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BGGS Overview

BGGS is the Britannica
Gl ob al G e o gr aphy Sy stem,
a modular electronic
learning system which
combines the latest peda-
gogical approach to geogra-

phy leaming with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:

o Geographic lnquiry into Global lssues
(GIGI) Student DataBooks

o Teacher's Guides with Overhead Trans-
parencies in a three-ring binder

o Laminated MiniAtlases to accompany
each module

o BGGS CD-ROM with User's Manual
. 3 BGGS Videodiscs with Barcode Guides
o 3 thematic posters

This section of your Teacher's Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography leaming for you and your
students!

I. GIGI
Geographic Inquiry into Global lssues (GIGI)
is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

Japan
Former Soviet Union
East Asia

Australia/New Zealand / P acific

North Africa/Southwest Asia

Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as "\l/hy are people in the world
hungry?" and "Is freedom of movement a basic
human right?" The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year's geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.



Each module comprises a Teacher's Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module's DataBook to be placed in the
student's binder.

GIGI print materials are organized in a unique
fashion. The Teacher's Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher's Guide page. The Teacher's Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module's Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher's Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
"Memo to the Teacher from the GIGI Staff" in
each Teacher's Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD.ROM
The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Brttannica Global Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica's innovative geography reference
program GeopediarM all on a single disk. Here
are some of the ways you and your class can use
this software:

o \Atrhen preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Deaelopment videodisc
called "Population/ Wealth Correlation. "
With this information, you can plan when
to reserve your department's videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in



Geopedia's World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia,

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes L5
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

. All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
learn where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

. If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs
More than ever before, today's students are
visual learners. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth's Enaironment nnd
Society; Economic Deaelopment; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use

the segments to enrich lessons, and students can

make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking "How do these images connect to you?"
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

You haue in yowr hands the GIGI Teacher's Guide. Teaching with
GIGI is a departwre from teaching with a conuentional textbook. By
taking the time to study this memo-about 30 minwtes-you will
gain a good understanding of the kind of teaching that's needed to be
successful with GIGI. 

.We 
hope you haue a rewarding and enioyable

experience!

Goals

The three major goals of Geographic Inquiry into Global Issues
(GIGI) are to help you teach your students the following:

1,. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

We believe you can accomplish these goals as well as others by teach-
ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

GIGI and the Britannica Global Geography System

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students "back home" to focus
on the issue as it may appear in the United States or Canada. 

'We 
do

this because although North America is not one of the 10 GIGI

IV



Human Rights v

regions, frequent comparisons to North America throughout each
module achieve additional instruction on this "home region."

Each GIGI module requires from two to three weeks of teaching
time (10 to 15 class periods of 50 minutes) and contains a Student
DataBook, Teacher's Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
GeopediarM, Britannica's multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1,,200
geography-related articles, statistical information on every country
from Britannica'World Data Annual, a chartmaker for creating
charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigations: Earth's Enuironment and Society,
Economic Deuelopment, and Global Political and Cultural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connnections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher's Guide.
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Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

South Asia Population and Resources

How does population growth
offect resou rce ovq ila bi I ity?

Bangladesh
(Haiti)

Religious Conflict*

Where do religious differences
contri bute to conflict?

Kashmi r
(Northern l reland)

Southeast Asia Sustalnable Agriculture

How can the world achieve
su stq i n a ble ag ricu ltu re?

Malaysia
(Cameroon, Western United

States)

Human Rights

How is freedom of movement o
basic human right?

Cambodia
(Cuba, United States)

fapan Global Economy*

How does trode shape the
globaleconomy?

Japan
(Colombia, United States)

Natural Hazards

Why do the effects of notural
hazards vory from ploce to
place?

Japan
(Bangladesh, United States)

Former Soviet
Union

Diversity and
Nationalism*

How do nations cope with
cultural diversity?

Commonwealth of
Independent States

(Brazil, U nited States)

Environmental Pollution

What are the effects of severe
e nviron me nta I pol lution?

Aral Sea
(Madagascar, United States)

East Asia Population Growth*

How is population growth
to be monoged?

China
(United States)

Political Change

How does politicol chonge affect
peoples and ploces?

Hong Kong
(South Korea, Taiwan,

Singapore, Canada)

* Under development

Matrix showing ClCl modules. Ceographic issues are in bold
and leading questions are in italics. Major case study
locations are followed by comparison examples in
parentheses.

Figure 1
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Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific GIobal Climate Change

What could happen if global
warming occurs?

Australia and New Zealand
(Developing Countries,

U.S. Culf  Coast)

Interdependence*

Whot ore the causes and effects
of g lobo I i nte rdepe n denceT

Australia
(Falkland ls lands, United States)

North Africa/
Southwest Asia Oil and Society*

How hove oil riches chanqed
nqtions?

Saudi Arabia
(Venezuela, Alaska)

Hunger

Why are people hungry?
Sudan
( lnd ia,  Canada)

Africa-south
of the Sahara Building New Nations*

How qre notion-stotes built?
Nigeria
(South Africa, Canada)

lnfant and Child Mortality

Why do so many children suffer
from poor heolth?

Central Africa
(United States)

Latin America Urban Growth

Whot ore the causes and
effects of rapid
urbanization and urbon
growth?

Mexico
(United States)

Development

How does development affect
peoples and places?

Amazonia
(Eastern Europe, U.S. Tennessee

Valley)

Europe Regional Integration*

What are the odvantages of
and barriers to regional
integration?

Eurooe
(United States, Mexico,

Canada)

Waste Management

Why is waste monogement both
a local and global concern?

Western Eurooe
flapan, United States)

* Under development

Figure 1 (continued)
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The Student DataBook contains the following features:
o Memo to the Student from the GIGI Staff
o An overview of the key questions and places explored in the

module
o Lesson objectives
o Data presented in a variety of forms, including text, maps,

graphs, tables, photographs, and cartoons
o Questions
. Glossary
o References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher's Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to carry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
"Memo to the Student from the GIGI Staff" and the two-page
overview, which gives the module's objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed at the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher's Guide contains the following sections:
o Preparing to Teach This Module, a synopsis of the module's

leading question, themes, and activities
o Module Objectives
o Number of Days Required to Teach the Module
o Suggestions for Teacher Reading
o Extension Activities and Resources

Most lessons include the following sections:
o Time Required
o Materials Needed
o Glossary \fords
o Getting Started (suggested anticipatory sets)
o Procedures (for group and individual work)
. Modifications for older or younger students (in a

different type face, printed in color)
o Questions and Answers (shown in tinted boxes)
o For Further Inquiry (suggestions for extensions andlor

assessments)
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o Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher's Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher's Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

Intended Grade Levels

Xfe believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules' use both over several
grade levels (7-12) and over varying lengths of time at a grade level.
The Teacher's Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students
may need more time and help to understand them. The Teacher's
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviouslg you will determine whether particular lessons suit your
students' abilities. When a range of required teaching time is given
for a module, for example, 10 to 12 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
real data. Students do this with GIGI. Because this approach may be
different from what students are familiar with, you may wish to pre-
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pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the "Memo to the
Student from the GIGI Staff" will help them understand the inquiry
approach. GIGI is based on Frances Slater's inquiry activity planning
model (L993). To reach GIGI's goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This "doing geography" approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations "is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedures" (Slater 1,993,
page 60).

In truly free inquirg students work independently but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquirg you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

Goals

I
I
V

lssues
I
I
V

Geographic Questions

I
I

Methods of Processing --.-.--> Data + Exercise of Skills

I
I
V

Outcomes

I
I

Assessment

GlGl's model for issues-based geographic inquiry (after
Slater 1993).

Figure 2
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

. raise new questions,
o question the quality of the data,
. seek more useful or current data,
o articulate relationships they perceive,
. explain their processes of investigation, and
. defend their positions, decisions, and solutions.

Why These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this wag
GIGI fosters what the National Geography Standards calls "the geo-
graphically informed person" needed by modern global citrzemy
(Geography Education Standards Project 1.994).

The major case studg chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

Role of Questions
Each GIGI module is divided into six to eight lessons, each titled

by a question; subquestions head individual sections of the lessons.

Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1,993). \When students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not
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always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach a balance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (L993). These are questions that encourage

. recall,

. classification and ordering,
o the use of data to draw conclusions,
o awareness of the limitations of data or of evaluation of

data, and
. awareness of the processes of reasoning used.

According to the National Geography Standards, the "geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations" (Geography Education Standards Project
L994).In order to foster such a view of the world, GIGI asks
geographic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI's approach. A good question to begin with is:
Where is this issue located? Then proceed to questions such as the
following:

. Why does it take place there?
o How and why does this issue affect the people in this place?
o In what other places do people confront this issue?
o How and why are these places related?
. \fhat alternatives do people have to improve their situation,

and which alternatives do you recommend?

Fundamental Themes of Geography

In recent years, many geography teachers have learned that the
five "fundamental themes" (Joint Committee on Geographic
Education 1,984) help them ask geographic questions. The theme of
Location asks where things are and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (1989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

Importance of Local Examples

GIGI is a world geographS but it shows that issues work at vai-
ous geographic scales-personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community.'We strongly recommend that you refer in
class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher's Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies.'We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarly you can connect GIGI issues to everyday life at a human
scale, especially at the students' own age levels, by using current
newspaper accounts or magazines that address the student's perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. "Gloom and
doom" needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal efficacy, an attitude that their actions can make a
difference in solving global problems. The maxim, "Think Globally,
Act Locally" speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling-that their
actions can make a difference-to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especiallg should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call "environmental determin-
ism." Most important, optimistic and constructive perspectives
accompany the development of empathg tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricitg and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating
Real data quickly become obsolete. GIGI addresses this fact by

discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). 
'Whenever 

possible, guide students
to update materials. Britannica's Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopredia Britannica's World Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students' com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

. Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

. Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

o Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

o Reflecting at all stages of the process of inquiry especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

o Knowledge and skills shown by work on Activities included
in this Teacher's Guide and on questions in the Student
DataBook.

o Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher's
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Potential Uses

In addition to the flexibility offered by the free-standing nature of
the modules, GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI's issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. 

'We 
have iden-

tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They are Earth's Enuironment and Society, Economic
Deuelopment, and Global Political and Cwhwral Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generalizations. These require
other GIGI skills including examining and making a variety of maps;
analy zing photo graphs ; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finally GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. \7e believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PnnpenrNc To TEACTT THrs MoDULE

Human Rights

How is freedom of movement a basic human right?

One of the fundamental themes of geography is Mouement This
module addresses a basic human right-freedom of movement.
Through studying this module, students will become aware of why
governments sometimes seek to control people's freedom of move-
ment. The lessons present personal histories of people who have been
directly-and adversely-affected by such control. It is hoped stu-
dents will empathize with the situations described and, in so doing,
appreciate the right to move freely (or not to move, as the case may
be). The United Nations has declared movement a universal human
right.

Prior to beginning these lessons, have students survey family
members to discover why their families migrated to the United States.
Students may recall that many people came to the United States
because their freedoms were denied elsewhere. In Lesson 1, students
analyze the UN's Universal Declaration of Hurnan Rights to see how
its definition of human rights relates to the theme of Mouement.
Lessons 2 through 4 comprise the primary case study, Cambodia.
These lessons contain excerpts from the autobiography of a survivor
of the Cambodian holocaust, Dr. Haing Ngor, through whose eyes
most of the Cambodian tale is told. 

'We 
recommend using a brief

episode of guerrilla theater to set the tone for this remarkable, and
extremely unsettling, story.

In Lesson 2, students will compare a variety of conflicting data
sources and learn the difficulty of knowing exactly what happened in
Cambodia during the 1,970s. Using historical data, students construct
a time line of key events and become familiar with the participants in
the Cambodian civil war. Lesson 3 describes how Cambodian city-
dwellers were forced to evacuate their homes and move to the coun-
tryside after the communist l(hmer Rouge won the civil war in 1.97 5.
Students assume the role of Khmer Rouge planners to decide where
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in cambodia the peopre oughr to be relocated in order to meer speci-fied goals. In Lesson 4, ,tudlnt, consider what it i, iil.. to be forcedto stay in a place against one's wiil. cambodians were enslaved inlabor camps, suffering through harsh *orki"g;;;;l;;.", and starva_tion- Perhaps 30 percenr of the population aiJa nyJg 79. Thisis themodule's most depressing lessori. For this ..nror1'rt . t.rrorrt u.,iuiryis lighter in tone. Studenis trace Haing Ngor,s -ou.-.r.'rs on a mapof Cambodia.
comparison, Lessons 5 and 6 explore what happened to twodifferent groups of immigrants to the united States th"t *"r. deniedtheir freedom of movement. First, students ,i.rrnl"i. congressionar

hearings concerning the disposition of ,,undesirabL,, 
,.f.rg..s fromcuba in the early r980s. Lesson 6 dears with the internmenr of

Japanese-Americans. during \forrd war II. In both cases, students arec.hallenged to consider under what circumstances the right to free-dom of movement has been denied in the united stnt.r. students are
3r-k.9 to develop an immigration policy ,.grrai;g ,t. CrU"r,
Marielitos and to determine whetirer the irit.r.rmint of Japanese-Americans was justified. As in the cambodian case,*ay, the abilityof students ro emparhize with the affected ;."pr;l; ..]rrr"r to thesuccess of the module.

The module ends on a hopeful note. positive recent developments
in cambodia and the remuneration of the i"r..".Jlufur,.r.-
American citizens are recounted to f9;t9r some optimism among thestudents. It is_ hoped that students will f..l opti-;;-;;. a reducion
of human rights violations in the future. In the final activity, the classdwelops its own nglicy declaration regarding the means by whichtuture violations of freedom of movem.nt .un be averted.

Using the BGGS CD-ROM can simplify lessonpiurr'irrg by mak_ing-it easy to access the resources the system provides for each lesson.It shows exactly which GeopediarM data 
"";i;;t;;; 

actiuitie, .a.,be.used in long-range and ,iort_t.r- assignments, aid which
videodisc clips will provide visual reinforJem.n, for.*h GIGI les-son. The cD-RoM.can also show you ways in which a lesson in onemodule relates to a lesson in another module. And if indicates whereto find every reference in GIGI, GeopediarM, the vi"i-err"s maps,and the videodiscs ro any key topic--fo. .""-ptf ;-rrrrr"_i,, 

o,"Bangladesh." The students wiliarso be able ,o ur. tt. gccs
cD-RoM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses areexplained fully in the tabbed BGGS section in the front of this
Teacher's Guide.

The following are general modifications recommended for
younger students:

' Plan for fifteen days because the activities will require more
teacher explanation and support.
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Provide directions for homework assignments and monitor
students' understanding and progress.
Prior to assigning written activities requiring students to draw
conclusions and summarize their findings, ask guiding ques-
tions and develop a sample outline on the chalkboard.

Module Objectives
. Analyze the geographic components found in the UN's

Universal Declaration of Human Rights.
o Understand how and why governments restrict people's free-

dom to move.
o Question the reliability of published data.
. Develop skills in map reading, map making, and map

interpretation.
o Identify differing perspectives on human rights violations.
o Formulate strategies for resolving the problem of human

rights violations.
o Foster a sense of hope for an improvement in the status of

human rights.

Number of Days Required to Teach Human Rights

Eleven to thirteen 50-minute class periods

Suggestions for Teacher Reading
Amnesty International. Contact this organization for up-to-date information about

human rights violations around the world. Address: 322 8th Avenue, New
York, NY 10001. Phone: 21,2-633-4200 (fax: 212-463-9193).

Boswell, Thomas, and Curtis, James. 1,983. The Cuban American Experience.
Totowa, NJ: Rowman and Allenheld. This book tells the story behind the
Mariel boatlift.

Daniels, Roger, Taylor, Sandra C., and Kitano, Harry H. L., editors. 1986.

lapanese-Americans: From Relocation to Redress. Salt Lake City:
University of Utah Press.

Dowty, Alan. 1,987. Closed Borders: Tbe Contemporary Assaub on Freedom of
Mouement. London: Yale University Press.

Hufker, Brian, and Cavender, Gray.1,990. From freedom flotilla to America's bur-
den: social construction of the Mariel immierants. The Sociolosical

Quarterly, 31. (2) z 321.-33 5 .

Kieran, Ben. 1,991,. The nature of genocide in Cambodia (Kampuchea). Social
Education, February. Includes lesson ideas for presenting the issue of
genocide.
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Ngor, Haing (with Roger 
'Warner). 

1987. A Cambodian Odyssey. New York:
Macmillan Publishing Company. Many excerpts from this book are
included in the Student DataBook.

Pico, Laurence. 1.989. Beyond the Horizon: Fiue Years with the Khmer Rowge.
New York: St. Martin's Press.

Schanberg, Sydney H. 1980. The Death and Life of Dith Pran.New York: Penguin
Books. This is the story from which the film Tbe Killing Fields was
adapted.

Takaki, Ronald. 1.987. Strangers from a Different Shore: A History of Asian
Americans. New York: Penguin Books. This book covers the internment of
Japanese-Americans during \X/orld'S7ar II.

Terrill, Ross. 1991. The plight of the boat people. National Geographic, February.

\7hite, Peter.1982. Kampuchea awakens from a nightmare. National Geographic,
May'

Zich, Arthur. 1986. Japanese-Americans: home at Iast. National Geographic,
Apr i l :  512-539.



What doesfreedom 
"f

moDement mean?

W Tirne Required
Two 5O-minute class periods

W Materials Needed
Copies of Activity 1 for all students
Copies of Activity 2 for each group of students
Colored pen or pencil (one for each group)
Mini-Atlas map 1

Gl atossary Words
human rights

Khmer

Khmer Rouge

Getting Started
Have students read the Memo to the Student
and the overview on pages 2-3 in the Student
DataBook prior to beginning the module. Also
make students aware that there is a Glossary
in the back of their Student DataBooks.

Ask students to list in what ways their move-
ments are restricted. Examples may help them
get  s ta r ted :  They  may have to  s tay  in  the
school building all day or stay at their home in
the evening; they may be forced to visit rela-
tivesl or they may be prevented from going out
of town.

Procedures

What are some human r ights recognized by
the nations of the world? (pages 48)

A. Have students read the introductory text and
the excerpt from the UN Universal Declaration
of Human Rights. Ask students to discuss
which of the excerpted Art ic les deal with
movement .  Note  tha t  the  language in  the
Articles is sexist in places (use of the words be
and his); be sure students understand that the
meaning applies to all people. [Articles 13 and
14 deal direct ly with movement,  but students
may also see relevance in Art ic le 4 (slaves are
not free to move) and Art ic le 19 ( ideas can
m o v e ) .  A n y  i n t e r p r e t a t i o n  i s  w e l c o m e .
Encourage discussion of why Art ic les indirect-
ly related to movement may lead to move-
ment .  For  example ,  i f  Ar t i c le  5  i s  v io la ted ,
then people are forced to move to avoid tor-
ture or cruelty.]

Prior to Beginning the
Module

Two or three days prior to beginning the mod-
ule, have students interview a family member
familiar with family history (Activity 1). Be
sure that students complete this survey sheet
anonymously. The completed surveys are used
in an activity later in Lesson 1. If some stu-
dents or parents are uncomfortable with shar-
ing this information, the activity will still work
as long as about one-third of your class is will-
ing to do this.

Hwman Rights
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C.

Questions and Answers for page 6

1. Why did Werner and Shreveye want to leave their countries (East Germany and Cambodia)?

o East Germans were not allowed to travel freely or to visit their families in the west.
Shreveye fled the persecution of her family by the Khmer Rouge.

2. How were their human rights violated, according to the Universal Declaration of Human
Rights?

. Article 3 guarantees the right to liberty and security; Article 13 guarantees freedom of
movement and the right to leave his or her country; Article 19 guarantees freedom to hold
and express opinions. Other arguments could reasonably be made to show how other
articles were violated in these cases.

3. Do you think people have a right to kill in order to protect their human rights? \7hy or why
not?

o Have students spend 15 minutes expressing their opinions in either a poem, drawing, or
short story. Or students could write an open letter to the UN, the governor of their state, a
world leader, or even a local city mayor. Post the letters, poems, and stories around the
classroom or start a bulletin board of snrdents' feelings about human rights.

Have students read the two cases of Werner
Weinhold and Shreveye Ing (pages 6-8). Ask
them to locate Germany and Cambodia on
Mini-Atlas map 1 (world political rrap) and
answer the three questions preceding the cases.

On the second day of the lesson, students will
work with the family survey data (Activity 1)
to create a world map that displays movement
of people (Activity 2). Collect Activity 1 from
those students who completed it.

Divide the class into small groups of three
or four students; each group should have
Mini-Atlas map 1 available. Also give each
group a copy of Activity 2 (blank world
map). Each group will map the same data.

Take the responses from the Activity 1 sur-
vey and scramble up the surveys to assure
students' anonymity. For each completed
survey, read the responses in the style of a
news broadcaster. For example, "Bulletin!
In 1880, a family was forced to move from
Hungary to New York to flee religious per-

a .

b.
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secution.,' As the groups hear these data,
their job is to perform tle following rasks:

Locate  the  or ig in  and des t ina t ion
country and connect these with a line. Ifpossible, l ines should point ro the f inal
dest inat ion within the-UniteJ States or
Canada. Use a black line if the move wasnot forced and a colored line if the move
was forced. (Note that one response might
involve ma
vietnam . ii,"J i{3i,! T [j; ji,, j.:#
United States.)

XTrite the reason for leaving the coun_
try of origin. Single_word cluJs are fine,
e.9., war, famine, financial, or persecution.
Or students may draw i.or,, ,u.h as a gun,
adollar bill, a loaf of bread, o, oth., Jy_j
bols.

c. The completed maps should reveal a fun_
damenta  I  t l
m ovement.,"' il:,': $: ifl : ";*l;,ff H.j*
where people moved, *fry ifr"y .hose toleave, and why they .hor. u particular des_
t inat ion. Welcome al l  anal ises 

"rrd 
pro_

mote discovery of geographic patterns.
D. Challenge students to bring in news articles

over the duration of the _"odul. .oncer.rirrg
the issue of human rights as ,.tat.d il'fr..do_
of movement. post the articles l" ti. 

"ppropri_

ate place on a wall map of the world to snowwhich regions have the highest ir.Ja*.. 
"fhuman "er'i''"i "fiffi : #t#::i ff :(perhaps 25to 30 articles) that the class shJuld ir, .1".f,over this period of time. If you *lJ rnor.than one secion of this .lurr, i;;;; u.'rrr, ,oinstitute a competition among the sections tosee wh ich  one can f ind  the"  rnor , -u r r i . t . r .

l':'1':-_l'l:'v,.vou might 'ff.' ,r''l .rrrl ,'prir.
ror achlevlng rts goal.

For Further Inq ulry
o Arrange a showin g o.f The Killing Fields,directed by Roland joffe, 1985. it ir"."..tt..,tt*i,- 

l"'.0, :",Sydl.f s.rr""#*,r^'Loou, Tb,u,lo,ro a1td. Li/-e of Dith pran, is about theplrght ot  rhe Cambodian people during thereign of the Khmer Rouge. ffr.'iif_ .rrries an"R" rating, but.you can avoid showing objec_
:t:Tbt 

scenes by.prescreening the uid.o or, 
"Il1,_I'-l may wish to ,hoda ,-rii p"u* orthis film_to generate inreresr i, ,fr.-Crrnt"al

case study that begins in Lesson 2.
. Have students clthe universai ;:n:ffi; :l liil':li,rfil

dealing with freedo- of -ou._..i^"ii *rir. 
"paragraph about why it is important to them.

lan
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FIow was the right to freedom of
movement violated in Cambodia?

W Tirne Required
Two or three 50-minute class periods

W Materials Needed
OPTIONAL: Copies of Activity 3 (about
10 copies of page 1 and one copy of pages

2 and 3)
Copies of Activity 4 for all students
Two different colored pencils for all students
Transparencies of Overheads 1 and 2

Gl atossary words
collectivization

coup

Khmer

Khmer Rouge

Year Zero

Preparation
Optional Actiuity'We have suggested a guerril-
la theater act iv i ty that some teachers have
found very effective to set the stage for this les-
son (see the second act iv i ty under Gett ing
Started on pages 6 and 7, and Act iv i ty 3).
Other teachers, particularly those in schools
with Cambodian students or schools sensitive
to issues of violence, found this activity to be
inappropriate for them. Please consider possi-
ble reactions of your students to the activity
before you choose to use it. Should you decide

to include the activit5 it requires preparation.
A shorter, alternative way to get students inter-
ested in the Cambodian case study is given
first under the Getting Started section; it does
not require this preparation.

On the day before this lesson, select one
student to play the role of a Khmer Rouge sol-
dier. The remainder of the class will play the
role of Phnom Penh city dwellers on the day
the Khmer Rouge won the Civil War-April
1.7, 1.97 5. The soldier will carry a supply of
"dead cards" to place around the necks of the
city dwellers who "die" during the simulation.
Photocopy  the  dead cards  f rom page L  o f
Act iv i ty 3, punch holes, and add str ing to
make necklace-style dead cards.

Prepare enough dead cards for about one-
third of your class. Each dead person repre-
sents 100,000 people, to give students an idea
of how many people died. The number of dead
cards mult ipl ied by 100,000 represents the
total estimated number of Cambodians killed.
From 1 to 2 million died-up to 30 percent of
Cambodia's population.

Give the Khmer Rouge soldier one copy of
his or her role card (page 3 of Act iv i ty 3).
Review the student's mission with the soldier,
adapting the role as necessary for your class-
room.

Getting Started
o Find a current news clipping that demonstrates

some violation of the freedom of movement.
Vrite the highlights of this story on the board
(or project an overhead transparency of the
article) so students can follow the story. Ask
the class how thev would feel if thev lived in
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the locale of this story. Inform them they will
be studying what happened in a similar situa_
tion in Cambodia as a case study of what hap_
pens when people are denied their freedom of
movement.

o A more dramatic way to get students motivat_
ed to learn about the tragedy of Cambodia
would be to use the following guerrilla thearer
activiry as described in the preparation section
for its initial planning steps.

Begin the class by informing the students
that it is rhe morning of ApillT, 1975, and
they are in phnom penh, ihe capital city of
Cambodia. A civ i l  war between communlst
troops and the r ight-wing government has
been raging for five years, buithe Communisrs
a r e  a b o u t  t o  w i n .  T h e  C o m m u n i s t  r e b e l s
(called the Khmer Rouge) have a reputation
for brutality.

Important: Tell students rhar their goal is
to do whatever is necessary to stay alive when
the Khmer Rouge enter phnom penh. Also say
that you will occasionally command everyone
to "freezer" meaning that they should stop,
look, and listen to you.

Have several  students read aloud ( loud
enough so rhe srudenr playing the soldier out_
side can hear) the shori.xtrait by Haing Ngor
de_scr ib ing  rhe  events  o f  epr i l  tZ l  OZS
("When the Khmer Rouge Entered ihno_
Penh" on page 10). XThen the reader gers ro
the  phrase "  .  .  .  and  the  doors  s lammed
open," the student playing the Khmer Rouge
soldier should come in and proceed with his or
her mission (as described in Activity 3). After
the soldier has corralled everybody into a cor_
ner (and "killed" those who refused to move),
s h o u t  " f r e e z e ! "  t o  p a u s e  t h e  s i m u l a t i o n .
Quest ion the ci ty dwel lers (both l iv ine and
dead)  about  what  they  th ink  i s  happe"n ing .
[Accept all speculation.] Before resumirrg tlie
simulat ion, remind the ci ty dwel lers l ihose
who haven't died) that thelr goal is ro stay
alive at all costs. Announce ,,resume,, to con_
tinue the simulation.

After the soldier has questioned all of the
students and either let them live or killed them,
again shout "freeze!,'to pause the simulation.
Everybody should stay in the corners to which
they have been assigned. Al low students ro

o

How was the right to f'reedom
of movement violated

in Cambodiap

, " J , . 1 "  ) r , , " ,  
- . , *  

! , F - . , ,  D 4 J ' " '  A , ,  ! .  o a  A f , ,  r , ,
' .  

. r  
r  d n d  r  d i ,  d o . r 0 1 l . . ,  \ , , a d " . h .  q a e  p - r . , , ,  B ! J  

" ( , j0 1 r - o d r d , d B d , , . , n { , r j J , - r  n "  t t r , f t . h  r o \ p . J .  |  ,  I
, , o p . r . d . r . ,  J " , , n r t - . , _ . ; . ! " " . " p i l . 1

qHft liiri:kTi*#r.'"r"H: I nI lxiffi '#
"."iilT,l"'i,ill,;1.1,1'" 

-"- "8q oi'' h,oLsh n' vnt rc mdd d

&60 
@4 srcr hdbrd h rho moil .srh ,h. Khmi! Rou& !d m* in

ffiH. t,1il.##Jt JryJ*,:,:f.i,Jlliil,r#ff r *r:
.".Y'l,f#"'illll';,. j,lll -', " R;,*.*, , ed r' il *q -tr. D

" t p h s  r o r ' r  b r  F r J , . \ 4  ' h \ , 1

"*#:j,#: Jil'""",jt ;l;ilj:t.":l'^:lii:,rffi ",".,,.

ffi 
:*r;'iJ: ; t"-;"[ ;: i]rii,ilHt li;i iil -x,'f

*,?J;S,""*"*"

Geographic Inquiry into Global Issues



speculate on the course of events. fWhat's hap-
pened: Many people have died, al l  have been
d isp laced,  and a  smal l  number  (on ly  one)  o f
the  mi l i ta ry  moved a  la rge  popu la t ion- in
real i ty the Khmer Rouge in Cambodia were 1
percent of the total  populat ion. Students may
note that those who survived were submissive
and wi l l ing to farm or work in factor ies. Some
p e o p l e  m a n a g e d  t o  s u r v i v e  b e c a u s e  t h e y
were able to deceive the Khmer Rouge into
bel ieving they were wi l l ing to farm or work in
factories.l

Procedures

What happened to Cambodia's population?
(page  11 )
A. Have students review Table 1, which gives

three different estimates of Cambodia's popu-
Iation changes from 1970 to 1980, the period

of the crisis discussed in this case study. Have
students plot two line graphs on Activity 4,
one each for the U.S. and UN estimates. Then,
have them use colored penci ls to shade the
area between these two lines to show the dis-
crepancy. (See Key for Actiuity 4.) At this point
students should answer Questions I and 2 on
the second page of the Activity.

Next have students plot a third line, show-
ing the four years of official estimates (1976,
1978-1 ,980) .  Then s tudents  shou ld  add a
fourth line, to show Meng-Try Ea's estimate of
Cambod ia 's  popu la t ion  t rend had no  war
occurred (column headed "Estimated popula-
tion in the absence of crises"). Make sure stu-
dents understand the term "in the absence of
crises," which refers to the hypothetical esti-
mated population had the genocide not taken
place. Finally, have students shade in the area
(using a second color) between the "absence of
crises" line and the UN estimate. (See Key for
Actiuity 4.) Have students answer the remain-
ing questions on the second page of Activity 4.
Additional discussion can follow; for example,
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ask "\fhere is the truth when each line is dif-
ferent?" and "Why would 'official' reports be
questionable? "

What happened in Cambodia during the
'l97os? (pages "l 2-", 5)
B. Have students start reading aloud the time line

of Cambodian history (Table 2 on page 12),
Read up to the first interruption, which fol-
Iows the "1.970" entries, and pause to discuss
the questions. Use Overhead 1 and show stu-
dents the areas under Khmer Rouge and Lon
Nol  cont ro l  as  o f  th is  t ime.  Ask  why the
I(hmer Rouge were not in control of the bor-
der area with South Vietnam. Next, have stu-
dents list the supporters of the I(hmer Rouge
and of Lon Nol as of December 1970 (see Key

for Ouerhead 1).  \Wri te these names on the
Overhead. ]  i  [  , :  l : i i l r l i l ' rr  i t , ,r l ! lc ,  ] l i i i  r- ' i l  i '  L:. i r , i l  i la! i
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D.

Have students continue to read aloud the next
three entr ies on Table 2 ( to the end of the
L973-1.974 entr ies on page 13).  Pause again
and use Overhead 2 to chart the changes since
L970. Note how the area under Khmer Rouge
control had expanded to include virtually the
entire country, except the region surrounding
Phnom Penh. Ask the class to describe how the
alliances changed (see Key for Ouerbead 2).
Encourage speculation on why these alliances
changed. Ask the class why the United States
withdrew its support from South Vietnam and
C a m b o d i a  b y  I 9 7 5 .  [ A l l i a n c e s  c h a n g e d
b e c a u s e  o f  t h e  K h m e r  R o u g e  r i v a l r y  w i t h
Sihanouk and with the North Vietnamese and
their  desire to control  their  own revolut ion.
China supported the Khmer Rouge because
C h i n e s e  w e r e  o p p o s e d  t o  a n y t h i n g
Vietnamese. The United States withdrew i ts
support from South Vietnam in part because
of political protests in the United States over
this unpopular war. l

Have students read the final entry on TabIe 2
(page 13)  and the  cont inued ex t rac t  f rom
Haing Ngor ("When the Khmer Rouge entered

Phnom Penh" on pages 14-15), to conclude
the story that began the lesson. This tells what
happened to Ngor after "the doors slammed
oDen."

For Further Inquiry
o Start a bulletin board of newspaper articles

that deal with violations of people's rights and
for signs of encouraging changes. One side of
the board could be ent i t led "Hopeless" and
have items dealing with the strongest viola-
tions of human rights. The other side could be
e n t i t l e d  " H o p e f u l "  a n d  i n c l u d e  s i g n s  o f
encouraging changes. The two sides of the bul-
letin board will help students decide whether
there  is  cause fo r  op t im ism about  human
rights condit ions during the t ime that they
have explored this issue.

o Ask students to keep their thoughts about the
readings and discussions on human rights in a
journal.
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Why were the Cambodians
forced to relocate?

@ Tirne Rcquircd
Two 5O-minute class periods

ffi Mzrtcrials Needcd
Copies of Activity 5 for each group of students
Transparency of Overhead 3
Mini-Atlas maps 2 and 3

G[ atossiuy W<r'cls
Angka

Angkor'Wat

holocaust

Kampuchea

Khmer

I(hmer Rouge

Procedures
A. Have students read the introductory text and

the long extract from Haing Ngor, "Forced
exodus from Phnom Penh" (pages 17-L9). As
students read, have them refer to Figure 1 on
page 20. Briefly discuss the question at the end
of the extract: "How would you feel if all of
this happened to you?" Students may be curi-
ous about why this forced movement occurred.

How did history help the Khmer Rouge?
(pages 21-22)
B .  H a v e  s t u d e n t s  e x a m i n e  t h e  t i m e  l i n e  o f

Cambodian history (Table 3 on pages 21-ZZ).

Questions 1-4 following Table 3 are designed
to  gu ide  c lass  d iscuss io t t .

lVhy were thc Carnbodians
forced to rclocate?

N.r !n.e Hitc/i Hol.raxr hrd th

rhe Khme, Rouq. [id dilghic,rd ri ()tued 2 m lon .f

. ; m b o d a l  p o p u L a f . n . r  7  n l L o n
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Questions and Answers for page 22

1. What was the most successful period in Cambodia's long history? What kind of economy has
Cambodia had through history?

. The most successful period was the 9th through the 12th centuries, when the great Khmer
Empire of Angkor flourished. It was an agrarian society with a strong religious foundation
and powerful rulers. By the late L2th century, the Empire began its decline.

2. How does Cambodia's history help explain the Khmer Rouge's actions in 197 5? How does
this history help explain the Cambodian people's response to these actions?

. This is an open questicln. In general, the l(hmer Rouge were attempting to reclaim
Cambodia's past glories by returning to the peasant agrarian society of the Angkor period.
Students should also note that the Buddhist tradition of humility may have led to a
somewhat resigned attitude toward I(hmer Rouge actions.
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3. If you were Khmer, what would be your feelings toward the Thais and Vietnamese? 
'!fhy?

r Accept reasonable speculation here. It is true, however, that there is great animosity from
the Khmers toward the Vietnamese (and to a lesser extent toward the Thais) because the
Cambodians perceive Vietnam as a historical aggressor against them. This includes the
colonial period, when Vietnamese held the most influential posts within the Cambodian
colonial government.

4. Vhy would the Khmer Rouge have considered people in the cities to be their enemies? Do
you think it would be an effective strategy to force one's enemies to evacuate their homes?
IThy or why not?

. Students can speculate about this, which is a lead to the next activity. They may recall
from Table 2, however, that the Khmer Rouge were predominantly rural themselves. Also,
many of the refugees in Phnom Penh had come there to escape from the communists. The
strategy of "divide and conquer" is well-knownl students will see this graphically in the
next activity.
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For older students, extend the discussion
of  Khmer Rouge ideology.  l f  they have
background knowledge of the contrasts
between Marx ism and capi ta l ism,  they
may be able to appreciate why the Khmer
Rouge determined that  a l l  c i ty  dwel lers
were enemies of the revolution. Lon Nol 's
co r rup t  gove rnmen t  was  seen  as  an
example of  capi ta l is t  decay.  The Khmer
Rouge touted an ext reme socia l is t  doc-
t r i ne ,  mode led  a f t e r  t he  Cu l t u ra l
Revo lu t i on  i n  Ch ina  du r ing  the  1960s .
Unlike the Chinese, however, the Khmer
Rouge  took  p r i de  i n  t ha t  t hey  moveo
straight to a peasant society, without any
intermediate steps. For further informa-
t ion,  see Michael  V ickery,  Kampuchea:
Politics, Economics, and Society (1 986) or
Peasants and Pol i t ics  in  Kampuchea,
1942-198l ,  ed i ted by Ben Kiernan and
Chanthou Boua (1 982).

Where did the Cambodian city dwellers go?
(pages 22-26)
C. Introduce this activity by explaining that as a

result  of  U.S. bombings, the Khmer Rouge
found it necessary to reestablish the country's
agricul tural  base. But evacuat ing ci t ies was
also strategic-the idea of "div ide and con-
quer." This activity uses the population distrib-
ution maps in Figures 2 and 3 to get across
this idea. Students should read the short text
on pages 22-23 prior to Figures 2 and 3.

Discuss Figures 2 and 3 on pages 24-25
with the class to be sure they understand what
happened. Figure 2 shows some concentration
in Phnom Penh, but most people lived in rural,
rice-growing areas. Figure 3 shows that half of
t h e  p e o p l e  h a d  m o v e d  i n t o  P h n o m  P e n h
(refugees from the countryside). The other half
were scattered across the country, but fewer
people were in farming areas because of the
bombings.

. Srrud yotrr (rrrr 6.( r\\ $, !rni.y !, i l ,cy n.so D. drrNr.

o[nit nrNns.]crnirt[]\ ffr i.r sr,)!frfhr !, [Jt y.tr
- 1 . ) . ,  

t .  l  ,  -  ,  ,  , l q f ^

t! i lgrifhs 6 mtrc tr, i)rNn,nl. l[ ff.t]fd r) drtutr( your d!c'

Landformt

T h . s N h s . { . r  t r n . t r h r . . u n . y  { ( r D r t r ,  K r n ,  K u s ,  r i l J

we{cn, Irnrhkr t(,vi i..\ l  i |n.trnil lnx, rnb r6ohsh.s Fcrks
!ryc.5.301r lc.t.Th! idtrhnn il(nrtro[ti ]Dl MrJol K,f
pnrn,.$l lt '  n, n'$(1, IJ tr r r.v. rJ bf &D,r ifotn rl irA6.

N,tri l . i l  rrcrs !f l \rni Vl[t i, rtrl Socn| lur{ pn,vtrr.6.ro itro

v,rr n,ScJ ri ld itr$r.J,' l  [. ( i l l i iJ. . l  r[r i i l ] iry.onsi$r of

aL[, tua]. rire. D r ds Thr Nl.k.n| Rivo! shi.h trirors rh! lnnr
q nort[ b nd[, n i,r lfA-,. l{ ivd,r Ic i l  in+rhorir.nsponi'

r . i l  I  n l  r f . . u 8 l . r i  a , d , [ . J ] r .

climate

crnirodir l lsr nof,d rlnftcwth. lv(srr! 'n I..n Mry t.
o$.ber durhs $hirh h$v) fln! t i lL. l [r l,f \mvnils ftotr

\.{cmler h r\tri l . ar.b.dh\ trr{nnpo'trtrt. l ini l ic cvcntr thc

rriurl f l ..d.f i lrT.dl.Srt ((hirc, iof (ncrtLrkr"), m rhc h.rri

oliho.ounq. Iltrtrrj 1l! rri,r \r.,*n, a,e Tnnk Srp increrser

. b o u t  1 0 . h . s  r n  ' ^  l h . u , t r r l  f L D d s  d r 0 . s i t  h e s h  n u t r e n r s ,
c 1 , 5 . - l l  \  '  , . $ - ) , e  { i

Tlc vli plx,n olrhc McL"ng l; i l lcsr0lyscu i dr ino$ mtol

txDt ' i .sfowhs rcs,on ot Cxmbodia.

14 Geographic Inquiry into Global Issues



D. Divide the class into groups of three or four.
Distribute copies of Activity 5 and Mini-Atlas
maps 2 and 3 to each group. The instructions
on the Activity explain that each group, acting
as the Khmer Rouge, creates its own plan to
relocate the Cambodian population. Be sure
students understand the two basic goals of the
Khmer Rouge:

.  t o  r e l o c a t e  t h e  C a m b o d i a n  p e o p l e  t o
increase agricultural production and

. to spread potent ial  enemies around the
country in order to limit political opposi-
tion.

Direct students to read the landforms and
climate descriptions on page 26.Together with
the Mini-Atlas maps, this should give them an
idea of which parts of Cambodia are suitable
for farming. They can wri te on Act iv i ty 5
whatever they want to help them with their
plan. Have students explain their relocation
decisions on the back of Activity 5. Project
Overhead 3, the Key to Actiuity 5, and, to
bring closure, have groups explain their deci-
sions. [The Khmer Rouge wanted to spread
p e o p l e  e v e n l y  b u t  w i t h i n  t h e  a g r i c u l t u r a l
regions of the Tonle Sap and Mekong plain.
This strategy would help revitalize the agricul-

tu ra l  economy and d isperse  po ten t ia l  ene-
mies. So, scatter the dots evenly around the
shaded area on the Overhead. l

No/e: The population to be relocated on
Activity 5 is less than that shown in Figures 2
and 3. This is because the Khmer Rouge had
begun killing some of their foes. However, you
can point out that most of the killings-as sim-
ulated in Lesson 2-did not take place until
1,976-1,978. This subiect is discussed further in
Lesson 4.

For Further lnquiry
Show an excerp t  o f  the  mov ie  The Ug ly
American (1964), starring Marlon Brando, in
order to give students a sense of the geopolitics
of Southeast Asia in the 1,960s. This may be
available in a video rental outlet or in a library
media center.

Discuss the fol lowing quest ion: During the
Vietnam \Var the United States military moved
whole vi l lages of South Vietnamese i f  they
feared they were Viet Cong strongholds. Did
they have the right to relocate people for secu-
rity purposes?
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What was life like under
the Khmer RougeP

Khmer Rouge

killing fields

New People

Old People

W Tirne Required
Two 5O-minute class periods

W Materials Needed
Transparency of Overhead 4
Copies of Activity 6 for all srudenrs

(two pages each)
Colored pencils and string or "twist-ties,,

for students to use in Activity 6
Mini-Atlas maos 2 and 3

Gl at.,ssary Words
Angka

collectivization

genocide

Khmer

Getting Started
Using Overhead 4, have students compare the
1990 statisrics on Cambodia with the 1975
statistics. Have students describe the nature of
the changes that occurred. Ask students to
speculate about what might have happened in
Cambodia between these two dates to cause
these changes. Put the responses on the board,
and at the end of this lesson ask students if
their  speculat ions were correct.  [Populat ions
were  rough ly  s imi la r ,  bu t  there  were  many

more refugees; a greater concentration of the
dominant  e thn ic  g roup;  and lower  l i te racy
and income. Speculat ions might include that
income dropped as the country reverted to
an agricul tural  subsistence economy; Khmer
p o p u l a t i o n  p r o p o r t i o n  i n c r e a s e d  b e c a u s e
minor i ty  g roups  were  executed  or  f led  the
country;  and l i teracy dropped because teach-
e r s  w e r e  e x e c u t e d  a n d  s c h o o l s  w e r e
destroyed.l

Procedures

What happened to the people evacuated
from Phnom Penh? (pages 27-33)
A. This lesson includes rhree extracts from Haing

Ngor's autobiography along with some brief
transit ional material that sets the stage for
each extract. The basic format of the lesson is
t o  h a v e  s t u d e n t s  r e a d  a n d  d i s c u s s  t h e s e
extracts and the transitional material on the
f i rst  day. Divide the class into cooperat ive
Iearning groups to answer the questions posed
after each extract. (On the second day, groups
wi l l  use  Ac t iv i t y  6  to  map Ha ing  Ngor 's
odyssey across Cambodia.)

Alternatively, you may wish to convert the
extracted materials into short skits, having sev-
eral  students play the roles of Haing Ngor,
Huoy Chang, and the various I(hmer Rouge
whom they meet. Another strategy is to have
students portray news announcers and read
the extracts as if they were news bulletins. An
"anchorperson" could then interview other
students, who play the roles of the people
involved.
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Questions and Answers for page 29

1. Why would Haing Ngor and Huoy Chang think it advantageous to try to get to Kampot?

o Going to Kampot would provide access to the sea for an escape into Thailand. Note that
Kampot Province is found on Figure 1 on page 20; but Kampot City was deliberately
omitted because finding its location is part of Activity 6. However, studenrs should be able
to see that going to I(ampot gets them close to the coast.

2. \X/hy would Dr. Haing Ngor lie about his profession? \7hy would he lie about his wife's
profession? \7hy would he lie abor"rt the baby?

. The Khmer Rouge were execllting anyone associated with the Lon Nol governrrrent (Ngor
was a doctor in the government army) as well as anyone affiliated with the educated
classes (e.g., doctors and schoolteachers). Note also that they tricrd to appeal to the l(hrner:
Rouge's humanitarian side by invoking the story about the haby; this failed.

3. How would you feel if you weren't allowed to travel where you wanted?

r Accept any response. You might ernphasize the stror-rg ties to the home village that
Cambodians felt: the loss of one's villace was a harsh blow.

Life in the Phnom Tippeday ldbor camp
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Questions and Answers for page 33

Howwould you feel i f  you were forced to stay in a place against your wi l l? What do you
think would be rhe most di f f icul t  aspect of l i fe in the Khmer Rouge labor camps? $f lhat would
be your feelings toward the Khmer Rouge?

. These three questions are included to allow students to come to terms with their own
feel ings about this very depressing event.  Encourage open discussjon of these quest ions. I f
needed, cont inue the discussion at the star: t  of  the second day of this lesson.

10. Why do you suppose the Cambodian New People did not fight the changes to their society?

r It is probable rhat starvation and overwork left people too weak to actively oppose the
oppression. Also, they lacked weapons and organization.

How could the Cambodian genocide hap-
pen? (pages 34-35)

B. Marry students m:ry be curious about the mass
murder  tha t  took  p lace  dur ing  the  I (hmer :
Rouge years. This text is included rf you wish
to ertend the lesson's discussion abollt geno-
cide. You rnay wish to note that what made
this episode of genocide unusual (as compared
to Hit ler 's genocide of Jews and Gypsies or
Turkey 's  ex te rmina t ion  o f  Armen ians  a f te r
World War I)  was that i t  involved a people
kill ing their own ethnic group-Khmers kill ing
I(hmers.

lnstructions for Activity 6
C. After the lesson's readings have been complet-

ed, have students complete Act iv i ty 6. You
may wish to brief students on the concepts of
latitude and longitude and the use of a graphic
(bar) scale to determine distances. You may
also want to review cardinal directions (north.
east, southeast, etc.) and the use of a legend to
r e a d  m a p  s y m b o l s .  S e e  t h e  d e t a i l e d
Instructions to the Student and the Key for
Actiuity 5. (Note that Item B in the instruc-
tions requires the most sophistication and may
be skipped if you wish.)

After students have completed Activity 6,
have them again examine Mini-Atlas maps 2
and 3. Ask the class why Cambodia's roads
and rail network goes where it does. The point

is to emphasize that mountainous areas of the
country are inaccessible. This helps explain
how the I(hmer Rouge, operat ing from the
mountains, were so difficult to defeat.

The ski l ls required to complete Act iv i ty 6
can be extended for older students. For
i n s t a n c e ,  s t u d e n t s  c a n  c o n v e r t  E n g l i s h
units into metr ic and vice versa, use more
o r e c i s e  e s t i m a t e s  o f  a b s o l u t e  l o c a t i o n
( i .e . ,  de f in ing  la t i tude  and long i tude by
minutes rather than just degrees),  or use
b e a r i n g  ( t h e  n u m b e r  o f  d e g r e e s  a w a y
from due north) rather than using simple
cardinal names (east,  west,  etc.) .

D. This closes the case study on Cambodia. If you
wish, provide students with an opportunity to
wri te down their :  feel ings about the Haing
N g o r  s t o r y .  E n c o u r a g e  s t u d e n t s  t o  w r i t e
poems,  c rea te  d rawings  or  co l lages)  o r  any
other means to come to grips with emotions
triggered by reading about the tragedy of the
Cambodian people.

For Further Inquflry
r One way of lessening the sense of hopelessness

of the Cambodian situation is to empower stu-
dents  w i th  the  poss ib i l i t y  o f  b r ing ing  the
I(hmer Rouge to trial for their crimes. Students
are aware that forced relocat ion during the
Khmer Rouge years of the Cambodian people
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to the countryside resulted in deaths from star-
vation, sickness, and genocide. This shocked
the world, but the Khmer Rouge leadership
was never brought to an international court
for their crimes. They have remained active
and in control of areas near the Cambodian-
Thai border since they were pushed out by the
Vietnamese in 1.979.

Create this scenario for the students: Amnesty
Internat ional is gathering evidence now to
bring the I(hmer Rouge to justice. You now
have a chance to help develop a case against
them. Amnesty Internat ional is looking for
good geographers and special ists in forced
movements of people. That 's you. Students
could create a legal brief from information
s u p p l i e d  i n  t h e  m o d u l e  a n d  f r o m  l i b r a r y
research to make a case against the l (hmer
Rouge. This gives students a chance to think
about how they could solve this problem as
well as sift through geographical data. It will
also give them an opportunity to clarify their
own ideas.

H a v e  s t u d e n t s  r e v i e w  A r t i c l e  1 3  o f  t h e
Universal Declarat ion of Human Rights on
page 5: Eueryone has the right to freedom of
mouement and residence within the borders of
eacb State. Divide students into three groups,
each specializing in one aspect of the charges:

a. Euacuation of Phnom Penb-The forcible
deportation immediately after Aprrl 17,
1975 from Phnom Penh and other urban
areas of the country, totaling an estimated
3 to 4 million persons, without regard to
age or condition.

b. Forced labor-The compulsory resett le-
ment of the population of the country in
rural  areas, f requent ly uninhabited, and
the organizat ion of the populat ion into
collective work brigades.

c. Strict control ouer freedom of mouement-
Imposit ion of severe discipl ine upon the
ent i re  popu la t ion  w i th  respec t  to  the i r
work as wel l  as pr ivate conduct,  and of
strict controls over their freedom of move-
ment.

For sources useful for gathering evidence
against the I(hmer Rouge, see the books and
articles about Cambodia in the Swggestions for
Teacher Reading section at the beginning of
this Teacher 's Guide. Have groups develop
arguments for their position. You could act as
the official Amnesty International lawyer (or
ask another teacher, administrator, or parent
to act in that capacity).  The off ic ial  lawyer
serves as a t imekeeper and judges presenta-
tions on (1) style; (2) organization; (3) use of
information and interpretation of maps and
data; and (4) strength of argument.
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Were the Cuban Marielitos
denied their humAn rights?

@ Tirne Required
One to two 50-minute class periods

W Materials Needed
Copies of Activity 7 (four pages) for

each group of students

Gf at.,ssal/ Words
hurnan rights

Mariel boatlift

Procedures
No/e: This lesson helps students understand
why freedom of movement is denied in certain
cases. I t  also reveals the complexi ty of U.S.
immigration laws, using the case of the Mariel
detainees. Students will examine this contro-
versy by exploring the equity, morality, and
p o l i c y  i s s u e s  i n v o l v e d  i n  t h e  c a s e  o f  t h e
Marielitos. If you want to take two days for
this lesson, allow students one day to prepare
for the role-play (Activity 7), and hold the sim-
ulation and debriefing the following day. In
order to fit this in one day, you may have to
cut the number of "witnesses" f tom f ive to
three and al low the groups less preparat ion
t ime. \Ti tnesses 1, 3,  and 5 represent three
sides of the issue.

What is the attitude in the United States
toward immigrants? (pages 36-37)
A. Ask students to think about the attitudes they

hold toward various immigrant groups. Have
students examine Table 4 on page 37 and note
the relative rankings that respondents to this
survey gave to each ethnic group. Ask why the
Cubans were last on this list. \X/hy was this
group perce ived so  negat ive ly  in  the  mid-
1980s? See the For Furtber Inquiry section at
the end of this lesson for discussion of Table 4.

Were the Cuban Marielitos

dcnied their human rights?
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Who were the Mariel i tos? (pages 37-4' l )

B. Explain to the class that they are going to hold
a mock Congressional committee hearing seek-
ing to establish if Cuban detainees have been
accorded their  basic human r ights.  Student
groups represent both committee members and
witnesses. At the conclusion of the simulation,
groups develop a pol icy toward the Cuban
detainees. To do this, have groups list at least
two courses of action to guide decision making
and then determine which is the best policy.

For  younger  s tudents ,  you  w i l l  need to
check the vocabulary closely to be sure
that students understand al l  the words.
You might also require less t ime for the
testimony.

C. Divide the class into five groups of three or
four students each; these groups will each act
out one of the Congressional witness roles.
The remainder of the class will act as the com-
mittee: Assign one to be court reporter and the
rest to be the panel of Congresspeople. Create
add i t iona l  ro les  i f  needed,  such as  ba i l i f f ,
Congressional staff, and news media.
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Distribute copies of Activity 7 (all lour
pages) to each group. Tell students to develop
a script for their assigned roles by reading the
witness descriptions in the Student DataBook
(pages 38-41,). Pages 3 and4 ofActivity 7 pro-
vide a selection of questions to help witness
groups prepare. You can give each group only
i ts quest ions or give these quest ions to al l
groups (including the committee) to help guide
the quest ioning. Each group wi l l  d iv ide the
work for the role-play among themselves.
Groups might div ide responsibi l i t ies among
students as follows:

e One to present the initial testimony,

o One to respond to any questions,

o One to cross-examine other witnesses,

o One to act as group leader (in groups of
three students, delete this role).

D. If possible, arrange the classroom to simulate a
Congressional hearing room. Seat the commit-
tee members around a long table. Place a table
for the witnesses to one side of the committee
table. Have the committee chair begin by stat-

ing the purpose of the hearing. The hearing
proceeds with each witness's testimony in turn.
Allow each witness no more than 5 minutes,
including questions. Consider having some stu-
dents videotape the proceedings.

After the hearing, have groups use Activity 7
to recommend U.S. policy. Have them provide
reasons for their  recommendations and an
analysis of both the positive and negative con-
sequences. Group leaders can present their rec-
ommendations to the entire ciass. Encourage
the students to critique each other's analyses
and recommendations.

To bring closure, tell the class that in 1986, the
U.S. Supreme Court upheld a law whereby
refugees from Mariel  found gui l ty of  even
minor offenses could be deported. Because
Cuba will not accept them, they are placed in
indefinite custody by the INS after receiving
their sentence. You may also want to review
more recent events that are similar. Two such
examples are the movements of refugees from
Hait i  to the United States and those frorn
Albania to Italy.
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For Further lnquiry
o This lesson addresses attitudes toward immi_

granrs in the United States. Using the data in
Table 4, ask students to draw a conclusion
about these survey results. Students should see
t h a t  t h e  m o s t  r e c e n t  i m m i g r a n t s  ( e . g . ,
Haitians, Vietnamese, and Mexicans) got the
most negat ive react ions. Immigrant groups
that came to the United Stateslar l ier (e.g.,
Irish, Poles, and Chinese) were viewed moie
favorably. Students might conclude that the
longer an ethnic group has been in the United
States, the more positively they are perceived.
Groups now perceived favorably-Irish, Jews,

Poles, Chinese, etc.-were once strongly dis_
cr iminated against.  Students could examine
historical attitudes roward different ethnic
groups and how these helped to shape and
change U.S. immigration policies.

o Have students investigate the 1992 case of the
emigranrs from Haiti. Hundreds of Haitians
sought  asy lum in  the  Un i ted  Sta tes .  The
administration's policy was that they were eco_
nomic and not political refugees, even though
their country was racked by violence and, a
po l i t i ca l  coup.  S tudents  cou ld  address  the
question: \7as the U.S. government correct in
returning these people to Haiti?
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human rights

Getting Started
Ask the class ro descr ibe what happened in
H o n o l u l u ,  H a w a i i ,  o n  t h e  m o r n i n g  o f
December 7,1941. Use this discussion ro f ind
out what students know about this momen_
tous event of World \X/ar II. Then turn to the
Str"rdent DataBook.

Procedunes

How would you feel if you had to move
because of your ancestry? (pages 42_44)
A. Ask thc class how they wor-rld feel if they were

told that they had to move because ,r i  t lreir
ancestry. Havc students reird fhe ..trr.rstr.uctions

to All Persons of .f apanesc Anccstry," whrch is
excerptec l  f rorn the i rc tnaI  br- r l lc t in  posted in
Wes t  Coas t  c i t i es .  B l c - f l y  d j scuss  eues t rons
1-5 on page 43.

ff i6,ff i
Why rvcre thc humitrr r.ights

ol Jitpancscr-Arncriczurs
suspr-rrded?

ob ie( t i ves
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Questions and Answers for page 43

1. What is this bulletin telling people to do?

. The bulletin told people they had to pack their belongings and report for evacuation
within two days.

'Who 
was affected by this command?

. The order affected both citizens and noncitizens of Japanese descent.

\7hat led up to this bulletin?

. The United States was at war with Japan.

\7hy do you suppose the U.S. government took this action?

. The war created mass hysteria along the 
'West 

Coast; people feared a Japanese invasion
and worried that all Japanese were potential spies.

Do you think this order was reasonable?

. The question is of course subjective, but students may note how little time was given for
people to prepare; how few belongings they were allowed (including no pets); and how
confusing some of the instructions were.
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Questions and Answers for page 46

6. Examine Figure 4. Using the map showing population distribution, speculate why the
relocation centers were placed where they were.

. The relocation centers were isolated from large population centers because of the fear of
spies near sensitive areas and to cut the internees off from communication channels.
Apparent exceptions to this rule are the centers near Phoenix, Arizona, and Memphis,
Tennessee (Gila River, Rohwer, and Jerome). However, the population growth in Phoenix
did not occur until after'World \Var iI; around 1940 it had a population of only about
70,000. Memphis was larger than Phoenix (1.940 population: 290,000) but was stil l some
distance to the north across the Mississippi. In the early 1940s, the transportation network
in the United States was much less developed.

7. Now use maps showing the physical characteristics of the areas of the camps. How are the
physical environments of these areas different from the \fest Coast, where the Japanese-
Americans lived?

. The physical environments of the relocation centers were much less hospitable than the
West Coast. Most of the sites were in desert areas or on high, semiarid plateaus. The
exceptions are the Arkansas camps, but these were in a very hot and humid area prone to
insect infestations.

B. \fhat problems do you think the Japanese-Americans might have had in these camps? Why?

r Interned Japanese-Americans found great difficulty adapting to these changed conditions,
especially because they had so little time to prepare for these moves. In addition to these
physical problems, they experienced great psychological stress. Most of the people were in
fact U.S. citizens, and they could not understand why they had been imprisoned without
trial solely on the basis of their ancestry. In essence, the relocation itself was in direct
contradiction of the U.S. Constitution.

Where were lapanese-Americans relocated
and why there? (pages 44-47)

B. For this act iv i ty,  div ide the class into srnal l
groups. Distr ibute Mini-At las maps 4-7 to
each group. These maps will help them under-
s tand the  ra t iona le  fo r  the  loca t ion  o f  the
internment carnps, as asked in Questions 6-8.

Was this relocation just? (pages 47-48)

C. Begin this part of the lesson with a brief review
of the first paragraph of text. Then have stu-
dents read the extract "Shikata ga nai" to get
the Japanese-American perspect ive. Students

can then reflect on the following question on
page 48: "Why did the United States do this to
its own citizens?" Close the lesson with a dis-
cussion of the difficulties faced by Japanese-
Amer icans  dur ins  th is  t ime.

Students should consider whether the deci-
sion to intern Japanese-Americans was racist.
As a summary of the lesson, you can ask this
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question: Is wartime necessity a valid and con-
stitutional reason to suspend people's right to
freedom of movement? (Alternativelg you may
choose to assign this as an essay question.)

For Further lnqulry
If students are curious about what happened
to the Japanese-American internees following
the war, have them do library work to find
out. A good resource for information on the
in te rnment  o f  Japanese-Amer icans  is  the
A s i a n - A m e r i c a n  S t u d i e s  C e n t e r  a t  t h e
University of California ar Los Angeles.

Hold mock Congressional hearings to deter-
m i n e  i f  t h e  J a p a n e s e - A m e r i c a n  i n t e r n e e s

should be compensated for the violations of
their civil and constitutional rights. Japanese-
Americans see these hearings as an opportuni-
ty to educate the public and a way to impress
upon the government that rcparation is long
past due. This can either be done in written
form or you may ask students to perform skits
for the class. Students, acting as reporters, can
i n t e r v i e w  o t h e r  s t u d e n t s  r e p r e s e n t i n g
Congresspeople, Japanese-Americans, and so
on. Questions to ask include: What was it like
to be called "enemy alien" in the country of
your birth? \7hat was it like to prove your loy-
alty to your U.S. Constitution by giving up
your constitutional rights? What was it like to
be suddenly uprooted from everything familiar
and corralled behind barbed wire for up to
three years?
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Can we prevent human rights violations
from occurring in the future?

% Tirne Required
One 5O-minute class period

ffi lvlaterials Needed
Transoarencv of Overhead 5

Gt Glossary words
Democratic Kampuchea

human rights

I(hmer Rouge

People's Republic of Kampuchea

Procedures
A. First ,  the Student DataBook includes br ief

updates on the Berl in 
'Wal l ,  

Cambodia, the

Japanese-Americans, and the Marielitos. Use
O v e r h e a d  5  a l s o  t o  h e l p  u p d a t e  t h e
Cambodian situation. If students have found
n e w s  a r t i c l e s  a b o u t  d e v e l o p m e n t s  i n
Cambodia. add these to the Overhead. These
updates show that there have been some posi-

Getting Started
O f  a l l  t h e  a r t i c l e s  i n  t h e  U N  U n i v e r s a l
Declaration of Human Rights, Article 13 has
been most clearly investigated in this module.
This final lesson is an attempt to give students
a feeling of hope. Review Article 13 (page 50
in the Student DataBook) and ask if there is
any hope of achieving its goals. Ask students
to include their  knowledge and experiences
from the lessons in this module.

Can we prevent human rights

violations from occurring
in the future?
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tive developments with respect to the rights of
people adversely affected in the past (with the
except ion of the Mariel i tos).  Students may
decide to use this to develop a policy statement
in the final part of this lesson.

Also, you may wish to include the happy
ending to Haing Ngor's story: He came to Los
Angeles in 1980 and worked to help other
Cambodian refugees find jobs and adjust to
life in the United States. In 1985 he was cho-
sen to play the part  of  Dith Pran, another
Cambodian refugee, in the frlm The Killing
Fields. Haing Ngor won the Academy Award
for Best Supporting Actor for this role. Since
1985, he has been working with international

groups trying to bring Khmer Rouge leaders to
trial for crimes committed during the 1970s.

The Student DataBook closes with two ques-
tions for discussion on page 52. To address
these, have the class brainstorm a policy ensur-
i n g  t h a t  t h e  p r o v i s i o n s  o f  A r t i c l e  1 3  a r e
adhered to by all nations. Consider tossing an
inflatable globe to a student when you want
his or her input.

Encourage students to come up with a
real ist ic and creat ive pol icy. Students don' t
need to recall lesson details unless they are r:el-
evant. Instead, have them pretend they are in
charge of the UN and can make critical policy

B.
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decisions. To get started, ask students how
they would have prevented the human rights
violations in Cambodia, the United States, or
in other places. To make the policy realistic,
ask students to consider the following:

o Detection: How can the policy detect viola-
tions of Article 13?

.  C o n s e q u e n c e s :  W h a t  p u n i s h m e n t s  a r e
appropriate for such violations?

. Enforcement: }{ow can you make sure that
the violations cease?

C. Display the policy so that it can be viewed by
the entire school, or have students create a
flyer or a letter to the UN.

For Further lnquiry
If you made a bulletin board of current events
related to freedom of movement /human rights,
the events reported in the Student DataBook in
this lesson would contribute to the "hopeful"
side.

If your class has not yet seen the whole film,
cons ider  showing the  second ha l f  o f  The
Killing Fields.
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'1..

Extension Activities
and Resources

Related GIGI Modules
o Basic human rights to food and health are explored in the

modules Hunger andlnfant and Child Mortality, respectively.
Both modules focus on different case studies in Africa and pro-
vide data showing the complex roots of these social issues. As
in the Human Rights module, the materials present some hope-
ful data to demonstrate optimism for solving these problems.

. Freedom of religion is also guaranteed by the UN Declaration
of Human Rights. The module Religious Conflict explores this
issue in Kashmir, Northern Ireland, and with Native Americans
in the United States. The Declaration also guarantees individu-
als the right to free expression. The module Diuersity and
Nationalism presents the problems that have occurred as eth-
nic groups in the former Soviet Union seek free political
expression.

Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI

module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS Overview in the tabbed section at the beginning of
this Teacher's Guide.

Related Videos
EBEC's videos "Europe: Central Region"l "The Mold Broken:

Eastern Europe, 1989"; "Holocaust: Liberation of Auschwitz"; and
"German Democratic Republic in Change" series explore the issues
discussed in this module.

Additional Activities
. A low-cost, five-day instructional unit for upper-level students

is U.S. Immigration Policy in an Unsettled'World avallable
from Center for Foreign Policy Development, Choices for the
2Lst Century Education Project, Box t948, Brown UniversitS
Providence ,RI 0291.2.

. Have students look at the yearly publications from Amnesty
International ranking each country's status on human rights.
See the address in "Suggestions for Teacher Reading."

3.

4.
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Have students read either the entire book by Haing Ngor, A
Cambodian Odyssey, (New York: Macmillan,IIBT) to get his
complete story, or another book about a Cambodian refugee,
Dith Pran: The Death and Life of Dith prAn, by Sydney
Schanberg (New York: Penguin Books, 1930).

Have students draw a cartoon depicting a conflict they have
had over freedom of movement. For example, this could be a
conflict over one's room or where one sits in the classroom.

If you started a bulletin board in Lesson 2 (in which students
brought in articles with "Hopeful" and "Hopeless,' signs
about human rights), revisit the issue several months later.
Perhaps situations described in these articles have changed dur-
ing that time, permitting another analysis by students of the
state of global human rights. They may discover a trend.

The following two poems, written during the 1970s in
Cambodia, show a markedly different viewpoint of the Khmer
Rouge. Ask students what must have happened to each author
for them to write these ideas (Kinzie 1987, pages 351-352).

Poem 1 :  Un-named

We no longer rely on heaven for farming,
But on collective strength
And be it  dry or the rainy season,
The rice grows fragrant throughout the year!

We dig and we hoe,
To clear out stones and brush.
The Wilderness of yesterday
Cives way to fertile fields today!

With shoulder poles and baskets,
We do batt le against nature
Defeat the stubborn U.S. imperialists foe and its lackeys,
Win a good harvest and a better life.

The rice is r ipe in the f ields,
It  r ipples graceful ly in the breeze
The sun of revolution l ights the land,
Shedding its golden, happy rays everywhere!

o

-Author unknown
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Poem 2: Hell  and Evil  Society

The year was 1975, I remember i t  very well.
One regime had been dissolved.
A new regime came to power ful l  of thirst for blood.
Kil l ing in cold blood al l  over the nation.

This new regime, is definitely cal led communist.
Nothing to hide, nothing to cover.
Broadcasting throughout at the provinces.
They said, this new regime is equolity.

OH! My god! l t  is opposite to what we thought!
They are the new oppressors on us.
They have enough to eat for them-both men and women,
But for us-people are starving to death from this oppressive

regime.

Work hard al l  day and night with no breaks.
Living with fear, which no one could ever imagine.
One dip of r ice porridge per day.
Then pushed t ight and held in one place.
Then beaten and executed us.

Some lost their wives, some lost their husbands.
Even the rice paddies and the food we produced is ki l led.
This new society is very blood thirsty, killing the young,
the old with no mercy.
This is the real hel l  and the evi l  society.
Pol Pot is the real and the most evi l  of al l  mankind in the world.

-Bunthan Po (Khmer refugee)

. Open discussion on the question of whether the United States
should admit Cambodian refugees. This isn't as easy a question
as it might appear, because many of the refugees were active in
the Khmer Rouge or indoctrinated by them. Should all
Cambodian refugees be admitted? If not, who should?
Organize students into small groups to discuss these questions.

5. Writing
Encourage students to write, edit, and publish a magazine to be

distributed to the entire school. Divide them into groups responsible
for developing a "special issue" of a weekly newsmagazine (modeled
onTime or Newsweek) deahng with violations of the right to free-
dom of movement. Prepared articles could include the case studies

37



38 Geographic Inqwiry into Global lsswes

covered in the module ("The Pol Pot Years in Cambodia," "The
Internment of Japanese-Americans," and "The Mariel Boatlift") as
well as current cases that students have been following during the
module. Encourage students to write editorials on how human rights
violations can be prevented in the future. The magazine could also
include cartoons, pictures, and interviews with local residents who
may have experienced these events. Have students look through cur-
rent newsmagazines and newspapers for formats. Allocate time in the
media center as needed for additional data collection.
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Lesson IInterview of Family Member

Dear Family Member:

Our class is learning about where and why people move. 
'We 

recognize that. some people
have to move against their will and that some people are prevented from moving. Each class
member will try to collect information from a famlly member about his or her family's his-
tory of decisions to move. We know that this may be a sensitive issue for you, so we
promise to use this information anonymously. Thank you for your help.

Teacher

School

To the student: Ask these five questions of a family member who is familiar with your
family's history. Be sure to ask the questions below, but feel free to add more that you feel
will clear up a vague answer. For example, you may ask: S7hat do you mean by that? Can
you explain that differently? \frite your answers on this paper or on a separate page. Do
NOT put your name or any other real names on what you turn in to class.'We must respect
the privacy of family members.

1.. 
'S7hen 

did your family arrive in this country?

2. From which countrv did vou move?

3. Where in this country did your family originally arrive?

4. Please provide the reason why your family moved. Single-word reasons are fine, such
as: financial, wag family persecution, famine, or other reasons. Please add the reasons
your family chose their destination in this country.

5. Was this a forced move? Explain.
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Dead Card
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100,000 people killed

by Khmer Rouge
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Lesson 2Role Card for Khmer Rouge Soldier

Preparation for the Role

Your role is a guerrilla soldier in the Khmer Rouge in April 1,97 5. You are part of a rebel
group whose goal is to overthrow the existing government of Cambodia and replace it with
a communist regime. You have been fighting a civil war against the government for nearly
five years. You are about to enter the capital citg Phnom Penh-the last stronghold of the
government. You have won the war and are now about to begin the task of changing
Cambodian society.

Do not bring anything resembling any weapon. Your teacher will supply you with a
"Khmer Rouge" card to identify your role and with "dead" cards, which will symbolize
your power. Your task is to get the rest of the class, who will be acting as the general popu-
lation of Phnom Penh, to do what you demand. As a member of the Khmer Rouge, you are
an uneducated peasant from the country. You hate city dwellers and the wealth and corrup-
tion that they represent. You have been bombed mercilessly by the U.S. supporters of your
enemy. You are ruthless and fanatical in your beliefs.

Don't tell anyone anything about the guerrilla theater or your role beforehand. The ele-
ment of surprise is critical.

What to Do in Your Role

1,. Enter the classroom wearing your Khmer Rouge card when you hear the words "and
the doors slammed open." Interrupt whatever the teacher or anyone else is saying and
tell people that they must all stop and move to one corner of the room. Tell the class
that they must move there for their own protection. It is important to be very firm and
serious-don't smile. Have your dead cards handy. Place one around the neck of any-
body who refuses to move. Move the dead to a different corner and have them sit
there, clearly showing their card.

At this point the teacher will tell the class to "Freeze." 'Wait 
until the teacber says

"Restume" before going on to your next step.

2. Go to the corner where remaining city dwellers are huddled. Ask each person, one by
one, in a clearr loud voice: "'What do you want to do for a career?" If a person says
"farmer" or "factory worker" (or something similar, like "fast-food hamburger
cook"), let them live. Put those people in another corner of the room. If a person
responds with anything else (for example, "own a businessr" "pro athlete," "teacher,"
"musician"), place a dead card necklace on them and send them to the "dead corner."
Keep going until you run out of cards or until all students have been questioned.

At this point the teacber will tell the class to "Freeze." You can contribute to the dis-
cussion that follows, but don't reueal any details about yowr role.
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1,. How do the lines showing the United Nations and United States estimates differ?

2. 
'What 

does the shaded area between the United Nations and United States estimates
mean? \fhy do you think the two estimates are different?

3. 
'What 

are the most significant dates on the graph? Why did you pick these years?

4. 
'What 

does the shaded area between the United Nations and the "In the absence of
crises" line mean?

5. What do you think the true population of Cambodia was in 1980?

6. Using your answer to Question 5, about how many fewer people actually lived in
Cambodia in L980 than would have been expected to live there "in the absence of
crises " ?
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L. How do the lines showing the United Nations and United States estimates differ?

lAlthouqh the trends are similar, the absolute numbers are different-the U.S.

estimate is consistentlv lower.l

2. What does the shaded area between the United Nations and United States estimates
mean? !7hy do you think the two estimates are different?

[The shaded area represents the difference between the two estimates. Students

may wonder why two different sources have such different estimates. Accept any

reasonable speculation about whv the estimates differ.l

3. What are the most significant dates on the graph? Why did you pick these years?

lStudents should note that significant changes in population data occurred

(a) between1974 and 1975 and (b) between1978 and l9T9.Thesearethevears

in which some kind of dramatic change in the previous trend occurred-according

to at least one of the three estimates. Another big shift occurred in the official

estimate between 1979 and 1980.1

4. \7hat does the shaded area between the United Nations and the "In the absence of
crises" line mean?

lThis shaded area represents the difference in one of the estimates of actual popu-

lation (qeneral lv the hiqhest estimate) and the oopulation that would have been

l iving in Cambodia had no war or other crises occurred.l

5. What do you think the true population of Cambodia was in 1980?

[The truth is probably found somewhere between the UN and U.S. estimates.

Students should be suspicious of the wild swings in the official estimate. Over the

next several lessons, students wil l examine time lines of Cambodian history to

gather data to explain why the official Cambodian government changed its popu-

lation estimates so radicallLduring these years. For now, direct students to Notes 4

and 5 on Table 1. Note that the first two years of data were reported by the Khmer

Rouqe. ln 1979. Vietnam installed a new qovernment that reoorted verv low

estimates. possiblv to exaqqerate the results of the Khmer Rouqe qovernment.l
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6. Using your answer to Question 5, about how many fewer people actually lived in
Cambodia in 1980 than would have been expected to live there "in the absence of
crises" ?

lThe 1980 population in Cambodia was anywhere from about 3 mil l ion to 5 mil-

l ion people less than what would have been exoected had the events of

1970-1980 not occurred. Students should see the imoact of the 1970-'1975 civil

war and its aftermath (the reign of the Khmer Rouge) on the population of

Cambodia. Causes of population changes include low birth rates, exodus from the

country, and mass kil l ings-these reasons wil l be made clear in subsequent

lessons.l
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The lightly shaded area shows the range of the potential population during the 1970s-
the difference between the estimated population "in the absence of crises" and the UN
estimate. The darkly shaded area shows the discrepancy between UN and U.S. estimates.
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Imagine you are one of the victorious Khmer Rouge planning the reorganization of
Cambodian society. Your task is to relocate all of the country's population of approximately
6,700,000. You have two goals: (1) to maximize rice production and (2) to disperse your
former enemies, who had been concentrated in the cities.

Place 67 dots (symbolizing this population) wherever you think they should go in order
to achieve these goals. Keep in mind the data given in the Student DataBook about
Cambodia's landforms and climate so that the food production goal can be met. Sfrite on
the map your reasons (e.g., too mountainous) for not relocating people in certain areas.
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lnstructions to the Student

Before doing this Activity, try the following two exercises to be sure you
use the map:

. Find the spot located at 13'N x 103'E. [The letter p in the word Sop toward
the middle of the large lake. l f  you found it ,  then you have successful ly used
lat i tude (1 3"N)  and longi tude (103 'E) .1

. Use a bendable "twist-tie" or a string to measure the shortest distance between
L3'N x 103"E and another point located at 12'N x 104'E. Use the scale bar to
determine the distance in miles. [You should get about 100 miles, give or take
5 mi les. l

Now, use the map on Activity 6 to locate Haing Ngor's movements:

L. Haing Ngor was in Phnom Penh when the Khmer Rouge took control of Cambodia in
L97 5. Color Phnom Penh (any color) to note the starting point.

2. Haing Ngor left the city and was forced to head east on NR1 (National Roadway 1).
His first stop was at'Wat Kien Svay Krao. It is located on NR1 exactly where the lon-
gitude line 104"E crosses the highway. Put a black dot and label it with its name.

3. Haing Ngor tried to get to Kampot City but was stopped by the Khmer Rouge at
Tonle Bati. Find its location by returning to Phnom Penh and going 20 miles south on
NR2. You will need to estimate this location using your map scale. Put a black dot
and label it with its name.

4. He never made it to Kampot City. Find Kampot City's exact location at the junction
of NR3 and the railroad, near the coast of the Gulf of Thailand. Blacken the dot at
that point and label it Kampot City.

5. Eventually Haing Ngor was put on a train and sent to Muong. This place is L30 miles
northwest of Phnom Penh on the rail line. (Use the directions guide on the map.) Put a
black dot here and label it with its name.

6. For the next three years, Haing Ngor was forced to stay at a labor camp at Phnom
Tippeday. This camp was 50 miles northwest of Powthisat City on the rail line. Put a
black dot and label it with its name.

7. After the Khmer Rouge were overthrown, Haing Ngor managed to get to the city of
Batdambang. Blacken the dot there.

GIGI

HumanRights

Lesson 4

know how to
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8. In 1,979 Haing Ngor fled toward Thailand. On
This town is at 13"40'N x 102'0'E. Hint: each
into 60 minutes (symbolized by'). Put a black
two highways join at this town?

the way he passed
degree (symbolized

CICI

Human Rights

Lesson 4

through Sisophon.
by')  is  d iv ided

dot and label it with its name. Xfhat

9. Finally Haing Ngor got to a Thailand refugee camp. Its exact location is unknown,
but it was near 14'0'N x 101'40'E. Put a black dot and label it refugee camp.

10. About how many total mlles did Haing Ngor travel from start to finish (1-9)?
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Committee chair introduces issue, committee members, and witnesses.
Each witness in turn summarizes his or her position on the issue.
Witness answers questions from subcommittee.
\Titnesses are cross-examined by other witnesses.
Committee sums up testimony and votes on the issue.
New policy is announced.

Instructions to Congressional Witnesses

CIGI

Human Rights

Lesson 5Instructions for Marielitos Hearing

Overview

Participation in this hearing gives you a chance to examine how the United States has
approached human rights issues. In this case, your class proposes solutions. You hear testi-
mony and questions and responses from all perspectives. It is up to you and your classmates
to decide what to do about the Mariel "excludables." To help you reach a realistic decision,
consider the objectives of the United States and Cuba:

U.S. Policy Obiectives

o Maintain some level of diplomatic ties to Cuba

o Advance political freedom and civil liberties worldwide

o Maintain law and order within the United States

o Make a distinction between political and economic refugees

Cuban Policy Objectives

o Improve its world image regarding human rights issues

o Improve its economy and improve ties with other countries

o Maintain firm domestic control

Sequence of Events for Simulation

1 .
2.
3 .
4.
5 .
6.

The time is October 1,991,. You are testifying before a Congressional committee for a
particular group interested in writing policy about the human rights of Cuban detainees.
Read "-Who were the Marielitos?" (pages 37-38 in the Student DataBook) and study the
background information about your role on pages 38-41,. Determine your position and pre-
pare your testimony. You have a total of five minutes for your presentation. Allow about
three minutes for your speech and a couple of minutes to answer any questions. Avoid read-
ing the testimony so you can maintain eye contact with the committee. Be as persuasive and



ctivity 7 ooo page2
GIGI

Human Rights

Lesson 5

sincere as possible. The committee can interrupt your testimony at any time to ask you
questions. Be ready to give answers consistent with your role.

The following page includes five possible policy positions (you may add others if you
wish). Determine which of these positions you would argue for in your role as witness. Use
your testimony to persuade the committee to your viewpoint. Committee members will
decide on a policy from among these positions (or others presented by witnesses).

Five Policv Positions

Position 1. Castro pulled a fast one by sending the Marielitos to the United States.
They have contributed to the U.S. drug problem.'We should send them all
back to Cuba.

Position 2. Keep the Marielitos in prison forever. The ones in prison have been unable
to gain parole, so they are obviously deemed a danger to our society.

Position 3. It's time to release the Marielitos. Give them a work permit and let them
stay in the United States and try to make their own life.

Position 4. Release the Marielitos and find them a sponsor to make their transition
into the United States easier. Find jobs for them.

Position 5. Release the Marielitos. The U.S. government should pay them each
$100,000 for taking years away from their lives and imprisoning them
falsely.

Instructions for Congressional Committee Members

Take notes as each witness testifies. List reasons for and against new positions as you
hear the testimony. Always begin by asking each witness "\7hat is your name? \Vhat is your
occupation?" Prepare questions for each witness pertaining to his or her testimony and
position on the issue. Ask probing questions-get as much information as possible about
the reasons for the different positions. After hearing all the testimony, discuss and vote on
which position the United States should take. See the five policy positions listed above for
guidance about possible choices. You may use other options if you wish.

Conclusion: Develop a Policy Recommendation

After the hearing, all groups (for each witness and the committee) decide on an
immigration policy about the Marielitos. Use one of the five policy positions given above or
develop one of your own. Be prepared to defend your choice. Use the questions below as
guidance. 'S7hat 

immigration policy do you recommend for the Marielitos?

\fhat are the reasons for your recommendation?

What are the positive consequences of this policy?
'V(hat 

are the negative consequences of this policy?
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Witness 1
Do you think you should be able to leave prison when you don't have a sponsor

or  a job?

\fhy do you think you should be able to stay in the United States?

Once trust has been lost it is hard to earn it back. How can you earn people's
trust?

Witness 2
What is our current policy toward the Cuban Marielitos?

Did Castro know what he was doing when he allowed the Marielitos into the
United States?

Is the INS policy adequate for handling the current situation?

\7hat do you think should be done when refugees can't make the transition into
society?

'What 
can be done to convince you that Witness 1 can become a productive

member of U.S. society?

What would be the chief impact on the United States if the Marielitos were
paroled?

Witness 3
How would you define excludable?
'Were 

some Marielitos here for political reasons?

If the Marielitos violate parole, can they be deported? Can you clarify this?

How long should the Marielitos stay in jail after they have completed their
sentence?

Do you think these people were planted in the United States by Castro to cause
trouble here?
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How does U.S. law deal with refugees who have committed crimes in our
country?

What would be the chief impact on the United States if the Marielitos were
paroled?

\7hich of the Marielitos would actually be deported?
'Would 

you please describe U.S. policy toward the Marielitos?

'S7hat 
prompted President Carter to welcome the Marielitos with an "open heart

and open arms"?

Why is this situation the United States'problem and not Cuba's?

What is Radio Martf and why is it so distressing to you?

Do you think the Marielitos are accorded the same human rights
as Americans?
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The shaded area indicates the principal rice-growing areas of Cambodia.
Most dots should be placed in a dispersed pattern (that is, not clustered too
much) within this region. Other areas are too mountainous (southwest) or
covered with dense, impenetrable rain forests (north and northeast).

A few students may reco gnrze that some clustering of dots around Phnom
Penh is needed in order to represent the capital city and the population work-
ing in the government.
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Population
(mill ions)

Ethnic aroups

Literacy rate

Per person income

80o/o Khmer
2oo/o others

600/o

$136

6.3-7.3
(with 500,000

refugees in Thailand
and elsewhere)

90o/o Khmer
'l0o/o others

48o/o

$eo (1e84)

7.1
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in Thailand. The CGDK and the Hun Sen
a cease fire and to hold elections.
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1979
Vietnamese invade Cambodia and force the Khmer Rouge out of

power. A Cambodian, Hun Sen, is installed as the new leader. The
Khmer Rouge refteat to the countryside and start a civil war
against Hun Sen.

19a2
Opposition to Hun Sen (the Khmer Rouge and Prince Sihanouk's

family) join together as the Coalition Government of Democratic
Kampuchea (CGDK).

1949
Vietnamese end the occupation. Civil war continues.

1991
United Nations investigates human rights abuses. Cambodians live in

fear of government forces just as they had feared the Khmer Rouge
in the 1,970s.

UN sends peacekeeping troops to monitor the cease-fire and the
elections.

1993
Prince Sihanouk's son, Norodom Ranariddh, wins the election. The

Khmer Rouge leave CGDK, boycott the elections, and resume war-
fare in the countryside.

The coalition government, led by Hun Sen and Norodom Ranariddh,
is formed to oppose the Khmer Rouge. Prince Sihanouk to return
from exile and become monarch again in late 1993.

Human rights abuses continue in the countryside areas ruled either by
the Khmer Rouge or by government forces.
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A Note on Assessment

Enclosed is an achievement exam for one module of the Britannica Global Geography
System (BGGS). It is one of the many tools for you to use in assessing your students'
work on Geographic Inquiry into Global Issues (GIGI). The multimedia, inquiry approach
of BGGS lends itself to a variety of evaluation options.

This achievement exam includes objective matching, multiple choice, and true-false
questions, as well as more subjective data analysis and short-answer questions. Tests
emphasize four major areas of student comprehension of the GIGI material. First, students
must be able to recognize and define important glossary terms. Second, they must
demonstrate a grasp of the principal geographic concepts introduced in the study of each
global issue. Third, they must manipulate examples of data they used in the module to
prove their facility with geographic skills. Finally, students are challenged to think critically
about analyzing issues and data. Keys provide objective answers and guidelines for
evaluating students' written responses.

With the inquiry-based program of GIGI, various techniques of assessment can contribute
to your overall program of evaluation. Questions posed in the module are often intended to
stimulate open-ended inquiry, speculation, and discussion. As a comprehensive exercise,
assign a longer essay, giving your students an opportunity to summarize their
understanding of the issues. Essays can be based on each module's leading question (the
title of the Student DataBook Overview), which incorporates the geographic theme
explored in the module. Have students defend a position, citing data supplied in either the
module or in their independent inquiries.

The BGGS package has many resources for assessment. See the Assessing Learning
section of the Memo to the Teacher sectron of the Teacher's Guide for suggestions. More
ideas for assessment are provided in the For Further Inquiry sections of many lessons and
in the Extension Activities and Resources section at the end of each Teacher's Guide.

Consider having students maintain a Module Portfolio or Student Journal throughout the
course of their inquiry. A portfolio can include students' definitions of glossary terms,
answers to questions, completed activity sheets, and their individual or group
investigations. Students may also create and present their own inquiry lessons using the
BGGS videodiscs and CD-ROM. They can gather information and design a visual display
about countries and world issues using GeopediarM.

The possibilities for assessment are limitless. Blend strategies to see if your students have
attained the three main goals of BGGS and GIGI-to promote (1) responsible citizenship;
(2) geographic knowledge, skills, and perspectives; and (3) critical and reflective
thinking.

The GIGI Staff
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1. Which statement best describes the reason for the creation of the
Universal Declaration of Human Rights?

a. To provide a legally binding document on human rights.
b. To prevent abuses of human rights by governments.
c. To prevent abuses of human rights by individuals.
d. To publicly shame countries that don't follow international

standards.

2. a. Which component of the Universal Declaration of Human Rights
most closely relates to geography?

b. How was this right violated in East Cermany?

G. How was this right violated in Cambodia?

3. What do you understand to be the Khmer Rouge's reason for
violating the human rights of the Cambodian people?

4. When the Khmer Rouge took over, many people were executed.
What did those people have in common?

@ 1995 Encyclopadia Britannica Educational Corporation
This sheet may be reproduced for classroom use.
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5. a. What is the name of the largest ethnic group in Cambodia?

b. What does the date "Year Zero" (April 17,1975) mean in
Cambodia?

c. What is Cambodia's largest city and capital?

6. a. What does this graph
show?

b. Why were some
estimates higher than
others?

What is the reason
for including this
comparison of
population estimates
in this study of human
rights?
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7. Matching. Use each word

Terms to choose from:
Angkor Wat
collectivization
coup
genocide

Narne

no more than once (not all terms are used).

Kampuchea
ki l l ing f ie lds
New People
Old People

The process whereby private lands are put under state control.

The symbol of the Khmer civil ization.

These people were seen as enemies of the revolution because of their
polit ical beliefs and social backgrounds.

d. Deliberate destruction of a particular group of people.

e.  Mass bur ia l  grounds in Cambodia dur ing the rule of  the Khmer
Rouge.

The sudden overthrow of a government, often by military force.

The name for Cambodia in the Khmer language.

8. ln his written account of l i fe in the camps, Dr. Haing Ngor described the
dehumanizing treatment and dreadful l iving conditions that he and
other Cambodians had to face. List f ive specific examples of human
rights violations by the Khmer Rouge.

a.

b.

f.

9.

O 1995 Encyclopedia Britannica Educational Corporation
This sheet may be reproduced for classroom use.
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9. a. This map shows the population
distribution in Cambodia

(before or after) the
Cambodian Civil War.

At this time, most of
Cambodia's people l ived in:
A. rice-growing areas
B. hi l ly  and mountainous areas
C. tropical rain forests
D. major urban centers

c. How did the population
distribution change during the
period of 1970 to 1975? Sketch
in, on the blank map, where
most of the people lived by
1975 .

d. Where did the Khmer Rouge
force people to move? Why did
they move them there?

b.

,GAMBOtrlA
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1O. True or False?

a. The internment camps set up for fapanese-Americans in 1942
were located in major U.S. cit ies.

b. The U.S. government apologized to the Japanese-Americans who
spent time in the camps and financially compensated them for
their suffering.

c. Many members of the Khmer Rouge were young people in their
early teens.

11. During World War l l, why was freedom of movement denied to the

Japanese-Americans in the United States?

12. a. Who were the Marielitos?

b. Why did the U.S. government deny freedom of movement to the
Marielitos?

@ 1995 Encyclopedia Britannica Educational Corporation
This sheet may be reproduced for classroom use.
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a. The component that recognizes that
everyone has a right to freedom of
movement.

b.The government denied the East Cerman
people the right to leave their country,
even temporarily. More specifically, the
Berlin Wall was constructed as a barrier to
restrict people's movements between East
Cermany and West Cermany.

c. The Khmer Rouge forced city people to
move to the country; forced people to
work in the fields; and denied them their
right to live where they wanted.

The Khmer Rouge did not trust the city
dwellers. They wanted to move the people
to the countryside in order to establish a
"model" communist society, in which
everyone farmed the land.

They resisted the Khmer Rouge, worked for
the government, were in the army, or were
the educated classes.

a. Khmer
b. The date the Khmer Rouge took over the

Cambodian governmen! end of the first
Civi lWar.

c.  Phnom Penh

a. That different agencies had very different
guesses as to the size of Cambodia's
population in the late 1970s. That is, no
one knew exactly what was happening
inside the country,

b. lf an agency or government wanted
people to think things were very bad, the
population estimate would have been
lower, to emphasize how many deaths
occurred. lf a government wanted to
downplay this, the estimate might be
higher.

c. To understand that information published
by one source may differ from that of
another source. lt is necessary to question
the reliability of this information.

a. collectivization
b. Angkor Wat

c. New People
d. genocide
e. kill ing fields
f. coup
g. Kampuchea

Answers include: denied Cambodians the
freedom to live where they wanted; forced
them to work in the fields and for long
hours; threatened to hurt them if they did
not follow orders; lied; tortured and
executed people; separated families; denied
people adequate food; abolished private
property; denied people freedom of religion;
instituted inhumane and degrading
treatmen! denied people their freedom of
opinion.

a. before
b . A
c. Most rural people fled to the city of

Phnom Penh. Sketch should show heavy
concentration in one place representing
this city.

d. They forced people back to the
countryside, both to keep their possible
enemies under control and to increase rice
production.

lO. a. False
b. True
c. True

11. During World War ll, the United States was
at war with Japan and many people did not
trust the Japanese-Americans, even though
they were, in many cases, U.S. citizens. This
climate of fear prompted the United States
to restrict the movement of Japanese-
Americans as protection for the Americans.

12. a. Cuban refugees who came to the U.S. in
the early 1980s. They came from the town
of Mariel, hence the name.

b. Some Marielitos had been labeled as
"social undesirables" by the Cuban
regime. This group included some
criminals and mental patients and,
because of this, the U.S. government was
concerned for the welfare of Americans
already living in the United States.

2,

8.

3.

4,

5 .

6.

9.

7.

@ 1995 Encyclopedia Britannica Educational Corporation
This sheet may be reproduced for classroom use.
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Geographic Inquiry into Global Issues

Iluman Rights

ow is freedom of movement

a basic human

\7hat are human rights?

Why should you study human rights in a

Why do governments sometimes suspend

rights?

Is there cause for optimism about human

today? Why or whY not?

In this module you will examine the human right to freedom of

movement. In a major case studS you will see how freedom to

move was taken ̂ way from cambodians during the 1'970s' which

resulted in a terrible period of genocide. You will also examine the

dilemma of the Cuban "excludables," who were considered crimi-

nals in the United States but were denied the right to return to Cuba'

Another comparison case deals with the fact that the United States

denied the human rights of U.S. citizens of Japanese ancestry during
\World \Var II.

right?

geography class?

their people's human

rights in the world
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ffi Geographic Inqwiry into Global Isswes

What doesfreedom 
"fDmo0ernent meanl

What are some human rights recognized
by the nations of the world?

The Universal Declaration of Human Rights was adopted by the

General Assembly of the United Nations tn L948.Its 30 articles cover

civil, political, economic, social, and cultural rights. The Universal

Declaration was adopted to prevent abuses of human rights by gov-

ernments. By joininglh. UN, nations affirm "their faith in funda-

mental human righti, in the dignity and worth of the human person,

and in the equal rights of men and women."

Glossary
Words

human rights

Khmer

Khmer Rouge
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Geographic Inquiry into Global Issues

Asyou fead the two fo l l ow ingcases ,cons ide r theseques t i ons : 0a

t.

r t .

a
J .

\X4ry did Werner and Shreveye-walt to, leave their

.ounrr i . ,  (East  Germany and Cambodia)?

ffT.x#'Jlru,iru :i',#; f k[f;,l""rd 
i n g'lo'lhe

Do you th ink PeoPle
protect their human

have a r ight to ki l l  in order to

rights? \X/hy or whY not?

Case 
' l: Werner Weinhold's fl ight from

East Germany

WernerWe inho ldWaSa2T-yea r -o |dp r i va te in theEas tCerman
Army in 1976. He was unhappy because the government

denied him freedoms. werner was especial ly angry because he

and most other East Cermans were not al lowed to leave their

country, even to visit  relatives in West Cermany' One night'

Werner sl ipped away from his unit,  taking a submachine gun with

him. He stole seveial cars and used them to get to the border

between East and West Cermany' For three nights he hid in a barn

in tf ," wooded hi l ly region of ihuringen. Then, st i l l  wearing his

army uniform, he decidld to try to escape across the most heavily

gruiO.O frontier in al l  Europ"' ntong the frontier were "death

it i ipr"-Ourbed-wire entanglements, str ips of plowed land' watch-

io*.rr, and minefields. The str ips were patrol led by.dogs and by

armed guards on twenty-four hour alert '  The guards had orders to

fr.""" iu"yone from leaving East cermany and "shoot to ki l l"  i f

necessary.
Werner was luckier than most people who had tr ied to cross

the frontier. He managed to escape' He then hitchhiked across

west cermany to the hiome of some relatives. lt was there that he

was later arrested on charges brought by the the East Cerman

government. Two border luards hid been found shot in their

6acks. Neither guard had f ired his weapon

The East Cerman government d'emanded that Werner be

returned to them, but [he West Cerman governmen-t refused to

surrender him. East Cermany offered a reward of 100'000 marks

(well over $40,000) to anyone who would capture Werner and

0)
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Relief organizations bring food, water and medical supplies to
Site 2, but they cannot bring hope to Shreveye' Camp off icials
have labeled her a "displaced person," making her inel igible for
resett lement or even adoption; humanitarian organizations cannot
help her f ind a home nor arrange for her to go to school. Neither
can they protect her from the violence that surrounds her l i fe.

She says that her father was an off icer in the Cambodian army
at the t ime she was born. Her mother had worked in an off ice
before her marriage, but had become a ful l-t ime housewife by the
time Shreveye, the fourth chi ld, was born. In 1975, Shreveye's
father was working at the Defense Ministry, near their house,
when the Khmer Rouge took over. She remembers when Khmer
Rouge sold iers  came and took h im.  " l  heard h im screaming whi le
they beat him to death," she says. " l  was 2 years old, but I
remember that. Sometime later, I  don't know when, they took my
mother away. I think they beat her to death, too. My brother and
sisters disappeared. I don't remember when."

A family who knew her parents took Shreveye; during the next
four years they slowly made their way to the border' "They were
good to me," she recalls. When the group reached a camp over
the border, the family was resett led. " l  was left at the orphanage,"
Shreveye recalls. " l  never saw the family again. And then, two
years later, I  was brought here when [Site 2] was made.

"l twice lost my family, and I am afraid to be with another
family again, but I am also afraid that the camp wil l  break up and
l ' l l  have to leave and go back to Phnom Penh and be by myself."

Shreveye was the only teen-age gir l  in the orphanage, where
there are more than 100 boys between the ages of  14 and25'

"Do the boys bother you?" she was asked'
Her face f lushed, her hands t ightened into f ists. "They tr ied to

get into my room at night to use me. I am so afraid. I  told (the
director), and he gave me a key and put the l i t t le gir ls into my
room with me."

"Did that stop them?"
"No . "
ln a voice as hard and sharp as steel, she said, " l  went to see

an old man who gave me a knife. I  keep it  with me at my bed-
s ide."

She looked ferocious as she gestured to show how she would
use the knife-f irst on "him" and then on herself.

With that, she burst into tears (Fields 1988, pages 28-33).
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0(
Wrrnx THE, I(HT E,R ROUGE

Exrs,REDP@
tt*-"ttt t"* his head between the swinging doors""I have news: The

soldiers near the or,u# i'""?'"'*'J""0,lltiti1lf ;:,ffi:ff 
white fl ags' on

soldlers near t's ""-?;;;' 
"ut'y*r'"'""'he 

said' He withdrew'
the streets, on the buil 

[r. fn."-gfr the walls we could still

We kePt on working' The room was qu

*il:""|;?:,il"i;;|it|;:t;"ad in the room again. "rhe Khmer Rouge are now in

Phnom Penh!" .r - .:^-+ ^-.r (qrn.nrh and I sewed .,p the

I had removed the shrapnel frol 
fe,.yatient' 

and Saradath ant

wounds in rhe intest,""i ,i"fir. I tied ofi 
" 

t;il and got a diff-erent-size needle

i; ;h" nurse and then bent back over the patient'

o''Well," said Saradolthl;;i""n" rn*"' R;;;; come in and get it over with' so

we can reunite with our families'" . - .--rr (.A -r,rhino ar all.,,
"Anything would t" u"ii-t tn^n this"' I said' "Anything at all''

The orderly 
"u*"]i 

uni 'uiO he had *""n '*o young Khmer Rouge jump over

the fence and run into the hospital to*pounO' on" *ilft an M-l6' the other with

an AK-47'
Therewereperhapsadozenpeopleintheoperat in 'g-room.Itoldthem,.. l f the

Khmer Rouge .o1n"'in, just be quiet and u" 
""j"irr. 

\i" don't know what they're

got:gto'd::' '^^"-^ro 
out in the hall and the doors slammed open (Ngor 1987'

Footsteps sounoe

pages 7l-78)'

.,(;
:f

Khmer Rouge soldiers approach Phnom Penh'
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k&fHmmtr hmppemeC
itffise $ $trffis?

Table 2, which
durins this crucial

fisE Cmmhmdffim

follows, summarizes
period.

dexwfimg

what went on in Cambodia

]Ji*bfie ff A time line of Cambodian history, 1960 to 1975

1960*1969 Beginning of the Civi l  War between communist North Vietnam and

non-Communist South Vietnam. The United States sends troops in sup-

port  of  south Vietnam. Cambodia's leader,  Pr ince sihanouk, tr ies to

remain neutral .  By 1965 Sihanouk expects a communist v ictory in

Vietnam, so he cuts off all relations with the United states. over

Cambodia's protests, the North Vietnamese increasingly use

Cambodian territory as a supply route and base of operations (the Ho

Chi Minh Trail). The United States seeks Sihanouk's support to destroy

the Trai l ,  but Sihanouk maintains neutral i ty.  Along Cambodia's border

with South Vietnam, United States starts il legal bombing of Cambodia.

U.S. troops from Vietnam make raids across the border'

March 1920 While Sihanouk is abroad, his r ight-wing pr ime minister,  Lon Nol,  ousts

Sihanouk from power. The coup is supported by the Cambodian army

and the ClA. Most people in the capital  (Phnom Penh) and other ci t ies

suppor t thecoup.BUtmostpeasants in thecount rys idesuppor t
Sihanouk, who is a nat ional hero and viewed as a "Cod-King'"

Sihanouk al l ies with the Khmer Rouge (Cambodian communist rebels)

to overthrow Lon Nol's government.

jgTO Beginning of the Cambodian Civi l  War. Lon Nol 's army tr ies to remove

North Vietnamese from eastern Cambodia but is defeated. To help save

Lon Nol,s government and to drive out the North Vietnamese, the

United states and south Vietnam invade cambodia on April 30. The

United States and South Vietnamese forces leave in June. The North

Vietnamese are driven toward central cambodia, where they begin

arming and training the Khmer Rouge rebels.  China becomes a maior

supporter of the Khmer Rouge.

At this point, let,s pause to see who is fighting whom. As of June
1970,who is Cambodia's head of state? \X/hich other countries sup-

port this government? \X/ho are the Cambodians that are opposing

ihir gou.*ment? \rhich other governments support these forces? I
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Here ,s the res to fHa ingNgor ' ss to ryo fwha thappened in the
hosPital on that daY-Year Zeto:

When the Khmer Rouge entered Phnom Penh
continued from Page 1 0

.oDon, tmove! , 'anangry 'h igh .p i tchedvo iceye l led . . .Don ' tmove!Ra iseyour

hands!"
I was facing the wall' standing over the patient' I put my needle down and

slowly turned lround with my hands raised' There was blood on my gloves' but

everyonee lsehadthe i rhandsabovethe i rheadsandtherewasb loodonsomeof
their gloves too'

Theguen i l laworearaggedb lacksh i r t ,b lack t rousersandb lackrubbersan-
da lsmadef romautomobi le t i res 'Hewasdark .sk inned 'a rac ia l l ypureKhmer
h o l d i n g a U . S . - m a d e M . 1 6 r i f l e . T h e d o o r s s l a m m e d o p e n a g a i n a n d a n o t h e r
guerrilla came in dressed the same but with a Chinese-made AK-47' He pressed

the barrel of the AK-47 to my temple'

"You the doctor?" he demanded' "You the doctor?"
.,No, the doctor left by the back door a minute ago," I said. "You.iust missed

him'"
" Liar!" He had fiercely bulging eyes and a high voice'

He was, at most, twelve Years old'

I  didn' t  move a muscle'

Hepu l lec l thes t r i r . tgo fmygreenopera t ingca l r l i f thebar re lo fh is r i f le .The
words came out in a burst' 4You liar! If I don't find the doctor [' l l come back and

k i l l Y o u ! "  .  r  ,
l s t a y e d c a l m o n t h e o u t s i d e . A l l m y i n s t i n c t s t o l d r n e t h a t t h i s w a s a t l m e t o

stay absolutely still and show no f'ear'

The nerce iook in his eyes changed to something like uncertainty.

,,Let's go,,, he said to the othei guerrilla. The two of them left by the back

door.
We lowered our hands' The nurses were crylng'
o . . B o s s , w e h a v e t o l e a v e , , , o n e o f t h e n u r s e s s a i d t o t n e . . . l f t h e y d o n ' t f i n d a

doctor outside theY'11 kill us'"

l thought fo rasecond.Thepat ien twas ly ing 'on the tab lebeh indme,uncon.
sc ious .H is in tes t ineswereback inp lace ,bu twehadn, t f in ishedsewingh imup '

"Be quiet," I told them' "Nobody move'"

w" r,rori the slapping of the iuerrillas' sandals recede along the hallway'

Thoughts occured to In* faster tlian I could put them into words' It was like

u"ing ,u,,Ji;J i"a gans fight.as a bov'.Atl of mlillusions w;re 
1111 

rnev

hadbrokenintothesanctualyor 'n"op" 'ot ingroom.Theywerestronger,andwe
could only try to outwit them' Or evade them'

Half a minute passed' No more footsteps'
,.ot ar ,,'1--';'rt 

" 
,oo., .,everybody has to leave right now. Go now and don't

wait .  The Pat ient s laYS"'

0

0)
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e

Whv were the Cambodians
to relocate?forced

Objectives
In this lesson, you wil l

. Understand why
Cambodians were forced
to relocate from the cities
to the countryside in
1.97 5.

. Identify how this forced
movement aifected
population distr ibution in
Cambodia.

Not since Hit ler 's Holocaust had the world seen such suffering'
The Khmer Rouge had slaughtered and starved 2 mil l ion of
Cambodia's population of 7 mil l ion.

- leane l. Kirkpatrick, former U.S. ambassador to the United Nations,

describing the four-and-a-half year rule of the Khmer Rouge

On April 1,7, 1.97 5, the Khmer Rouge entered Phnom Penh and

took control of the Cambodian government. Most people in Phnom

Penh were refugees from the countryside who had come to the city to

escape the war. They were hoping for a return to their normal life

after the bloody, five-year-long Civil'War. But the communist rebels

began to remake Cambodian society. This was done at a tremendous

cost of life.

Glossary
Words

Angka

Angkor Wat

holocaust

Kampuchea

Khmer

Khmer Rouge
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l 8 Geogralthic Inquiry into Global Issues

Was I supposed to believe him? I wondered. After what had hap-
pened in the hospital? My instincts told me no. The guerrillas on the
street had the same fierce expressions as those who had burst into the
operating room. They looked totally unlike normal Cambodians. except
for their dark, round faces. And yet a part of nre wanted to believe that
they wer-e telling the truth.

All around, people muttered, "Why evacuate the city'/ We don't want
to go. The war is over. The Americans are not going to bomb us. We
don't want to leave." They walked and stoppecl, took two steps and
stopped again. Those with motorcycles pLrshed them by the handlebars,
as I did. Those with cars pushed them with the help of friends or rclar-
tives" Nobocly started their engines. There was no room on the roacl to
dr ive. .  .  .

I trudged south with the flow of traffic, in the general direction of rny
clinic. A contingent of Khmer Ror-rge approached fiom the opposite
direction. In front o1'them walked a fiightened-looking man whose hands
were tied behind his back. Shoving hirn forward was a mit rtcur'1, with a
pistol. As she neared me, she waved the pistol in the air ancl
addressed the crowd:

"The wheel of history is turning," she declarecl. "The wl,eel of Iiisto-
ry rolls on. If you use your hands to try to stop the wheel, they will be
car-rght irr the spokes. [f you use your f'eet to try to stop it, you will lose
them too. There is no turning back. World history will not witit. The rev-
olut ion is here. You must make your choice, to fbl low Angka [ thc
Khmer-language worcl fbr "organization," wl-rich is how the Khrner
Rouge relerred to themsclvesl or not. If you choose not to lbllow Angka,
we will not be responsible lbl your sal'ety."

She gave the man in fiont of her another contemptuous shove. I-Ie
staggered, the whites of his cyes showing his f'ear. As they went past rnc,
she waved her pistol again and shoutecl, "Everybody is equal now!
Everybocly is the same! , . . No morc masters and no illore servants! Thc
wheel of  history is tLrrning! You must fbl low Angka's rules!"

I pushed on with lmy rnopedl. Whatever hopes I hacl lor the Khrner
Rouge were lading fast. They were supposed to liberate us, not tic Lrs u1r
and make threats about obeying Angka's rules. Whoever Angka was.

The air was stifling. The streets were filled from one side to the
other. We were no longer residents o1'Phnom Penh. We were refugees,
carrying whatever we could. The wealtlry pLrshed cars or flat-bottomecl
handcarts, with sacks of rice, suitcases, pots and pans, televisions and
electric fnns. The poor carried nothing but tlieir rice pots. Grocers carried
groceries, booksellers pLrlled carts with piles of books. It was strange, I
thought, the things people treasured. Teievisions and t'ans wouldn't be
much use outside of Phnom Penh, where there was no electricity.

I turned west and then south onto Monivong Boulevard, one of the
main avenues of the city. Here traffic was even slower. The mass of peo-
ple shuffled onward, but it was difficult to move. Around me on all sides
were feet and shoulders and heads. Khmer Rouge stood on every street
corner! urging us on, and more Khmer Rouge rode scowling past in jeeps
and open trucks, waving pieces of red cloth and red handkerchief's tied to

I
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1941

1945

The French select Pr ince Norodom Sihanouk as King of Cambodia

at age 1 8.

Beginning of Vietnamese War of Independence from France,

led by Ho Chi Minh. A smal ler-scale revolt  begins in Cambodia,

fueled by r is ing Khmer desire for a return to sel f-rule.

France, losing in Vietnam and fearful  of  a wider revolt  in

Cambodia, agrees to Sihanoul<'s demand for Cambodian

indeoendence. Sihanouk becomes a nat ional hero.

1953

Source:Abl in  and Hood 1987.

i . i l i r t i , , ,  ( r  , , , , : i j r -Lt l l i l l i , r tLi j i t ' . t  L l  i l i ] i rv i l l r i l ' l r r11i  i ] i , '11' ;1 i i r l r rr '  '

1. What was the most successful period in Cambodia's long

history? \fhat kind of cconomy has Carnbcldia had

t l r rough h isr t t ry  ?

2. How does Carnbodia's history help cxplain the I(hrner

R<ruge's actions in 197 5? How does this history help

explain the Cambodian people's response to these

actions?

3. If you were l(hmer, what would be your: {eelings toward

the  Tha is  and  V ie r r ra tncse?  Why?

4.  Why would thc l (hmer Rouge havc c t tns idered peoplc  i r r

t he  c i r i es  to  bc  thc i r  enen t i cs?  Do  you  th ink  i t  wou ld  he

arr effecrive strategy rtt  | torce olte's ette mies tcl evactlate

thei r  l rornes? \ ) f lhy or  whY not?

r)

You have read that the I(hmer Rouge-as so()rl as they took

powef in Apri l  !97 S-evacuated al l  of the people from the cit ies.

they saic{ they were doing this for the people's own protection from

U.S. bombing; though, in fact, no bombing occurred after 1973.8ut
I
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CAMBODIA
Population Distribut(on 1968
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Nowimag ineyouareoneo f the leaderso f the l (hmerRouge in
Apri l  1,g75.io,r, tark is to mold this "model" peasant society. You

"i.i" 
charge of relocating all of the people who have just been

i.r*a to lJ"u. Phnom Penh' You have two goals:

0l

. Grow enough rice to

.  Spread Your  enemies

feed everyone, and

across the country so they pose no threat'

Consult maps of Cambodia's physical geography to.help you

make your plans (refer to Figure 1 ott pugt 20 and the following
^iurugruplrrio, 

-or. inform"ation)' Be pttpated to defend your deci-

sions.

Landforms

The southwestern part of the country (I(ampot' 1(u?h 
I(ong' and

western pouthisat prouinc.s) is mountainous, with the highest peaks

over 5,800 feet. The northeast (Rotanokiri and Mondol I(iri

provinces) is also ,.rgg.d, and it is covered by dense tropical forests'

ili;;rh;'-."r .lpr*h Vihear and Stoeng Treng provinces are also

;;;;;;J nnd for.sted. The remainder of the country consists of

nni, t"il"river plains. The Mekong River, which tfaverses the coun-

irf 
"or,t 

to ,o,rti, is the largest. Rivers are an important transpofta-

tion link throughout Cambodia'

Climate

Cambod iahasa t rop i ca l c l ima tew i thawe tSeason f romMay to
October, during which ht"uy rains fall' The dry season is from

November to April. cambodia's most important c_limatic event is the

annual flood of the Torrle Sap (I(hmer foi "Great Lake"), in the heart

of thecountry .Dur ingthera inySeason) theTonleSapincreases
about 1,0 times in size'. The annual floods deposit fresh nutrients'

*ni.n ferttltzethe soil, and bring the water necessary to grow rice'

ih;;; plain of the Mekong-Tonle sap system is the mosr impor-

tant rice-|rowing region of Cambodia'

'\

V

I
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rest of his family. Huoy Chang had been a schoolteachef in Phnom

Penh, and Haing Ngor was from a wealthy family that owned several

businesses.
At this time the I(hmer Rouge wefe not yet completely organized,

so people could still move relatively freely-except that they could

noi go back to the cities. During the spring of 1.97) many of the peo-

pl. i"" Wat I(ien Svay I(rao tried to retufn to their home villages.

il"lr.g Ngor and Huoy Chang decided to go south, to her village of

I(amiot,,-on the coast of the Gulf of Thailand. Along the way, they

passed the ruins of the village where Haing Ngor had grown up,
'Su-ror.g 

Yong in Takev Province. Haing Ngor's story continues:

t0

Haing Ngor and HuoY Chang trY
to get to KamPot

Before the revolution, most cambodians felt a strong loyalty to their

home villages. Even those who moved away to a big city like- Phnom

Penh continued to identify with the place of their birth. . Samrong

Yong was home. . . . To see it destroyed was almost like seeing my own

tamily dead. I tried to keep my grief hidden from Huoy and her mother

so they wouldn't be saddened, but they must have known what I felt.

Fiom Samrong yong we went to chambak, the next town. There was

nothing left of it except staircases rising into empty air'

An hour's walk beyond chambak we came to another checkpoint,

manned by young, barefoot Khmer Rouge. For the first time they asked

me my piof-ession. I said I had been a taxicab driver in Phnom Penh'

Then they asked Huoy if she had worked for the Lon Nol government.

Huoy lost her presence of mind and I broke in, saying that she used to

sell vegetables ln the market and that her mother used to take care of our

baby. Huoy, hesitating, added in a small voice, "Yes, I was a vegetable

seller. My husband was a taxi driver. What he says is true"'

The soldiers searched the cart again. They didn't find the rest of the

medical instruments, which I had hidden underneath the cart by the axle,

but they did find some of the other reference books. They took the books

and threw them violently on the road. ooNo more capitalistic books now!"

they shouted. "Capitalistic books are Lon Nol-style, and Lon Nol

betiayed the nationi Why do you have foreign books? Are you CIA'? No

more foreign books under Angka!"
I gave them the usual story about finding the books on the road, but

they  d idn ' t  l i s ten .
,,Angka says no more travelingl" the soldiers said crossly. "'Wherever

you thint you'-re going, whatever village;rou are trying to reach' it will

te tne same as rhe viliages around here. They are all destroyed. So you

have to stop here and go to work"'

@(
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These people did not
survive the horror of the
revolution.

labor. The New People, including Haing Ngor and Huoy Chang,

were forced into slave labor. They were moved around repeatedly,

and forced to do the hardest physical work. The New People were

separated from the Old People, had little privacy, and were given

barely enough rice to survive (Library of Congress 1990).

At Tonle Bati, Haing Ngor and Huoy Chang began to work in

the rice fields, build irrigation canals and dams, and do other tasks

"for Angka" to rebuild the war-devastated country. They remained

there uniil early in 1,976. At that point, they were told to leave Takev

Province. Along with thousands of other New People, they were

forcibly moved to another part of Cambodia.

fi
{

a

Forced movement to Phnom TiPPedaY

We waited by the railroad station for lour days while trains went by.

each one with a cargo of thousands of human beings, shipped like farm

animals out of eastem Cambodia. lt looked as though the Khmer Rouge

were evacuating the entire region.
There had been a mix-up with our shipment. however. We never did

get on a train at that station. lnstead. we were led on foot to another vil-

Iage nearby. and the next day a convoy oIempty Chinese-bui l t  mi l i tary

trucks drove in. Now the New People nervously called out the name of

the places they wanted to go. The soldiers said to shut up and get in the

trucks. So we got in feeling both afraid and stupid. It was amazing that

we had believed even at first that Khmer Rouge would really let us return

to our home vi l lases. We had been naive to think they might be tel l ing

the truth, after thelies they had told us to get us to leave Phnom Penh.
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once forced into the countryside, the New People were put to

work on collective fice farms of on constfuction projects. People

were forced to build canals, dams, and roads with their bare hands'

Husbands, wives, and children worked in different parts of the coun-

try, often not seeing each other for seasons at a time. Some children

,..u., saw their pur.ntt again. Married people needed permission to

meet. On the coilectiues, *.t and women slept in separate' large'

communal bunk-houses. There wefe waves of suicides.-- 
Uri"g slogans l ike "purif ication of the people" and "returning the

.o.rr-r,ry"ro th! peasant,;' Pol Pot, the I(hmer Rouge leader, turned

Cambodian ,oii.ty ,rprld. down. The educated classes were methodi-

cally executed. Even the l(hmer Rouge who dared op.pose the policies

of Pol Pot were tortured and executed. Pol Pot hoped to achieve a
,,gfeat leap forward" and fe-create the powerful Cambodian nation'

l i  tgZZ h! bragged, "If  our people can make Angkor, they can make

anything" (Library of Congress 199-0, page 53)''Durlrrg 
i .976 t 'o l978,the slaue labor condit ions worsened'

p.rplr. tf,e use of forced labor, agriculture was totally mismanaged.

starvation was widespread because the I(hmer Rouge sent the rice

proau..a in the camps to the leaders in Phnom Penh instead of feed-

ing local populationr lLibr"ty of congress 1990)..Some have estimat-

eJthat 10 percent of the 7 mil l ion Cambodians died of starvation'

D.rp.tn,. p.ople ate snails, snakes, insects, tree bark, and even' grue-

,o-.Iy, the bodies of the newly executed (Schanberg 1980)'

condit ions in the labor camps varied from place to place,

depending on rhe artitudes of the local I(hmer Rouge in charge

(Vickery lg1e). By mosr accounts, the labor camps in northwestern

bambodia, such as those near Phnom Tippeday, were among the

worst. Haing Ngor and Huoy Chang were forced to stay in the

Phnom Tippeday region for nearly three years'

Life in the Phnom Tippeday labor camp

To . . . achieve the ..great leap forward,,' we had to sacrifice' That

meant working hard without complaining ' ' ' eighteen or twenty-hour

days, with only thin rice gruel to eat' They wanted us to be single-mind-

ed work fanatics, never slowing om pace' ' ' ' As a song on the Khmer

Rouge radio put it, "We are not afraid of the night' the day' the winds' the

storis and rain and sickness. We gladly sacrifice for Angka to show sup-

port  for the revolut ion."
we had to sacrifice everything fiom the old regime, including mate-

rial possessions. "Ger rid of all the western goods you still have with

you,;' u cadre told us. "Because if you keep those things your minds will

still be on the old times and you will not be able t9 
-*:lk 

hard' Discard

the makeup, the fancy clothing, the books, the gold' You do not need

CIl
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HowcouldtheGambodiangenocidehappen?
Many of the city people could not sufvive the hardships of slave

labor. p.'";i. ;i.J 
"" 

tft. forced marches' from doing hard physical

labor, f.o- di,.uses, from drowning duringthe rainy season, and

even from poisonous snake bites (Library of congress 1,990)..

Hrofct ung died in childbirth on June 2,1978. Had she had

access to ,n.di."ul care, she and the child might have survived' But

even her husband-an obstetrician-was unable to provide proper

care in the labor camp. Haing Ngor himself was imprisoned and tor-

tured three times, bui miraculously survived the I(hmer Rouge years'

But of ti" qt *.rrrb.r, of his extended family (parents, brothers' sis-

ters, nieces, and nephews), only nine survived'

\fhat hupp.t.i to Haing Ngor was-in-many ways typical of life

for people ,.i.r the Khmer Rouge's rule,.but in one way it was not'

Most of the educated l(hmer did-not survive. Schools had been abol-

ished, and so the I(hmer Rouge sary 10 need.for teachers. Hospitals

*.r. d.r,royed, and so nearly-all of cambodia's 600 doctors either

fl.d th. .o;;d o, *.r. killed. Dith Pran, a journalist and another

survivor of the Khmer Rouge years' has said:

". .  .  They did not ki l l  people in front of us' They took them

away at night and murdeied them with big st icks and hoes, to

save bullets. Life was totally controlled and the Khmer Rouge did

no tneedagood reason tok i | | someone ; t hes l i gh tes texcuse
woulJ-do-u"Uoy and a gir l  holding hands, an unauthorized break

trom wort<. nnyone the/didn't l ike they would accuse of being a

teacher or a student . .  .  and that was the end" (Schanberg 1 980)'

The New People featedmost the l(hmer Rouge soldiers between

i,2 ani i5 y."r, ota. Cnitaren were trained to spy on their teachers,

their friend,, u,,d even their parents. According to Dith Pran:

They were the . . most completely and savagely indoctrin-

ated. .-1 . They took them very young and taught them nothing

nui Oisciptine. . Just take otdert, no need for a reason. Their

mindi have nothing inside except discipl ine. They do not believe

uny i"figlon or traiition except Khm91 Rouge ordgp' That's why

they kill"ed their own people, even babies, like we kill a mosquito"

(Schanberg 1 980)'

No one knows exactly how many cambodians died during the

Khmer Rouge years. Estimates range from a minimum of 800,000

lu..ordirrg ,"o ,'n. I(hmer Rouge's own figures) to as _Aany as three

million. Tie latter estimate ,.pr.r.tttt almost half of the total popu-

lation. Most likely, somewheri between one and two million

cambodians died between t975 and1,979. Journalists have been
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Geographic Inquiry into Global Issues

Glossary
Words

human r ights

Mariel boatlift

What is the attitude in the United States
toward immigrants?

Table 4 on page 37 shows the results of a survey in the united

States taken in L985. The numbers show the percentages of responses

to the following question:

Since the beginning of our country, people of many different

religions, rnces, and nationalities haue come and settled. Here is

a list of some different growps.'wowld you read down the list

and, think-ing of both uhat they haue contributed to this country

and haue gotten from this country, for each one tell me uhetber

yow think, on balance, they haue been a good thing or a bad

thing for this cowntrY?

Were the Cuban Marielitos
denied their human rights?

Objectives
In this lesson, you will

' Understand the conditions
under which freedom of

ilx]:r'"'might 
be

. ;..;;",end specific
actions to achieve a farr
policy for the Cuban
Marielitos.
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these were for minor offenses, such as leaving halfway houses with-

out permission (Boswell and Rivero 1985).
As the Marielitos arrived in the United States, they were put into

camps run by the U.S. immigration authorities. The U.S. government

decided that those who had committed serious crimes (about 5,000)

and the mental ly i l l  (2,800) would not be released into the general

camp population (Boswell and Rivero 1985). These people were

called "excludables" because they did not meet the legal require-

ments to enter the United States. This excluded group was instead

held in U.S. federal prisons.
Several federal prisons hold these excludables. The largest num-

ber are housed in Atlanta. Since a prison riot there in December
1984, the Cubans have been confined to their cel ls (eight inmates per

cell) for 23 hours a day.Since 1981, there have been nine homicides,

seven suicides, 400 unsuccessful suicide attempts, and over 2,000

attempts of self-mutilation in Atlanta. Also, since their arrival 3,800

other Mariel immigrants have been convicted of crimes in the United

States and are being held in state and local jails (Los Angeles Times

1991). At the end of their terms, they too will be taken into federal

custody.
If you heard the following testimony of witnesses at a Congres-

sional hearing, what policy would you recommend for the United

States regarding the Marielitos? \What policy would resolve this pr:ob-

lem? How should the detainees be treated now and in the future?

Testimony of witnesses to Congress

Witness 1 (Mariel  immigrant and detainee)

Now 27 years old, I completed a two-year sentence for several

offenses, including drug possession and car theft. These crimes were

committed in a three-year period, and then I became a cocaine addict

after losing my job in Miami. But the immigration agency's review deter-

mined that I was a danger to society and I was not freed after serving my

sentence. Instead, I was held in a maximum security prison in Louisiana,

even though I am now charged with no crime' In prison I was given no

treatment for my drug addiction but instead was forced to dry out "cold

turkey." I have been denied visits fiom my mother and I have been

denied release even though I have been offered a iob and a sponsor in

Miami. They accused me of being a prostitute, which I am not, and berat-

ed me for being a drug addict. After this interrogation, I broke down in

tears of frustration. They made up their minds and then they jailed me

again.

a
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As far as witness l's case is concetned, witness t has a criminal

record as long as your arm and is not a credible witness. we have to be

convinced that witness 1 will not be a danger to our citizens if allowed to

so free. We have to take a hard line with these people. We can't change

i*h" lu* now. The drug problem in this country is out of.control. Castro

knew what he was doing when he unleashed these undesirable people in

our society. Think about how much worse the drug problem has become

in our counffy since the 1980s. Many of these people are directly respon-

sible for this escalation. The U.S' government has spent more than

$2 biliion processing, settling, and detaining Cuban exiles'

Witness 3 (senior attorney at the f ustice Department)

This testimony represents the official U.s. policy and clarifies the

term exclud,able. Legally defined, the Marielitos are defined as "exclud-

able aliens" rather than as political refugees. Mariel exiles who have not

become citizens or legal residents are considered to be on parole, a status

which is violated if they are chargecl with a crime here or are tound to

have committed crimes in cuba. If they violate parole, Mariel immi-

grants are subject to indefinite jailing and possible deportation back to

Cuba.
T h e U . S ' g o v e r n m e n t h a s b e n t o v e r b a c k w a r d s t o b e f a i r t o M a r i e l

ref'ugees accused of crimes. Other aliens caught entering the country ille-

gally and considered unsavory are subject to immediate deportation.

Because cuba will not accept the return of many refugees, the united

States has held Mariel exiles we suspect to be hardened criminals instead

of simply deporting them. we have been far more lenient than the INS.

we have released an estimated 45 percent of the cuban prisoners whose

cases were reviewed after the INS ordered them held'

W i t n e s s 4 ( c h i e f a t t o r n e y f o r t h e C o a | i t i o n t o S u p p o r t
Cuban Detainees)

cubans deported will almost surely be bound fbr combindo del Este,

a prison that the United States has highlighted in the condemnation of

cuba. Now we deliver them to the very same hands that the united

States condemns for the violation of human rights' Once that happens

t h e s e p e o p l e d i s a p p e a r . M o s t o f t h e f a m i l i e s n e v e r h e a r f r o m t h e m .
Others say monthi pass before they get any news' Congress' in an anti-

c r i m e a n d a n t i . d r u g m o o d i n l g g 0 , m a d e a n y M a r i e l C u b a n s e r v i n g a
sentence for five years or more" oI convicted of any illegal trafficking in

a controlled substance, ineligible for citizenship and liable for deporta-

tion. These detainees have already served their sentences for the crimes

committed in this country, but they have been detained for months await-

ingdec is ionsonwhether theywou ldbedepor ted .Some. inmateshave
said ttrey would rather remain in permanent detention in the United

States than retufn to Cuba. It's absolute horror for these people' Most of

thesepeop ledon ' tspeakEng l ishanddon ' thavemoneyfora lawyer . I
a* doittgitte best I can to represent them, but I am only one person'

0

0
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q-tmy Geographic Inqwiry into Global Issues

Why were the human rights
of japanese-Americans

suspended?

Glossary
Word

human r ights

How would you feel if you had to move because
of your ancestry?

on page 44 rs anexcerpt of a bulletin posted in california cities

onMay3,L942,by theU'S 'A t t t t y 'Asyouread i t ' cons ider these
questions:
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WESTERN CIVI DEFENSE COMMAND AND FOURTH ARMY
WARTIME CIVL CONTROL ADMINISTRATION

San Francisco, California
May 3,1942

INSTRUCTIONS TO ALL PERSONS OF

JAPANESE
ANCESTRY

Pursuant to the provisions of Civilian Exclusionary Order Number 33, all
persons of Japanese ancestry, both alien and non-alien, will be evacuated by
12 o'clock noon, Saturday, May 9,1942.

The following instructions must be observed:

. Evacuees must cany with them on departure for the Assembly Center the
following property:

Bedding and linens (no mattress) for each member of the family;
Toilet articles for each member of the family;
Exffa clothing for each member of the family;
Sufficient knives, forks, spoons, plates, bowls and cups for each member

of the family;
Essential personal effects for each member of the family.

The size and number of packages is limited to that which can be carried by the
individual or family group.

. No pets of any kind will be permitted.

. No personal items and no household goods will be shipped to the
Assembly Center.

. The United States Government will provide for the storage, at the sole risk of
the owner, of the more substantial household items, such as iceboxes, washing
machines, pianos, and other heavy furniture. Cooking utensils and other small
items will be accepted for storage if crated, packed, and plainly marked with
the name and address of the owner.

Go to the Civil Control Station between the hours of 8:00 l.nr. and 5:00 r.u.,
Monday, May 4,1942, or between the hours of 8:00 l.u. and 5:00 r.m.,
Ttresday, May 5, 1942, to receive further instructions.

J. L. DeWitt

Lieutenant General. U.S. Armv

Where were fapanese-Americans relocated and

(

why there?
Ten internment camps (called "relocation centers" by the U.S.

government) were established for Japanese-Americans during World
War II (Figure 4 on page 45). Approximately 120,000 Japanese-
Americans from the'West Coast were forced to stay at these places
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between 1.942 andlate 1.944. Why do you think Japanese-Americans
from the eastern United States were not forced to move?

Make some generalizations to answer the following questions.
You may find some exceptions. Be prepared to defend your general-
izations.

Manzanar Internment Camp in the Owens River Valley,
Cal i fornia.

(

Figure 5 (

Photo source: UPI/Bettmann.
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J. O. Downing Scholarship of $180, which paid for her UCLA stu-
dent fees for three terms in 1945 to 1946. She was one of the f irst
Nisei, or second-generation Japanese-Americans, to be al lowed
back into UCLA before the war ended.

[Many] years have passed since President Franklin D. Roosevelt
signed Executive Order 9066 on February 19, 1942, authorizing
the mil i tary to remove and intern 120,000 people of Japanese
ancestry in 10 concentration camps during World War l l .  Mori,
then a 

'19-year-old sophomore, was one of them.
"l was really mad at the United States. Both my parents were

picked up, and I was al l  alone," says Mori, now 69, a gentle
woman with short, wavy hair and rose-rimmed glasses. She no
longer seems angry, yet she remembers every detai l  leading up to
her camp experience. Her mother, Fuki Hoshiyama, had been
picked up by the FBI in February because she was a schoolteacher
at the Japanese Insti tute of Sawtelle and considered "potential ly
subversive."

"l  remember going to my mom's hearing," says Mori. "My
mom was sitt ing across a long table from me, and we weren't
al lowed to get up to greet each other. They asked me if  I  had any-
thing to say. l t  was so emotional, I  could only cry and say ' l  want
my mother to come home!"'  Instead, her mother was shutt led
from place to place over the next few months: from the Convent
of the Cood Shepherd in Los Angeles, to the Terminal lsland
lmmigration and Natural ization Station (a detention center), to
Santa Anita assembly center.

Mori 's father was arrested in March 1942 simply for being the
treasurer for the Japanese school at which her mother taught. He
spent a month at a Civi l ian Conservation Corps camp in the San
Fernando Valley, then was moved to a detention center in Santa
Fe, New Mexico.

In the meantime, Mori was taken to Manzanar, an internment
camp outside Lone Pine in Cali fornia's Owens Valley. She was
forced to l ive with an aunt, uncle, and f ive cousins in one t iny bar-
rack with just enough room for the cots. She remembers the f ierce
wind, grit ty sand in everything, the feeling of total isolation' When
Mori 's parents were f inal ly al lowed to join their daughter at
Manzanar in June 1942, she remembers l iving in a corner barrack
right next to the armed guards.

Joe Nagano is a tr im, soft-spoken man of 21 who has l ived in
West Lost Angeles since 1 926. ". .  .  i f  you look up the term 'con-

centration camp' in Webster's Dictionary, you'll see that we were
indeed incarcerated. We were told that we were 'free to leave,'
but where could we go? They were supposed to 'protect '  us, but
the guns were turned in toward us. We were deprived of our
rights, property, and liberty without due process" (Soderburg
1992, pages 31-34).

\7hy did the United States do this to its own citizens?

O
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AnrrcLE 13 oF THE UN UnrvsRSAL
f)ncrARATroN oF HUMAN RrcHrs

(1) Everyone has the right to freedom of movement and residence within the

borders of each State.
(2) Everyone has the right to leave any country, including his own, and to

return to his country.

Berl in Wal l

{

Freedom danced before my eyes

By midnight fNovember 9, 1989], East Cermans were pouring
through border checkpoints.

On the west side . .  .  young West Berl iners seized the top of
the wall,  undeterred by East Cerman water cannons. Short ly after
1:00 n.v., a roar went up from the celebrants. They could see a
throng of East Cermans dashing across the no-man's land.

The f irst to reach the wall was a young man in a brown jacket. a
He seemed to land on top of i t  in a single bound. The crowd part- l l
ed and cheered as he raised his arms in tr iumph and danced
along the concrete slab that hours before had imprisoned him.

. .  .  He transformed the wall from a sinister symbol of oppres-
sion to a platform for celebration and l iberation (Brokaw 1989,
page 23) .

joyous Cermans go over the
Berlin Wall, a symbol of over
30 years of oppression.

0
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f apanese-Americans

Payment authorized to survivors of "America's
concentration camps"

On August 1 0, 1988, President Ronald Reagan signed legisla-
t ion that granted an apology and awarded $20,000 in resti tut ion
to each of the estimated 60,000 camp survivors then l iving. Not
al l  have yet been paid.

Today, the government's own Smithsonian Insti tut ion uses the
term "concentration camp" to describe Jerome and Cila and other
camps in an exhibit at the National Museum of American History
in Washington.

"l  need hardly tel l  you that there are lots of folks who think
the government was perfectly justi f ied in doing what i t  did, and I
still get letters from folks-usually irate-who take that point of
view," said Tom Crouch, curator of the exhibit,  which opened in
1987. "But most people, I  think, understand it  was wrong," he
said ( lnf ield 1992, pages 81, B4).

Cuban Mariel i tos

To date, there is little good news to report. So we leave it up to
you to answer these questions: Is there any hope for the plight of the
Marielitos? What is their current status?

How can we prevent human rights violations in the future? ril/hat

should we do next?

(

(
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Cambodians. Old People were given
greater privileges than the New
People.

People's Republic of Kampuchea State
established in Cambodia by Vietnam
and its Cambodian all ies immediately
after Vietnamese overthrow of Pol
Pot's Democratic I(ampuchea govern-
menr in 1979. Renamed the State of
Cambodia in 1990.

Year Zero The day April 17, 1.97 5, when
the victorious Khmer Rouge entered
Phnom Penh, marking the end of the
five-year-old Civil \War and the begin-
ning of I(hmer Rouge control of
Cambodia. The term was coined by
the I(hmer Rouge to imply the begin-
n ing  o f  a  new commun is r ,  u top ian
civil ization modeled on the great
Khmer civilizations of the Middle
Ages.
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CAMBODIA'S PHYSICAL FEATURES
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HUMAN RIGHTS
Map 4

UNITED STATES' POPULATION
DISTRIBUTION IN 1940
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Map 6
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