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BGGS Overview

BGGS is the Britannica
Gl ob al G e o gr aphy Sy st em,
a modular electronic
learning system which
combines the latest peda-
gogical approach to geogra-

phy leaming with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:

. Geographic lnquiry into GIobaI lssues
(GIGI) Student DataBooks

a

a

a

Teacher's Guides with Overhead Trans-
parencies in a three-ring binder
Laminated Mini-Atlases to accompany
each module
BGGS CD-ROM with User's Manual
3 BGGS Videodiscs with Barcode Guides
3 thematic posters

This section of your Teacher's Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography leaming for you and your
students!

I. GIGI
Geographic Inquiry into Global Issues (GIGI)
is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in dny order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

]apan
Former Soviet Union

East Asia

Australia/ New Zealand / Pacific

North Africa / Southwest Asia

Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as "Why are people in the world
hungry?" and "Is freedom of movement a basic
human right?" The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year's geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative grouPs of students'



Each module comprises a Teacher's Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module's DataBook to be placed in the
student's binder.

GIGI print materials are organized in a unique
fashion. The Teacher's Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher's Guide page. The Teacher's Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. AII of a
module's Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher's Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
"Memo to the Teacher from the GIGI Staff" in
each Teacher's Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Brttannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD-ROM
The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Britannica Global Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica's innovative geography reference
program GeopediarM all on a single disk. Here
are some of the ways you and your class can use
this software:

. Vvhen preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Deuelopment videodisc
called "Population/Wealth Correlation. "
With this information/ you can plan when
to reserve your department's videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in



Geopedia's World Data, five maps in the
Geopedia Atlas, and five leaming activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 15
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

. AII GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
leam where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

. If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs
More than ever before, today's students are
visual leamers. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth's Enoironment and
Society; Economic Deaelopment; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking "How do these images connect to you?"
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

You haue in your hands the GIGI Teacher's Guide. Teaching with
GIGI is a departure from teaching with a conuentional textbook. By
taking the time to study this memo-abowt 30 minwtes-yow will
gain a good understanding of the kind of teaching that's needed to be
swccessful with GIGI. We hope you haue a rewarding and enjoyable
experience!

Goals

The three major goals of Geographic Inquiry into Global lssues
(GIGI) are to help you teach your students the following:

1,. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

'We 
believe you can accomplish these goals as well as others by teach-

ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

\

GIGI and the Britannica Global Geography System

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students "back home" to focus
on the issue as it may appear in the United States or Canada. \7e do
this because although North America is not one of the 10 GIGI

IV



Diuersity and Nationalism V

regions, frequent comparisons to North America throughout each
module achieve additional instruction on this "home region."

Each GIGI module requires from two to three weeks of teaching
time (10 to 15 class periods of 50 minutes) and contains a Student
DataBook, Teacher's Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM purs the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
GeopediarM, Britannica's multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1.,200
geography-related articles, statistical information on every country
from Britannica 

'World 
Data Annu al, a chartmaker for creating

charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part. of the BGGS. The discs emphasize three major strands
of the GIGI investigations: Earth's Enuironment and Society,
Economic Deuelopment, and Global Political and Cuhural Change.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connections between your students and the issue being stud-
ied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher's Guide.



VI Geographic Inquiry into Global Issues

Geographic lnquiry into Global lssues (GIGI)
lssues, Leading Questions, and Case Study Locations

South Asia Population and Resources

How does population growth
affect resource avoilobility?

Bangladesh
(Hait i )

Religious Conflict

Where do religious differences
contri bute to conflict?

Kashmir
(Northern lreland,

United States)

Southeast Asia Sustainable Agriculture

How can the world achieve
su stai n able ag ricu ltu re?

Malaysia
(Cameroon, Western United

States)

Human Rights

How is freedom of movement q
basic human right?

Cambodia
(Cuba, United States)

lapan Global Economy

How does the globaleconomy
offect peoples and ploces?

Japan
(Colombia, United States)

Natural Hazards

Why do the effects of natural
hozords vary from ploce to
ploce?

Japan
(Bangladesh, United States)

Former Soviet
Union

Diversity and
Nationalism

How do nations cope with
cultural diversity?

Commonwealth of
Independent States

(Brazil, United States,
and Canada)

Environmental Pollution

What are the effects of severe
envi ro n mental poll ution?

Aral Sea
(Madagascar, United States)

East Asia Population Growth

How is populotion growth
to be managed?

China
(United States)

Political Change

How does politicolchange affect
peoples and ploces?

Hong Kong
(South Korea, Taiwan,

Singapore, Canada)

Matrix showing ClCl modules. Ceographic issues are in bold
and leading questions are in italics. Major case study
locations are followed by comparison examples in
parentheses.

Figure 1
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Geographic lnquiry into Global lssues (GlGl)
lssues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacific Global Climate Change Interdependence

Whot could happen if globol What are the causes and effects
warming occurs? of globol interdependence?

Australia and New Zealand Australia
(Developing Countries, (Falkland lslands, United States)

U.S. Culf  Coast)

North Africa/
Southwest Asia Oil and Society Hunger

How have oil riches changed Why are people hungry?
nations? Sudan

lrii,l"fl3'?]'o'.,n,, 
(rndia' Canada)

Africa-south
of the Sahara Building New Nations lnfant and Child Mortality

How qre notion-states built? Why do so mony children suffer
\igeria from poor heolth?
(South Africa, the Kurdish Central Africa

nation) (United States)

Latin America Urban Growth Development

What are the causes and How does development offect
effects of rapid peoples and places?
urbqnizotion and urban Amazonia
growth? (Eastern Europe, U.S. Tennessee

Vexico Valley)
(United States)

Europe Regional Integration Waste Management

Whot ore the odvontages of Why is waste monogement both
and barriers to regionol o local and global concern?
integration? Western Europe

iurope (Japan, United States)
(United States, Mexico,

Canada)

Figure | (continued)
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The Student DataBook contains the following features:
o Memo to the Student from the GIGI Staff
o An overview of the key questions and places explored in the

module
o Lesson objectives
o Data presented in a variety of forms, including text, maps,

graphs, tables, photographs, and cartoons
o Questions
o Glossary
o References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher's Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to carry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
"Memo to the Student from the GIGI Staff" and the two-page
overvieq which gives the module's objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed ar the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher's Guide contains the following sections:
o Preparing to Teach This Module, a synopsis of the module's

leading question, themes, and activities
o Module Objectives
o Number of Days Required to Teach the Module
. Suggestions for Teacher Reading
. Extension Activities and Resources

Most lessons include the following sections:
. Time Required
. Materials Needed
. Glossary \fords
o Getting Started (suggested anticipatory sets)
o Procedures (for group and individual work)
o Modifications for older or younger students (in a

different type face, printed in color)
e Questions and Answers (shown in tinted boxes)
o For Further Inquiry (suggestions for extensions andlor

assessments)
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o Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher's Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher's Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

lntended Grade Levels
'We 

believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules' use both over several
grade levels (7-1,2) and over varying lengths of time at a grade level.
The Teacher's Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data, but younger students
may need more time and help to understand them. The Teacher's
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviously you will determine whether particular lessons suit your
students' abilities. When a range of required teaching time is given
for a module, for example, 10 to 12 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
real data. Students do this with GIGI. Because this approach may be
different from what students are famrhar with, you may wish to pre-
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pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the "Memo to the
Student from the GIGI Staff" will help them understand the inquiry
approach. GIGI is based on Frances Slater's inquiry activity planning
model (1993). To reach GIGI's goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This "doing geography" approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations "is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and proced'Ltres" (Slater 1993,
page 60) .

In truly free inquirS students work independentlS but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquiry, you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

Goals

I
I
V

lssues
I
I
V

Geographic Questions

I
I

Methods of Processing + Data + Exercise of Skil ls

I
I
V

Outcomes

I
I
V

Assessment

ClCl's model for issues-based geographic inquiry (after
Slater 1993).

Figure 2
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. With GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

. raise new questions,
o question the quality of the data,
. seek more useful or current data,
o articulate relationships they perceive,
. explain their processes of investigation, and
. defend their positions, decisions, and solutions.

Why These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this wag
GIGI fosters what the National Geography Standards calls "the geo-
graphically informed person" needed by modern global citrzemy
(Geography Education Standards Project 1,994).

The major case studg chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

Role of Questions
Each GIGI module is divided into six to eight lessons, each titled

by a question; subquestions head individual sections of the lessons.

Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1993). When students are asked to learn only conclu-
sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is importantthat students understand they are not
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always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach a balance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (1,993). These are questions that encourage

. recall,

. classification and ordering,
o the use of data to draw conclusions,
. awareness of the limitations of data or of evaluation of

data, and
. awareness of the processes of reasoning used.

According to the National Geography Standards, the "geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations" (Geography Education Standards Project
1,994).In order to foster such a view of the world, GIGI asks
geographic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI's approach. A good question to begin with is:
Where is this issue located? Then proceed to questions such as the
following:

. Why does it take place there?

. How and why does this issue affect the people in this place?
o In what other places do people confront this issue?
o How and why are these places related?
o What alternatives do people have to improve their situation,

and which alternatives do you recommend?

Fundamental Themes of Geography

In recent years, many geography teachers have learned that the
five "fundamental themes" (Joint Committee on Geographic
Education 1,984) help them ask geographic questions. The theme of
Location asks where things are and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is



D iu ersity and I'J ationalism xil l

given in Hill and McCormick (1989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

Importance of Local Examples

GIGI is a world geograph5 but it shows that issues work at yarr-
ous geographic scales-personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. 

.We 
strongly recommend that you refer in

class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher's Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies.'We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarlg you can connect GIGI issues to everyday life at a human
scale, especially at the students' own age levels, by using current
newspaper accounts or magazines that address the student's perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. "Gloom and
doom" needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal effrcacy, an attitude that their actions can make a
difference in solving global problems. The maxim, "Think Globally
Act Locally," speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling-that their
actions can make a difference-to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especially should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call "environmental determin-
ism." Most important, optimistic and constructive perspectives
accompany the development of empathy, tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricity and challenging stereotypes,
simplistic solutions, and basic assumptions.

References to Data

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

Updating
Real data quickly become obsolete. GIGI addresses this factby

discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). \Thenever possible, guide students
to update materials. Britannica's Geopedia, on the BGGS CD-ROM,
contains data based on Encyclopedia Britannica's World Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students'com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

o Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

. Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

o Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

o Reflecting at all stages of the process of inquiry especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

o Knowledge and skills shown by work on Activities included
in this Teacher's Guide and on questions in the Student
DataBook.

. Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher's
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Potential Uses

In addition to the flexibility offered by the free-standing nature of
the modules, GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI's issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 10 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. \7e have iden-
tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They are Earth's Enuironment and Society, Economic
Deuelopment, and Global Political and Cultural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generahzations. These require
other GIGI skills including examining and making a variety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finally, GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. \7e believe that one of the
gteat strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more famrhar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PnEpnnrNG To TEACH THrs MoDULE

Diversity and Nationalism

How do nations cope with cultural diversity?

The end of the Cold War seems to have generated "hot spots," a
rash of ethnic and national conflicts in the newly independent states
of the former Soviet Union. But ethnic conflicts are by no means lim-
ited to that region. They are found throughout the world. While high
technology in transportation and communications and the global
economy make the world more interdependent, cultural diversity
ethnicity, and nationalism pull peoples and places apart. There is a
tension between these powerful centripetal and centrifugal forces.
Ethnic differences manifest themselves in massive. armed conflicts in
some areas and in social unrest and individual grievances at local
scales from Sri Lanka to Los Angeles. Ethnic diversity alone does not
cause conflicts, but it is oftentimes used to advance powerful inter-
ests. The curriculum needs to include examinations of diversity and
nationalism and their effects.

In political geography a nation is a large group of people sharing
a common cultural identitg but not necessarily having independence
and self-rule. But in keeping with common parlance, this module's
leading question uses the term to mean countries. Few countries are
inhabited by only one ethnic group. Multiculturalism is the rule
rather than the exception. This module is about the challenges that
cultural diversity and nationalism pose for countries.

Geography's fundamental theme of Place is central to this module
because cultural features are often what best define the character of a
place. And cultural differences between places are important markers
of regions (Region being another fundamental theme). This module
plays all five fundamental themes, but those of Place and Region
dominate.

In Lesson 1, students learn the concepts of nations, ethnic groups,
and states with real-world examples. The module's major case study
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begins with Lesson2 as students locate the new states of the former
Soviet Union and the Commonwealth of Independent States (CIS)
and identify the major nations in these states.

In Lesson 3, students apply a Geographic Information System
technique to regionalize these states. In Lesson 4, students interpret
data to try to decide which are the most serious ethnic and national
conflicts within the former Soviet Union" Lesson 5 engages students
in a role-playing simulation to try to resolve three ethnic conflicts in
the former Soviet Union. Students debate whether Quebec should
separate from Canada in Lesson 6.In Lesson 7, students use a variety
of qualitative and quantitative data to conduct a comparative analy-
sis of the status of citizens of African descent in the United States and
Brazll.

Using the BGGS CD-ROM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which GeopediarM data and learning activities can
be used in long-range and short-term assignments, and which
videodisc clips will provide visual reinforcement for each GIGI les-
son. The CD-ROM can also show you ways in which a lesson in one
module relates to a lesson in another module. And it indicates where
to find every reference in GIGI, GeopediarM, the Mini-Atlas maps,
and the videodiscs to any key topic-for example, "tsunami" or
"Bangladesh." The students will also be able to use the BGGS
CD-ROM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses are
explained fully in the tabbed BGGS section in the front of this
Teacher's Guide.

The following are general modifications recommended for
younger students:

o Plan for fifteen days because the activities will require
more teacher explanation and support.

. Provide directions for homework assignments and
monitor students' understanding and progress.

o Prior to assigning written activities requiring students
to draw conclusions and summarize their findings, ask
guiding questions and develop a sample outline on the
chalkboard.

Ilodule Objectives

Understand the concepts of ethnicity and nationalism and
apply them to a range of real ethnic diversity and nationalism
issues.
Identifg compare, and regionalize the key characteristics of
the former Soviet republics.
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o Examine, interpret, and attempt to resolve ethnic and national
conflicts in the former Soviet Union.

o Examine and debate the French separatist movement in

Quebec, Canada.
o Compare and contrast the status of people of African descent

in the United States andBraztl.

xrx

Number of Days Required to Teach DioersitA and
Tr{ationalism

Twelve to fourteen 50-minute class periods
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nationhood
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natron-state
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state

One 5O-minute class period
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Mini-Atlas map L
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Getting Started
Have students read the Memo to the Student

on page 1 and the overview on pages 2-3 in

the Student DataBook prior to beginning the

module.  Also make sure students are aware

that there is a Glossary in the back of their

DataBooks.

Procedures

What is a nation? (pages 4-8)

A.  Have s tudents  read the  newspaper  a r t i c le
"Clinton to Meet Tribal Leaders" and the text
up  to  the  sec t ion  headed "Lakota  S ioux . "
Then discuss with students the meanings of the
key words nationhood, souereignty, and self-
determinat ion. Accept al l  their  def ini t ions
without judgment, but then say that they will
learn more about these ideas in this lesson.

B. Divide the class into "expert" groups of three
s tudents  each.  Ask  the  groups  to  read the
material following the newspaper article to the
end of this section. Have each student in the
group read one of the three profiles ("Lakota
Sioux," "Cuban Americans," and "Afr ican
Americans") and then teach what he or she
has learned to the others in the group. (You
may need to  rev iew the  h is to ry  o f  Cuban
Americans coming to the United States after
the communist revolution and the takeover of
Cuba in 1959.) Then, using the definition of
nation that is provided on pages 5 and 6, stu-
dents can decide whether or not the three
groups of peoples should be cal led nat ions.
Have one member of each expert group report
their decision to the class and give reasons that
back up that decision. [The term nation can
o n l y  b e  a p p l i e d  t o  t h e  L a k o t a  S i o u x  a n d
Cuban Amer icans . ]

Have students read the short text in the
f o l l o w i n g  s e c t i o n s ,  w h i c h  e x p l a i n s  w h y
Afr ican Americans are considered an ethnic
group rarher rhan a narion.

2 Geographic Inquiry into Global Issues



What is an ethnic group? (page 8)

What is a state? (pages 8-9)
C. Have the expert groups complete the lesson by

r e a d i n g  t h e  t w o  r e m a i n i n g  s e c t i o n s  a n d
answering Questions 1-4. Questions 2-4 call
for prior knowledge, but students can work

w i t h i n  t h e i r  g r o u p s  t o  s p e c u l a t e  o n  t h e
answers. You may also wish to have individual
students give their answers orally or have them
write out their answers. Students can use Mini-
Atlas map '1. or a world political wall map to
locate the peoples and places mentioned in the
questions.

Questions and Answers for page 9

1. Do you think the United States is a multiethnic and multinational state? \)fhy or why not?

. The United States is both a multiethnic and multinational state. Examples of its
multiethnicity are provided in the answer to Question 3 and of its multinationalism in
the answer to Question 2.

continued
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2. \X/hat are examples of nations within the united states or canada?

. students may suggest several possible examples. For instance, they may say that the French

Canadians of q,iJb.. are a ,rution. A large majority of them speak French as their first

language. rrr.y'frnu. u large politicul ,noi.*.rrt dedicated to separating themselves from

nnilirh"-rp."king Canada and to forming an independent.country'

Also, students may say that -"r-ry Nuiiue Ar,'eri.ar. tribes in both the United States and

canada qualify as nations. For example, the Navaio of Arizona and New Mexico' with

tribal headquarters at \Tindow Rock, Arirorru, migrated to this area from the north in the

1700s. tn ,o-"."res, they displaced'theZum,Acoma, and other Pueblo peoples' creating

territorial disputes *rat still exist today. But th9 Navajo are a nation because they consider

this land the homeland and burial ground of their ancestors' regardless of current disputes

with other Nutiu" Americans. Anoiher example of a nation were the spanish-speaking

colonists fr"*'S;;;;J tra""i.o who settleci in New Mexico and established Sante Fe in

1605. (New M;il; u".n*. part of the United states after the Mexican-American \Var in

1845-1g48.) Th.t were a,rriion because they considered the land they settled to be their

homeland, arrd thly believed control of their land was unfairly taken away from them by

the United States.

3. \ilhat are examples of ethnic groups within the united states or canada?

. Students may give many examples. You may wish to share the follorving information:

There are 
"l*Jrt 

as many eth;ic groups in North America as there have been immigrant

groups, namelS Polish Americans und Polirh canadians, Italian Americans and ltalian

Canadians, t.iri, A-ericans, and so forth' The United States also provides a home for

many Mexican Americans. These immigrants have-moved to the southwestern l]nited

Stares, seeking better jobs arrd a higheritandard of living for their families.' Most

Canadian cities have some Chinese Canadians; and Chinese Americans' whose ancestors

first moved ro rhe united states in the mid-1800s to work in mining camps and build

railroads, represent alargeethnic group. Like.many North American ethnic groups'

Chinese Americans do not want to return to their horneland, and over time they have

adopted ,o*., uut not all, traditional European-American customs and values'

Another ethnic group are Americar-t Jews. They started immigrating t9 lhe 
united States

individually and q.ith families ,o .r.np. persecution in Lurope, North Africa, and

Southwest Asia in the mid-1600s. Israel is .orlsidered the historic homeland and birthplace

of Judaism. some may argue that Jews everywhere are a nation, because they kept their

values and beliefs intact. Technically speaking, those in Israel make up the Jewish nation'

4. What other multiethnic or multinational states can you think of?

. students, answefs will vary. You may wish to share the following information: \flell over

100 states are multiethnic or multinational, including china, India, Indonesia' spain'

France, U'ritJfingdom, Switzerland, Brazrl,Mexico, Nigeria-, and South Africa' There

are ovef 100 nations in the former soviet union. There are only a few states that are not

ornearlynotmult iethnic, includingDenmark' Iceland'andJapan'

Gec.tgraphic Inquiry into Global Issues



D. Establish a bulletin board to use for the dura-
tion of the module, on which students can post
clippings of news stories, pictures of ethnic
and nationalist issues, and other relevant data.
Have students bring in data continuously and
help them to organize the material using some

regional or topical scheme. You may wish to
send for a copy of "The New'World Map"
from U.S. News 6'World Report , l -800-523-
5948. This is an excellent source for locating
contemporary nationalist movements and eth-
nic conflicts.

Diuersity and Nationalism



What are the major nations of
the former Soviet l-Inion?

W Tirne Required
Two 5O-minute class oeriods

pair of students
pair of

W Materials Needed
Copies of Activity 1 for each
Copies of Activity 2 for each

students (optional)
Mini-Atlas map 2

Gl at.,ssar)/ Words
commonwealth

empire

ethnic group

nationalism

nation-state

republic

socialist

Soviet

Republics. Y/hen the USSR split up in 199L,
Russia became a state, the largest member of
the Commonwealth of Independent States. To
add to this point, you may wish to point out
that America is sometimes used incorrectly to
mean the United States. Technically, Amenca
is a vast region consisting of North America,
Central America, and South America. Students
should be careful to use these terms correctly
when referring to these areas.

Getting Started
. You may wish to clarify for students that the

term Russia has often been used incorrectly in
the past to mean the USSR. Since the Soviets
t o o k  o v e r  t h e  R u s s i a n  E m p i r e  i n  t h e
Communis t  Revo lu t ion  o f  1917-L922,  the
term Russia has correctly been used to refer to
the  repub l ic  on ly ,  one o f  the  15  repub l ics
be long ing  to  the  Un ion  o f  Sov ie t  Soc ia l i s t

What are the major nations
of the lbrmer Soviet Union?

Obie( t l ve5  C losdry  Word t
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Direct students' attention to the cartoon in
Figure 1 on page 11. Encourage them to inter-
pret the cartoon by asking them what point
the cartoonist  is making. [This pol i t ical  car-
toon uses the cow as a symbol of the Soviet
Un ion  and the  bu tcher  as  a  symbol  o f  the
repub l ics  to  represent  the  breakup o f  the
S o v i e t  U n i o n  i n  1 9 9 1  i n t o  i n d e p e n d e n t
republics.] Have students look at the cartoon
again and ask them the following questions:'V7hat 

symbols were used in the cartoon? What
did each symbol stand for? What, if anything,
was exaggerated to clar i fy the cartoonist 's
point of  v iew? [Students may offer several
in te rpre ta t ions .  A  convent iona l  v iew is  tha t
the cow's side looks l ike a map. The expres-
sion on the cow's face (eyes crossed) could be
interpreted as saying that it is confused as it is
being led to the slaughter. l

Procedures

How has the map of the former Soviet
Union changed? (pages 'l '|- '14)

A. Have the students read the text that begins this
lesson, including Figure 2 on page 13. Remind
them that they can use the Glossary to help
them define certain terms. Divide the class into
pa i rs  to  s tudy  F igure  2 .  Have them work
together to answer Questions 1-2 on page 1.4.
Alternatively, ask individual students to give
their answers orally or to write them on the
chalkboard.

How har the map of the former Soviet Union

(hanged?

Fisule I symbolias therecentcrrvirs up olrhc fordcr sovtri
Union. But tht bnor the ft*timethaitht vas rcdnoryhas
chanBed so dra*icrl lr

A R u $ i a n { h n i c s r o u p o n c e i n b a b i t e d a l d a l l i e r i t o r y a t u u n d
Muscovn whichi now theciiy oIMoscos. Laie!dudngthe 1300s
and 1400!, tbe weak cnl{ife olMoscow grew tom thG krtory
into a najor e,*ern European counFn c.l led Ru$ia. Over rire,
Rusi2expanded froo the are! around Moscowin all dnedons,
eventually formins. vN empte $rerchins to rhe Pacil ic Ocean.

Communhr revolurionaries, under th. leadeship o( Lcnin, took
o v ( t h e r u l e o f  t h b e m p t  i n t h e C o m n u n i i R e v o l u i i o n , 1 9 1 7 -
1922, Durids th. revolution. thc nanc ofi!$t *as chan8ed to ihe
Uaioil of So,ia So.idlkt Reptulirr IUSSR), or Jo,i,, U,,o, for

From the end oIVodd Var Il throush 1991, the Soviet Union
w a s m a d e u p o f  l J d i f f e r c n t i e p u b l i c s , s o m e w h a t l i l e r h e 5 0 $ a i d s o l
theUnned SBtcs (Fisure2on pase 13).

op!4hr 1444 itb rtohd k,r3

T[e Rcruhl]col Ru$ir w$ thc l.fsc*rcptrbli. i . sizc, popula-

tn,n,!nd oolit lcrl rcwerorl. l lLrtrc.. Ofth. pcoplc l ivinF in dc
Ru$iir republic rod.x 82 pficcntri l Ru$ia.s,rhcorigin?l ethnic

srour of i lrccny of Moscow
h  1 9 9 1 , $ r i o t r s c c o n o n i . p t u b l c n ! a n d a f a i l e d . n e n p t h y

th. milt. iy rnd orhcsioovorthrdwSoviet Presidrnr Mikhail
C ' h , . . F " v 1 J .  1 p '  . " ' r F c F r | p , r r \ e s ^ v H  U 1 r . r \ e n p i e .
Ceoryia, Larvh. Lnhu.nii, and Rsroni. becinre completeLy hd.pcn-
d c n t c o u n F i e s , w h i l e t h e o d r e r l l  r e F b l i c s f o r m l d t h . C o m m o n -
we.hh orlndepsrddn St.tes lCIS) i i  l i ic 1991. E.ch formerrcpub.
lic bec.n.a n.tionatarc frLhd by nsown nlnc.Thc CIS tnoran
emplre. but rathcr rn.cononic and nihdry i l l imce.fihe l1 inde-
p 0 r d o  i l ' , . '  . .  l ,  I  o ! .  C r J d u  r u ' r c J  r L " '  \  i l ' d u  1 . r '  T l e  v

in8 nilnlry $ilhnrt irom Rusia o *opa civiL wrr brserarr!$
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Questiotts and Answers for page L4

Figure 2 shows the Soviet lJnion in1990, one year before its breakup. What clues show that

the 14 non-Russian republics wanted their independence from the Russian-dominated central

government?

. There are several clues in the map key: independence declarations and movements and

violent ethnic/pol i t ica! c lashes.

Figure 2 shows three areas within the Russian Republic in which Russians are in the minotity.

Speculate what this might mean in the future for the unity of Russia.

. Students might speculate that these ar:eas might create future trouble for Russia by
pressing for independence or at least for greater autonomy trom the central governm.ent.

r l
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B.  Have s tudents  work  in  pa i rs  to  comple te
Activity 1. They can use Mini-Atlas map 2 to
help them locate the states of the former Soviet
Union.

What are the maior nations in each of the
new states? (pages 1+15)

C. Still working in pairs, have students read this
section including Table 1. If you would like to
have students develop their  graphing ski l ls,
have them use Table 1 to complete Activity 2.
Help students understand how to tabulate the
percentages by working through an example.

You may wish to have older students cre-
ate their own graph rather than using the
graph form given on Activity 2. Distribute
graph paper and direct them to develop
an accurate visual representation of the
ethnic comoosit ion data. Let them create
their own style of graph, without seeing
the model of the bar graph in the Activity.
l f  poss ib le ,  encourage them to make a
com puter-generated graph. Alternately,
s tudents can put  a l l  e thn ic  aroups that
make up 5 percent or more of any state
on the model  bar  graph and develop a
color-coded key.

Iable I Ethn c compor t on ol the fomer Sov et republ c5, 1990
(percentaqe)

a5

,reui,

For Further lnquiry
To help students see how different the ethnic
groups of the former Soviet Union are, have
t h e m  l o o k  t h r o u g h  r e c e n t  N a t i o n a l
Geographic magazines and other magazines to
find articles and pictures describing and por-
traying the different ethnic groups and cul-
tures. Have them make posters for each state
with the pictures and maps they collect.

D iu ersity and N ationalism



How do the states of the former

Soviet lJnion comp are to each other?

@ rit:ne Required
Two 5O-minute class Periods

f f i  nratct ' i :r ls Necdcd
Copies of Activity 3 for all students
Mini-Atlas maps 3 and 4
Sets of colored pens for each group of

five students
Sets of four plastic sheets (B 112 x 11 inches)

for each group of f ive students

(f cr.ss.ary Worcls
cartographer

ethnic group

Geographic Information System (GIS)

language group

region

regionalize

republic

state

Getting Started
A s k  s t u d e n t s  t o  s t u d y  F i g u r e  3  o n  p a g e s

t7-IB, the photos of various peoples within

the former Soviet Union, and to make a gener-

al izat ion about that vast area based upon

those photos. Students can explain that the

photos show a great variety of dress, activities,

and physical types; they can generahze that a

greaivariety of ethnic groups are found in the

former Soviet Union. Tell students that this les-

son will help them to understand how much

ethnic variety there is among the 15 states.

Horv do thc st:rtcs of the

fbrmer Soviet Union comPare

to each other?

10 Geographic Inquiry into Global Issues



Procedures

What are the regions of the former Soviet
Union? (pages ",9-26)

A. Read aloud to the class the text under this
heading.  Help students to understand what
geographers mean when they refer to region-
an area that displays unity in terms of selected
criteria. Also, make sure students know that a
generalization is a statement that encompasses
a var iety  of  deta i led in format ion.  A region,
then, is a geographic generalization. The con-
cept of region is helpful in forming generaliza-
t ions about  the t remendous deta i l  on Earth
and  the  changes  tha t  occu r  f r om p lace  to
place.  Emphasize that  geographers ident i fy
regions-they regionalize-in order to general-
i ze f roma lo to fde ta i l .Exp la in tha t reg iona l i z -
ing the detail of the former Soviet Union is the :

main activity in this lesson.

o n  h  l ,  r r J  r , r . h i l s ! \  t , i n  p  , . r  n i  r l u
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B. In order to complete Activity 3' have students

i " -  ; ; ; ; ; ;?  f ive '  Dis i r ibute coPies of

Activity 3 to each student and four shee-ts of

tf"tr,.t"ta .olottd pens to each group' Have

"il;;,I"t maps 3 and 4 available.' Students

will use Table 2 on pages 20-26 in the Student

;;;;; 'k';o aiula' tl 'e fn'*" Soviet.union

; "1 ;  ; i "ns  w i th  a  techn ique ca l led  a

C"onr"r i f - t i .  Information System (GIS)" The
----? j -t^lrs manage and analYze a
Gls helPs.e ' : " t :1.1: ' ; ie ' i " r" , i l r r i rn.  rhrr  is .
v a r i e t y  o f  g e o g r a p n l c  r r r r ( ' r  r r r d r ' : " '  

- , ^

i; i;;"ti;""tha"t has a geograpl,ic location' tn

il;; ttlve problems' Activity 3 not onlv

inrroa*.., st,,d""t' to the GIS and to the char-

;.;;; of the variolls states' but it also rcin-

forces the c()ncePt of regiol t '

Students may be confused when they see

that the percentages of people speaking lan-

;;;;; il each state t"tni '-'-'ott than 100 per-

cent. In Kyrgyzstan, for erample' 9S-percent

to."f.'tat;-y?' n"a j5 pt"trtt speak'Russian'

This is because 'o-t p"ople speak both lan-

S"ng.tt in this example 33 percent speak two

languages.

You may neeo to help younger,students

r,u-l'wal[inq" them through the directions

i,jr n.ii"i i 3. You may need to draw the

character ist ics and map symbols on the

chalkboard or overhead transparency as a

model for them and to help them unoer-

stand the data'

x.€3

11, '^ , i l l  I '  l i  i l l i  l l '

, . , , r i : '  ; r , . ' r i l "
i  L,1" , l i  

. i" ' l  :.. '  ":

A , r . l . , , 6 i r ' i )  ! 2  [ r i 0 t r s ( ]  s

( $ ! i l i 6 r . ! d  r /

Mrtsrrcrrqhd

" ' : , . : . . . .

. 1 .

9erceihqc rese)

'&-?:
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C. Provide Mini-Atlas map 3 (world religions) for
students working on the map of rel ig ions.
Mini-Atlas map 4 (physical features of the
western part  of  the former Soviet Union)
should be used by groups when they are decid-
ing on their regional boundaries. Tell students
that physical features are often used as criteria
with which to define regions; they may use
them as an addit ional cr i ter ion i f  they so
choose.

\7hen groups have finished their final maps,
you may wish to have them write the names of
the regions and the states within each on the
chalkboard. The class can then discuss the
decisions they made in forming their regrons.
Stress that there is no single, correct set of
regionsl what is most important is that stu-
dents have sound reasoning for the regional
decisions they make. If you wish, you can have
them compare their regions with the list of
regions on the following page that are often
used by geographers.

.M

xE

#&e ",'"'e^,,,,,","'",..,.'.""",'

D.
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Rr,croNs oF THE Fonusn Sovrpr UNIoN

Western Borderland s-B elarus, U kraine,
and Moldoua
Ukraine and Belarus are Slavic, Christian,
and have a mixed economy. By virtue of
locat ion, agr icul ture, and Christ iani ty,
Moldova is usually included, even though
its ethnicity and culture is different.
Transcauca sus-G eor gja, Armenia, and
Azerbaiian
The Caucasus Mountains, agriculture, and
proximate locat ion are the few unit ing
characteristics of this region. The ethnicity
in each is distinct and has led to much con-
flict and violence in the region. Culturally,
this is more a region of convenience, than
a geographical one.
Central Asia-Turkmenistan, Kazakhstan,
U zbekistan, Taj ikistan, and Kyr gyzstan
Islam, topographS and similar economies
are all important unifying factors.
Baltics-Es tonia, Latuia, and Lithuania
Location on the Baltic Sea, proximate loca-
t ion, Christ iani ty,  general ly strong and
mixed industry, dairy farming, and relative
lack  o f  na tura l  resources  are  un i fy ing
factors.

For Further lnquiry
\frite an essay comparing and contrasting the
different regions as a background to explain-
ing a current issue or event in the former
Soviet Union.

Imagine you are the United States secretary of
state. Write a letter to the president explaining
why the United States should or should not
send financial assistance and food aid to the
independent states of the former Soviet Union
this year. Suggest which states, if any, should
be assisted and why.

This lesson may be extended, especially for
older students, with questions for teacher-led
discussions. You may provide information
w h e r e  s t u d e n t s  l a c k  p r i o r  k n o w l e d g e  t o
answer the fol lowing quest ions.

ExtENorNc trrE LnssoN

1. \7hy do you think Russians are the sec-
ond largest ethnic group in many states
and the largest in Kazakhstan?

c Many Russians immigrated to the
new territories to become government
officials, acquire land, and start busi-
nesses. Kazakhstan) a very large but
thinly populated area, was used by the
S o v i e t  U n i o n  a s  a  p r i m a r y  s i t e  f o r
nuclear and space act iv i t ies.

2. \7hich states seem to have ethnic and
n a t i o n a l  i d e n t i t i e s  s e p a r a t e  f r o m  t h e
Russian state that conquered or acquired
them? What evidence supports your con-
clusions?

. The evidence quoted
o n  p a g e s  2 0 - 2 6  o f
DataBook.

from Table 2
t h e  S t u d e n t

Ukraine "proud of cultural difference
from Russia"
M o l d o u a  " R o m a n i a n  c u l t u r e  a n d
Ianguage"
Georgia "proud of separate cul ture
and long history"
Armenia "ancient,  unique civr l iza-
tion"
Azerbaij an "Turkic, Islamic culture"
K a z a k h s t a n  " m i x  o f  T u r k s  a n d
Mongols"
Turkmenis tan  "  s t ronges t  reg iona l
resistance to Russian conquest"
Ta i i k is tan  "  o ld  cu l tu re  Pers ian i
Iranian," "resisted Russian culture"
Kyrgyzstan "long history of distrust
of many outside rulers"l "191,6 revolt
against Russian settlers failed"

3. How might location affect the religion
of the different states?

o 'Western 
states were inf luenced by

Chr is t ian  Europe;  As ian  s ta tes  were
influenced by Islamic Southwest Asia.
Tell students to look at Mini-Atlas map
3 of world religions before answering.
Hint that neighboring countries may be
a clue.

4. What f ive states were the poorest in
1989, and how do you know?

. On Table 2, Tajikistan, Uzbekistan,
Azerbai ian, Turkmenistan, and
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Kyrgyzstan had the lowest average per-
c e n t a g e  o f  S o v i e t  U n i o n  p e r  c a p i t a
income in 1989.

5.  NThy do you th ink these f ive are the
poorest  s tates? How do thei r  economies
help explain this?

. They have extractive and agricultur-
al, rather than industrial, economies.

6. 
'Sfhen 

they were under Soviet and com-
munist control, why did these five states
cons ide r  t hemse lves  na tu ra l - resou rces
colonies?

. The Soviet Union took advantage of
their wealth of natural resources, forc-
ing the republ ics to sel l  the i r  minerals ,
o i l ,  and  ag r i cu l t u ra l  p roduc ts  a t  l ow

prices to benefit the rest of the Soviet
Union.

7.  What  economic and heal th problems
d o  U z b e k i s t a n ,  I ( a z a k h s t a n ,  a n d
Turkmenistan have in common?

o These states were forced by the Soviet
Union to switch from their traditional
production of fruits and vegetables to
cot ton.  Massive i r r igat ion,  pest ic ide,
and fertilizer programs have led to high-
er death rates, water pollution, the dry-
ing up of the Aral Sea, and other serious
heal th,  economic,  and envi ronmental
problems.  [The Aral  Sea problems are
a d d r e s s e d  i n  t h e  E n u i r o n m e n t a l
Pollution module.]

u k i n i n o r l t F d r  u r b * o d 0  e 3
hrsan(shu.F56 Rrsri6ilr)-24

Nilurar qo,, . , gord

MonLnpoil ini

3 7  5 6

25

-  -  ; ; l : ' ;  - - ; ' ' * ' l ' -
90 pe(ent dAcn w rh

tumhMounbnhiihcn

o d.u rdre P! 1ai/
C6; Usi bouqhl drrl

u$R{iler 35 p.rbi( Corotr p'ohcdsirkl

knsEed+ei<rtry€ rru(nn,m)-e$ luilmenOuilo-ee
,p.i|rnsoese) Rrloncnio 23 [!shn6hv.F23
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What ethnic and national conflicts Are
found in the former Soviet [Jnion'i

Getting Started
Have students interpret the cartoon in Figure 4
on page 28 and address Question 1.

@ fi:n e Required
One 50-minute class period

W U^terials Neeclecl
None

Gl at.,ssary Wo'cls
ethnic group

glasnost

nation

nationalism

nationalist

perestroika

region

secessr on

Soviet
What ethric and national
conflicts nle fbund in the

lormer Soviet Unirn?

",6 Geographic Inquiry into Global Issues



Question and Answer for page 28

1. What point is the cartoonist trying to make about ethnic conflict in the former Soviet Union?

o Since the breakup of the Soviet Union and the independence of former Soviet republics,
there has been no strong, central authority to maintain peace within or between those
republics. As a consequence, armed conflict has flared between long-time ethnic and
national rivals within the former Soviet Union.

Proced*sres

What is causing ethnic confl ict?
(pages 28-32)
A. 

'Working 
in groups of three, have students read

this segment, study Figure 5 on page 30 and

develop group answers for Quest ions 2-6.
Alert  students that they rnay need to refer
again to Table 2 in Lesson 3 to answer some of
these quest ions. You may wish to have stu-
dents put their answers in writing andlor dis-
cuss them with the class.

o
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Questions and Answers for page 31

Based on Figure 5, which seem to be the most common problems between ethnic groups?

. The most common problems are ethnic diversity, border disputes, and housing disputes.

The majority of the people who live in Nagorno-Karabakh are Armenians. \(hy has this
created a serious problem?

o Armenians and Azerbaijanis are traditional enemies, with territorial and religious
differences (Muslims and Christians).

Based on the available data, which ethnic conflict do you believe creates the greatest threat to
peace and stability and why?

r Nagorno-Karabakh is the longest lasting conflict, with the greater number of people being
killed over it. This conflict involves land, religion, and ethnic issues.

1

4.
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Does Figure 5 show a Pattern, or

need to answer this question?

. There is not enough information given to determine a pattern' To answer this question'

J:i. i"ll 
are neJ.d about other ethnic conflicts and the nature, Iocations, and htstortes

of each dispute.

6. \rhich, if any, of the disputes poftrayed do you think mightbe resolved if all the leaders of
- 

rfr. ,r"l.r of tit. former Sovieiunion met to discuss them? \7hy?

o Answers will vary. Encourage students to speculate, and tell them they will deal with this

issue in greater dePth in Lesson 5'

is the conf l ict  random? What addit ional data would you

Still working in groups of three, have students

read the interview with Andranik Migranian

on pages 31-32 and develop group -answers
for Questions 7-9. Answers can be either writ-

ten or oral.

Diuersity and Nationalism 19
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Questions and Answers for Page 30

7. why do some Russians believe they were betrayed by Boris Yeltsin, president of the state of

R,rrrl". in 1991'?

. There are some 60 million Russians living as minority groups in 10 states... As minorities,

they are worried about their rights being protected_in the future. Yeltsin did not seem to

them to consider their concerni *hen he iupported independence for the republics'

B. 
'Srhat 

does Migranian imply that minority Russians in the newly independent former soviet

stares might do?

. They might cause trouble by acts of rebellion or secession.

9. \fhat pattern of ethnic conflict does Migranian foresee?

. An increase in conflict, not only from traditional rivalries such as Armenia and Azerbaijan,

but also from ethnic Russians living in non-Russian states who believe their rights as

minorities will be unprotected'
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How cAn ethnic and national conflict be
resolved in the former Soviet Union?

oE

re
Diuersity and Nationalism 21

W Tirne Required
Three S0-minute class periods with the
Activity 4 simulation. If you choose not to run
the simulation, students can read the material
and answer Questions 1-8 in the Student
DataBook in one 5O-minute class period.

W Materials Needed
Copies of Activity 4 for all students (optional)

Glossary Words
bilateral agreement

commonwealth

empire

multilateral agreement

nationalism

nationalist

republic

Soviet

state

Getting Started
Tell students they are now going to apply the
information they have worked so hard to learn
by  p lay ing  the  ro les  o f  d ip lomats  f rom
republics of the former Soviet Union. After
they read the entire lesson, they will attempt to

solve some of the challenging problems relat-
ing to nationality issues by attending a mock
Council of Leaders meeting, set in 1.992. After
they learn their roles and prepare their strate-
gies, they will try to help their states or nations
by negotiating agreements with other states or
nations.

33

{s

How can ethnic and
national conflict be resolved
in the former Soviet Union?

clorsary wordr

What probl€ms did th€ n€w states fac€?

The Conmonweahh orlndependenrSrares (CIS) was rormed in

Lrte 1991, by l1 ofthe 15 lormer Soviet republics,Thethree Batic
$ates r.d Ceorsia refused to joiD the ClS. In 1994. howevft, Ceorsia
enrcredrheClS in rerurn lorrecelvinc mili.rya$thncc fion Rusir

' { o p p . n B a . n . l t r . '  b y  e p i ' , r i r ' r i l o n r l . r g ' o 4
l n t h e o r y t h e C l S t a n o r g a r i z r t i o n o l t h e l l  f o r m e r l e p u b h c s .

.oopefatiDgon isues such as the protection ofethDic 'niroa!es.



Procedures

What problems did the new states face?
(pages 33-37)

What are the major national confl icts and
how might they be resolved? (pages 38-43)
A. i f  you are not running the simulation, have

students read these two sections and answer
Questions 1-3 on page 37 and Questions 4-B
on page 43. If you are rtrnning the simulation,
you may wish to save time by not requiring
students to answer the questions but having
them familiarize themselves with the material
in the lesson.

B. I f  you are running the role-play simular ion,
hand out Activity 4 and go over ir quickly with
the students. Ask them ro think abour what

state or nation they would like to represent,
and try to accommodate their preferences as
you divide the class into the following groups.
(The groups here reflect a class size of 24. In
adjusting for different class sizes, make sure
tha t  Russ ia  has  the  la rges t  number  o f  s tu -
dents. )

a. Armenia-three students

b. Azerbaijan-three studenrs

c. Estonia-threestudents

d. Russians living in Estonia-two students

e. Ukraine-fivestudents

f . Russians Ukraine-two students

g. Russia-six students (Each Russian can
negotiate with one other group.)

ffiiw

Figure 6 fo.mer Sovicr rctLrb c5 need a qfeard.rt. l mon€yto make
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1
l .

Questions and Answers iot Page 37

How is Russia,s role in the CIS different than the role of the other new states' and why is that

a problem?

. Russia, by far the largest state in the CIS' has most of the military and international

diplomatic power of lhe former Soviet Union. The other states fear that Russia will use its

fo,"., ug"inrt them. The CiS is weak because the small states want it to be weak' To make

i, ,rroni*ould mean allowing Russia to exert its power over the other states'

Which problems facing the states of the former Soviet Union are mainly the result of the

breakup of the Soviet fJnion, and which problerns would have occurred under a continuing

Soviet Union? ExPlain.

. Students can determine from the reading that the environmental problems are carried over

from the Soviet regime. Also, they.un ,.. that independence has allowed ethnic

differences to erup't into violence or to become potentially violent in the absence of Soviet

control. Most political problems are also a result of the freedom that accompanied

independence. For the other problems mentioned-economic and social-it is less obvious

that they have or have not resulted from independence. Figure 6 can help students see the

severity of economic hardships facing the states. Prior knowledge is needed to answer, but

encourage ,tud.rrt, to ,p..rrl"t". The"Soviet Union was suffering from severe economic and

social piblems, which contributed to the breakup. Nevertheless, it appears that these

problems have worsened since 1991. 

continued
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I

C. Give each student one copy of his or her
group's Secret Document (provided with the
Activity). They should not let diplomats from
other groups see these. You may wish to allow
espionage. If so, students may spy by looking
at other states' documents (intelligence gather-
ing), but they may not take materials from the
teacher.

Option: If you wish, have groups design
and make flags. The flag should symbolize

their state or nation in such a way that looking
at it will inspire them. It should also have the
name of the state or nation somewhere in bold
letters. The flag creates a symbol to unify the

$oup and it can be used by other diplomats to
locate the states or nations with whom thev
need to negotiate.

ffi9 o-n*,, no,,, ,. o^,, u*.

What are the malor natlonal confl l<ts and how

mlght they be rGsolvcd?

n. futurc $dbil ity ofthe CIS m.y wdl res on th. resolution of
three mrjor ksues ofethnicity.nd narion.ltm, Th. Armeni.n-
Az(briianiconflict, Rusians in E$onia, and thc Crimed and Rusia.
Yo! wil l.ow exdmine tbesc maio!conflicts.

th" or."nlun-or"rbullffi

ft. war b.twcen Amenia.nd Anibli j ln for conftol ofde
Nagorno'krabakh rcsion rcaultcd in ov(4,000 people beinB kil led

throlShtheeaily l990s.Abiconsidcredrheno$inte$ecodflict
betweeo osrions ofthe lorhcr Soviet republics, Sone obsen{s tear

t h e N i l c o u l d t h c a E n t h e * a b i l n y o l r h e C l S m d e v e n i u a l l y c a u s e
Tulkey o! h.n, who leside on tien r€spedive bord€s, to choose
sidcs, The popularion ofNagolno-Karabakh, which l ies entnely
within Azerb.i jrn, h75 pelcent Annenian (Fisule 7 hdow),

r.-,-,*,-d., {$HNl
A - a r r , r 1 (  w J n r  \ 5 u o "  o - K d - " b , f F  r o  h . - " r e  p a ' r  

" ' A ' T c a u .
Kdrobakh lornally vorcd forindependence fron&erbaija! in 1991,

Ae wari ddipue overrcrnorL buri fuelcd by olddhnicaod

eligious hlEed. Arnenians snd Aarbaijant fousil owr Ka.abakh
in 1905 lnd 1913, Soviet PrdFierJo$f $dh save kEb.kh !)
Azsbaijsn in 1923, evcnrhoush is population was 95 perc€nt

Alm.nian. howing the long hhtory olethnic conflid in thr
Transc.uc.si. resion. some rhink Stalin wanftdArmeni. and
A z { b . i j . n t o f i s h r e a c h o t h c i r a t h c r t h a n r c b c l r s a i n $ t h . S o v i c t

Ru$ia,the tadnionrl protecmr oiArdeni!, hlssnil l nunbes
oitroop! in Adeda and ihelpingto Fain is alnr TheUnned

s$tcs snd do* Vsern Europeu *rtes sre synp.lhetic ro
Almeda, hut only prcvide Folal suppo( ArFeniat seos.phic bo"
h i o n m a k s i l v u l n s a b b i n . l o n s w i i T u l k € y s u p p o t s A z e r b r i j a n ,
A l o n s r i n € e n e m y o l A i m e n i a ( F i s u r e S b d o w ) , t h e T u r k i l h s o v c m -
mentha! wrmed that it ls v.ryconcerned about Ardenian a$res
!ion. Eur no$ observers belieec ih.t Turkey vanb ro sly.ur olihe
war, becatr* Turket does.or wani io rnser ts wstern Europe.n,

Hgqa a Map otTurkey and the Armenians in the perlod 191s-1922
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D. Students can study Lesson 5 in the Student
DataBook (all students should read the first
section, but in the second section, they only
need to read about their particular conflict).
Activity 4, and their Secret Document. These
materials are essential as groups set out to for-
mulate their  three goals and negot iate with
o ther  g roups .  You may need to  he lp  some
groups develop realistic goals. A sample list of
goals is included (Key for Actiuity 4). you rrray
wish to make these goals available to younger
students by copying the list and cutting out
each country's goals and distributing them to
rhe appropriate groups.

Collect the set of goals from each group so
that you can make written comments on them
or simply to check again that their goals are
realistic. Keep that set, so you will know what
their goals are during the simulation.

4T

R L  $ L  j  \  I  r \ . t r ( $  | r  r h .  [ . ] h .  \  r  1 t , a r  r ,  !  r t r l l  1 0 .  I  r l
, t r  r , r i D  r ! . r ( ,  r i l J  '  |  . s i n \ y r h  i 1 r , l r ) l )  t L \  L r { , (  I  j
r i  L r !  r r .  I  n i l r L . r  h . \  |  r !  r r l r J . r  r ! \ r . r l
i !  f ! r  a l . r r t  r l r i  \  i , t r r  R  $ L r .

BALTIC STATES

SWED€N

ESTON A

,---,,i;ll iilrll,l,'1. A!ss A

a i g d r t ' ,  M a p  o f t h .  B . l r i .  R e p u b l c s

T h e  C r i m e d  d n d  R u \ ! i d

I  1 r  O i  n ,  I  r { x ) o . i  t J , , . r i r f  \ y . L  D n  l t  l t s  I  t r r |  n  r , . r \
I  l l s r c  r i  r o  L r . . r i r c  h l  r f f  ! . s  {  t L r  o n  n  1 9 5 4  i r  r l L  r c  r !  r r

.  r  . t  I  t .

D r , * !  t ! r r  l l L n r  n ,  L r L r r n !  r .  r , ( . r s  ! . [ )  r ] r l . f  I  D I r t r ] r
J '  , ,  t  , .

f  . .  
" ,$,"

-  .1 . '  . , .  i

. .  . . j . .

_ - . , a . 1 : - ,  
J  : , ,

" 

" 
'*l:i" 

"':::ll"

F i g u r c  r o  T h .  G  m e a  A  b {  i i r € d  a t  t r .  n o i l h  e n d . f  r h e  B h . [  S l a

.

' ' J t
' t , , . , , . , . , .

' t ' . r ' l

, i l  rh r ( l \  r . i l rosby ! .  Lov t r r  R  L [  Rt r * r t r . rc rL [ !  $ r
.  l  h r  r i l , r t r  l { t r$  i  r , r ! in ' r r in  I  i r r  | .  d . i  n r r  !  L l ,  \ f  r . r r rc
r r t rn  n r r  L  l r i t r r r  i \ . r l . l  rh r  t t . t t r [L r  \ lo \d r . r r  o ]  ! . .Drc i
lltll(:r I hf RNj(l h.r\ rr.r y.d fir.rolr.n I d.oJ or... .,s( r!tr
i o n  J { t r \ i l . n d r J i l ! r h r t j o . ( o i t r o . f \ r o n , o r r r  { u n r $ r
rhe al.i.tr, ii D.r(irfl l(tr! I I trtrd { I n ilmLn(. o. trr inr

D iuersity and Nat ional ism 25



Questions and Answers for page 43

4. rWhat makes the Armenian-Azerbaljani conflict different from the orher rwo ethnic conflicts?
' The Armenians and Azerbaijanis are killing each other in a war over the I(arabakh

territory. The other two conflicts have not resulted in warfare.

5. \7hat is the common elemenr in the Estonian and the crimean conflicts?
' Both conflicts are the result of large numbers of Rr.rssians living in non-Russian states and

demanding certain rights.

6. What is the common elemenr in all three of these conflics?
. All three conflicts are between different ethnic groups.

4.S

continued

Begin the simulation by writing the following
on the chalkboard:

Fonner Soviet Union Council of
Leaders Meeting,

October, 1992,

Minsk, Belarus.

Run the sirnulation as follows:

Strategy preparation: Allow students rime
to review with their groups their negotiating
positions. Allow no discussions with the other
states yet. (4-5 minutes)

Speeches: Give speeches in the order that
g r o u p s  a r e  l i s t e d  i n  P r o c e d u r e  B .  E a c h
spokesperson should descr ibe the problems
facing his or her nation or state anJ describe
possible solur ions. Tel l  students that this is
their chance to tell the world abour the orob-
lems that face their stare or narion and to ask
for aid. Stress that the international press and
TV cameras  are  presenr  to  b roadcas t  the i r
views to the resr of the world. (15 minutes)

Negotiations prepararion: This time is for
last-minute strategy changes based on the reac-
t ion to the speeches. No discussions should

E.

:ar..,,:.

L:a.at.
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8 .

7.

take place with other groups yet. Make sure
the groups keep their three main goals in mind
as they plan. (3 minutes)

Negotiations: Before starting, remind stu-
dents to get their agreemenfs in writ ing and
have them s igned by a representat ive f rorn
each country.

One diplomat should stay at the group's
location to receive and negotiate with forergn
diplomats. The other diplomats in the group
should move about the council room to negoti-
ate with other diplomats.

S tuden ts  may  ask  you  how the  Un i ted
States, Turkey, Iran, and other countries would
respond to their actions or what involvement
or  re lat ionships those other  countr ies have
with students' nations and states. Play those
roles as best you can, given the information
you have. Try to stay as neutral and as non-
involved as possib le,  so the focus is  on stu-
dents' decisions and actions, not yours (or the
countries you may speak for.)

\7arn students when five minutes and two
minutes remain for negotiations. (15 minutes)

Action statements: Students can write the
name of their state or nation, date, period, and
what  speci f ic  act ions they took that  round.
They must record every action they take. Stress

How would you rank the three conflicts in terms of seriousness and potential for violence?

o There is already war over Karabakh; threats of war have been made over the Crimea; the
Estonian situation appears to have the least potential for violence.

Which of the three conflicts is most likely to engage states outside the former Soviet Union?
SThy?

o The Karabakh war seems to have the greatest potential to draw in outside states, especially
Iran, which would support the Muslim Azerbaijanis against the Christian Armenians.
Although Muslim Turkey is an ancient enemy of the Armenians, Turkey is likely to show
restraint because of its membership in NATO, which is a partnership of \festern, largely
Christian, countries.

that agreements are one thing, but actions are
what count. Save the last f ive minutes of the
class for students to write down what actrons
they took. They may have agreed to provide
rnil i tar:y support or f inancial aid to another
country, but if i t is not recorded, the actron
does not take place. You may wish to pick up
the action statements to read. (5 minutes)

Read action statements and resolve con-
f l ic ts :  I f  one state at tacks another ,  you may
announce that the attack has concerned and
angered the rest of the world, leading to UN-
sponsored and U.S.-enforced trade embargoes.
You may need to explain how this wil l weaken
the aggressor  nat ion 's  economy. I f  Armenia
a t t a c k e d  A z e r b a i  j a n  w i t h  c o n v e n t i o n a l
weapons)  consider  a l l  one-on-one at tacks as
stalemates. The attack would probably end in
a stalemate and more deaths and destruction
o n  b o t h  s i d e s .  I f  R u s s i a  o r  U k r a i n e  a r e
involved, they would defeat the smaller states
o r  n a t i o n s  a n d  w o u l d  s t a l e m a t e  i f  t h e y
opposed each other. The outcomes of the nego-
tiations are not as important as the process of
student critical thinking and the application of
knowledge to the situation. Students will want
to "win,"  but  you want  them to th ink and
problem solve in order to achieve their goals.
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IThat were your goals and how effective
were you in reaching them?

\7hat strategies and tactics worked well?
Which ones did not work? Why?

I f  y o u  h a d  t o  d o  i t  o v e r  a g a i n ,  w h a r
changes would you make? Why?

What  add i t iona l  in fo rmat ion  d id  you
need? \rVhy did you need i t?

What were the factors that led to so much
ethnic and narional violence and conflict in
the former Soviet Union?

How do you think ethnic and nat ional
conflict could best be handled in the for-
mer Soviet Union?

What has happened ro each of the srates or
nations since October 1992?

If you wish to do a second round of nesotia-
tions, simply follow the above procedures. In
any case, be sure to debrief students after the
simulat ion. The fol lowing are some quesrions
you can ask rhe class to discuss:

For Further Inquiry
Have students conduct a library search to find
out what has happened since October 1992 in
the states or nations they represented in the
simulation.

H a v e  s t u d e n t s  w r i t e  a n  e s s a y  o n  h o w  t o
resolve a particular ethnic and national con-
flict in the former Soviet Union. Thev should
consider rights of ethnic or national minorities,
how disputes would be resolved, how agree-
ments would be enforced, and the role of out_
side mediation or peacekeeping forces.

Have students write an essay on whether or
no t  the  15  fo rmer  repub l ics  o f  the  Sov ie t
Un ion  wou ld  be  be t te r  o f f  as  independent
states, or in a stronger,  more centr al ized
Commonwealth of Independent States.
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How can Canada resolve French
nationalist and separatist conflict?

W Tirne Required
Two 5O-minute class periods

W Materials Needed
Transparency of Overhead L

Gl at.,ssar)/ words
maritime

nationalist

nation-state

Parliament

referendum

secession

segregation

separatists

sovereignty

Getting Started
. Ask students if there ever was a major sepa-

ratist movement in the United States. Most
will respond by mentioning the Civil'War. Ask
if the Confederacy was a national movement.
INo.  A l though some wou ld  a rgue tha t  the
South had a di f ferent cul ture from the North,
they  d id  no t  have a  separa te  language or

homeland to return to. Their seoaratist move-
ment created a civi l  war of competing groups
within the same nation.l

Others may ask about American Indian
separatist or national movements. Acquiring

w

44

, iq  a*qn . , , - * ,  u t ra* ,

How can Canada
resolve French nationalist

and separatist conflict?

Glossary words

maritime rce$ion

fationalbt FgEgation

Pariamenl sovereignty

How is ethnic diversity threatenlng th€ unity
of Canada?

5 - F e r  F . ' p . " l " g p .  1 . r ( " ' d d r F  F - r ' f l { S \ e . e  ' o l

&om crnxda.Vly? Doesnrenr l ikdy rhrt Quebec wil l seccdcnr
dre nearruture? Opinion on rhe isue nnixed in Quebec. In 1980, a
(ierendun call ing forsovereisnry forQuebsc was defcatcd:60 pc.

centvoBd asain$ n. ButthoFruncb kparatib, led byrnePari

Quebecoh lkay bc (VA). continuc to pie$rhcicase. Re.entdevel
opm.ns offcr a conlusiq picturc.
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or protect ing r ights to land,  water)  natura l
resources, f ishing access, and religious freedom
have been the recent  focus of  most  Uni ted
States native tribal activists. There have been
no recent, major, broad-based native separatist
movements in the United States.

Ask the students if they know that there is a
nat ional  separat is t  movement in  one of  the
countr ies border ing the Uni ted States.  Tel l
them this lesson is about the French separatist
movement in Quebec.

Procedures

How is ethnic diversity threatening the unity
of Canada? (pages 44-47)
A. Have students work in pairs to read this sec-

t ion and answer Question 1 on page 47. You
may need to explain that Chicken Litt le was a
folk-tale character who kept repeating "The
sky is fall ing." Make sure students follow the
chronology of the excerpts.

o
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Questio., and Answer for page 47

1. Based upon what you've read thus far, what three questions would you want answered before
you had to vote on this issue?

o There is no single, correct set of answers, but encourage students to think broadly. Post
their questions and display them for future reference.

How is Quebec different
Canada? (pages 48-50)
B.  Sr i l l  wor l<rng rn pai rs .

Figures 11 and 12 and

from the rest of

have students examine
answer Questions 2-6

on page 50.  You may wish to have students
give their answers olally or: in writ ing.

Canidti popu atioi and anoui!.r 1rik.f

.4,W

{  f .  r n i { t r ) r d r $ . 1  J r ' \ x d

QUEBEC CHIEF vows To

FIGHT FoR CANADA
byClydclt l{D'ru.'$

Pdr \  i l  n \ !  ! r  Pru ld \  Pr ' i

O$. . in  i l ' t  ! r ! r  i ,  f t  ' r !  i r

O ' d ! r '  r N L \ r l  d . d n x  i l r
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2 .

1

4.

Questions and Answers for page 50

Based on Figure 11, how would you describe the geographic distribution of Canada's
popu la t ion?

o Most of Canada's population is located in the south near the U.S. border. The greatest
concentration is found in southeastern Ontario and southern Quebec.

Based on the language data in Figure 11, how is Quebec unique among all Canadian
provinces?

o Quebec is the only province in which more people speak French at home than speak
English.

\7hich parts of what is now the United States and Canada were claimed by the French
by L754?

r Areas claimed by the French were south and east Quebec; southern Ontario; the Great
Lakes area of Michigan, Wisconsin, and Ill inois; and the Mississippi Valley to Louisiana.

cantinued

.*sW*l!

W h y  d o  Q u e b € ( e r s  w a n t  t o  s e p a r a t e  f r o m

I t l i \ n  r  n  ( t r  r h l r r r  $ ,  {  n ,  ! c r r t (  r o n  r r , , r h  . , ,  [ !
J , \ r L n l  i n ,  r , . r  \ ( \  ! i , L ' s :  d f  L r ,  r ,  n . . J , ,  i l  ! n ,  r . r .

Ethn ic  i ssues

au.br.ra hilr an

,Pn or ardLl (woo. rtr2, p:qe 5r)
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5. What country took control of what was to become eastern Canada after the French and
Indian \Var? (The peace treaty was signed in 1763.)

r Great Britain controlled this area.

How do you think the French Quebecers felt about losing the war and being under control of
their foreign rival?

. They probably felt bitter and resentful-some feel that way even today, just as some
southerners in the United States still have feelings from the Civil \Var.

6 .

C. Project Overhead 1 and ask students to use the
scale to indicate their feelings about the state-
m e n t  t h a t  Q u e b e c  s h o u l d  s e p a r a t e  f r o m
Canada. Pol l  students by having them raise
t h e i r  h a n d s  f o r  e a c h  o f  t h e  f o u r  p o s s i b l e
responses. Tally the results on the chalkboard.
You can calculate the mean posit ion of the
responses by summing the points for each stu-
dent response and dividing by the number of
students in the class. You can then recreate the
opinion scale on the chalkboard and place an
X a t  the  mean pos i t ion  o f  the  sca le .  Have
those students select ing numbers 1 or 2 ( in
favor of separation) form one group. Students
opposing separat ion, numbers 3 and 4, can
form another group. These two groups wi l l
prepare to debate the following issue: Quebec
should separate from Canada.

Why do Quebecers want to separate from
Canada? (pages 50-53)

D. To prepare for the debate, have students favor-
ing separation study this section. Students in
the group opposed to separation can study the
segment,  " \7hy should Quebec and Canada
remain united?" on pages 54-56.

E. If this group is too large for good interaction
and for debate preparation, divide the group
into the following three subgroups: (1) ethnic
issuesl (2) pol i t ical  issues; and (3) economic
issues. Note these are the three subheadings in
this segment. Each subgroup can study its set

of  issues and teach them to the group as a
w h o l e .  Y o u  m a y  w i s h  t o  h a v e  t h e  g r o u p
answer Questions 7-9 on page 53 in writ ing or
orally as a preparation for the debate. Have
the group select three members as its debating
team.
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7.

Questions and Answers for page 53

Do more people of Quebec see themselves as Quebecers or Canadians first? By what
percentage? How does that percentage compare to the national average? How might you
explain the difference ?

. They see themselves as Quebecers first. The percentage of people who see themselves first
as Quebecersis2T percent higher than the national average of people whose first identifier
is with the provincial government instead of the federal government. French language and
culture helps explain much of this difference.

In what issue were Quebecers the most different from the rest of Canada? Were Quebecer
attitlldes much different from the Canadian average on the other two issues?

o "\(/e should eat, drink, and be merry, for tomorrow we may die." This light-hearted, live-
for-the-moment attitude towards life was shared by 71 percent compared to the national
average of 40 percent. On the other two issues, Quebecer attitudes were not much
different from the national average.

6 .

continued
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Why should Quebec and Canada remain
united? (pages 5+56)

F. Students opposed to separation can be respon-
sible for this section, which provides argu-
ments against separation. If this group is too
large for good interact ion and for debate
preparation, divide the group into the follow-
ing three subgroups: (1) ethnic issuesl (2) terri-

tor ial  issues; and (3) economic issues. Note
that these are the three subheadings in this seg-
ment. Each subgroup can study its set of issues
and teach them to the group as a whole. You
may wish to have the group answer Questions
1,0-1,2 on page 56 in writing or orally as a
preparation for the debate. Have the group
select three members as its debating team.

W .."*n,"*,"".o"",u*"

why rhould Quebe< and Canada remaln unlted?

Ethnlc lssues

The Calsdh! Soqnn.nr hs rlken ! vdriety ofacriotu to recog-

niE and acceptFrcnch cutuleand hnsuag! s a p!i lofCa.ada.

Th. fedehl cinadirn sovernmentmade both Enslhh and F@!ch
oflicial ldnBurgcr.

Sidcc makids Frcnch th. sole, ofi ici i l  hnsu.se ofQueb( and
banninghglhh on busine$ sigm in 1977, over300,000 Enslbh-
lpeaking Qu.becer bavenigrdted m oth{provinces in Canada,
Thcy&sentedihe langulge cha.Belnd often toolthetl,rgeand

smdl businssswithfien.
The 1977 lawlequted allnewinnieEnsto Queb*!oenrcll in

Frcnch{peakins schook, rcs.rdl.s ofdrn hnsuase or cukule, & a
resuL ofth. 1977 l.ws, miny Enslth{p.rkins schook have closed,
Son. ofth. remainins Enslbh{p.rkins cit izens.re.f!. id thry wil l
be dhcrininated again* if thcy becone an.vcn smaller minorny

I.1993, the UnnedNation! tsunad Risht! Connn@ ruhd that
Frcnch-only 3igns in Quebe sere inconnid wth th!U.ive$al
Declarri ion ol Human Rish* I C, tktinn S.ieil.e Maiibt 1993l.

Lble t ResulBofa poLl on theway Canadiansee€ach other

or-",ry,,a"r4-rr. ffi,*
ManyCadadidm wolld bcladdened tos..Canada splt up, Paul

vr6on. rn eco.omi' r. McGill Uilvd(q in Moni's . Qu.be..t

The prosp.ct of m, couitry! brcaking up k dhm.ying , , .
The hardysouband bld ipii6whoerpored and settled Canada
.nd, In the mddeolthela$(entury bollta federal Pil l lam.nlln
. rm.ll, rude lo99in9 town suld be dkmatd .t the pb$ec!
too (coopef 1991, page 213).

In 1992, the Canrdiangovernmcntploposd r fcdsalcon$tu'
t ional ch.ns. to idcit ify Qucb.c d a "dbiinct cuhurc." Canrdian!
vored a8r.n{rhr ch,ng. by (4.2 p.(.nr ro 44.8 p.'c.1r. Mo'c qB.

nificant, tbough, h that Queb{ vot.d no by a margin o155,4 pclc.nr
'o 42.4 p.ftnr. ftrrr68+ts '\rr mon Qu.bed.ar rFor i

&vo! otspEdon, fcd dochcd to Canada, "a counFy thd, afrd
all, they hdped crcate, d.velop. and fin.ncc" (Aubin 1992, p.g. 52),

Terrltoilal lsrues

Sone C.nadi.ns worry rhailhc four marit imc provinces
(Newfoundhnd, Nov. Scoti., Ncw lrunswick. and Princ. Edw.rd
blaod) woul d sufie! con ontdly due !o b.i ng g. ographically s.pa"
E&dflomthcresof canada,if Quebcs6ded.frcyalsethd
rhe Farit ime cconomy nisht decune dram.tic.l lr l ik. the economy
of PakLkn did when Pakbkn dividcd to bccon. Prkbtan rnd
Banglad.sh lcoop.r 1991).

Univesiq df Tordnto !ir6r/ rroie$or D$bond Moaon srsues,

"h t a nijreadins ol hntory ro *liile dar countts ale blo up
e a s i l y o r v i t h o u t a F e m e n d o u s r b k o t t  g i c . o n f l i c i U . n i F n 1 9 9 1 ,

c . n a d a h a s n e e o t i . t  d l a n d c l a i m s w n h h n o d h . r n c n i a n s ,
Nari ve Am.ricah soups su ch as the Moha wk, Cre., a nd In un Lving
i n i o i t h o n Q u . b r b r v . s f t h d l a n d c l a i m ! w t h c a n a d a . T h . a r e a
of noitb.m Qu.b.c has only 2 percent of th. provinc.t population,

but n b rid in non ore and in bydro.letuic power poteniial lhyd
1991).TbcseSroup! brvetbrcatenedto sdde&on Qucbecir
Qlebe. .ff idA tor r,ardr. nry r€Le rFr Queb. L or r elri
ded to the land setled by rhe French aloos rhe St. raw.ence &ve!
shores befole 1763 (Fisurc 12 onpa8e49) (Jinie.n 1991),
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10.

1,1,.

Questiorrs and Answers for page 56

Does the poll reported in Table 3 support separation? \rhy or why not?

. No. A majority of Quebecers and other Canadians see each other as essentially the same,

with small differences.

\(hy might French Quebecers think it is important to keep the northern three-quarters of

Quebec, if it is only sparsely populated?

. It has iron deposits and hydroelectric powel from damming rivers.

12. \rhat are the strongest arguments against the separation of Quebec from canada?

. The group opposed to separation will need to answer this question as it prepares for

the debate.

G. Conduct a debate based on the following issue:

Quebec should separate from Canada. Put the

three-student  teams on opposing s ides,  and

structure and time the debate as you see fit.

\ i lhen the debate has ended, you may wish to

tally the students again, as in Procedure C on

page 33 in this Teacher's Guide, and compare

the two results.
Important :  When th is  module was com-

p l e t e d  i n  M a y  1 9 9 4 ,  C a n a d a  h a d  n o t  y e t

resolved the dilemma of Quebec nationalism.

In 1994, Parti Quebecois promised to put the

question directly to Quebecers in a referendum

in 1995.  The f i rs t  t ime the referendum was

ra i sed  was  1980 ,  when  i t  was  vo ted  down

60 percent to 40 percent. Try to have students

update the module to inc lude developments

after May 1994.
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For Further Inquiry
Have students write an editorial for Maclean's,
Canada's weekly news magazine, in which
they argue for or against Quebec's indepen-
dence. Stress that they use their best writing
style and use specific geographic facts, names,
dates, and events to support their position.

You may w ish  to  ask  o lder  s tudents  to
write the editorial from the other point of
v iew o f  the i r  o r ig ina l  pos i t ion ,  to  fo rce
them to look at both sides of the issue.

You may wish to ask younger students to
wri te an out l ine and the f i rst  paragraph of
an editor ial .

Have students imagine they are French-speak-
ing Quebecers getting ready to vote on the
1995 Quebec referendum on separat ion. I f
they favor separation, have them write a letter
to an Engl ish-speaking cousin in Toronto,
explaining why. If they oppose it, have them
write to a French-speaking cousin in Quebec

City, explaining their vote. Again, stress that
they use their best writing style and use specif-
ic geographic facts, names, dates, and events to
support their position.

Have students search the library for material
on the proposed 1995 rcferendum to consider

Quebec separation.

Have s tudents  compare  and cont ras t  the

Quebec separa t is t  movement  to  separa t is t
movements in the former Soviet Union. Except
for the 1970 murder of a Quebec cabinet min-
ister by a radical French-speaking separatist
organization, the movement has been nonvio-
lent, like the Baltic states' independence move-
ment. The English-speaking-dominated federal
government has generally tried to compromise
and make concessions to the French-speaking
minority of Canada. (This has angered some
English-speaking Canadians.) In contrast, in
the former Soviet Union, Russian language and
culture was forced on the other republics or
nations. Students may suggest other compar-
isons and contrasts.
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emancipation

ethnic group

integration

nationalism

segregation

How has racial equality progressed in

@ firne Required Gl atossary Words

Brazil and the United States?

Two SO-minute class periods

ffi Vuterials Needed
None

How has racial equality
progressed in Brazil and the

United StatesP

closrary
words

What challenge to ethnlc dive$lty have both

Brarll and thc Unlted States f.ced?

You have cxaoioed erhnic diversitv and narionabn in lhe forier

sovie!Union and in canada, I! rhe bltfc6e $udy io thn find ks
son. you wil l conpare the i ie.tmeniofelhnic groups i! B!.zil and in
th€ Unted siates. Because borh of th€se counnies h.yc larse minoriq
p o p u l a d o n s d c s c e n d e d f i o m A f r i c . ( F i s r e 1 5 o n p . e e 5 8 ) . n b u s e -

tul io recosnize ceftain impodanr sinilarties betweer these cou!-

W cas,prLhq,,srbcb&rL*a

. Blacks dethehqatnon-Eulopeandhnicsloup! h borh
counnid,

. Blacks w{. forcibly brcucht f'on ve$ Atica ro wolk as
daveson pl.ntatiors, In fad,aboutninctincsasmany
Aflicans wcre bloushi into Dt.ri l  rh.n into thc Unn.d States
($ca'ns 1989).

. Bothcountuics havclmall Narivc Am.ilcrnIndianninofti.s,

' leri l ard de Unted Sst! are thc No la€e$ counnics i. thc
Vsern Henbphere.

. BorhcounFtsaedoninaEd by gloups of Eulopeanolisin.

. BothcounFtsh.veconlioned"dsplyensench.dracial
inequaliry" in ihe twentietb c.ntuy (Andrws 1992).
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Flgure 15 Population percentagesbyethnic group of Bhzil andthe
Unibd statq 1890 and 1980,
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Getting Started
Ask students i f ,  s ince studying ethnic and
national conflict in the former Soviet Union
and Canada, they have new perspectives on
how ethnic groups are treated in the United
States. Is there a great deal of organized, ethnic
violence in the United States, as in some states
of the former Soviet Union? Are there strong
separatist movements, like those formed by
French Quebecers or the Baltic countries?

Procedures

What challenge to ethnic diversity have
both Brazil and the United States faced?
(pages 57-58)

Why has Brazil been considered a racial
democracy? (pages 59-60)
A. Have students study these two sections and

answer Questions 1-3 on page 60. Students
may answer these quest ions ora l ly  or  in
writing.

or",t-rt"r-ro. @

why hai Brazll been conrldered a raclal
democraay?

B h z i l h s l o i g b a n c o o s i d o . d b y ! o n . s c h o l a s t o b . a m o d c l
for f.n tretocnt ofdhnt and natiodal grouF, Many considcr

Bhzil to bd. ochl dcn@!c, It has oftcn bccn h.ld up to tbc

Untr.d s6tes as an .x.dple ot wh{ thc Unncd Skt$ should spl.
to (Edlwis 1990).

Tabh 4 bdow summilias thc difftrent Fmtment offorhd

Aftha. daleaftdrhd fomd emrncipation in both Blazil.ndthe

Unt.d SbEs, Th. ffst ddc for cach counky t rhe year of.nancip..

t i o n , N o e t h r t d a v d y . ! d c d h E r i n l r d z i l t h a n  j t d i d i n r h e U n n e d

t bl.4 conpadson offtatment ln Brazll and the lnlted Sbhs frcm

eman<lpadon to the 1 950r

C.aEtOhh hqairy kto CloM tud

buin.$ .re iet black, and lher. are homa and comrod In BEzil
lo. [:nyone] wl l lng lo M*" (Neli l ig 1990, page r5),

Robe(Abbott,own.rof thel.adingblackn.wlpapdihthc
Unjt.dStates,iheChicagoD,/o,l,r, vj l i t.d Brazil in 1923 and lound

. . . Ab$ute $clal hamony prcvalled. ChlldGn of al colou
. ,. could be rcen playing logether R.ci. l int€m.trbgewa not
ju* .ccepted, it wai encourig4 "he iderl be n9 r petr(t pol tL
.d *at€ thorcughly homogen€ur in blood." Cllzen5 ree
"&dlianr," not'N€gro6" or "wht v (Belwig 1990, paqe 4r.

Abbot a.d hb wif. wei! rcfusd lodsins i i.xp.nsive hoi.h sev-
eol t in6, hos.ve4 while wbltai in tbcif Boup wcr. given rooms,
A. described rhos dperbnce, d! being lnusual.

Anoths bhck joundir f iod Pifrlbursb, Georse Schuyle., vited

Blazil in 1948 aod 1949, H€ reponedthat

. , bh.k and brown people were lound *ryhere, olten
ited.dng wth wh ts. ncludLng meTbes or tre opporite rex.
wih a camaHded€ nottound in the lniEd shk. Sdzil! coorcd
populauon was more i ldelyempoyed than thenbEthEn to the
no+. 

-hF 
c w.? p.opl. o, obvlolr t '  on ancsrry in prcni

nent poitioni thrcughout the so.iery (H€lldg 1990, page49).

Schuyldakorcportcd,howcver. thatwhitesdid.oth.t bl.cks,
butwhit$oftcn pti.ddem andwftc r. luctantto asociatewnh
then rsequ,h" (Hellwig 1990,paB.49).
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1 .

2.

Questions and Answers for page 60

What were the major differences between the lives of the freed slaves in Brazil and those in
the United States, from emancipation to the 1950s?

r Former African slaves in Brazil had much more freedom and gained more political and
social rights than those in the United States.

\7hy do you think African Americans in the early twentieth century believed that Brazil was a
racial  paradise?

r Prominent African American journalists reported conditions of racial harmony and greater
opportunities for African Brazilians.

3. Vhat evidence did the black journalists give thatBrazil was not a racial paradise?

. Abbott and his wife were refused lodging several times because they were black; some
whites pitied blacks and refused to associate with them as equals.

How do the United States and Brazil
compare, since 1970, in the status and
treatment of citizens of African descent?
(pages 6'l-66)
B. Form groups of three to four students to work

together for the remainder of the lesson. Tell
them their f irst task is to develop a group
hypothesis for the section-title question. They
can wr i te  out  thei r  hypothesis  in  two par ts :

The first part will answer the question and the
second par t  wi l l  expla in the answer.  Have
them post their hypotheses around the room.

C. Groups can proceed to test their hypotheses
against the data in the remainder of the lesson.
Yor.r may wish to have them use a cooperative
learning strategy to cover the data: Each stu-
dent would examine one or two figures and
tables on pages 62-65 and teach their f indings
to other members of the group. Students can
write answers to Questions 4-9 on page 66 or
present their answers orally at the end of the
lesson.

H o w  d o  t h e  U n i t e d  S t a t c s  a n d  B r a z i l  c o m p a r e ,

s i n . e  1 9 7 O ,  i n  t h e  r t a t u s  a n d  t r a a t m e n t  o f

c i t i u e n J  o f  A f r i c a n  . l e s c e n t ?
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r  r r . i  i l  n ,  n r  t r i  n r $  N *  r t r r l . r \ ! l  I  h .  (  i r i l  h [ [ r  i n J
l . , , u r i r  o i l r ! r  I  r \  r r \ . r  r e 6 r  m f  r  r . r i t  . u {  f  i i r . . \

t r  ( !  r \ r \ r L ,  I n ( f  l r , i r i i \ [ , I L , r ! ) M r l i l ! , u r
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s r . r n \ .  l J  l ( R  t r ( \  l d \ r ' f  * f  r , ' . r f n  J . r  -  . I r , J  D r  i  f - f ,  ,  \ L
( r n i  ' [ \ ,  d L r r r r .  r n l l  \ o . r r ) n i  ] .  f ( r (  f f  (  l ( !  i l . I  J t r  { r  r f  ,

p d t r n l . l l ! . i r i r r o , L J t r  r . r J r . ! r , r . r ( h L r  ) \  l t T r ) t i r r , r r . , t r t
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D.

E.

You may wish to have students make pie
charts and bar and line graphs to il lustrate
Tables 5-7 on pages 63-64. Have students
include these illustrations with their written
answers or use them to enhance their end-of-
lesson oral presentations.

End the lesson by having groups rewrite their
hypotheses based on their complete study of
the data. You may choose to have groups go to
their original, posted hypotheses and tell the
class how and why they have changed them, or
have each student write out their original and
final hypotheses and explain why they changed
them.

&2.

W o-"*,"^*o-.o^*,u*^

Flgur. 16 (ompl"l ior o' hqt rchool in Erazil and tre Ulred States.

S m z l
1937 r9s0
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Questions and Answers for page 66

4. \fhat conclusion can you draw from Figure 16 about comparative high school education
opportunities for blacks in Brazil and in the United States?

. The rate is much higher in the United States-very close to the rate for whites in the
United States in 1987.

5. How does Figure L7 correlate with Figure 16? \7hat conclusion can you draw from Figure 17
about comparative college education opportunities for blacks in Brazil and the United States?

. Both figures show increases over time in both high school and college graduation rates for
both countries and for each race. Rates for blacks and whites are higher in the United
States than in Brazil, leading to the conclusion that there are more educational
opportunities in the United States. Finally, blacks have more opportunities in the United
States than in Brazil.

6. \7hich country has the most integrated housing? How do you know?

. Brazlli the mean of the segregation index in Table 5 is lower in Brazil (47) than in the
United States (78).

continued
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7.

8 .

In what areas do African Americans statistically have better opportunities than African
Braz i l ians?

. African Americans have better education, professional career opportunities, pay, and
political participation than African Brazilians.

P" th: 
data in Figures 16-18 and Tables 5-7 support the idea of Brazil as a racialparadise?

Explain.

r Answers will vary in degree, but students should conclude that statistically blacks in the
United States are better off than those in Brazil since 1970. Changes in the U.S. laws have
increased opportunities for African Americans. Opportunities for African Braziljans
appear to have lagged behind. These data tend to refute the idea ofBrazil as a racial
paradise.

Is there enough data to develop a reasonable, intelligent hypothesis? If not, what additional
data would you need?

r Students may possibly think there is too much data, but more information about
interracial marriages and opinion polls of public attitudes toward blacks would be very
useful. Students can brainstorm other ideas.

9 .

For Further Inquiry
Have students discuss and write essays on the
following: Is it more appropriate to compare
the treatment of blacks in the United States to

that of blacks in Brazil or to the ideal of equal
opportunity? Is it appropriate to compare the
treatment of blacks in the United States to the
ideal of equal outcomes with whites?

Diuersity and Nationalism 43
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Extension Activities
and Resources

Related GIGI Modules
o Five modules contain case studies in some of the same regions

that are examined in this module. Enuironmental Pollution
also has the former Soviet Union as its major case study. In
that module, students examine the causes and consequences of
the drying up of the Aral Sea. The Brazllian Amazon is the
focus of the major case study in the Deuelopment module. And
studies touching on Canada are found in Hunger, Political
Change, and Regional Integration.

. For further study of issues related to ethnic diversity and
nationalism , see Hunger (the ethnic differences involved in the
civil war in Sudan), Building New Nations (ethnicity as a
major source of instability in Nigeria and South Africa, and the
status of the Kurdish nation), and Religious Conflict (diversity
and nationalism in India, Kashmir, and Northern Ireland).
Ethnic differences are also an issue in Urban Growth, wherein
students evaluate the effects of the rapid growth of the
Hispanic population in the United States. Human Rights
considers ethnic issues in Cuba and the United States.

Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI

module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS Overview in the tabbed section at the beginning of
this Teacher's Guide.

Related Videos
. EBEC offers these videos about the issues and regions explored

in this module: "Soviet Union: Peoples and Cultures"l "soviet
Union: Large and Diverse Land"l "Canadiens: Their Cities";
and "Brazil and the Northern Countries."

For more information, or to place an order, call toll-free,
1-800-s54-9862.

2.

3 .

45
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o Other related videos include: "Coming Apart" (Inside
Gorbacbeu's Souiet Union series, Coronet/MTl Film and
Video); "The Struggle for Russia" (Frontline series, PBS);
"Soviet Union, Russia: After the USSR"; and "The Rise and
Fall of the Soviet lJnion" (National Geographic).

Additional Activities
. Acquire maps from various news magazines to use and display

in class. You might call U.S. News and 
'World 

Report at 1-800-
523-5948 to see if they have updated The New 

'World 
Map:

1994. Your local university or public library may have updated
copies of Atlas of 

'World 
Political Flashpoints, Evan W.

Anderson, Facts on File or Atlas of \Xlorld Affairs, Andrew
Boyd, Routledge Publishing.

o Flave students search the library for data on different native
separatist movements in Canada and on the agreement that
will make most of the northern and eastern section of the
Northwest Territories a native nation-state, to be called
Nunavut. It would be primarily Inuit, with the capital at
Frobisher Bay. See GIGI'S Political Change module for a lesson
on Nunavut.

o Encourage students to compare Canadian native separatist
movements with native demands and separatist movements in
the United States.

. Students could gain assistance from your school's French
teacher or someone else conversant in French to write the

Quebec government for posters and information on Quebec.
Ask if he or she has further information on or personal experi-
ence with Quebec.

. As an alternative assessment in Lesson 5, use the activity devel-
oped by The Center for Foreign Policy Development, Brown
University. In this activity, students will perform the following
tasks:
a. Clarify and analyze their beliefs about the actions the

United States should take towards the former Soviet Union
by completing a short "Beliefs Survey."

b. Read three alternative United States policies towards the
former Soviet Union.

c. Select one policy.
d. Answer a set of short essay questions to support their

choice (Center for Foreign Policy Development 1.991.,
pages  19 -24 ,37 ,39 ) .

4.
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International or other human rights

,p.uk to the class about regions of

Outside ExPerts
RePresentatives of AmnestY

organizattons can be invited to

etf,nic and national conflict'

6' other:t;il:::t"re 
many materials avairabre to herp students understand

whymanyNat iveA-t ' i tu" 'st i l lseektheir losthomelands'
one of the very best is C-ol,tl,lon, A Simulation of the Conflicts

BetweenNat iueAmericansandtheTJ'S'Gouernment 'by
Interact .Studentspluyth._,oleofsixPlainslndianstr ibesand
,.pr.r."otives of iht'U"ittd States government' $20'00' Order

fro* S;;J Studies School Service' t-800-421-4246'

.A t laso f theNor thAmer ican lnd ian ,Car l \Waldman,1985,
provides excellent maps and athought-pr.ovoking text about

N"tiu.-e-ericans of North and Central America'

.Nat iuesandStrangers:Blacks, Indiansandlmmigrantsin.
A*;;;;:;;itoti'a ui"t"tttin' et al'' 1990' is one' of the

f"* 
";;'i;bte 

books that examines most American ethnic

grouPS chronologicallY'

.TheStateofNat iueAmerica:Genocide,Colonizat ionand
n6lliin-",Annette Jui*tt' ed'' 19'92'is a series of articles

*ri,ii" ,"ortly by native authors, describing the current status

.f 
";;i;;;;r. 

ioin. United States and actions taken to

acquire land,^water' fishing' religious' and natural resources

rights.

oLernerPub l ica t ionsCo. (1-800-328-4929)pub l ishe-saser ieso f
individual books on the ior*., Soviet r.pntli.t called Then

and'Now:Thesouietinionr'ha'r 'arefulfofqualitygglol 'gho-
..s;;;h; u"J tot written for grade-s ! -!?' 

Dept' D32'241'

pitti Aut' North, Minneapolis' MN 55101'

. Social studies School c"iutog 
'(1-800-42I-4246) 

carries a vari-

.ry of 
"tfU 

materials' includin-g-the following:

a. fnr"1"a Now: Tie Souiet lJnion. This is the book series

described above.
b. [ ; ; ; ;andNeighbor ingCowntr ies,wi thaninexpenstve

political wall map, iiiCtto"ging F.ace of Russia; and the

New Commonwealth, an inexpensive laminated wall map'

w i th8"x l lL12" tep toduc ib lepo l i t i ca lb lack l inemap '

oRuss iaandthe lndependentSta tes ' Igg3,ser ieso far t i c les f rom
Congr e s sional QuarterlY'
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Where Are the States of the Former Soviet
Union Located?

GIGI

Dia ersity and N ationalism

Lesson 2

Directions: On the blank map on page2 of this Activity label the 15 independent states of
the former Soviet Union. Use Mini-Atlas map 2 to help locate these new countries. You will
be adding to this map later in the module, so it should be labeled neatly. You may need to
place the names of the smallest states outside of their territory and use arrows to locate them.
Also label on your map the Baltic Sea, Black Sea, Caspian Sea, and Arctic Ocean.

Title the map "States of the Former Soviet Union." The following list may help
you with the more difficult pronunciations:

Belarus (bell-uh-ROOSE)

Ukraine (yoo-KRANE)

Moldova (mol-DOH-vuh)

Armenia (are-MEEN-ee-a)

Aze rbaija n (a-zer -bye-JAN)

Tu rkmenistan (TU RK-men-i-stan)

Kazakhstan (ka-ZAK-stan)

Uzbekistan (ooz-BEK-i-stan)

Tajikistan (ta-J I K-i-stan)

Kyrgyzsta n (keer-g eez-STAH N)

These former republics all became independent tn t991. and the spelling of some
of their names changed. You may see them spelled several different ways in various
materials.
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Ethnic Composition of the States of the
Former Soviet Union

CIGI

Diaersity and N otionalism

Lesson 2

Directions: Using the data in Table 1 on page 15 of your Student DataBook, create abar
graph from the blank graph below. The bar graph will show the major ethnic groups of the
15 republics of the former Soviet Union. Plot the percentage of Russians found in each state
and then the total percentage of all the other nationalities found in each state. Round off the
percentages from those given in Table 1. Moldova has been done for you. After you have
completed the bar graph, answer the questions on page 2 of this Activity.
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Lesson 2

1,. How many of the 15 states were named after their largest ethnic group? List the one(s)
not named after the largest ethnic group. Speculate about the reasons why not.

2. Which state has the highest percentage of its native nationality?

3. How many different ethnic groups are listed on Table 1? Which ethnic group does
every state have? Why does every state include this ethnic group?

4. If you were visiting the caprtal city of any of these states, would you expect to see dif-
ferent types of people and hear a variety of languages? Why or why not?

5. Is there enough information in Table 1 to know which of the ethnic groups are nations?'Was 
the former Soviet Union a multinational state? Is each of the 15 new states of the

former Soviet Union a multinational state?

lfhat general conclusion can you make about ethnic groups within the former
Soviet Union?
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Diu ersity and N ationalism

Lesson 2

1, . How many of the L 5 states were name d after their largest ethnic group ? List the one (s )
not named after the largest ethnic group. Speculate about the reasons why not.

l-Al l  but one were named after their larqest ethnic qroup; Kazakhstan;

When Kazakhstan was named, the Kazakhs were the larqest ethnic qroup, but manL

Russians moved there after it was conquered as part of the Russian Empire.l

2. I7hich state has the highest percentage of its native nationality?

fArmenial

3. How many different ethnic groups are listed on Table 1? Which ethnic group does
every state have? \Why does every state include this ethnic group?

[27; Russian; Russians conquered and occupied each of the 14 non-Russian

territories over time.l

4. If you were visiting the caprtal city of any of these states, would you expect to see dif-
ferent types of people and hear a variety of languages? rX/hy or why not?

lYes. There seem to be a varietv of ethnic oroups and/or nationali t ies in each state.l

5. Is there enough information in Table 1 to know which of the ethnic groups are nations?
\ffas the former Soviet Union a multinational state? Is each of the 15 new states of the
former Soviet Union a multinational state?

[No. there is not enouqh information to determine whether the ethnic oroups

meet the criteria of beinq nations. Manv of these ethnic qroups are nations, that is,

thev have their own separate lanquaqe, beliefs, historv, qoals, and desire to l ive in

the homeland of their ancestors, but the table doesn't provide this information;

Yes. Review with students the definit ion of a multinational state if necessarv:

Yes. because each state has its indiqenous nation. Russians. and other ethnic qroups

and nations. Some of the other ethnic qroups mav also be nations.l

6. What general conclusion can you make about ethnic groups within the former Soviet
Union?

lThere are many ethnic qroups in the former Soviet Union.l
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How Can the Former Soviet Union Be Regionalized?

In this Activity, you will use a technique called a Geographic Information System
(GIS) to regionalize the former Soviet Union. This means you will use a variety of
information about the 1,4 non-Russian states to help you categorize them into four dis-
tinct regions based on three characteristics-religion, language, and economy.

Directions:

1.. For this Activity your group consists of five mapmakers, called cartographers. One of
you can be the cartographer for a religions map, two of you can make a languages
map, and two of you can be in charge of the economies map. The data you will need
are in Table 2 on pages 20-26 in your Student DataBook. The first step is to trace the
state boundaries from the base map on page 3 of this Activity onto your three plastic
overlays, using black pens. These overlays will be used to make the three maps of reli-
gions, languages, and economies.

Reli,gi,ons ma,p: Table 2 lists the major religions for each state. Christianity
and Islam are the two major religions practiced in these states. The table
lists several types of Christianit5 including Catholicism, Russian and
Georgian Orthodox, and Lutheranism. But to keep the map simple, map
only Islam and Christianity. Use a crescent (quarter-moon) as the symbol for
Islam and a Christian cross to symbolize Christianity. Be sure you make a
key for your map that explains the symbols.

Languages map: Table 2 lists the two most common languages spoken in
each state and the percentages of the population that speak those languages.
In parentheses following each language is the language group to which it
belongs. A language group contains numerous related, but distinct lan-
guages. For example, Polish, Czech, Russian, and Ukrainian are included in
the Slavic language group. You will map the language group of the most
commonly spoken language in each state. For example, in Belarus, 7L per-
cent of the population speak Belarussian, the most common language spo-
ken there. Since Belarussian belongs to the Slavic group, you should map
Belarus as Slavic. Use different symbols for each of the eight language
groups you map. Make your symbols using combinations of colors, dots,
and lines. Be sure you make a key for your map that explains these symbols.

Economies map: Table 2 lists important characteristics, natural resources,
and products. Use this information to locate the major type of economic
activity in each state: agriculture (crops and livestock), extraction (metals,
oil, and other minerals), or manufacturing (chemicals, machinery, or other
industry). In some cases, it may be difficult to decide which is the major
type of economic activity. Create special symbols for each of these types of
economies and place the appropriate symbol within each state. Be sure you
make a key for your map that explains these symbols.
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2. After you have made the three maps on your plastic sheets, your next task is to decide
how to make four regions out of the 1.4 states. To do this, carefully overlay the three
maps and place a fourth clear plastic sheet on top of them. Look for common charac-
teristics in adjoining states. Remember the definition of a region: an aret that displays
unity in terms of selected characteristics.In this case, you are creating four regions
based on three selected characteristics: religion, language, and economy. Your data will
not match perfectlS but use your best judgment to make your four regions. On the
fourth plastic sheet, draw in the boundaries of your four regions. To simplify this activ-
ity, no information has been given for Russia, so make that largest state your fifth
region.

FinallS put a key on your map that
each region a name that suggests its
will be your group's final map. Give
on it.

in each of your regions and gives
fourth plastic overlag with its key,

lists the states
location. The
it a title and put the names of the cartographers
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In this activity, you will participate in a role-playing simulation to try to resolve
three ethnic and national conflicts in the former Soviet Union in the early 1990s. You
will play the role of a diplomat representing one of the states or nations of the former
Soviet Union. After learning your role with the other diplomats from your state or
nation, you will set your goals and plan the strategy you will follow ar a meeting of
the Council of Leaders. You will then negotiate with other diplomats to resolve prob-
lems facing your state or nation.

Directions:

1.. Introduce yourself to the other diplomats from your state or nation.

2. To prepare for negotiations at the Council of Leaders, review the material in the
Student DataBook that explains your state or nation's history and its problems.
You only need to read the part on the particular conflict in which you find your-
self. Then read the secret document for your state or nation. which will be
provided to you.

3. Decide in your group what you think are the three main goals facing your narion
or state in its relations with other former republics. Try to achieve all three of
your goals through diplomacy and discussion. The nation or stare that reaches
the most goals will be considered the most successful diplomats and leaders.
How you meet your goals is up to you. List your three goals below:

4. Select one person from your group to be your spokesperson. That person will
make a one- to two-minute speech to the Council of Leaders. This speech is
important because it gives you a chance to persuade other leaders to assist you.
Help your spokesperson decide what to say and the way to say it. Remember
that there may be some things you do not wanr to say publicly.

5. The following are the procedures for the Council of Leaders meeting:

speech: Use the speech to describe the problems facing your nation or
state, educate the world about your unique situation, try to gain sym-
pathy for your position, make appeals for aid, andlor suggest solutions.
(1 to 2 minutes)

Negotiations preparation: Thrs is your chance to discuss last-minute
strategy changes based on the speeches. Do not discuss strategy with
other groups. Keep your three main goals in mind as you plan.
(3 minutes)

GIGI

Dioersity and Nationalism

Lesson 5

Former Soviet Union Council of Leaders Simulation

'o
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Negotiations: Keep one diplomat at your capital to receive and negoti-
ate with foreign diplomats. Your other diplomats will move about the
council room to negotiate with other diplomats. Remember your goals
and get agreements or treaties in writing and signed by representatives
of all states or nations. (15 minutes)

Action statements: Write the name of your state or nation, date, period,
and what specific action you have taken. You may make and receive
promises, but the only ones that count are the action statements that
you write down. To follow through on an agreement or treaty, you
must act on it by writing it as an action statement. Examples of actions
you may take include the following:

nonaggression or peace agreements

resolutions of boundary disputes

o land trades

. trade agreements

o threats of war

military assistance

financial assistance

military alliances

CICI

Dioersity and N ationalism

Lesson 5

former

/o

o guarantees of protection for minority ethnic groups

. military attacks

. sending troops to borders

6. At the end of the simulation, be ready to discuss the following:

o Did you meet your goals?

. How effective was your strategy?

. How do you think the national and ethnic conflict in the
Soviet republics can be resolved?
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Secret Document
For Armenian Eyes Only!

You are the representatives from Armenia at the Council of Leaders.
Established in 303 B.c., Armenia was the first nation to make Christianity its
state religion. Part of your country was added to the Russian Empire in 1B2B
after Russia defeated Persia (present-day Iran). Russia wanted to increase its ter-
ritory and international status and take over your country's copper, lead, and
other mineral resources. At that time, the majority of ethnic Armenians lived in
Turkey.

From 1915 to 1922, Turkey killed over 1.5 million Armenians living in
Turkey because of religious, ethnic, and political differences. Turkey was afratd
that the large number of Armenians in eastern Turkey would create a large, inde-
pendent state if the Turks were defeated by the Allies in \forld \War I.

\When your Armenian ancestors openly celebrated early Turkish defeats, the
Turks started widespread massacres and deportations of Armenian civilians. The
Russian army was defeated early in'World \Var I and was unable to protect your
ancestors from the Turks. The Turkish government still denies that the 1.5 mil-
lion mass murders ever took place. It remains one of the least-known modern
examples of genocide. Genocide is a large-scale murder of members of a particu-
lar ethnic group.

This Armenian genocide was a national disaster that led to your country's
fierce desire for political, religious, and cultural independence. Armenia is sur-
rounded on all sides by Muslim states, except Christian Georgia to the north.
Almost an island of Christianit5 your state is very concerned about its national
security and threats from its Muslim neighbors.

Over 90 percent of the population is Armenian, making your state the most
ethnically pure in the Commonwealth of Independent States. Even in the darkest
days of the Turkish slaughter and Soviet communist rule, Armenia maintained a
strong sense of national identity through church, language, and culture.

A more immediate concern is the freeing of Nagorno-Karabakh. Commonly
called Karabakh, it is totally enclosed inside neighboring Muslim Azerbaljan.
Fierce fighting for the region between Armenia and Azerbaijan has lasted since
1988 .
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Secret Document
For Azerbaijani Eyes Only!

You are the representatives from Azerbarjan at the Council of Leaders. Yours
is a relatively young, Turkic, and Islamic country with a tangled history of many
tribes, ethnic groups, invasions, and conquests. The Russian Empire took north-
ern Azerbaijan from Persia (present-day Iran) in 181,3 for access to trade routes
between the Black and Caspian seas.

Oil was discovered at a later date and your country became the largest oil-
producing republic of the Soviet Union-the "Texas" of the Soviet Union.
Eventually, natural gas, iron ore, and other metals were discovered. Lzerbaijan
became a natural resources colony for the Soviet Union. Its resources were mined
andlor refined and sent to the other republics, with little of the profit returning
to your people.

Unfortunately, your state is running out of natural resources and your weak
economy will have to depend more on agricultural products.

You see territory as your main claim to national legitimacy and dignity. As a
result, you have engaged in a bitter war with Armenia over Nagorno-Karabakh.
Commonly called Karabakh, it is totally enclosed inside your state. You are
determined to keep Karabakh as part of Azerbarjan, but recent military defeats
have led to many changes in the political leadership of your state, creating some
instability and confusion.
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Secret Document
For Estonian Eyes Only!

You are the representatives from Estonia at the Council of Leaders. Estonia
was an independent democracy from 191,8 to 1940, with historic ties to'Western
Europe. Your country was conquered and taken over by the Soviet Union in
1.940 for the trade routes to the Baltic Sea and to profit from your more
advanced economy. During the 1940s, about one-tenth of Estonia's population
was sent to Siberian slave-labor camps as punishment for their opposition to
Soviet rule and other beliefs.

Of the 15 former Soviet republics, Estonia had the most efficient and modern
economy. In 1940, its standard of living was as high as Finland's. However,
when Estonia gained its independence from the Soviet Union rn 1991, Finland's
standard of living was seven times higher than your country's.

Under Soviet control, Estonia's best farm land was strip-mined for shale oil,
polluting its rivers and streams. Your country's first winter of independence was
very hard, with cold apartments and many fuel and food shortages. Russia cut
its traditional supplies of heating oil and food to your country that winter.

You blame the inefficient, centrally controlled communist system for your
many economic problems. You believe you would have had a very strong econo-
my like that of Finland, and as your country had before 1,940, if the Soviets had
not taken over.

You were the first republic to declare independence from the Soviet Union, in
1988. However, your government's opposition to Soviet control has always been
moderate and nonviolent. Estonia and the two other Baltic states (Latvia and
Lithuania) chose not to join the Commonwealth of Independent States in 1991.

You are very concerned about the ethnic Russian civilians and troops still liv-
ing or stationed in Estonia.
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Secret Document
For the Eyes of Russians Living in Estonia Only!

You are the representatives of Russians living in Estonia at the Council of
Leaders. Estonia was an independent democracy from 191,8 to 1940, with historic
ties to 

'Western 
Europe. The Soviet Union conquered Estonia in 1940 for the trade

routes to the Baltic Sea and to profit from its advanced economy. During the 1940s,
about one-tenth of Estonia's population was sent to Siberian slave-labor camps as
punishment for their opposition to Soviet rule.

In1,940, the Estonian standard of living was as high as Finland's and had the
most efficient and modern economy of the 15 Soviet republics. By 1991., after 51.
years of Russian control, Estonia's standard of living was only one-seventh of
Finland's. Under Russian control, Estonia's best farm land was strip mined for shale
oil, polluting its rivers and streams. This economic stagnation led to a great bitterness
of the Estonians to Russian rule.

On the other hand, the Russian Republic supplied Estonia with oil, natural gas,
gold, and other valuable minerals and built many factories, hospitals, apartments,
and roads. You believe Estonians have not appreciated the contributions made by
Russia for their benefit. They also do not understand that people living in the
Russian Republic suffered worse economic conditions than those in Estonia. Unlike
most other empires in historg the Soviet Union provided many resources for its
republics.

Estonia was the first republic to declare independence from the Soviet Union, in
1988. Their opposition to Russian control was moderate and nonviolent. After the
failed coup of Soviet Premier Mikhail Gorbachev and the breakup of the Soviet
Union in 1991., Estonia gained its independence from Russian control.

Russia cut off the traditional supplies of heating oil and food from Russia to
Estonia the first year of independence. That winter was very hard, with cold apart-
ments and many fuel and food shortages. Your family and other Russian families suf-
fered, too. The Estonians blame the inefficient, centrally controlled communist system
for their many economic problems. They believe they would have had a very strong
economy, like Finland had, if the Soviet Union had not taken over. Estonia and the
two other Baltic states (Latvia and Lithuania) chose not to join the Commonwealth
of Independent States in 1991.

You do not want to move to Russia because the economy there is terrible.
Unemployment and inflation are high and there is little or no housing available. The
economy in Estonia is stronger and your family has been established here for 50
years. You have a good relationship with some Estonians, but others refuse to serve
you in their stores or even to talk to you. As a matter of pride, they refuse to speak
Russian to you, although about one-third of them speak Russian. Schools and
government business are conducted only in Estonian.
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Secret Document
For Russian Eyes Only!

You are the representatives from Russia at the Council of Leaders. The
Russian Republic has been the historical, political, military, and cultural center
of the Russian Empire and the Soviet Union. The 1917-1922 Russian
Revolution led to the establishment of communism in the Russian Empire, which
became the Soviet Union.

Under the Soviets, the state built a modern, industrialized economy from a
backwards, agricultural society. The Soviet Union defeated Nazi Germany in
World'War II. (The Soviet Union did most of the fighting against Germany
losing 20 million people, compared to 330,000 American dead in both Europe
and the Pacific.) The Soviet Union became a military superpower after 

'World
'War 

II, and expanded the Soviet Empire into Central Europe.

The Soviet Union eventually provided housing and jobs for almost all
citizens. The Soviets were the first to succeed in putting a satellite and an
astronaut into space, and it made many other scientific and medical advances.

Moscow became the undisputed center of the Soviet Union. Russian language
and history was taught in all non-Russian schools. Most of the Soviet Union's
political, militarS and scientific leaders were ethnic Russians. However, during
the Communist era, Russian nationalism and pride was discouraged, replaced
by pride in communism and the Soviet Union as a whole. Local, non-Russian
culture was often encouraged and recognized in the republics. One reason for
this was that the former republics complained about being controlled and
dominated by Russians from Moscow.

The non-Russian republics also complained about losing most of their natur-
al resources to the Russian Republic. Communist Russian leaders in Moscow
pointed out that most of those natural resources were distributed throughout the
Soviet republics through the centralized economic system. The Russian Republic
provided murry ,rutl'rrul resources that were also distributed to non-Russian
republics. The central government built huge factories, collective farms, roads,
canals, railroads, ports, hospitals, and schools in all the republics.

After the attempted economic reforms of Presidents Gorbachev and Yeltsin in
the late 1980s and early 1990s, unemployment, prices, alcoholism, crime, infla-
tion, and housing shortages increased dramattcally in all the republics.

After 1,991,,Iong suppressed Russian nationalism increased as writers,
painters, filmmakers, and political leaders expressed pride in the history music,
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literature, art, and traditions of Russia. Much of this was a reaction to the
complaints against the many flaws of the Soviet communist system by the
non-Russian republics and to the loss of empire after 1,991,.

The Russian state contains 31 independent ethnic regions covering more than
53 percent of Russian territory. The people in the 31 independent ethnic regions
make up only 17 percent of the population of Russia. \fith the two exceptions
that follow, most of these regions have shown a lack of interest in national
independence.

Russia refused to recognize the independence of two regions who demanded
rt after 1991: Chechenya, consisting of about 1,000,000 predominantly Sunni
Muslims; and Tatarstan, an oil-rich region of former Mongol conquerors of
Russia.

Russia believes it has a responsibility to protect the 25 million Russians in
the former Soviet republics. The use of military force to protect Russians would,
howeveq be a last resort, following diplomacy and political negotiations.

The Russian army has on occasion been asked by the CIS to serve as a peace-
keeping force. These CIS leaders were often former communist leaders and
ethnic Russians trying to stay in power. Russia believes it cannot let national
conflicts flare up into large-scale civil wars in the former republics.

Extreme Russian nationalists claim Russia should reestablish control over the
former republics to stop ethnic and national conflict, to regain the prestige of
controlling an empire, and to again have access to the natural resources of the
former republics.
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However, the parliament is made up of conservative former
members. As a result, Ukraine, unlike Russia, has initiated very
reforms. 

'Western 
businesses have not invested in the Ukrainian

much as had been hoped. The Ukrainian economy is struggling
lived up to expectations.
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Secret Document
For Ukrainian Eyes Only!

You are the representatives from Ukraine at the Council of Leaders. Ukraine
was conquered by Russia during the seventeenth and eighteenth centuries for its
excellent farmland, access to trade routes and the Black Sea, and as land for
expanding numbers of Russian settlers. Your people resented Russian and Soviet
rule and were enthusiastic about your independence in 1991.

The historical Ukrainian bitterness and often hatred toward Russia has led
you to be suspicious and wary about Russia's attempts to lead and possibly
dominate the Commonwealth of Independent States. You believe it is best to
have separate relations with each state, rather than be tied to multiple CIS rela-
tions that Russia attempts to control.

Your country is larger than any other state in Europe, except Russia. Many
observers predict that Ukraine is the state with the most economic potential,
thanks to its natural resources, industrS farmland, and skilled people.

Communist party
few economic
economy as
and has not yet

You are very concerned that the ethnic Russian majority in the Crimea will
break away and reunite with Russia. You are determined to keep the Crimea,
but you and others worry about the threats of a war with Russia.

Russian was the official language of Ukraine under Russian and Soviet rule,
but you believe it is appropriate to make Ukrainian the official language now
that you are afi independent nation-state. You believe the ethnic Russians' com-
plaint about Ukrainian becoming the official language is just an excuse for them
to try to rejoin Russia.

You would no more give up the Crimea than the United States would let
California leave the United States. You insist that the Crimea is an internal
Ukrainian problem and not an issue for talks with Russia.
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Secret Document
For the Eyes of Russians Living in Ukraine Only!

You are the representatives of Russians living in Ukraine at the Council of
Leaders. Ukraine was conquered by Russia during the seventeenth and
eighteenth centuries for its excellent farmland, access to trade routes and the
Black Sea, and as land for expanding numbers of your Russian ancestors. The
Ukrainians resented Russian and Soviet rule and were enthusiastic about their
independence in 1991.

The historical Ukrainian bitterness and often hatred toward Russia has led
them to be suspicious and wary about Russia's attempts to lead and possibly
dominate the Commonwealth of Independent States. They believe it is best to
have separate relations with other states, rather than be tied to multiple CIS
relations that Russia attempts to control.

Ukraine is larger than any other state in Europe, except Russia. Many
observers predicted that Ukraine was the state with the most economic potential;
it has significant natural resources, industry, farmland, and skilled people.

The parliament is made up of conservative, former Communist party mem-
bers. As a result, Ukraine, unlike Russia, has initiated very few economic
reforms. 

'Western 
businesses have not invested in the Ukrainian economy as

much as had been hoped. Ukraine's economy is struggling and has not yet lived
up to expectations.

Ukrainians are very concerned that Russians in the Crimea will break away
and reunite with Russia. They are determined to keep the Crimea.

An unfair share of natural resources and profits go from the Crimea to the
Ukrainian central government in l(iev and not enough of the profits come back
to the Crimea. Long-serving ethnic Russian officers in the Ukrainian military
have been asked or forced to resign by Ukrainian military officials.

Russian was the official language of Ukraine under Russian and Soviet rule.
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Former Soviet Union Council of Leaders Simulation

The following are sample goals for the states of the former Soviet Union. Goals with an

asterisk should be included in students' lists of three goals.

Armenia
o Secure borders for an Armenian homeland."

. Defeat Azerbatjan and reunify Nagorno-Karabakh with the rest of Armenia."'

o Maintain large Russian or United Nations peacekeeping force in Karabakh.

. Receive military and financial support from Russia and the'West.

o Keep Turkey and Iran out of the war.

CICI

Diaersity and N ationalism

Lesson 5

Estonia.

Azerbaijan

Estonia

Russians

a

a

a

a

a

a

Defeat Armenia to keep I(arabakh."

Keep Russian peacekeepers or other troops out of l(arabakh.

Continue trade with Russia.

Develop trade alliances to boost the economy.

o Keep Russian troops out of Estonia."'

. Develop trade agreement with Russia for purchase of natural gas and oil-"

. Develop a Russian nonaggression pact.

o Persuade Russian communist officials and families to move back to Russia.

. Receive a Russian apology for Estonians killed in siberia.

. Receive a Russian apology and a commitment to pay for pollution.

in Estonia
Stay in Estonia."

Receive full citizenship rights in Estonia."

Keep Russian military assistance or alliance with Russians

End Forest Brothers attacks on Russian troops.

Receive commitment from northeast Estonia to secede and join Russia.
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Keep the Crimea." '

Prevent war between Ukraine and Russia."

Develop a trade agreement with Russia for continued supply of low-cost oil and
natural gas necessary for industry and domestic use.'r'

Keep a weak CIS, not one led by Russia.

Strengthen the economy.

Develop nonaggression and trade agreements with Russia.

Receive commitment from Russians in Ukraine to accept and learn Ukrainian
language and culture.

in Ukraine
Persuade the Crimea to rejoin Russia."

Prevent war between Russia and Ukraine."

Keep Russian language and culture.

Keep profits from the Crimean economy and natural resources.

Develop military and trade alliances with Russia.

Russians

a

a

o

o

Russia

o

O

o Lead a strengthened, more centralized CIS.*

Protect ethnic Russians in the former republics."

Persuade Ukraine to give up nuclear weapons and Black Sea fleet that both you
and Ukraine claim."

o Prevent destabilizing civil wars between ethnic groups and nations in the former
republics. "

Prevent loss of territory.

Recognize and make public Russian achievements.

Maintain Russian troops in the former republics as peacekeepers to protect eth-
nic Russians.
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Directions: Read the following
that best reflects your opinion on

What ls Your Opinion?

statement, and then circle
this matter.
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the number above the choice

Quebec should separate from Canada.

Agree Agree
somewhatstrongly

Disagree
somewhat

Disagree
strongly
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What ls your Opinion?
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Disagree
strongfy

@ebee should separate from Ganlda.

Agree
strongly

Agree
somewhat

Disagree
somewhat
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Baltimore, MD
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St. Louis, MO
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Franklin Lakes, NJ
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Spring Mills, PA
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El Paso, TX
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Houston, TX

Kingwood, TX

San Antonio, TX

Tyler' TX

Centerville, UT

Pleasant Grove, UT

Salt Lake CitY' UT

Monroe, \7I

Racine, WI

CheYenne, WY

Worland, WY
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{ , Geographic Inquiry into Global Isswes

Diversity and
Nationalism

Eow do nations cope
with cultural diversityP

. How does ethnic diversity challenge you?

. How does it challenge your region and your country?

. Are the various parts of the world coming closer together or

are they being pulled apart by cultural diversity? What is

causing these changes?

. How can you help bring peoples of diverse ethnicities together?

The Soviet Union was the world's last great empire, before its

government collapsed in 1.99t.It also was the largest multinational

itate in the world. Noq ethnic differences are tearing apart some of

the newly independent states of the former Soviet Union. You will

examine these conflicts and try to resolve them in this module.
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Global Isswes

u@wrn

What are natiors,
ethnic groups, and statesP

Glossary
Words

ethnic grouP

nation

nat ional ism

nationhood

nation-state

self-determination

sovereignty

state

What is a nation?
Compare your idea of what a nation is to those apparent in this

newspaper article published in the spring of 1994'



sonlEA Jo sJOIIeq lueUodlul JEIIIUIS aJeqs @

sJotsaJue rlaql Jo a8en8uel erll leeds @

:oq^\ eldoed;o dno.r8 e s uotlt2u

e 's.reqderSoa8 
lecrlrlod or lnq 

(8ulue3lu alues aI{] eAeL[ f,Qwnot

pue uo\ttu surret aql .eldoed lsotu oI 'dqdeJ8oa8 
lElrtrlod ur stdef

-uoJ lueuodtut a.re eseql (('uolJeulluJeleP-Jlas,, uEIpuI pue ,.(d]u8le
-Jelos,, uelpul ,,'pooquotleu,, UEIPUI Jo sleeds aloqe alllue erll

0

'(Vt 
t pue y1 se8ed

'V66I reqcrutyn) uotllttx 6'l ol uoq
-llul t'l ruo4 'snsuec 

066I pue 086I
eql uoo^\teq luecred 6'19 pedurnf uott
-elndod epl4Auoll€u Jleql pue umor8
s€q uo13utqse16 uI ecuonl1ul Jroql
'vlg oql ulo4 SJIeJJ€ u,4Ao Jleql JeAo
uelu ,(1?utsuoJcut o^eq suerpul sV

" "otsu AJnl
-uoc u ;o .telrunb e uolleulluJolop-Jlos
uerpul 01 Joop eql peuedo uoxtlq ,(es
fieql'VZgt uI uol]eoJc sll eculs ouop
,(gurr1erue1s,{s peq [s4egy uulpul Jo
neerng leJepal eql] y1g se 'suolllp€Jl

pue e8en8uel 'ern11nc uetpq Sutsserd
-dns ;o .{cqod IBITIJJo eql Sutsre,ter
qll.A\ uoxlN ]lpeJc ' ' ' suerpul ,(uuytr

'uoxlN pJeqclu ;o,(cueprserd
eql ocurs suerpq [s,frlunoc] ot{] o}

lno qceer or esnoH oUqA\. eq1 .{q goge

rofuu lsJU er{t lueserder s8utleeu
pesodord aqt .{es srapeel Iuql{

'senueneJ ?ur1qrue8 lou uo xel eslcxe

IeropeJ luecred V E aq plnoa Pootl
-uorleu uelpq ?ur?ua11eqc,{ltcertP
seepr lersJeAoJluos lsolu stll Jo ouo

'^\eI eql e8ueqc o1 slesodord lure
-^JS a:e oleql ",toN '886 

I ul ssalSuo3
,(q pe,tordde se/Y\ lrv ,fto1e1n8eg
Sunuup uelpq oql oculs sou
-rsec 8ur1qruu8 peuedo e^uq seluls 0Z
lnoqe ur seqll uelpul 99 ueq] orol tr

'uoltsrleJ 
Jo

osrsJoxe eeJJ oql pue 'sunoJ pue luolu
-ure,r.o8 pqID Jo snlels eql 'socJnosot

lsJnleu pu? JelB,^a 'pu€l 
IeqIJl Jo tuolu

-aSeueur pus esn rog ,{lrlqrsuodser

IeJopoJ pue pqlJl 'Surlquru8 wlpul
opnlcur {"r{J ',fiu8tere.r.os uelpul
ol se8uelpqc prluetod sesleJ 8ul
-l3Jr.u oJlxJI tr /!\eN eql loJ upueSe eql
uo crdol f:e,te,{11ucrtce;d're.Le,tro11

'1Ueru

-el€ls uorleJlslultup€ ue o1 ?utprocce

,,'suerpul uucrJeluv slcedrut epue8z ct1
-setuop slq,4Aoq lnoq€ puu ,(lu8tere.,ros
uurpq uEcIJouIV Sulrnsua ol luotu
-lrurljoJ IIeJOAO,, S,UOIJ€JISIUIIUp? Slq

urc1dxe o1 prdy el€l uI sropeel uetpul

leeru ol sueld Jlosruq uoluIIJ
's.oueu Jopun sI suoIJ€A

-JeseJ uo lueuecJoJue A\ul l€JepoJ pu?
uorlcrpsunf s,illqqeg Jepun sI srleJJV
uulpq Jo neerng oqJ '9 pue g ,(e1X
uo ouJU tauef leJoueg ,{au:o1]y Pue
Dlqqeg esnJg ,{ru1erce5 rolJelul qll.^
enbrenbnqly ut Sutloeru ,(ep-o,tr1 u o1
petl^q Sureq e;e seqlrl gtg teqt .{epret
-se,{ pecunouue uo}UIIJ lueplseJd

'su€rpul eql
o1 suorle8tlqo ?ut,r1o,te s,tues aIJUn
rog alqrsuodseJ lsolu sJeqlueu loulqeJ
oAU Oql qll^\ SulJJuor pue Se:uu,retl8
Jreql rtu ol palt^ut Suteq a:e y
sJepuJl uPrpul uerueuy ',(t 

H -olsrq rrJql ur Jr.ilrl lsllJ aql Jo L-r-

( c

rellcrulw {x Aq

sugovfl-I'rvflrul Jsstr l or NoJNr-rJ

s
ws tlouo tlp LI p ua fil s'La,u q



".'q'1'Geographic Inqwiry into Global lsswes

. share a common historY

t have common goals for the future

.wan t to l i ve independen t l y i n thehome lando f the i rances to rs

but may ,to, tt"ut sovereignty (independent control) over that

territorY.

Nationalism, which refers to pride in and love of one's own

nation, is a very powerful force. its unifyin g effect sometimes enables

people to achieve .o.,'ugtotts and.honorable deeds in its name' But'

unfortunately, it ui* Gptatedly has caused people to disregard oth-

ers' claim to irrrti.., o'-Ji"tgu'i 
"u'on' 

or common morality" (Pfaff

1.993, Page 24).
Th reegroupso fpeop le in theUn i tedS ta tesa rep ro f i l edonpage

7-LakotaSioux, CuUan Americans' and African Americans' Are

they all nations?

Lakota Sioux familY.

Lakota Sioux

ManyLakotaSioux,whol ive inSouthDakotaandsevera lbor-
d.r;;;;";; , speak L'aiota,the language of their ancestors' These

;;;;[;;G. inut n .r,riuersal spirii."irt, in nature that lives in ani-
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African American family celebrating Kwanzaa'

t . r f x

, . {

'1

x v

What is an ethnic aroup?
Af r i canAmer i cansdono t f i t t hede f i n i t i ono fana t i on tha t i s

given on page 6 because they do not all speak the language of their

African un.Erro" and they io t'ot' for the.m-ost part' want to live in

Africa. Rather than the term nation, a slightly different term-ethnic

group-m"V Ut 
"tta 

for African Americans' An ethnic group is a

large group'oi ptople who speak the same language and have a com-

mon history"uriJ..rtture thai provides a degree of unity and cohesive-

ness for the grouP'

What is a state?
Coun t ry i sacommonword tha t i so f tenused tomean thesame

thing ̂ s ration.But not in political geography. Political geographers

use the ,.r-, cowntry and itate,o tri.un the same thing. The united

Stares, c"";;;;M.ii.o, and china are all states. A state has an

i.,ter'atiorr;11;';;.;" tzed., pr ecisely-bounde d territory and_ an inde-

pendent, sovereign govefnment thni is formally recognized by other

states. (Asyouknow,somecountr ies ' forexample ' theUni tedStates '
also refer tiJiuiriorrs within their own country as states.)

.fri:
x

y t ' !
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1o Geographic Inquiry into Global Issues

What are the major nations
of the former Soviet Union?

Objectives

In this lesson, you will

. Locate the 15 new states
of the former Soviet
Union.

. Identify the major nations
in each state.

. Understand the history of
the names of the states.

Glossary Words

commonwealth nation-state

empire rePubl ic

ethnic group social ist

nat ional ism Soviet

A view of the Kremlin
in Moscow.
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TheRepubl icofRussiawasthelargestrepubl ic insize'popula-
tion, and politltul power or influenct' bf the people litil-g 

1l11:
Russianrepubl ictoduy,82percentareRussians,theor lg lnaletnnlc
group of the citY of Moscow'

In1'ggl ,ser iouseconomicproblemsandafai ledattemptby
the militar y andothers to overthrow Soviet President Mikhail

Gorbachev led, in part' to the breakup of the Soviet Union,s empire.

c.orgiu,i ^iui^,Lithuania, and Estonia became completely indepen-

d.nt .o,rrrtries, while the oiher 11 republics formed the common-

wealth 
"ii"a.p."dent 

States (CIS) il late 1.991. Each former repub-

l i cbecameanat ion-s ta teca l ledby i tsownname.TheClS isnotan
empire, but rather u,' ..o,,o*ic and military alliance of the 1.1 inde-

p.na.,,. ,.utes. In I994,Georgia joined the CIS in return for receiv-

irrg *ilit"ry-urrirru.r.. fiom Rnssia to stop a civil war by separatist

nationalist groupS'

a ,

Ethnic Russian children celebrate the "Day of the Child'"
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14 Geographic Inquiry into Globdl lssues

Figure 2 shows the Soviet Union in 1,990, one year befor:e

its breakup. \fhat clues show that the 14 non-Russian

republics wanted their independence from the Russian-

dominated central government?

Figure 2 shows three areas within the Russian Republic in

*hi.h Russians are in the minority. Speculate what this

might mean in the future for the unity of Russia'

l ' ,

I ,

2.

Therc are over 100 different natior-rs in the 15 statcs of the fornrer

Sovict Union. Many of the nations afc vcry sm:rl l ,  however' Table 1

orl page 1'5 shows inly t l-re majt>r ethrl ic gr()ups or t l l t i<ttts withir l

each of the former Sovict repr-rbl ics' \l'l)

0

pr
t

1:

, " -

.&
{ a o

- ;.f).-,14

Ukrain ian Folk Ensemble in  t radi t ional  costumes'

-tr
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graphic lnquiry into Global Issues

ffi@ffi
How do the states of the

former Soviet Union compare
to each other?

Glossary Words
cartograPher

ethnic grouP

Ceographic I nformation
System (GlS)

language grouP

region

regionalize

republ ic

state

The Samarkand market,
Uzbekistan.
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Geographic Inqwiry into Global lssues

Scenes from life in (e) Kazakhstan, (f) Uzbekistan,
(g) Kyrgyzstan, and (h) Central Asia.

Figure 3
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Table 2 Selected characteristics of the non-Russian states

Armenia Azerbaiian

lmportant
characteristics

Languages-Percentage
speaking (1989)

Major religions

Estimated PoPulation
(1ee3)

Valuable natural
resources

Most important
products

Income comPared
to average Person
in Soviet Union
(percentage 1989)

Ancient, unique civiliza-
tion; World's oldest
Christian nation; Famous
as traders; 1,500,000
killed by Turks,
1915-1 922;Worr ied
about traditional enemies
Turkey and Azerbaijan;
Smallest state of CIS

Armenian (Slavic)-92
Russian (Slavic)-47

ChristianitY

3.6  mi l l ion

Copper,  aluminum, lead,
zinc, and other metals

Crapes, fruits, sheeP,
wine, chemicals,
a luminum

7 1

Turkic, lslamic culture;
Divided into two areas;
Was once most imPor-
tant oil-producing rePub-
lic, now running out of
oi l ;  Violent land disPute
with Armenia started in
1988; Long history of
invasions and conquests

Azeri (Turkic)-98
Russian-34

lslam

7.2  mi l l ion

lron ore and other
metals; oil and natural
gas almost gone

Cotton, grapes, silk,
refined oil products
(small amounts)

61

continued
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Georgia Kazakhstan 00

lmportant
characteristics

Languages-Percentage
speaking (1989)

Maior religions

Estimated PoPulation
(1ee3)

Valuable natural

resources

Most imPortant
products

Income comPared
to average Person
in Soviet Union
(percentage 1989)

Ceorgian (Caucasic)-98

Russian (Slavic)-33

Ceorgian Orthodox
ChristianitY

5.5  mi l l ion

lron ore, coal

Tea, citrus fruits, wine,

steel, machinerY

85

Kazakh (Turkic)-97

Russian (Slavic)-60

lslam

17.2  mi l l ion

Coal, oil, natural gas,

iron ore, copper

Processed natural

resources, chemical

fertil izer, grain

9 1

80 percent mountains; As large as Western

;;:;";;"t, isolated; Europe; Cotton problems

Proud of separate culture like Uzbekistan;

unJ tong history; Historic Desert/semidesert; Most

battleground between citizens work in natural-

Turks and lranians; resources factories; Mix

H"r"ify industrialized, of Turks and Mongols;

speciaiized farming; USSR bought resources

irrigu,"O mountain at low prices; Soviet

valleys space center

continued
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lmportant
characteristics

Languages-Percentage
speaking (1989)

Major rel igions

Estimated PoPulation
(1ee3)

Valuable natural
resources

Most imPortant
products

Income comPared
to average Person
in Soviet Union
(percentage 1989)

Large emPire in
1 3th-1 6th centuries;
Industrialized; Want
independence badlY;

ExtremelY dePendent on

outside sources of energY
(natural gas);
lndependent democracY
in 191 9-1940; High Per-
cent native Lithuanians

Lith uanian (Baltic)-98

Russian (Slavic)-38

Catholicism

3.8  mi l l ion

None

Dairy Products, machine

tools, amber

Unknown

Part of Romania until

1940; Romanian culture

and language; Best farm-

ing climate; Intense
farming; Orthodox
ChristianitY closer to

Russian culture than

Romanian culture; Most

dense poPulation

Romanian (Romanic)-

92
Russian (Slavic)-54

Orthodox ChristianitY

4.4 mi l l ion

Fertile farming soil

Wine, fruit, tobacco,
grain, vegetables

8 7

continued
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Ukraine Uzbekistan

lmportant
characteristics

Languages-Percentage
speaking (1989)

Major religions

Second largest and rich-

est state of CIS; Slavic,

but proud of cultural

difference from Russia;

Excellent farmland;
Supplied 60 Percent of

former USSR coal and

iron ore; Larger than

any EuroPean country,

except Russia

Ukrainian (Slavic)-81

Russian (Slavic)-56

Catholicism,
Russian Orthodox
ChristianitY

51.9  mi l l ion

Fertile farming soil, iron

ore, coal, natural gas

Steel, food Products,
chemicals, machinerY

87

World's third largest cot-

ton producer; Forced to

grow cotton instead of

traditional foods bY for-

mer USSR; Serious water

pollution, health Prob-
lems from fertilizers, Pes-
ticides; lrrigation ruining

Aral Sea; USSR bought

resources at low Prices

Uzkbek (Turkic)-98

Russian (Slavic)-24

lslam

21.7  mi l l ion

Natural gas, oil, gold

Cotton, cloth, natural

gas, oil, gold

5 6

Estimated PoPulation
(1ee3)

Valuable natural
resources

Most imPortant
products

Income comPared
to average Person
in Soviet Union
(percentage 1989)

er-Culland and Deievsky 1989; National

ceographic Society 1 SS0; ainder 1gg1; New York Times 1 991 ; Population Reference Bureau 1 993;

Thompson 1990.
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Figure 4 why would ethnic conflicts flare up after the breakup of the
former Soviet Union?

Source: Christion Science Monitor 1992.

What is causing ethnic conflict?
More than 200 ethnic groups with 112 drflerent languages live in

the 15 states of the former soviet union. The strong, ceitrilized
Soviet government generally was able to keep tensions between eth-
nic groups under tight control during the period of communist rule.
from 1922 to 1.991.

During the 1917-1922 communist Revolution, Lenin promised
independence for the major nations. But after the revolution, he
established strong central power out of the capital citg Moscow, and
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For example, it is very hard to predict the behavior of 1 2 mil
l ion Russians in Ukraine. In the case of the secession of Ukraine
and complete independence, the fate of f the Russian-populated]
eastern Ukraine and Crimea is unclear. The same is now true in
Moldova. The Russian population in the Dniester republic [a
break-away Russian region of Moldova] recently attacked
[President] Yeltsin on Soviet TV, saying that he betrayed them and
he betrayed 60 mil l ion Russians l iving outside Russia [by support-
ing independence for each former Soviet republicl.

lf there ore no central institutions, then who ploys the role of
guardian of national minorities?

Russia has already f inished the negotiat ions with the three
Balt ic republics and recognized their independence. Russia must
start negotiat ions and sign agreements with 12 other republics. l f
there are signif icant minorit ies or autonomies inside the republic,
their r ights must be guaranteed by Russia and the republic with
whom Russia will sign the treaty (Christion Science Monitor 1991,
page 6).



'sertt:outtu rluqla to uollrolold aql se t{cn: '^tltt].uo Sutleradooc

,srrlqndar reruroJ II eqt to uolt€zlu"8to ,t" sl SII eqr 'droaqr u1

'sdnolS lslleuolleu ]stturedas dq 're'tn' lIAIf e Surddols ut

Erssn' ruorJ ef,uetr,r." fifiryru Sur.rra:ar ro; urnlor ul SII oq] pero]uo

er8.roa3 la.Le,tnoq 'V66IuI 'SIf aqt uro[ ol PesnJer er8;oaD pu€ selels

rlrtpfl eerqr erlJ:;;a"at;;lno,s j:*'ot sI eq] io II f,q'1661arc1

"! 
pri,t.I'r"^1513j iorers luapuadapul Jo l{rl€a'^Auoururo J eqr

eotel salels ,vrau aql plp sutelqord lPtl'Vt

I c.

olels

larAos

rrgqndel

lslleuolleu

urslleuolleu

]uauuael 6e lPlalelllln ul

artdua

qlleaMuoLUUlof

luauaa.rbe lelalellq

spro,vt {russo;9

'sl)luuol 
IEUOIIEU

puE lluqls aAIOsoJ

dlaq or sl'e,l tsa8Sns ot

ercp f,1ddv PUE lardralul

'uolun IaIAOS JATUJOJ

oql uI stq8u 'btloutur

Jo alor aql aulurBxg

'uolun IOIAOS JaIrrJo' aql

ulqlllv\ stJllluof, IEuoll€u

PuE f,Iuqla PuelsroPun

1pm, nod'uossal stqt

a

uI

sa^lltolqo

€€

iuorun lol^os rourroJ otfi uI

pa^Ioser oq lc{Juoc l€uol}€u

Pu€ clutFe u€c aoH

wsxlpuotxl \I Puu ['1ts't a nr q



34 . Geographic Inquiry into Global Issues

economicdevelopment,defense,immigration'environmentalprob-
lems, and border disPutes'

Russia is the largist and most powerful new state' It holds the

majority of the *.u"po,t' from th.ejormer Soviet army and has main-

tained the strong.rr'*ili,ury of the former Soviet republics' Russia

also has taken 
"r.;;;;; 

oi rt . rights and responsibilities of the for-

mer Soviet Union. ii 
".goriured 

wiih the United States to reduce

nuclear arms throughorit the CIS, accepted responsibility for $74 bil-

lion in debt, and to-ott tttt po*eri"l Soviet permanent seat on the

Security Council at the United Nations'

@C

Russian sold iers t ra in ing.

Russia took on this responsibility because it believed that, for the

commonwearth to be effeitive, it needed a powerful political and

;il*ty organizattor,,o enforce CIS policies and agreements' Most

of the former ..p";ii; however, did not want to risk their newly

won indep.nd.n.. byiependingo.n Russia' Instead' they started to

behave like indepe#.r,, iru,., ind made specific' bilatetal ̂ gree-

mentsamongthemselves.Theyignored-ostof themul t inat ional
CIS agreements.
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. .social and political problems abound. For example, crime, alco-
holism, and abortion rates have climbed. Adult -ori.r, of the cIS
average six abortions each, because they lack family-planning assis-
tance. In fact, life expectancy has dropped sharplg utrd ir, 19t3,
deaths in Russia exceeded births, indicating a population crisis
(Specter 1994). The average number of birihs p.i *o-un plummeted
from 2.1"2 in 1988 to 1.55 in 1992 (Haub 1,994). on the ptrtical
side., there are experiments with democratic political form-s, but many
of the former communist leaders are still in control. claiming to no
longer believe in communism, they have declared themselves"patriotic
nationalists.

About 1.5 million former Soviet/Russian troops are still stationed
in the former soviet republics. Many leaders of the new srares are
aftaid the remaining Russian troops will interfere with the new state
governments and will support the interests of the Russian minorities
in those states. Several national independence movements have
turned violent. The proposed commonwealth of Independent States,
peacekeeping force was never funded or organized. Russia has the
only large, well-organized, trained, and equipped military in the cIS.
As a result, it has served as peacekeeper in seueral interethnic con-
flicts. In April of 1994, Russian president Boris yeltsin approved the
Russian military's plans to establish about 30 permaneni6ases in
neighboring former soviet republics. But it wai inevitable that the
former republics would oppose the plan (cooperm an 1994).

The environmental problems in the formei soviet Union are
among the worst in the world. According to one observer, ,.No other

Industrial smokestacks and hil ls of coal slaq in Ukraine.
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what are the maior national conflicts and how

might theY be resolved?
The fu tu res tab i l i t yo f theC lsmaywe l l res ton the reso lu t i ono f

threemajor issuesofethnic i tyandnat ional ism:TheArmenian-
Lzerbat jan iconf l ic t ,Russians inEstonia,andtheCr imeaandRussia '

You will now examine these major conflicts'

The Armenian-Azerbaiiani confl ict

ThewarbetweenArmeniaandAzerbai janforcontro lo f the
Nagorno-I(nruUnf.il,.gi'tl ttt"f'ed in over 4'000 people being killed

throughtheear ly l 'gg}s.This isconsidered ' themost in tenseconf l ic t
between nations oi th. former Soviet republics. Some observers fear

the war could threaten the stability of the cIS and eventually cause

Turkey or lran, who reside on their resp-ective b9l{t::' to choose

sides. The popul";i;" of Nugo"to-I(arabakh' which lies entirely

within Azerbaiian, is 75 perJent Armenian (Figure 7 below)'

ll I
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Figure 7 Map of Armenia and Azerbaiian'
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Military control of Karabakh has gone back and forth between

the two warring states. Both sides are evenly matched.in military

po*.r, *frich cluld lead to an indefinite cycle of fighting, cease-fires,
'".rd 

,nor. fighting. Both Armenia and Azerbarian are tired of the war

and the rerrrltingteath, injury and destruction. Armenia supports

fropo*lr for iniernationai peacekeeping forces to stop the fighting

arrd mediate a peace. Lzerbirian has opposed those proposals'

Russians in Estonia

There are 600,000 ethnic Russians living in Estonia, about 33

percent of the total population. Northeastern Estonia is 95 percent_

i..rsrian. Most of thi Russians moved to Estonia after 1940 to work

as communist government, economic, or military officials or to take

advantage of b-etter living conditions in Estonia. Estonia's new consti-

tution's itrict citizenship requirements prevent the ethnic Russians

iro* ,,rnting for politiial offi.., voting, or owning homes and land

they have occupied for several generations'

iborrr 23,0b0 Russian troops are stationed in Estonia. Some

Russian troops have been attacked by a radical Estonian group, the

Forest Brothirs, but no one has been killed yet. Russia.has not estab-

lished a timetable for removing their soldiers because there are few

iobs and little or no housing in Russia for them. Because of the eco-

;-i. hardships facing them and their families in Russia and the

t Gn.r standard of living in Estonia, the Russian soldiers do not want

to leave Estonia.

Viru Street, Tall inn,
Estonia.
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Figure 1O The crimea is located at the north end of the Black sea.

ukrainians generally resent ethnic Russians living in Ukraine, and

the Russians feJl perseiuted by Ukrainian nationalists. Since indepen-

J.rr.., Russian-language TV and radio-programs have been changed

to ukrainian langu'age onlS as have official government documents.

Ukraine gives very f-it.d'powers of self-rule to the Crimea' Ukraine

would co"nsider expandingihor. powers and rights, to_prevent the

Crimean separatio'n from"Ukraine. Ukraine has strongly opposed the

secession of the Crimea from Ukraine and has threatened to pull out

of the cIS and possibly go to war with Russia over the issue.

The ethnic Russian organization in the crimea trying to separate

from the ukraine is called the Republic Movement of crimea

(RMC). The RMC has recbived financial aid and encouragement

iro* Ii rrria, including the promise of troops to protect Russians in

the Crimea, if ,r...rr"iy. Russian extremist nationalists, including
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Glossary
maritime

nat ional ist

nation-state

Parl iament

referendum

Words
secession

segregation

separatists

sovereignty

How is ethnic diversity threatening the unity
of Canada?

The French-speaking portion of Canada is threatening secession
from Canada. Why? Does it seem likely that Quebec will secede in
the near future? Opinion on the issue is mixed in Quebec. In 1980, a
referendum calling for sovereignty for Quebec was defeated: 60 per-
cent voted against it. But the French separatists, led by the parti

Quebecois (kay-be-K\fA), continue to press their case. Recent devel-
opments offer a confusing picture.

How cAn Canada
resolve French nationalist

and separatist conflict?

Objectives

In this lesson, you will

r Interpret data and
arguments for and against
the separation of Quebec
from Canada.

. Justify your support or
opposition for Quebec
becoming an independent
natlon-state.
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CrIANGES IN CANADA MIY

CoxvrNct QuEnEc To SraY
by Clyde H. Farnsworth

0l I

be moving toward a consensus on

constitutional changes that would

keep Quebec, the largest geographi-

"uffy 
aiO the second most populous of

the nation's l0 provinces' within the

I 25-year-old confederat ion'

HelPing the Process along are

widely puUtitn"a scenarios showing

that a breakup would severely worsen

oronto, Feb. 23-HaltinglY

and with manY barriers Yet to

surmount, Canada appears to

economic conclitions, not onlY in

Quebec bu t  la lso l  in  Eng l ish-speak ing

Canada. . . .
Also on PeoPle's minds are Predic-

tions that should Canada break uP'

some of the pieces might eventually

be swallowed up by the United States'

At least one Point on which manY

Canadians agree is that theY do not

want to be part of fthe United States]

(Farnsworth 1992a, Page A3)'

eccoRD's DBTEAT F{PanrENs

QUNNEC SEPARATISTS
by ClYde H. Farnsworth

cast in a referendum overwhelmed an

agreemenl intended to cement t ies

b!t*"en Quebec and the rest o-t

Canada. But now ' ' ' it's back to worr

at Parti Quebecois headquarters as lt

g"ur* uP- a camPaign to make this

province an independent natlon' ' ' '

But betore that would haPPen there

are st i l t  two big hooPs 1o jump

through: The PartY would have to wtn

po*" i  again in a provincial  elect ion

unA u niajoriry of Quebecers would

have to vote for independence in a ref-

erendum. .  .  .

Inside party headquarters there ts a

certaintY and confidence about the

vision lf quebec as an indePendent

country. But outside on rue St'

ontreal, Oct. 2B---TheY cele-

brated with Passion on

MondaY night as "no" ballots

Hubert, a working-class shoPPtng

slreet in norlhern Montreal '  at t i tudcs

were mixed.
Patricia-Louise Jette, a 37-year-old

secretary on her way to lunch'- said

she strongly supported independence

because " i t  is the wi ly we cal l  respecl

ourselves ancl thus have others.respecl.

us too." She likened the posttton or

Qu"U". in Canada today as "a kind of

segregation," and noted that "segrega-

tion is alwaYs a source of f-ear'"

But Louis Chouinard, 75' a retired

operator of heavy machinery' said he

*u* uneasy about indePendence

because it would "create many unpre-

dictable Problems with the rest or

Canada" and might weaken the econ-

omy.
Economi" worries were also cited

by Cathy Bach' a l9-year-old student
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How is Quebec different from the rest
of Canada?

Figure 11 Canada's populat ion and languages spoken.

French s ign outs ide
Montreal's city hall,
Quebec.
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0l
Based on Figure 11, how wbuld You
geographic distribution of 

'Canadals

Based on the language data
unique among a l l  Canadian

Which parts of what is now
were claimed by the French

describe the
population?

in Figure 11, how is Quebec
provinces?

the United States and Canada
bv 1"7 54?

3.

4.

5 . What country took control of what was to become
eastern Canada after the French and Indian \Var? (The
peace ffeaty was signed in1'763.)

6. How do you think the French Quebecers felt about losing
the war and being under control of their foreign rival?

Why do Quebecers want to separate from
Canada?

Reasons why Quebecers want to separate from canada can be

divided into three sets of issues: ethnic, political, and economic.

Ethnic issues

Quebecers have an image of themselves as more fun-loving,

sexier, more open-minded, modern and more European [than the

rest of Canadal (Wood 1992, page 53).

French Quebecers believe they have a distinct, unique French cul-

ture and language that makes them different from the rest of mostly

English-speaking Canada. They are proud of their French heritage

"r.J 
.nlt.rre and want leaders with French background to determine

and direct the destiny of Quebec.
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Figure 14 Canadians were asked if they agreed with each of these
statements. Results from selected provinces are shown.

Source: Steele 1 994.

Polit ical issues

In 1.977, Quebec passed a law making French the sole, official
language of the province for schools, street signs, and government
documents. Quebec also banned English from business-advertising
signs. The Canadian Supreme Court overturned the banning of
English from advertisement signs. French Quebecers were angry with
this interference in their internal, cultural affairs by English-speaking
Canadians. The law was later allowed to stand.

French-speaking Canadians have a lower birth rate than English-
speaking Canadians. Most immigrants to Canada are English speak-
ing or move to English-speaking provinces and learn English. In
1.840, about half of all Canadians spoke French. In 1990, about one
quarter of Canadians spoke French. Rather than become a smaller

oo
't
o
o-

Br i t i sh  Co lumbia

Newfound land

Ontar io

Ouebec

Saskatchewan

Average in Canada

Percentage agreeing with the statement

Wfuff iWomen with young chi ldren should stay at home.
I  Ma in ta in ing  Canada 's  t rad i t ion  o f  Chr is t ian  va lues  is  very  impor tan t  to  me,
[--- l  We should eat,  dr ink, and be merry, for tomorrow we may die.
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Why should Quebec and Canada remain united?

Ethnic issues

The Canadian government has taken a variety of actions to recog-

nrze and accept French culture and language as a part of Canada.

The federal Canadian government made both English and French

official languages.
Since making French the sole, official language of Quebec and

banning English on business signs in1.977, over 300,000 English-

speaking Quebecers have migrated to other provinces in Canada.

They resented the language change and often took their large and

small businesses with them.
The 1,977Iaw required all new immigrants to Quebec to enroll in

French-speaking schools, regardless of their language or culture. As a

result of the 1,977 Iaws, many English-speaking schools have closed.

Some of the remaining English-speaking citizens ate afrard they will

be discriminated against if they become an even smaller minority
(Allen 1992).

In 1.993, the United Nations Human Rights Committee ruled that

French-only signs in Quebec were in conflict with the Universal

Declaration of Human Rights (Christian Science Monitor 1993).

Table 3 Results of a poll on the way Canadians see each other

Percentage responding

How Quebecers compare
themselves wlth other Canadians

As general ly the same

As generally different

How other Canadians compare
themselves with Quebecers

As generally the same

As generally different

5 7

40

7 1

28

Source'. Allen 1992.
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Economic issues

The Royal Bank of Canada's L992 analysis of the economlc

impact of Quebec leaving Canada predicted that without Quebec, the

urrirug. Canadian family's income would be $10,140 lower at the

turn of the century than if the country stayed united. Also, unem-

ployment would climb by 720,000 from its current level of 1.5 mil-

lion (McMurdy and Daly 1.992).

Quebec has benefited from the Canadian government and econo-

my. In 1989, for example, Quebec collected $2.5 billion more from

the federal government than it paid in taxes to the federal govern-

ment (Mason and Holstein 1990).

Does the poll reported
Why or why not?

Table 3 support separation?

11. \fhy might French Quebecers think it is important to
keep the northern three-quarters of Quebec' if it is only
sparsely populated?

L2.'What are the strongest arguments against the separation
of Quebec from Canada?

10.
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. Blacks afe the largest non-European ethnic groups in both

countries.

. Blacks were forcibly brought from'west Africa to work as

slaves on plantations. In fact, about nine times as many

Africans'nir.re brought into Braztl than into the United States

(Stearns 1989).

o Both countries have small Native American Indian minorities.

. Braztland the United States are the two largest countries in the
'Western 

HemisPhere'

. Both countries are dominated by groups of European origin.

o Both countries have confronted "deeply entrenched racial

inequali ty' ' inthetwentiethcentury(Andrews1992).

Brazil Ethnic PoPulation, 1890 Brazil Ethnic PoPulation' 1980

U.S. Ethnic PoPulat ion, 1890 U.S. Ethnic PoPulation, 1980

I Rtt i "an and mixed Afr ican descent
ffi

l '  . '  . l  European descent

I  O,h"r (Asians, Nat ive American Indians)

Figure 15 Popu la t ionpercentagesbyethn icgroupofBraz i landthe
United States,  1890 and 1980.

Source: Andrews 1992.
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bus inessa re je tb |ack ,and the rea rehomesandcomfo r t i nB raz i l
for fanyone] wil l ing to work" (Hellwig 1990, page 45)'

Robert Abbott, owner of the leading black newspaper in the

United States, the Chicag o Defend.er, viiited Braztl in 1,923 and found

that:

. . .Abso |u tesoc ia |ha rmonyp reva i | ed .Ch i l d reno fa | | co |o r s
. . . cou ldbeseenp lay ing toge the r .Rac ia | i n t e rmar r i ageWasno t
just accepted, i t  was .n.ortugtO; "the ideal being a perfect poli t i-

caI state thorough|y homogeneous in blood.,, Cit izens Were

"Brazil ians," not ' t i \egroes" oi"whites" (Hellwig 1990' page 47)'

Abbott and his wife were refused lodging at expensive hotels sev-

eral times, however, while whites in their group were given rooms'

He described those experiences as being unusual '

Another black jouinalist from Pittsburgh, George Schuyler, visited

Brazil in 1948 and 1.949. He reported that

. .  .  black and brown people were found everywhere' often

in te rac t i ngw i t hwh i t es , i nc l ud ingmemberso f t heoppos i t esex '
with a camaraderie not found in ihe United States. Brazil's colored

popu |a t i onWaSmorew ide l yemp |oyed than the i r b re th ren to the
no r th .The reWerepeop leo fobv iousA f r i canances t r y i np rom i -
nent posit ions throughout the society (Hellwig 1990' page 49)'

Schuyler also reported, howevef:, that whites did not hate blacks'

but whites often "pitied them and were reluctant to associate with

them as equals" (Hellwig 1990, page 49)'

what were the major differences between the lives of the

freed slaves in Brazil and those in the united States, from

emancipation to the 1950s?

0)

\fty do you think
twentieth century
paradise?

3. What evideqce did thg black journalists give that Btazll

was ?.tet a rVcial P:4'a.{is.e?-

African Americans in the earlY
believed that Brazil was a racial
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Source: Andrews 1992.
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P rore s s i o n a r /wrr i te';:l::' .':l,"l,T' 
::,"r ",1*",, 

n''u o'r*u'
leso t':tio leso 1e8o

European descendants 1 i  '1 34 '7 39 '8 53 '9

Afr ican and mixed- 
"  6.2 

g'7 38'5

;iil; Jescendant' 4'o
'  '  c lassif ied as Proles-

, ,ercenraees ol European and Af rican -desce:1T:s ;;i;r;; 1 1 .1ozo or
*Numbers show the p"tt:"::-': '.:-.u'". 

and sales iobs. For example'

sional, technical '  administrat ive' teaching' anc

Brazirs European o.r:;;r;;;"iJ prot"rrionar/white-corar iobs'

Source" Andrews 1992'

U.S. black elected officials (federal' state' and local

;";;;"nt), 
1s7o-1ee1 

rotar
Year

0

1970

1975

1978

1 9 7 9

1 980

1 98 i

1982
1 09.?

1984

1 985

1986

1987

1 988

1989

1990

1991

s,oir l r t , lohnson 1993

1 , 4 7 2

3,503

4,503

4,584

4,890

5,0 i  4

5 , 1 i  5

5 ,559

5,654

6,016

6,424

6,681

6,829

7,225

7,37O

7,480



'(97 a6ed '1861elerPun5) a;el {lan

arp sro{eu 1:e1q'sat1r led r:r u nu'f,-60 i rt"t rt 
-q1rnn 

1}ue:11t u 6tsu I st

qrprq lo raqulnu "qi'lu'*"ple 
p:.P- sanndap alels 000/0€ ]soule

1o luaburluo, n u1:61, ue-q] ssal s! 
lo]tt 

t" .rnqtunu 
"q1-[ssar6uo3

selpls pallun or'.,nitLt'l'5ro1eu1l Pue'iarlndap lerapa' 8ts aq]

lo 
'haurqpr lnoutp'"rA laier! 

la]!un 
o] lelrursl alel-Sio slalsrurlA

sp qlelq 
"nnq 

lllp "6 
'1'e1q t.,n o*t 'stoulanob vz lo

:uollerelreP 3ut'u'o11o1

oqt ep€ru tueulolouI u€IIIZI?Jfl >llelq euo io olsellueul eqi '.t86I uI

'266 [ sMarpuv "D)nos'

'186l 'Paulo;rad uonn aLu:::Ll]

ro; 'saltqnn lol aLuo)ur or 6Jieir'uo) sallqMuou rol aulo)ulg1 a,ln6;1

'lunoule slql paulea souqMuou 
'sellQA Aq peuree 66;$ Atene to1

s9
ws tftuo tltzN P uu ['1ts'ta nt {1



66 Geographic Inquiry into Glctbal Issues

What conclusior,l can you draw from Figure 1-6 about
comparative high:school education opportunities {or
blacks in Brazil and in the United States?

How does Figure 17 conelate with Figure 16? \)Uhat
conclusion can you draw from Figure 1'7 about
comparative college education opportunities for blacks in
Braztl and the United States?

\X/hich country has the most integrated housing? How do
you know?

7. In what areas do African Americans statistically have
better opportunities than African Brazilians?

B. Do the data in Figures 1'6-1'8 and Tables 5-7 support the
idea of Brazil as a racial paradisei Explain.

9. Is there enough data to develop a reasonable, intelligent
hypothesis? If not, what additional data would you need?

According to the data you have analyzed,the status and treat-
ment of African Americans has improved since 1950. This is largely

because of equal opportunity laws and rulings against segregation.
Even so, discrimination has not been eliminated. Rather, it has been
". . . driven . . . underground and forced . . . to become more subtle

[and] unpredictable. . . ." (Andrews 1992, PaBe 229). Ethnic Studies

expert Evelyn Hu-DeHart adds:

Civi l  r ights and aff irmative action legislat ion in the United
States are good policies, but need consistent enforcement and
can't make up for hundreds of years of discrimination. Further
advancement wil l  depend on changing personal att i tudes (Hu-
DeHart 1993).

0t
4.

5 .
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Self-determination The right of a people to

decide upon its own form of govern-

ment, without outside force or influ-

ence.

Separatists People who are actively com-

mitted to withdraw or break awaY

from a state or country in order to

establish a separate state or country.

Socialist A person or group committed to

socialism-the idea that society rather

than individuals should own property

and the means to Produce goods and

services.

Sovereignty The independent power and

authoritY of a state or country.

Soviet The worker political group of the

19 t7 -1'922 Communist revolution in

Russia.

State A country with internationally
nized borders and independent
ernment.
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