in the world's nations are becoming more and more inter-
dependent. Advances in technology have allowed people to interact
more easily. The writer Marshall Mcluhan aptly captured this idea
when he said that we live in a "global village." Radio, television,
and satellites let us learn of world events in the same way as the
day's news was once discussed around campfires or in village
squares.

This module examines global interdependence by focusing
on Australia's connections with other parts of the world. For
Australians, as well as for all members of the global village, interde-
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0f

What is global
interdependence?

Objectives

In this lesson, you will

. Find examples of
interdependence from
personal experience.

. Extend the idea of
p er s onal interdependence
to glob al interdependence.

. Realize the meaning of
political interdependence.

How are you interdependent with others?
\7e11 over 5 billion people live on Earth. Although our ways of

living vary greatly, each of us in some way depends on other people.

\7e interact and cooperate with others in our daily routines. Some of

these interactions are illustrated in Figure 1 on page 5. For example,

when you buy things from stores, or when you travel on public

transportation to get to school, you are dependent on others.
But now consider the broader picture-the interacrions nof

shown directly in Figure 1. The merchants that you buy things from,

the drivers of school buses, and the teachers at your school also

depend on other people. Merchants need supplies; buses need fuel;

and teachers need materials for class. Many of these things come

Glossaryr S&fmv'ds

a l l iance

dependence

economic development

g lobal  interdependence

Pacific Rim

pol i t ical  i  nterdependence

superpower
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do in a shopping scenario: buying and selling, arranging payment'

bargaining, una .o*fl-'-i"g o'i"Ft gountries connect with each

other in other *";;;j;t"t ituat"rhev.mav agre: 
lo 

t:th""*e scien-

tific informarion, ,;;J;J each oth.r'from artacks, or even to share

some aspects of gout;t-ent' Perhaps the most familiar example of

interdependency "-o"g 
countries is the United Nations'

The United Nations (UN) organization

A view of Earth from sPace'

Looka tag lobe .Seen f romspace 'p lane tEa" r t | r appearsasas ing le
body. Physical *."s,;;[;1t 9"t 

i"roltd us of the wavs in which

;;i;;;"rut ,"vrtJ"'tt ti"t all parts of the world' These systems

include the water cycle, ocean curr€nts and tides' and mountain
.u" i ra*sanderosio,n.LookingattheworldinthiswayencouragesuS

;;,h*f of Eurth as made 
"p 

oi interdependent en'"irorrnents'

The nation, of ih. worli (there *"ti I92 as of 1993) relate to

each other in manv wavs-bv trading bv migratiol' and:11:l* tn'

.".ft*g. of news u"d ittfotmation' But can the nations organlze

themselves ro .*i*'irr*;;;;;h ;ach other? Recent history reflects

l i t t lepromi. . .s i " t t - l for ld 'WarI Iendedtn!945' therehavebeen
many small wars' -"ti "i 

tftem in Asia' Afric a' andLatin America'

The total duration oi tuth of these sma-ll wars equals more than

500 years of warfare since 1945!



'srelseslP JJlt? JsllJJ Pue 
'plE

Ieuolt€uJetur 
'plro-l\ ei{lJo silEd relnrllred uI serJoJ Surdaalecead

:rrrdr",;., p.r, ,titp1tq, lo1 dlaq 'alec qrPeq uI serue^pe ueeq e^Erl

a.raqt 'de,l slql uI '"r",taoo' suolleu Jeqrueu sll r{3II{'4 ' q8no;qt satc

-ur}e'prt leroeds;b ttq*tttt e Peqsllqetse seq suoll€N Pallun aq1.

're.^a plro.^. prli{l E PIo^€ ot padlaq sEI{ tI q8noqrle 'SV6I relJe

aruad eql Surdae>l uI poaJlns rou-PIP llf,unor aI{J'euIIIJ pue'ecuelg

.erssng ,ruop'8ur; pelrun 'salElS 
POlIufI er{l :SJequeru lueu€ul

-rad e'rr; s€q llruno3 drrinraS eq I 'llluno3 dlr'rnres suoIlEN pallufl

eqr to SOIIIAIIJE 
"qr 

qetto,ql re^\ dots ol sE'&\ suolleN Pallun 3I{I

'suolleN pe]lun

eql sp uMoul aq ol uorlezrue6lo leuollpulelul u€ qsrlqelsa {q

-araq op pue suolleN pallgn aLll ]o lalret{) }uasald eq} o} paarbe

eneq 'r!Jo] 
"np 

p.rn 
'pooO 

u! aq o],puno+ slannod llnl llaql pe

-llq!q"t ,nnq oq* 'o:st:uel1 ueS lo fi1: aq1 ul palqulesse senllpl

-uaiardar qbnorql'sluauuulanoS anllradseJ lno'{;6utprorry
'sl'rrlB asaql qsrlduor:e otr slloJ;e lno aulqulof o]

oantoseJ aneu 'saldoad 11e 1o ]uauafuenpe lellos pue,flulouola

5,'ri'i" ;"lto*oro'tq1 ,o1 xraurq:eru l'uorleuralul '(o;dua o1
Pue 

'1sala1ul uoul

-tlJo] eq} uI anps ,pasn aq }ou ||eqs e]lo} paulle l.Pq} 
,spot.|}aul }o

uorln]rlsur aql pue saldl:ulld ;o arueldalle aLl] {q 'alnsu.1 o1
Pue 

'{1tln:as

pue aread leuolleuJalul uleluleu o1 q16ual1s Jno allun oI

Pue 
'sloqqbtau Poo6 se leLlloue

auo qJrM a:ead ur .raqlabol enll pue e)ueJe1o1 a:r1:eld o1

spua esaq] lo+ Pue 
'uuoPaall lablel

ul a]ll +o spJepuels Jalleq pue ssal6old letros aloulold oI

Pue 
'Pauteluletu aq uef Mel leuoll

-eulelut lo safJnos JaLllo pup satlpal] uol; 6utst.te suorle6rlqo aql

ro; lradiar pue a:r1snl Ll)!qM repun suol]lpuor qsllqelsa or

pue '1;euus pue a6re; suoltreu lo pue uaLuoM

pue uaur ;o qq6rr lenba eql ul 'uoslad ueulnq aq] ]o quoM pue

Xlru6rp aqi ut 's1q6tl ueulnq lelueulepunl ul q]!Pl rurUJeal oI

pue 'putlueul o] MolJos plolun lqOnotq seq eullla,ll lno

ur afrMl LlrlqM 'len,r lo a6lno:s aq] uloll suotlelauaO 6utpaer:ns

anps ol pautruJelep suolleN pallun eql +o saldoad aq] aM

ralrpt{) suo!}pN petlun aq} }o alquleerd

re,Lr' dols ot raqtaSol p€ ppo^^' suoll€u eql l€ql reall

lr ssIel'u JalJel{f, eql 'oJSIlU€Jd ues uI eJuoJeJuof, E JOLE suoll€N

potlufl el{l}o tit'q3 aqr p-eu8rs suolleu 0S'SV6I aunf u1

acuapuadaPnxul
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What is the main message of the Preamble to the UN

Charter?

The Preamble refers to fundamental human rights' \7hat

are these?

0

1.

2.

3. An Austral ian, H'V'Evatt, said at a UN Assembly
" 

;;ri;; that 'ithe primary function of the UN is to

maintain p.u..,-bt'i'paradoxically there is no world

f.".. to maintain"' What did he mean?

- '._.rrrri.: l I

The Australia, New Zealand, and United States

(ANZUS) al l iance

Most countries of the world have made treaties with another

country or: with 
"".,tf-ttt 

gt.,t'f 9f 
countrier Tr:eaties are'formal ptllit-

ical agreements about common interests. These interesti  may include

defending the member countries or promoting economic develop-

*tT.."ure 
of i ts status as a world superpower, the United States has

treaty arrangements with many other countries' Can you name some

countries that the U'-tited States has made treaties with?

In lg52 , theUn i tedS ta tesen te re i l i n toana l l i ancew i thAus t ra l i a
and New Zealand(Figure 2 on page 9)' Australia and New Zealand

have long.uop.rn*.1i" i , t",  each'oihe, in t imes of war and peace'

They are ,-t.n, n.igibo" n"d.'hT.:.n British heritage' A military

force, formed ,. ,"*". *iih th. Allies in \World \ilar I, was called the

ANZACs-the Australian anrl New Zealand Army Corps' An

ANZAC Pu.t *n, ,ig;ta in 1944 promising a long-term bond

between the two ;;:";ri.r. But neither country was sr-rfficiently pow-

erful to defend .iih., democracy in the sourhwesr Pacific or itself

against powerful 
"gg""tt'' 

Wi-"" the ANZUS alliance was formed

rn 1.9 52,th. tlt,et il '"mber countries prom.ised 't9 
h.tlq each other if

any one was threatened' ANZUS was modified in 1986 when New

zealandwithdrew t..uor. the N.Z. government would not accept

U.S. nuclear warships in N'Z' ports'

ANZUSand theUNareexamp leso fma in l ypo l i t i ca l f o rmso f
interdependence ;;;;tt they involve alliances among countries'

The rea rea lsoeconomic ,cu l tu ra l , human i ta r i an ,ando the r fo rmso f
interdepend.r... ih'u"t *iff f,," .o'rsider"d later in this module.

0

0
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0

9 .

\(hat does Figur e 2 tellyou about the location of the

ANZUS countries in relation to each other?

What is the approximate distance between: (a) Sydney

uni t-o, Angelesi (b) Auckland and Los Angeles? (c)

Sydney and Auckland?

How does ANZUS illustrate global interdependence?

\why do counrries have to depend on each other? List as

many reasons as you can think of'

\X/ould it be better for countries to be more

interdependent with each other? Explain your answer'

Does the variety in human religion,- language' and history

make interdependence harder to achieve?
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@ Geograpbic lnquiry into Global Issues

although Britain is no longer the main customer. Australia relies

heavily on export earningi to pay for its imports. About 1'6 percent-

of Australia,s national income comes from e"ports- In contrast' in the

United States, exports make up only 4 percent of the national

income.
As can be seen in Table L below, primary products (those from

"gr;ti.rr. 
and mining) dominate Australia's exports. Natural

resources in Australin ,rpport extensive commercial agriculture. and

livestock raising, especially of sheep and cattle. Manutacturlng ln

Australia is e*periencing problems because of strong competition

from rapidly giowing iridustrial economies in Asia (such as South

I(orea, taiwan, Singapore, and China)'

Table 1 Australia's principal commodity exports and imports, 1989

(mi l l ions of  Austral ian $)

CommoditY Value

Exports

Wool

Coal

A luminum

Cold

Alumina

Wheat

lron ore

Beef

Petrol products

Sugar

lmports

Passenger motor vehicles

Computing equiPment

Aircraft

Paper and PaPer Products

Motor vehicle goods transPort

Plastics

lron and steel

Office machinery Parts

Crude oi l

Motor vehicle Parts

5,535
4,646

2,720
2,487
2,220

2,109

1 ,776
1 ,770

901
855

2,231

1,961

1 , 6 5 3

1 , 2 9 7

1,260

1 , 1 6 2

1,078

1 , 0 1 7

995

959

Source: Australian Bureau of Statistics 1991 '
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United States: Trade with Three Countries' 1989
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Australia: Trade with Three Countries' 1989
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t 2
d r 3

F igure4Compar isono fp r inc ipa l t rad ingpar tnerso f theUn i ted
States and Australia'

6r* rutoPa World Yearbook 1994'
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00

GlossarY Ulfords

absolute location

cartograPhY

friction of distance

gross national Product (GNP)

maP Proiection

relative location

0

What is Australia's Place
in the world?

Obiectives

In this lesson, You will

Describe Australia's
absolute and relative
location.

, Describe Australia's
economic Position in

the world'

. Analyze how Australia's

ohYsical and economtc
potiriont affect its. links

with other countrles'

tn what waYs do different mgps shsw

Australia's Piace in tlre wsrld?

When map maker s' or carto gr aph"T lt?^'t'?-tin;l:t*:ff il'
Earth on ft" i  pnper' they have problems because '

globe "" 
J;i;i;' ir.'oi' *h;';;;g'"ph"' have devised map pro-

iections. 'rojections are fram"*;;kt ;ip'utull.lt and meridians that



'PrlPJlSnV lseeqlnos ul sulelunol^ anlg aql

{&p 
a?uapuadapnul

t/v\al^ JO lulod UOtUTUOf, €

sarrr8 deru slqr IuFIl noL op 'alu-er'redxa lnod ruord 'PIro/!\ eqr Yo deur

€ sl 8I 
'tgr,i;.; 

9 arn8ig 'elduexa rog 'seculd luereJtlP eztseqdura

ot pue /v\aIA Jo siurod itttjgtp e'rt8 ol ePew aq osle uec sdeyq
'deur ragt;o asodrnd eql sllns

lseq leql uotpe[ord eql esooqr sreqdersouef, oS 'slq] oP uec aqo13

Jqt qug:dlarernrre sernlee; rnoJ IIB 1v\oqs uec deur leg a'lo oN

*lelerrirrJ Jqa ol eoeld uroq suotpa4p ̂\ogs srer{to lad ldlarernrre

sareld uae^ato9 sacupt'slp rnrb.*ot tdlorernrre sesseuPu,lp adoqs

eqt ̂roqs sreqlo tdleierncre. slueurluof, eqt lo soata aqt luaserder

eluos .suorpaftrd liara;yp dueur 3r€ ereql .sdeur uo eas uer nod



E
.2
+)

o
.N
tt,

o
E
o
.2

E
o

o
P
ts

L

.9

a;
L

qJ

+l
F

1

!a
o
L
5
ol
lt

I 
Geographic Inqwiry into Global Issues



t,)Li tr.t..l 
".'.l"ti\'{) 

t,{ tl ,, ptrtll Jtt l :trl

i:)itrIr,l :1, llllLIll.),[ ri$lll\/ ]{) r{\")[r\ 111lIJ-il,

':l-op pue a)itq nte-!n 5tr-l Ut!r1 Llzt-udaaqs uellellsrlri

,.,."-lJ[]1.tll LtA\o111 ,. !)llrL Ll[ ,ll,l I tllrLl l

nt/'v\oLt$ s[ 'LllIr,1.Ii5lLl 
\,/ "l-1"1il ll 

-l)l"r()/$' ,)i l li]tLi

)JXr[) r: l;]ur;ls,l-tLc{ ()f riit:tl 11n1 9;.lltiir'11

. o u,, ",11:..... jr,:

i.-, " '' '
t' 'i, 

r*'?' 
t^

,i" --.*1":: 
':

4 /.1 'N[r'

tl;l
?,r
tlr
;",
{
{

"#ij;irgi!,taw;, iiflifi'i;;'J'fl,iit {f;l,.t8t.jA#iirw'.v r } 6,,,..,
e ,{q,m i:--rn{)1 plioA{ irilLll Lto rltcilsrlV

J [] {t [] {.1 [ o] l l_r Pll ['] [ J-r .lr1 lr6li l r-u s LLI t-] Jl sl"lt lc{o-,t cl se't tl E r-lfi

>1:ro-l r.rulc'tturt"{ -to Litllt.tJLtrV {-ll-{oN luq} 1t-lrt[] lro'd o61 "17

; tuarp?i t tt y1 prl r u Il "]r-i-] p r rtr 6 Lr rtl r"l' )
: sc:l ut 1 c'[ 3 J-[ rL["] Jr^J u{ tr tl-ro"iJ tr(.} [] 1-l JO tr J A [-] B Iil"{
;iclr-rfs.]p no.4 irlt-lo,tl' rlr,r.rq ''9 r"rllf;l'1 fiuls11 "L

(pIio,&\ Jt-[] ttr uor"lD:x)[ JAr"[oIJ-r

s,PllU-rJ:^{lrr/ JctrIJ)SJ[] rlo,4 plmo.tt ,ttarrl ',9 e"nrl]l'tr Htulsll '7

'ri Lr"loJ rIir:]
s"u r Itr.r]s nv

i3rI sJ]P]b^ "Q'11 snotlfil]Lro3 8"h Jr-i] op

PUE aLliUtl-tl[ ,[o :-Jt-llI tut{e x'{JJ,&\13{q{ iJ[tr

ePnlnnnr(![
ErIE.r]slxv

6t.

s-JOp Jpn1rf;uotr puru sLlnluux JO s3r'.Er[ ]uL[A\ uoa^A3Ji:[

.^:t t.t;t gt t.Ls rl t yt.t t 1 tLy



, .

*'29 - Geographic Inqwiry into Global Issues
! Y

0..)

P
Uo
o-
L

o

=

(-

.9
P

c,)

E
+J

-
=
;
E

(u
?

P
ts

I
q,
L
f
E'!

tl

&ft*. d'

ryw'
O  ! . . .. 6  "  . . . ,
o

0 &

_M
$s'o 
i$w

\ o_ o <
z --ss

N
o

e3 ,;
M,=Sru*./

" W \

a
a i 'r s
6

U

U

U

N

u

o

U

n

U
b

"erarG{ffiWifl
N  o :

.q

E

i*
@
"w"

hi

M-:

o -@
@ M

t r " '

1 . &bru
U

z z
9 0  s  ?

MM*:

*ffru
%m-
z \ y
fl

> -  \
I 'N  *

SYf l
z
d

=
, I/ i 4

I

3
n
@

3
3

=

=

E
I

=

l.N
I B
l @
I

I
l =
t 6

t t

W@:
ffiffi-ffi

*wour ' l  a lpc  leuo l lPura lu l

l

ffi



'puelsuaeno ur uorlelueld Je6ns

'0g6I aJuls qtnos eqr uI sre/\{ dueru ueeq oleq orel{J '8ur.,r,r1 
to sPr€P

-upts .^aol eler1 sarrtunof, qtnos oql .lserluoo dg 'sPrePuets 8ur.tr1 q8tq
dolue aldoad rlaql Jo tsoru pue 's0S6I or{t oruls IIos rIOI{t uo sre^\. ̂\eJ
perl o^eq 1{.8o1ouqcet urepou Jo osn I{f,nlu o>leru solr}unor {uo11

'(77 e?ed uo 1 e.rn8tC) PIsV Jo tsotu
pue'ecr.raruv urte-I'et1.ryy uI esoql oPnltul ,,'8utdo1eloP,, PallEJ osle
aJE rlf,rr{llt 'seu}unoJ qtnos ogl 'uorun leIAoS JeuJoJ el{r PUE 

'uedef
'eorreruy 

{r.log'edorng uI esoqt epnltul ,,'pedo1erraP,, Pellul osle eJE
qrlqlA 'seulunof, qiloN er{I 'solJlunof, s6PIJolv\ eql Jo sf,ItslJelJeJ€I{f,

tuereJJrp aqt or reler qruos pue quoN'sread lueJer uI Pesn dleptzlL
eruof,eq e1'eq sat,tLun@ qruos Puv sat4un@ q\JoN srurel agl

aseulunor ,,{lnosz
JO ,,rluoN,, puEleez /neN pue ellPJlsnv eJV

ID



(D Geographic lnqwiry into Global Issues

(\.
o

-

o)
6

|-
=
o
N

o

t'

'=,
L

P

=

(u
L

P

o

-
P
L

P

;
o

:>
o

-

E
o
3
o-
F

l\
e)
L
-
trl
U.

o
UJ-
E,
Fz
foo
-
l-
foo
oz
-
F
Eoz



\1
to) 

"l

'J3.1v\suB

r{rno5 .}0 qrroN prtevaz
Jnol. ul€ldxf esalJlunoJ
./\\AN PU? EII?JISNV OJV '6

esolrlunof, l{rnos

puB ulJoN Io sf,IlslJalf,eJeql eq] uea^uaq uorlf,u{tslP
'e 

8uiryru ioy 1ryd1oq are Z elqe; uI surunlo3 tpFIlN' '8

'€66[ nPalnB a)ualaJaU uol]elndod :DJnoS

'srellop

5'1 ur 'sabe.rane uoslocl lad se uanl6 aJP pue rc6L )o+ale sllnpo-rd leuolleu ssolD +
'JaqLunu aloqM lsareau aql o1 Jlo papunor

rad sqleap luPlur jo raqLunu aqtr se uant6 af-::1e-t liL"-1:Y Yelul0(
'srl]rlq 

1^l!.000' l,

09S,ZZ

09l'91

0 L9'€€

0Z6,9Z

O9Z,TZ

ovl
028

019

olE

OZZ

OVL,ZL

o6s'91

6

L

v

EV

66
89

€9
qtl

8

L

9'SSZ

0'89

o'l
8'VZL

L'82

9'V9

6'E

9't8L

s'8ll'L

6'TLL

v't
8'lL

SI

06

09
ll

tt

tv
€L

L€

9Z

VL

v8
98

salPls palrurl

uop6ur) pallun

puellazllMS

uedeI

epeueJ

solrluno) tluoN

saurddtltq.l

eautnD nnaP ended

elsauopul

eulq)

qsaPel6ueg

sauluno) qlnos

pueleaz MaN

ellerlsnv

1 lrnpord * aleJ

Ipuollpu {11;eyotu
ssoJD luelul

(a6elua:.rad) (suo111;tu)
uollelndod uo;1e1ndo4

ueqJn

fuluno)

E66 L'sotJlunof pa])alas

atuapuadapnlul
EZ

JO' Suoslleduuor uollelndod



ffi Geographic Inqwiry into Global Issues

whathasGausedAustralia'sinterdependence?
Althoughi t is locatedintheSouthernHemisphere,Austral iahas

many charlcteristics of North countries. Its seeming isolation from

;h;;.";i"ped and industrialized North countries has been bridged,

as modern transportation and communications have reduc ed the fric-

tion of distance.fttt""gft its large overseas trade and its treaties with

other countries, Austraiia has a gt"ut deal of interdependence with

the rest of the world. The following points help explain why.

o Australian history: European settlement began in L788 when

the British established a colony. There is a legacy of the English

language, a government modeied on the British system' and a

l"ri. pioportion of the popul.atjo.n descended from British

migrants. Formerly, ,rui. and defense associations were with

Britain.

The Australian economy: Australia's economic development is

*""gly t.f"ted to it, e"port' of agricultural and mineral prod-

ucts. There are strong ttudittg ties with many parts of the

*.ria, particularly oih.t corintries of the Pacific Rim, such as

Japan and the United States.

Awstralia's migration program since World 
'War 

II: There has^U.." 

" 
,,rrt"in".d drive foiimmigrants since L945. At first,

most came from Britain and other countries of Europe; more

;;;;",1t, there have been arrivals from Asian countries. (This

subieciwiil be discussed in greater depth in Lesson 6')

Ad.uances in the tecbnology of transport and commwnications:

A century ago, it used to iukt ptopll, goods, 
"".9 l:*t, 

a long

time to travel round the world. Geographers call this the fric-

tion of distance. Cargo ships have made it possible for.

Australia to export h",rg. qnu^tities of agricultural products

(;;h as wheati und of"-inerals. Satellite communications keep

Australians instantly aware of events round the world. Is the

world shrinking?
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00

GlossarY Words
al l ies

Cold War

multi national corPoration

Protectionism 0 e

What makes Australia and the

U"it.O States allies?
Becomingana l lymeansbecomingaf r iend.Count r iesaswel las

peoplet"" ;" t ; l i l ; ]e i r l t tusual lyhavecommoninterests 'The
United stntt' and Australi" ;t;;;?it- u[itt during World \Var II

Should the United States and

Australia continue to be allies?

Obiectives

In this lesson, You will

. Identify and exPlain r
political, economlc' ano

cultural links between
lotit"li" and the United

States.

. Decide whether these links

"r. 
b..o*ing more or less

imPortant'
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The changing commonwealth CI)

New Zealand's changing relationship to Creat
Table 3 Australia's and

Britain

DeveloPment
in Britain

Australia's and New Zealand's

relation to Britain
Period

Mid-19th century-
mid-20th centurY

Early 2Oth centurY

1  9 3 1

1970-Present

Britain at the Peak of

its power and greatest

extent of its emPtre'
Worldwide network of

telegraPhs, steam-
ships, and railwaYs
linked Britain and its

colonies'

Settler colonies (e'g',

Australia, New
Zealand, Canada)
became indePendent
and were called
dominions.

Statute of
Westminster ended

British Parliament's
control over manY of

the dominions' affairs'

The number of coun-

tr ies in the common-
wealth grew quicklY

after 1947.

Britain graduallY
"turns to EuroPe"
(oins NATO for
defense and slgns
trade agreements with

the EuroPean
CommunitY).
Members of the
commonwealth
arrange their oqn
defense and trade'

Australia and New Zealand held

status of colonies and Protec-
torates. TheY sent resources to

eiituin and helPed to defend

and strengthen Britain'

Dominions recognized the

British monarch and ioined
Britain in colonial activity (e'g''

in Pacif ic is lands and in seeking

control of Antarctica)' Former

iolonies helPed defend Britain'

Vtu.n.o made trade with each

other easier.

Members of the common-

wealth considered equals and

had free association with

Britain. Former colonies adoPt-

ed various forms of govern-

ment.

Pacific members of the com-

monweaftn look to the United

States for defense agreements'

lapan and other countries of

niia and the Pacific become

more imPortant trading Part-
ners. Commonwealth members

share historical ties, the English

language, and a bel ief  in

freedom'

Gr;conol ly and cox 1991



6uo1 os '{e1s o1 alaq [sr ]ll pue srea'{ 99 la^o Jo} aruapuadapla}ul

]noqe 6ur11e1 uaaq a^pLl eM ' ' ' ''"111i lernleu 1tlil1, 
[erlerlsny]

;;""-;t;ikqierboab lo 
'sl)el 

aq] pue '{rolsrq ;o sabueqr aq1

's,l\ollo' qraads aqr

IuoJJlJ€JtxepellPauV.asJnof,SaIPn]Srt8alerls€}€saf,Jo'PauJ€eq}

Jo srallJto Sur4uer-q8lq ol aPeru se,r. qraads eql 'srlEJV u8ra;og;o

lueuruedac u€rlBrlsnv eql Jo requlatu rolues 2 
fg net eunf ut ePelu

qoaeds e ur luaPl^t'"^'5gNV lnoq€ lutodrtretl UEII€rtsnV uV

'("t1;;*v""iltttarrl adu3 lse'lN grroN pue '(etlensny

r{rnos) le8u'n-lrn51' (drolrual uraquog) de5 aut4 lE ell€rlsnv

ur ses€q suon€f,runruruof, suretuieru satBlS Pelrun eql 'suoll

-€rlunulurof, ellllel€s Pu€ olP€r 1o 4to^tttt F-q:q.^: n eqr 1o r'red

eqolPalIAuIse^\€IIEJlsny"'o't"'o1-ctStletrssllloasn€Jeg'EISVPU€
ado.rnE.r, .rorr.r"dxa tsrunuuoc dofs ol seIII€ 1o Suura PUnq ol se/\\

dcrlod uare.ro; ;';*i -y:-lor:"lyd4cors € ot pu€ spro/v\ Io relv\

E or pel .rq1 'n*o'.'o"'ipl€ Pu€ drerios ileI e sem 1€94 lnoq' sEePI

rueretllP dra,r. puq uSSn 1qi Pu:-sal€ls Perlun eq1. ']snrlslp to relv\

E se/v\ rE N PIo:) ;qtU;; ltieu' uI 'Iel{lo e.{i 
1t,::-lll:-tsluntuuor 

srl

pu' uSSn eqr Pue Jp" 'uo uo'1t{: rll€rf,oruaP l'1ureu s}I PUE sat€lS

perrun .q, .r"r^rJq padola't'et i:u 
inxg p1o3 aqr'sn961 eqt dfl

.tueruure1ots tsrunutuor E ̂q ptliotl*' se/\\ Eul 
-r? 

pu€Fl?Iu Pu€

,(aldurexa roy .ersauopq eur€f,eq m_r-p"t ls?g qJrno-aqr) ecuapuedeput

rror{1 uo/v\ PEI{ lEqr ssluolof,- t1Yt"J i"ttnlt ore/v\ eroql 'elduexa rog

's0S6I dlrea agr uI EISV ]o slr:liit'* ur Suruaddeq ere^\ sa8ueqr

r€erC '.rrrro ls€^ l€ql Jo ePIs reqlo eql uo {"1: selnu to sPu€s

-noql se/!\ qf,Ig,/\\'selelS PerIufI eql s€/Y\ II r€4 PJtoA Sutrnp f,IJIr€d

eqr ur rn" .r,r*-qa"qr xe;ure gtro^ t 11tq-_'"i"J:g ol pell dlesolc

ere^\ salrolslq rlet{I '€IsV Jo a8urr; 5q"to itttittto'8u11eads-qsq8uE

a.le deql'r,t,111"'! sFII :Z56I,u1-rarnod f,Iruouof,e ;o dreltltu qf,nlu

e^Eq rou p1p pu"1ti)'"eN Pu€-€llerlsnv 
'q:[ 

1^{dd'q 
servr selelS

perrun eqt Pu€ 
'shzr..rv 1o t'o't'*toJ eql pe8ernooue ellerlsnv

z96l u! snzNv lo uolleturol otll

@ 
acuapuadaptarul



32 Geographic Inquiry into Cllctbal Issttes

as thewor l d , squeezedbymode rncommun ica t i ons techno logy '
growth of popuiation, and the need to develop resources' contin-

ues tosh r i nk . . . .Wehaveh i s to r i ca l t i esw i t hwes te rnEu rope .ou r
outlook, our tradit ions, our people could not mal<e it  otherwise'

Wehavemore than tha t 'Wea reana l l yo f t heUn i t ed .S ta tes ' t ha t
nation of contrasts, young l ike Austral ia' yet so inventive/ so con-

sistent a .ontrinutoi to .-r i t ir"d human values around the world.

. .  .  I  stress that Austral ia is an al ly of the United States' not a

cl ient. ln stratel ic i"t tnt, in the Indian Ocean as well as in the

Pacif ic Ocean, Austral ia is important to the United States' Quite

apa r t f r omtheaccessweex tend toU .S .wa rsh ipsandmi l i t a r ya i r -
c ra f t ,wea rehos t t o j o i n t commun ica t i ons fac i | i t i e swh i cha re
*portunt defenses against nuclear war (Sadlier 1987 '  pages

436-437).

I

l'

5. Why did Australia, New Zealand' and the United States

decicle to form ANZUS?

6. Why did the Australian speaker suggest

continuing to shrink?

7. Doyou think the need for mil i tary bases wil l

-. _-t:-ttt;li,!-,

that the world is

continue?

\

rilq

U.S.-Austral ian trade relat ions

lnJanuary l '992, then-Pre.s identGeorgeBushvis i tedAustra l iac l t - t
fr i ,  *rry ,, ,  inpun fo, t 'nt l t  talks' The United States wanted ' |apan to

lower i ts barriers to U.S. imports. At the same time, Austr:al ia l ' rad

been losing SOme i,-'t.l.nntio,"'al markets for farm products, such as

wheat and beef, because the U'S' government was subsidizing U'S'

fa rn re rs .Thee f fec to f thesubs i c l ywas tha t i tmadeU.S .p roduc ts
cheaper than AustrJ;;; ;4ucts' The U'S' sr-rbsidy' then' was one of

the causes or pnu.rif in ih. farming areas of Australia. Farrners itr

Australia t nu. pro,Jstecl u.S. policy for several years. The following

letter to the editor nf o'-t Australian newspapel: illustrates this:

The fu tu reo f t hewhea t i ndus t r y i nAus t ra | i a i s i ndange r .The
e f f ec t so f t heAmer i cans ,whea twa rb roads ide toAus t ra l i ahave
been very serious' Wheat has provided much of the impetus for

,1
t\

li
tl

T
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Clearly, the violence of the 1,0OO-strong demonstration out-

side the World Congi"ri ientre in Melbournl had not been antic-

ipated by the Vi.toiian-pof ite, wf'o,last night described it as the

most violent in memory ieoswell and Cant 1992' page 1)'

Cultural links between the United States
and Australia

Muchmodernbusinessisdominatedbymultinationalcorpora-
tions such 

", 
Co."]Cot",-Ctnttal Motors' Exxon',IBM' Caltex'

Upjohn, and others. iit?tt 
"tt 

very big fiims that haveJactories and

offices in many .o""ititt' \When thty 6ptrr or close factories they

affectthe level 
"f 

;;1";-.rr, and even the prosperity. of whole

countries. Many U.S. firms have operations in Australia' They

include Ford, C"lt;;; 
""JigM, 

u"d thtit plo{ltt: are widelv adver-

tised and p,r..hrrJ'it l"ttt"lia' Aspectt bf u's' life are thus

"imported" to Australia'
ThereareotherwaysinwhichtheAustral ianwayof l i fe isaf fect-

.auyu.s- inf luences.Hol lywoodf i lmsandtelevis ionprogramsare
shown in Australi;: th;;lt is that Australians hear and see a lot

about the United States, and some of this becomes part of the

i;;;"h" *"v oiiii.. I,.u.r, includes expressions used in conversa-

tions, such as "Huu. u nitt duy'" Some of the influences from the

United States 
"t. 

ifto"gftt to bt gogd because they stimulate new

ideas, and some 
"r.',rroo;ir, 

i. o_: bad because they displace local

;;l;;;;. Aortrulia,-,, often"eat at Kenrucky .Fried. Chicken'

McDonald,,, o, t".o Den [Bell]. Ba,sketball and baseball are gaining

popularity; -.r.nli"tt-t';()p t""tit heard on Australian radio has

beenrecordedbyAmericangroups;andsometimesfirmsadvertise
itt.it gooas as the "latest from America'"
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Figure 1O Many Australians are employed by U'S' firms'
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not  ear th-shat ter ing ' ' '  change'  but  s low' ' '  movements broken

only rarely by sudien fractures anJ sharp folds (Heathcote \975'

Page 8).

A distinctive feature of the Plant and animal life "at least to the

Europeans *h" fil;;;p;'it"tta it' was its uniqueness in comparison

with anything.t,. thty hud 
"tn" 

" A 
"to"d 

impressive feature is

the numbe, of ptrrri uirJ ,nirnul ,p..i.t *fti.tt caritolerate extremely

dry condition, ro, io;#t,o*; fHtuthto te r97 5' page 33)' The

;;tem s rn 1770 were quite varied'

From the"coastal reefs' marshes' and ra'in forests'where life in

all forms *u, p'oiiiit and ever T{; ' ' ' tiltt ecosystemsl ranged

to the alpine ;;;;; *ht'" life-cycles were generally dormant

in the freezing a.d;;;ei and snowfalls of winter, to the bare

stony p|ains 
"i 

i;; |rid interio,, *r..i. excessive heat and insuffi-

cient moistrr. rirituJ many life-forms to nocturnal or highly irreg-

ular periods ot altivity (Heathcote 1975' page 33)'

Within this range of ecosystems' the try,t:.of natural vegetation

were closely relatei to the amounts'oir"i"r"[ received' In areas with

moderate rainfall, there were sclerophyll forests-drought-resistant

trees with ,."1y l;;;t'-t" ""'i"tid 
a"u'of southern Australia were

shrublandr, *r""iJif"'*"' *t'" l*t'utd bushier with multiple

trunks. tt',. ,tu'o"";ji;;; "trthern 
half of Australia was mainly

covered uy grurriu'rial. iiirirg in these areas of different vegetation

werenumefousu, ' i *ut ,uniquetoAustral ia.Amongtheseweremar-
supials (such 

", 
t""*;;"t' i""il4itt' *o*Uats' and koalas) and

many insects 
""ltt:ft:i;t";lv 

E;t"pe-an explorers' it seemed that

the woodlura, Jra^rhrublands extended endlessly in waves of green-

ish graY.

The kangaroo is closelY

identif ied with Australia'
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0l (

Australian aborigine
chi ldren.

L.
a

S7hat does the termlandscdpe rne^n?

How do Australia's major landforms differ from those

the United States?

3. What was Australia's natural

was the Pattern of vegetation
veqetation rnt770? How

reLted to Precipitation?

4. What was the impact of aboriginal people of Australia on

the landscaPe?

$Mr$eantt Hs ttftne ffi)erttrru.riu 
r.,;ti [1alnu.tq! [uis(] iiLlir /A'u.r;r'[iii]liritr tjiiir

'i,t rdm e H mft c ff wury e m te ir e t' Ii\il (( e riil "t" uJil Ll')y 1i

Capta inJamesCook,sexplorat ionsof theSouthelnPaci f icocean
led to the f i r s tEu ropeanSe t t l emen t inAus t ra l i a i r r lTBB. I thas
recent lyu. . ' " , . i *a ted(CSIRo-tggt_tg9 'Z) thatabouthal fo f the
fo res ts inAus t ra l i ahavebeenc lea redo rchangedagrea tdea ls ince
theH,u rope* 'u " i u td ' I f pas t t rendswere tocon t i nue ' the rew i l l be
no forests left by the year 22Oi.uy ,omparing Figure 11 on page 39

toF igu re12onpage4 l , yo . ' . n , ' , . . t h " t t hea r r i va lo fpeop le f rom
therestof thewor ldproduceddramat icchangesintheVegetat ion
geograPhY of Australia'
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1;: , ' .

, t
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what are some environmental problems in

Australia caui.O Uy changes in iand use in the

last 2OO Years?
Ear lyBr i t ishset t lers foundthesoi ls ,c l imate,andvegetat ion in

the Austrafi;;"il;i;r *ry diii.rent fiom those thev knew in their

homeland. Many Australian r.irr *.r. thin and.easily eroded after,

the protecting piant cover *"r-r-.-oued. Australia had prolonged dry

spe[s, dr.#f,r:;;;[; flil; oi a kind unknown in Britain. rhe

settrers ",,.il;;il;;;;;;;pinr,r 
rnu'y British traditions to the new

colony. Th;;";;"aJ u"irai"g ,ifrjr, forms of sovernment, meth-

ods of farming, and social .";;;;. Not all were"well adapted to the

Australian landscape. Eu.mirrg;ethods in particular have left a leg-

acy of .,,ui'o"-t"ial proble"it th"t Australians now have to cope

with.
Farmersinthenineteenthandtwentiethcenturiescleared

Austra l ia ,sor ig ina lvegetat ionsothatcropscouldbegrownandani -
mals could i"'grurra.iur,,rr. plants introduced to the country

replaced the native grasses i" ma^y areas' S.tT: plants that were'

introduced (in some cases accidenially), including blackberry and

thistle, became weed Problems'
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Introduced species have brought many unexpected environmental
problems. The geographer Andrew Goudie described problems asso-
ciated with two animals introduced to Australia.

Problems of introduced animals

Some animals arrive accidental ly with other beasts that are
imported deliberately. In northern Austral ia, for instance, water
buffalo were introduced and brought their own bloodsucking f ly,
a species which bred in catt le dung and transmitted an organism
sometimes fatal to catt le. Austral ia's native dung beetles, accus-
tomed only to the small sheep-l ike pellets of the grazing marsupi-
als, could not tackle the large dung pats of the buffalo. Thus
untouched pats abounded and the f l ies were able to breed undis-
turbed. Eventually, Afr ican dung beetles were introduced to com-
pete with the f l ies. .  .  .

One of the most remarkable examples of the consequences of
creating new environments is provided by the European rabbit.
.  .  .  In England], agricultural improvements, especial ly to grass-
land, together with the increasing decline of predators such as
hawks and foxes, . .  .  enabled the rabbit to become one of the
most numerous mammals in the Brit ish countryside. . .  .  [Rabbits]
grazed the land so close that in areas of l ight soi ls . .  .  wind ero-
sion became a severe problem. The rabbit f lourished in Austral ia,
especial ly after the introduction of the merino sheep, which creat-
ed favorable pasture-lands. Erosion in susceptible lands was
severe. Both in England and Austral ia an effective strategy devel-
oped to control the rabbit was the introduction of a South
American virus, Myxomo (Coudie 1994, pages 91-93,120-121).

\(lhy did European farming methods introduced to
Australia lead to environmental problems?

\Uhat problems can you think of with the solutions
developed to deal with introduced bloodsucking flies and
rabbi ts in Austral ia?

0(

10.

1J,

1,2. Do you think that, civer.ail,the.effects.of ipterdependence
have.been positive or negative in Australia? Explain your

, - .pos1r lpv . lL . .  . . ; . . . .
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Immigration has added to Australia's population in most yeafs

since 1781, the year when Europeans first settled the continent' After
'World 

\(ar II, the Australian government strongly encouraged immi-

gfation. This program continues today in modified form' The reasons

ior this immigration program included the need for more workers

and resource development, and a humanitarian concern for

Europeans displaced from their homes by the war'
-il/hen Ausiralia began to encourage immigrants after \World

War II, most came from Britain and Ireland. They were English-

speaking and there were plenty of jobs available. Many made good

lives foithemselves in Australia, and they contributed to its econom-

ic growth. There was one problem-many chose not to become citi-

zeis even though they had the benefits of living in Australia.

Australia sought io develop its resources on a large scale during

the 1950s and 1960s. More labor was needed. Southern Europeans

(e.g., Italians and Greeks) and persons displaced from.eastern Europe

iffJ.i"g communism) went to Australia. Many worked on big devel-

op*.rr", projects, building dams and power statio.ns. But many of

these new immigrant, *"r. less educated than other Australians, and

they did not speak English.
Table 4 bJow shows how the origin of Australia's population has

changed since \7orld War II.

0l

Tabfe 4 Birthplaces of Australia's population, 1947-1989

Birthplace
Percentage of total PoPulation

1947 "t96"t ',t976 1989

Australia

New Zealand

Total Europe

Britain

Italy

Greece

Asia

North America

90.2  83 .1  79 .9  77  .6

0 . 6  0 . 4  0 . 7  1 . 6

8 .6  15 .2  16 .3  14 .1

7 .1  7 .2  8 .3  7 .2

0 .4  2 .2  2 .1  1 '6

0 . 2  0 . 7  
' 1 . 1  0 . 8

0 . 3  0 . 8  1 . 8  4 . 3

0 .1  0 .2  0 .3  0 .2

Total population of Australia (millions)

7 . 6  1 0 . 5  1  3 . 5  1 6 . 8

Sources: Australian Bureau of Statistics 1951;1962; 1977-1978; 1990'
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must be of an inferior nature and character . .  .  we should not

encou rageo radm i tamongs tusanyc lass " . o fpe rsonswha teve r
whom we are not preparedlo advance to all our privileges as citi-

zens, and al l  our'social r ights, including the right of marriage

flayasuriYa and Sang 1990, Page 5)'

The White Australia policy was in force for the first half of the

century (although the aci itseif wasn't ended officially :untrl1973)'

After the \fhite Australia policS Australia introduced a nondiscrimi-

natory policy toward immigration. Since'world'war II, the immigra-

,io" poii.y of the Australian government has gone through several

changes.
Ai firrt, the policy was to assimilate new immigrants. This meant

that the ,,new Australiansr" as they were called, were encouraged to

become the same as "old'i Australians. This policy ran into difficulty,

because most new immigrants were unable to abandon their cultural

heritage.
Ttie policy was then changed to. "multiculturalism." This meant

that thelultures and traditions of the new immigrants were respect-

ed. There was less emphasis on making them into "new Australians'"

E,tt"i. groups of newlmmigrants tended to settle near each other in

the subirrbstf Australia's big cities. Many spoke languages other

than English; some spoke no English at all. The Australian govern-

ment ,.Jog.,ir.d thai the development of ethnic ghettos might be an

unwanted outcome of multiculturalism'
The present policy emphasizes "cosmopolitanism," in which new

immigrant, ur. .rr.o,, tug"dto become committed to Australia with-

orrt ,Jrro.rncing their own cultural background' The changes to

Australia,s poiulation as a result of its postwar immigration policies

are summarized in the following excerpt:

world war l l  and postwar developments dramatical ly changed

Austral ia. At the same time, economic considerations were inf luen-

t ial in Austral ia's embarking on a large-scale immigration program

and, as a result of this, Aistralia ceised to be primarily a British

settlement and a country with a distinct preference from British

sett lers. The Austral ian/Brit ish-born component of the population

was reduced from just over 97 percent in 1947 to 86 percent in

1986. Within barely three decades, new immigrants, mostly non-

British and almost wholly European, transformed Australia from a

parochial monocultural-society to a cosmopolitan, polyethnic,

multicultural society, characterized by a marked degree of diversi-

t yandp |u ra | i sm ina | | a reaso f soc ia | | i f e ( Jayasu r i yaandSang
1990, Page 5).

There has been much debate in Australia in recent years about

desirable levels of migration. Is a diverse population good for

Australia? Have gou.-rr*.nt policies brought too many immigrants?

Some people *uri, the inflow of immigrants to continue; others want
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Table 5

Geographic Inquiry into Global lssues

Settlers arriving in Australia ,1966-1967 and 1988-1989:

Top 10 source countries

Country of birth

'1966-'|-967

Number Percentage

54.4
9 .3
7.1

5.4
2.5
2.0

1 .7
1 .3

1 .2

1 .2

86.1

13.9

100 .0

Country of birth
1988-1989

Number Percentage

19.3
16.7

6.4
5.4

5 .1
5 .1

2.6
2 .1

2.1

2.0

66.8

33.2

100 .0

U.K. and lreland

Italy

Creece

Yugoslavia

CermanY

New Zealand

United States

Netherlands

Lebanon

lndia

Subtotal

All others

Total

75,510
12,890

9,830
7,550

3,410
2,750

2,340
1,870

1,720
1 ,650

119,520

19,160

138,680

U.K. and lreland

New Zealand

Phi l ippines

Malaysia

Vietnam

Hong Kong

China

lndia

South Africa

Sri Lanka

Subtotal

All others

Total

27,984
24,230

9,330
7,880
7,430

7,400

3,760
3 ,100

3,080
3,020

97,210

48,090

145,300

Source: JaYasuriYa and Sang 1990'
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the Vietnamese) are English-speaking and Christian. Many Asian
children have done well at school. Asian immigrants have much
lower crime rates than immigrants from Britain, Canada, and New
zealand. Finallr skilled Asian immigrants can ger work in white-
collar jobs. In this wag Asians have helped fill Australia's need for
skilled workers.

But in the early 1990s, Australia experienced an economic reces-
sion. The value of its imports became much higher than the value of
its exports. unemployment was at a high rate-just over 10 percent
of the workforce. some people complained that the Asian immigrants
were taking jobs from Australians, but others argued that the new
immigrants created jobs.

Below are stories about six Europeans and Asians who have
migrated to Australia since \forld xfar II (Lowenstein and Loh 1977;
Rubenstein 1992).Imagine you were in charge of Australia's immi-
gration policy. \fhich of the following people would you have
allowed into Australia, and which would you have excluded?

Stories about individual immigrants

LinZhu was an art student in southern China when much of
his family was killed during the Cultural Revolution, a time of
great political unrest in China during the late 1960s. He was
injured badly but managed to escape to Taiwan. He was
allowed to migrate to Australia for medical reasons and to be
with his elderly aunt, who had lived there for many years.
Because of his injuries, he has not been able to do full-time
work. He makes money by selling a few paintings, and he also
gets some assistance from the government.

Luigi Calabrese was born in southern Italy in the 1,920s and
served in the Italian army in North Africa during \forld
\War II. He became a prisoner of war and was held by
Australian captors. Luigi returned to his hometown in Italy
after the war and became a stonemason. But there was little
work and times were hard. Other people from his town had
migrated to Australia and reported good opportunities there.
He migrated alone, sending for his wife and family after find-
ing work in Australia on a hydroelectricity project.'S7hen he
retired, he returned to Italy.

Rose Ting lived in Hong Kong with her daughters and hus-
band, with whom she ran a trading business. Although they
were prospering, they feared the changes that might happen in
1997 when Hong Kong will revert from British to Chinese
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qbn;

Why did so many
countries become involved

in the Falklands War?

Glossary Words

European CommunitY (EC)

Organization of
American States (OAS)

What was the Falklands War of 1982?

The Falklands are an archipelago of small islands in the south

Atlantic o.."". They are close- to southern Argentina, but possession

of the ra[.tands h"r'b..r, disputed between Britain and Argentina for

over 150 Years.
The islands were discovered by the British rn 1592, but taken

over by ,tt.-sp""irh in L770. This is the basis of Argentina's claim
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Britain

The l ightning attack humil iated and outraged Britain, which

instantly b-roke rElations with Argentina. At an emergency session,

the United Nations Security Council  voted 10 to 1 in favor of a

Brit ish draft resolution demanding Argentine withdrawal from the

Falklands. lrate [Parl iament] members were virtual ly unani-

mous in directing the government of Prime Minister Margaret

Thatcher to recover the islands by force if diplomatic efforts

should tai l  (Time 1982a, Page 21).

United States

The white Boeing 7Q7 taxied to a stop at Buenos Aires'Ezeiza

Airport, and [U.5. Iecretary of state] Alexander Haig stepped

wearily out inio the glow of television lights. The secretary of

State was nearing the end of an arduous diplomatic shutt le that

had taken him some 30,000 miles and was in serious danger of

stal l ing. .  .  .  what was in play was nothing less than the threat of

war (Time 1982b, Page 18).
After weeks of in-tense negotiation, Haig had admitted failure

in the U.s. effort to bring about a diplomatic sett lement in the

Falklands crisis. He left no doubt that the blame lay with the

aggresso r ,A rgen t i na ,andannounced tha t theUn i tedS ta teswas
ti i f fy aband5ning its formal stance of neutral i ty in the dispute.

Effeciive immediately, the United States was joining 14 other

western nations in imposing some form of economic sanctions on

Argentina (Time 1982c, Page 12).

The former Soviet Union

In support ing Argentina, the Soviets seem simply to be

advancing'their interelts. The crisis offers an opportunity.to drive

a wedge-between Argentina and the United states, and that in

turn c--ould affect the course of events in Central America.

Moreover, support ing Argentina may help Moscow mend fences

with nations' in the-1f irO World, many of whom resented the

soviet invasion of Afghanistan. Most important of all, the soviets

need Argentina,s meit and grain exports to make up for a serious

food shorta ge (Time 1982b, page 21 ).
Two dals before Argentina invaded the Falkland lslands on

Apri l  2, the soviet Union launched Cosmos 1345 and Cosmos

1346, iwo satel l i tes programmed to monitor mil i tary activity in

the area. The Sovietr hud uppurently detected preparations for the

ittu.t through their regular intel l igence network. Since then, the

Soviets havJlaunchedit least six other reconnaissance satel l i tes

. . . over the South Atlantic (Time 1982e, page 21)'
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whee |edawayw i thou twa i t i ng tosee the resu | t s .onemiss i | ewen t
wide of the mark. The othei hit the Sheffield square amidships,

pun"trating all the way into the destroyer's highly electronic fire-

tontrol ro6m before iis 360-pound warhead exploded . . . (Time

1982d, page 16).

Brazil and Mexico

Themos tpower fu |La t i n [Amer i can ] coun t r i es i n thehemi -
sphere ,B raz i l andMex ico ,haveca re fu | | yma in - ta inedsuppor t fo r
iire principle of Argentine sovereignty over the Falklands but with-

oul ' .nooling the" invasion that-precipitated the south Atlantic

war (Time 1982f , Page 29).

Belize

Someo f thesma l | e rLa t i ncoun t r i eshavebeenpos i t i ve l y
re | i evedbyArgen t i na , sde fea t . oneexamp |e i sBe l i ze . ,wh i ch i s
.ft i t"J by neighboring Cuatemala' Protected by an 1'800-man

British gairisoni Belize#s saw the Falklands war as a dry run of

their ability to survive as an independent nation (Time 1982t, page

2e).

Peru, Ecuador, Bolivia, and Venezuela

l n f ac t , suppo r t f o rA rgen t i na , s i nvas iono f t heFa | k |andshas
come from oniy a handf"ul of Latin American countries' Chief

among themareP . ,u ,u t r ad i t i ona lA rgen t i nea | | yon theSou th
Amerilan continent; Ecuador, which smarts from the loss of more

than 70,000 square miles of territory t-o .Peru in .various 
wars;

gotiulu, which lost a Pacific coastline io Chile a century ago; and

abovea l l , democ ra t i cVenezue la ,wh i chc la imsabou tha l f o f
nuigl',Ooting Cuyana's territory (Time 1982f , page 30)'
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Tahle 6 Developments in communications technology

Date Communications technologY

0,,

30,000 years ago

4,000 years ago

1600 s .c .

About n.o. 150

1 041 -1 048

1440

1 700s and 1 800s

1839

1844

1 865

1867

1876

1896

1940

'195O-present

Early people use cave Paintings to

communicate.

Picture writing, e.g., Egyptian hieroglyphs, is

developed.

An alphabet is developed very slowly and

wri t ing becomes possible. Our alphabet is

about 3,500 years old. lt has been used to

make about 600,000 words in the English

language. Methods of carrying messages are

developed slowly, e.g., smoke signals, message

sticks, word of mouth, and relays of horsemen'

Print ing is invented in China.

Movable tYPe is invented in China.

The printing press is invented, allowing written

material to be mass Produced.

Mail is delivered bY railwaY'

PhotographY is invented.

Samuel Morse invents the electric telegraph

and a code. Messages can travel at  16,000

kilometers per second along a wire'

A submarine cable is set down, l inking

communicat ion between England and the

United States.

The typewriter is invented'

The telephone is invented.

The wireless teleqraph is invented'

Radar is develoPed.

Com puters for gatheri n g, stori n g, retrievi n g,

and transmitting information are invented'

FAX, electronic mail, satellite communications,

and fiber optics are developed. Some effects of

the new communications technology include

speeding the delivery of messages; the ability

to send messages anywhere; faster production

of messages and books; and the ability to send

metsagei in writing, by speaking, and by live

image.

Source: Cox and Bartlett 1988
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Qr

4. At what t i-e in history were most of these

communications and transportation jnventions made?

In your opinion, which ol these communications
t..'h.rologiies has had'the biggest effect on spreading ideas
throughout the world? WhY?
.What 

do you think was the most important development
in transport technology? \ilhY?

How have developments in communications and
transport technology increased global interdependence?

\7hich of these means of communication are most useful
to you? \fhy?

9. How has modern transport technology made your way of
life possible ?

(

Satel l i te  communicat ions antennas.
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Migration The movement of people,
either within a country or between
countries.

Multinational corporation A company
that does business in two or more
countries.

Organization of American States (OAS) A
political alliance of all the countries in

the \Testern Hemisphere for purposes

of mutual support and development
and the maintenance of peaceful rela-
tions.

Pacific Rim The enclosed islands of and
the land area surrounding the Pacific
Ocean; this term is commonlY used to
refer to the countries in this area.

Politicalinterdependence Governmental
relations of mutual dependence
among countries.

Protectionism A policy that restricts
imported goods and services so they

cannot compete with similar domesti-
cally produced goods and services.

Quota A limit imposed on the quantity

of something that is produced or
imported.

Relative location The position of a place
on Earth's surface based on reference
to its relationship to other known
places.

Sclerophylls A group of plants having
hard, leathery leaves that are able to
resist loss of water by transpiration.
Sclerophylls thrive in climates with
prolonged dry seasons.

Subsidy A payment, often made by gov-
ernments, to help a producer or
expofter.

Superpower A nation that is many times
more powerful, either economically
or militarily, than other nations' The
term is most often applied to the
United States, but during the Cold
War it was also applied to the Soviet
Union.

Tariff A charge put on imports to a coun-
try by its government. The usual rea-

son for tariffs is to help local produc-

ers of the same Product comPete
against the imports.

Technology The application of human
knowledge, especially scientific
knowledge, to solving practical
oroblems.



'duedruo3 Surqsrlqn4 u€llrur€IN :Irol ^\eN 'Kqilofioa9

up u&H o l u o l p np o,qq ;V, n d.a 
" 
t i ua 1 7i rrt1r3 a q L' 7 6 6I' \\I sarue ['uralsueqng

'nuaJng eJuereleg uouePdo4

:3q'uolSurq sel$'xaaqs PIPQ uotxnlndoT p1'r'o1y1 't66I'neexrg etuareJa{ uortelndo4

'9 tS-V d.renuef 'uor1a'4snY

pua4aaY aql'sr)qlorq {uEI rno el€rqlue or eurlJ '766I'd'f,?Irped 'sseuum5rw

'8uqsqqn4

asnoHpueldg:aurnoqlow'sxuot'1uaru1aqI'LL6l'8eroyl6qo1puu'[pua41'urelsue'$oJ
' 7 1-7 :prdy' (tt) g g' uga11n g s t1 v j/y tuu 

!2, - -- ̂-, -
.spueJt tuerJn, pue lsed :uo'er8turrur,r"rrt 'Oeet"!pV"O,'Eue5 pue'rrrs>1e1 'e'{trnsez(e[

' duedruo3 ull1t$l uorq8no g :uolsofl ' V 6 61 ?Puzl't't lV a sa akl uo tlo tu"toJul

.ueru'uol :uopuor .ptp.qsnv :sarlocspuoT s,pLtoa aql's L6r "I 'u 'alorql€eH

'ssord IItrN eql:VW'a8Puque3 -
'uoulpa rlly'ruau'tuo.l1/tug P'ruPN aql uo padwl uzwnH aql'V661 'a{eJPuV 'eIPnoC

.pt1 'suorlecr1qn4 edorng :uoPuoT 'II aurnlo1 'V661 '4ooqr€a.tr. PIro/Xt edorng

.OUISf, :ournoqla6'9 :61 ';eurun5'so:g 'slsoroJ rno uo lqBIIlodS '266I-166I

.OUISf, :eurnoqlelN '0I ttg'urunlny 'sorg 'pue1 aql

uo snood '9661 '(uorresrueErg qrreesa1 ptit"pttl Pue f,IJrluelrs qllee,rauotuuro)) OUISf,

'ssord BPuerecef :'p1[ 'eueqst;g 'g

.(qder8oeg uI sBapl .Sutpuots.tapuL to] Kqd-o,t\oa> '886I 'oe-I'Dalgug qlyn'pruurag'xo]

'orqsol{J ueur8uol :aurnoqla6 'a1doa4 puo pfio6

'uelulld :ouJnoqlolN 'Z

'Lg6I'Preutag 'xo3 pue (goa5 
"tgouo3 'ilesseJ

pltow Pu@as, aqL'1961'S 'dt 'llrqrrngS

1 :E ,fuenuef'['P1[

(aueqsrrg] 
I!pw-.ta!mo) aq7'suodxe I€rnr uo IEaP ou sdes '5'1 '2661 '$Ylleat'u1$org

'l tS-V ̂fuenuef 'uot1ol'$.nY

pua4aa[ aql.rlsr^+o puo s:Bur lsalo.rd luelol^ '26,il'ans 'lue3 pue 'uu'{rg '11ernsog

'ef,I^ras Sutqsqqn4

tuauuJa^oC uEIIEJtrsnV :EJJOquEO'sf,Ilsllel'S orqderSorueq u€IIBrlsnV

'eJI^raS Surqsrlqn4 luauuJe^oC u€II€JlsnV :€JJequeJ'Ptlo4snv

4ooq.roaL'v66rtr6;l:oeet 
tgrct-LL6l riget \set 

'srllsllels Io neerng UEII€rlsnV

' I I S-V Lrenue['uor1o't4snY

pua4aa[aqT.f,ctloduEIIEJ}SnV}oSseuJIE}aqlseste.rdluaPISaJd.z66I.Jel€d.PJO'IV
'Laupl.5 1o ,btsre.r,tug eql PuE sel€lN l{rnos '/$eN

+o uo'Erf,ossv l€uolrEsnPg ,,,"1',o11"rtti,11-1:7 tttqor'O '9) Sg tut1a1\ng stloJly

luattn).uol3urqser16 ruoJ' ̂\aI^ aqt :.{c'od u8reiol s,er1e:isnv '886I 'llrua11 't4surq1y

,(qde;8oag ouels PIrolN 
'a1d'oa1 puo snmosaY

:uopuoT 'awg Jo aBulg aql:Al awnloy-loy

acuapuadapnryl

socuoJaJou



58 Geographic lnqwiry into Global Issues

Sadlier, D.1'987'Aspects of Australia's place in and outlook on the world'

Foreign ,+ffi lrc a'd Trade: The Monthly Record' 58(8): a36-437 '

Australian Government Publishing Service'

The'Weekend' Australian' 1988' Letter to the editor' June 4-5: 20'

Time. 1982a. Gunboats in the South Atlantic' Apnl1'2 2L'

\982b.  Search for  a way out '  Apr i l  26:18-2I '

1982c.Now, alas, the guns of May' May 10: 11-18'

1982d.Two hollow victories at sea' May 17:15-17 '

1982e.  SkY sPies '  MaY 17:21 '

1982f.And now, to win the peace' June 28: 26-30'

|JSATod'ay.1992' tsush vows to keep ties to Pacific' lanuary Z:1'

.WorldmarkEncycloped' iaoftheNations.. lgBS.Volume4:Asiaandoceania,Tthedit ion.

New york: W.ria-"tf. Press' Ltd., ar:rd John \il/iley and Sons' Inc'

Awstralian
Canberra:

1



=
!)
tt
I

- q )
ZA
{ ;
mg
ir x'
g i
M E
! a
111 r'
z6
tr,P
m&z'=
f;fi

=

-c-tso
F
oo

sC
z
{
;E
m-a
o-rt
{

q-
m
€on

* l --E



sz
^ s

--
G

f
4

o
z
= t<o
O E F

6E
?E

{-.,F
=sE
5=F

N
CL
G

=

N

c

-c

o)

o

c)

@
o



E
O lv l

l v
I O
l r O

o i l $

N i l
l l  o
I tR
t l
tl

O I O

Js
E

z
f , E
< o
E F

t *
J U
< F

L

c)

0)
C

a

a

E
0)

<.
l"trr
(..J

f'\

(=-)

Lr".

'<(

L1_.

q,"'''

a o

JO

6H
*E
TH

o
g
J

E
F-o
D

I  E $ E E-

! o o o N

E

Y*' il,'-"*\.
. d \

U-l
(/)

O

t"-

4rugc)
1Z
SH
EZ
'-L [U
.l o.
tuJ
!o
.2 &,-o 

IIJ
E.F
F:Z
d -

:
.9

.g

E

!

o

(Y)

CL
G

=



$.s

H*
a* ]
t l

$ur
8c)=*Z
: U J
o O
EZ': IIJ
ao-
i IJJ
lo
:Eau l
gF -
n'z( r -

I

" " ,

)
o'

J n
Z

cc

F
J

z
LU

o
J

;o.,lfii." s s'

t ' , ^  3

- f f i

i , ,  :  . : l  . . i " , , r . . i :  
I  L  |  . .

diltlll,l'i,l l

S F
N R  s

9 F

")
4-

f-

o

4

h, qrt

D I

,,r.,- ' ' if '

a
T
3

TS

i

t""1'

- t r
A n *

BlgH 0R/v

w'.$:#Ae#

{ . 9

r-

n

\-"a*"
\-.o

I

i :  
J 6 '  : " i t : 1 ,  i

.i

t ! i
O I

s q

. ,4"* '
C ^

o t ,

tlz o'  b z .  * o .  
' o  

+
ry.zrs-o* '.- 

.
' * t o +  L

€ r
v

P

(
I

o a s r  ,  o"n.I  
u "  ' o o o o o o

y o o o
o O
E

t

. r
$
!

,i


	BGGS Overview.pdf
	GIGI Teacher's Guide.pdf
	Activities and Overheads.pdf
	Student DataBook.pdf
	first half.pdf
	second half.pdf

	maps.pdf

