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BGGS Overview

BGGS is the Britannica
Gl ob al G e o gr aphy Sy st em,
a modular electronic

learning system which
combines the latest peda-
gogical approach to geogra-

phy leaming with interactive multi-media
materials enabling students and teachers to
immerse themselves in exciting geographic
investigations. BGGS is made up of the following
components:

t Geographic Inquiry into GIobaI Issues
(GIGI) Student DataBooks

r Teacher's Guides with Overhead Trans-
parencies in a three-ring binder

r Laminated Mini-Atlases to accompany
each module

. BGGS CD-ROM with User's Manual

. 3 BGGS Videodiscs with Barcode Guides
r 3 thematic posters

This section of your Teacher's Guide will exam-
ine each component and demonstrate how the
components work together to facilitate some very
exciting geography leaming for you and your
students!

I. GIGI
Geographic Inquiry into Global Issues (GIGI)
is the foundation of the BGGS. GIGI is a series of
modules developed at the Center for Geographic
Education at the University of Colorado at
Boulder. The modules are independent of one
another and can be presented in any order.

They use an inquiry approach and are organized
around ten world regions:

South Asia

Southeast Asia

Japan

Former Soviet Union

East Asia

Australia / N ew Ze aland / P acific

North Africa / Southwest Asia

Africa-South of the Sahara

Latin America

Europe

Each GIGI module is centered around a particular
question, such as "Why are people in the world
hungry?" and "Is freedom of movement a basic
human r:ight?" The lead question is explored in
one region of the world, then, in most modules, in
a second region, before being investigated in
North America.

The modules can be used in geography classes, or
selected modules can be used in other courses,
such as Earth Science, Global Studies, or Econom-
ics. Twelve modules constitute ample material for
a full year's geography course. Each module is
accompanied by sets of laminated mini-atlases
which students can write on with dry-erase
markers (provided by the teacher), then wipe
clean to be re-used by the next class. This activity
works well with cooperative groups of students.
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Each module comprises a Teacher's Guide in a
three-ring binder which includes Handouts and
Activity masters for duplication and Overhead
Transparencies; twenty-five Student DataBooks
(additional Student DataBooks available) and the
Mini-Atlases all packaged in a sturdy box
suitable for storage when the class moves on to
the next module. Since the Student DataBooks
are soft-covered three-hole punched, non-
consumable books, we recommend that each
student have a binder to protect them. BGGS
binders are available from Britannica, or you
might ask each student to obtain one at the
beginning of the course to keep the books in
good condition for the next group of students
that will use them. As the class completes a
module, you can collect the Student DataBooks,
place them in their storage box, and distribute
the next module's DataBook to be placed in the
student's binder.

GIGI print materials are organized in a unique
fashion. The Teacher's Guide explains proce-
dures to use in presenting the material found in
the GIGI Student DataBook. Miniature layouts of
student pages show the teacher how many pages
of student material correspond with a given
Teacher's Guide page. The Teacher's Guide
includes Activities and Handouts to be copied
and passed out to the class and Overhead
Transparencies to enhance each lesson. All of a
module's Activities, Handouts, and Overheads
are located behind the third tab divider in each
Teacher's Guide.

The teacher needs to become familiar in advance
with both Teacher and Student material in order
to effectively engage the class in meaningful
geographic inquiries. There is a comprehensive
"Memo to the Teacher from the GIGI Staff" in
each Teacher's Guide which explains in detail the

goals and principles behind the inquiry approach
to geography learning.

The electronic components of the Britannica
Global Geography System further empower
students and teachers alike to engage in mean-
ingful investigations. They are explained in detail
in the following section.

II. BGGS CD-ROM
The BGGS CD-ROM is a resource manager and
reference tool designed to help both teachers and
students get maximum impact from the
Britannics GIobaI Geography System. This CD-
ROM contains the text of the GIGI Student
DataBooks in both Spanish and English, as well
as Britannica's innovative geography reference
program GeopediarM all on a single disk. Here
are some of the ways you and your class can use
this software:

r \Arhen preparing to teach a module, you
can access the GIGI Student DataBook on
the CD to find which other elements of
the BGGS are keyed to that lesson. For
example, if you are teaching Lesson 3
in the Population and Resources module
(What is overpopulation and how is it
distributed?), accessing that lesson on the
CD-ROM will reveal that there is one clip
on the Economic Deaelopment videodisc
called "Population/Wealth Correlation."
With this information, you can plan when
to reserve your department's videodisc
player to preview the clip and show it to
your class.

Furthermore, you will discover that there is one
GIGI mini-atlas activity related to this lesson, five
articles in the Geopedia database, ten entries in



Geopedia's World Data, five maps in the
Geopedia Atlas, and five learning activities in the
Geopedia BrainTeasers. You may want to assign
each student or small group of students a re-
search project using these extra resources to be
done over the course of the module, or you can
create a set of questions which the students must
complete using the information found in
Geopedia.

These activities can serve as a performance-based
assessment of what students have learned in
studying each module.

Since many schools have a limited number of
computers with CD-ROM drives available, you
may wish to devise a rotating schedule or sign-
up system to ensure that each student has a
chance to get at the BGGS CD-ROM. If it takes 15
class periods for a class of twenty-five students to
do one module, students working in pairs can
each have one turn at the computer if they
schedule their time at the outset of the module.
Using the CD-ROM's resource managing capabil-
ity, you will have a very good sense of what
resources you have at your disposal and how to
make the most of them.

. All GIGI lessons are indexed by word and
by key topic. If your class is studying food
shortages in the Hunger module, you can
key in the word hunger, and immediately
leam where else in the GIGI modules this
word or key topic appears. You can go
directly to those occurrences in the text. You
will also be directed to appropriate Geopedia
references and Brain Teaser activities.
Figures, Maps and Tables from GIGI print
modules do not appear in the CD-ROM.
However, the caption describing each of
them is part of the online text.

. If Spanish is the primary language of your
students, GIGI lessons can be accessed
and printed out in Spanish from the
BGGS CD-ROM. The BGGS Videodiscs
have a Spanish soundtrack as well.

III. BGGS Videodiscs
More than ever before, today's students are
visual leamers. The GIGI modules explore issues
and regions of the world with which many
students are unfamiliar. With this in mind, we
have produced three videodiscs, one to corre-
spond to each of three major strands we have
identified in GIGI: Earth's Enaironment and
Society; Economic Deaelopment; and Global Political
and Cultural Change.

These videodiscs, with English and Spanish
soundtracks, can take you and your class to the
parts of the world you are investigating with the
wave of a barcode wand. Your class will hear
how Amazon native peoples feel about the
exploitation of the tropical rain forests where
they live, witness the eruption of a volcano, and
see first-hand the environmental disasters human
beings have brought about.

The Barcode Guide which accompanies each disc
enables you to access with a light pen or barcode
reader, segments which pertain to the lesson
being investigated. The Guide includes barcodes
in both English and Spanish. Teachers can use
the segments to enrich lessons, and students can
make use of segments to enhance a report or
group presentation.

There is a full-color poster to accompany each
videodisc cluster which engages the students by
asking "How do these images connect to you?"
The posters can provide a colorful springboard
for classroom discussion.
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Memo to the Teacher
from the GIGI Staff

You haue in yowr hands the GIGI Teacher's Guide. Teaching with
GIGI is a departure from teaching with a conuentional textbook. By
taking the time to study this memo-about 30 minutes-you will
gain a good understanding of the kind of teaching that's needed to be
successful with GIGI.'We hope you haue a rewarding and enioyable
experience!

Goals

The three major goals of Geographic Inqwiry into Global Issues
(GIGI) are to help you teach your students the following:

L. Responsible citizenship
2. Geographic knowledge, skills, and perspectives
3. Critical and reflective thinking

\We believe you can accomplish these goals as well as others by teach-
ing real-world issues. GIGI presents these issues with an inquiry
approach, using the information, concepts, skills, and perspectives of
geography.

GIGI and the Britannica Global Geography System

GIGI offers you two instructional modules for each of ten world
regions (Figure 1 on pages vi and vii). There is no necessary sequence
of modules; each one is independent, so you can use them in any
order you wish or put together smaller clusters of modules to fit your
needs. A leading question frames the issue of each module, and stu-
dent inquiry proceeds through a sequence of lessons, each of which
requires one or more daily periods of class time.

Color photographs at the beginning and end of each Student
DataBook graphically illustrate the topic under inquiry.

Modules typically begin with a broad introduction to the global
issue. Then, a major case study of three to four lessons examines the
issue in a real place within the selected world region. Students also
explore, usually in a single lesson, a comparative case study in a
different region, which gives a variant of the issue and a sense of its
global nature. Modules also bring the students "back home" to focus
on the issue as it may appear in the United States or Canada.'We do
this because although North America is not one of the 10 GIGI

iv



Bwilding New Nations

regions, frequent comparisons to North America throughout each
module achieve additional instruction on this "home region."

Each GIGI module requires from two to three weeks of teaching
time (10 to L5 class periods of 50 minutes) and contains a Student
DataBook, Teacher's Guide, and Mini-Atlas. These GIGI print mate-
rials are at the heart of the Britannica Global Geography System
(BGGS), which extends and enhances the inquiry approach to real-
world issues with a CD-ROM and three videodiscs.

The BGGS CD-ROM puts the text of the GIGI Student
DataBooks on line in both English and Spanish, then enables both
teacher and students to search the text by lesson, key topic, or
word to find the resources in the system that will enhance each.
GeopediarM, Britannica's multimedia geography program, is provided
in the CD-ROM for follow-up research. It features an atlas with
more than 1,000 new maps, an encyclopedia with more than 1,200
geography-related articles, statistical information on every country
from Britannica 

'World 
Data Annu al, a chartmaker for creating

charts and graphs, a selection of video clips exploring cities and
regions, and an electronic notepad allowing teachers and students to
clip and edit text right on the screen.

Three videodiscs, designed to electronically transport students to
the regions of the world where GIGI case studies are focused, are
another part of the BGGS. The discs emphasize three major strands
of the GIGI investigati ons Earth's Enuironment and Society,
Economic Deuelopment, and Global Political and Cubural Cbange.
Each videodisc has two soundtracks, English and Spanish, and is
accompanied by a Barcode Guide that enables teachers and students
to access the segments that accompany the GIGI lesson with a wave
of the barcode reader. A poster accompanies each videodisc to rein-
force the connnections between your students and the issue being
studied.

A full explanation of the Britannica Global Geography System
components and how they work together is located in the BGGS
overview in the front section of this Teacher's Guide.



Geographic Inqwiry into Global Isswes

Geographic lnquiry into Global lssues (G[Gn]
lsires,-Leading Questions, and Case Study Locations

South Asia Population and Resources

How does poPulation growth
aff ect re sou rce av a i I a bi litY?

Bangladesh
(Hait i )

Religious Conflict

Where do religious differences
contribute to conflict?

Kashmir
(Northern l reland,

United States)

Southeast Asia Sustainable Agriculture

How can the world achieve
su stai nqble og riculture?

Malaysia
(Cameroon, Western United

States)

Human Rights

How is freedom of movement a
basic humon right?

Cambodia
(Cuba, United States)

fapan Global Economy

How does the globol economY
offect peoples and Places?

Japan
(Colombia, United States)

Natural Hazards

Why do the effects of natural
hozards vary from Place to
ploce?

Japan
(Bangladesh, United States)

Former Sovlet
Union

Diversity and
Nationalism

How do nations coPe with
cultural diversitY?

Commonwealth of
Independent States

(Brazil, United States,
and Canada)

Environmental Pollution

What are the effects of severe
environmental Pollution?

Aral Sea
(Madagascar, United States)

East Asia Population Growth

How is population growth
to be managed?

China
(United States)

Political Change

How does political change affect
peoples and ploces?

Hong Kong
(South Korea, Taiwan,

Singapore, Canada)

Matrix showing clcl modules. ceographic issues are in bold

and leading questions are in italics. Major case study
locations are followed by comparison examples in
parentheses.

Figure 1
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Geographic Inquiry into Global lssues (GlGl)
tssues, Leading Questions, and Case Study Locations

Australia/
New Zealand/
Pacifi< Global Climate Change

Whot could hoppen if global
worming occurs?

Australia and New Zealand
(Developing Cou ntries,

U.S. Gulf Coast)

lnterdependence

What ore the couses and effects
of globol interdependence?

Australia
(Falkland lslands, United States)

North Africa/
Southwest Asla Oil and Society

How hove oil riches changed
notions?

SaudiArabia
(Venezuela, Alaska)

Hunger

Why are people hungry?
Sudan
(lndia, Canada)

Africa-south
of the Sahara Buildlng New Nations

How ore nation-states built?
Nigeria
(South Africa, the Kurdish

nat ion)

Infant and Child Mortality

Why do so mony children suffer
from poor heolth?

Central Africa
(United States)

Latin America Urban Growth

What qre the causes ond
effects of rapid
urbonization and urban
growth?

Mexico
(United States)

Development

How does development affect
peoples and places?

Amazonia
(Eastern Europe, U.5. Tennessee

Valley)

Europe Regional Integration

Whot are the odvontoges of
and borriers to regionol
integrotion?

Europe
(United States, Mexico,

Canada)

Waste Management

Why is woste management both
a locol and global concern?

Western Europe
(apan, United States)

Figure 1 (continued)



Geograpbic Inquiry into Global Issues

The Student DataBook contains the following features:
o Memo to the Student from the GIGI Staff
o An overview of the key questions and places explored in the

module
o Lesson objectives
. Data presented in a variety of forms, including text, maps,

graphs, tables, photographs, and cartoons
o Questions
. Glossary
o References

Students are not expected to learn the GIGI curriculum through
the Student DataBook alone. Rather, they derive meaning from the
DataBook when you use the Teacher's Guide to work through the
curriculum with them. You may want to explain this process to stu-
dents. Point out that you will be directing them to carry out various
activities that are not specified in their text but are important in the
sequence of learning.

Prior to teaching the first lesson, be sure students read the
"Memo to the Student from the GIGI Staff" and the rwo-page
overview, which gives the module's objectives in question form. Point
out the Glossary and encourage its use as you work through the
module, noting that glossary words are listed at the beginning of
each lesson. So that students will know what they are expected to
learn, they need to read carefully and understand the objectives listed
at the beginning of each lesson.

This Teacher's Guide contains the following sections:
o Preparing to Teach This Module, a synopsis of the module's

leading question, themes, and activities
o Module Objectives
o Number of Days Required to Teach the Module
o Suggestions for Teacher Reading
o Extension Activities and Resources

Most lessons include the following sections:
o Time Required
o Materials Needed
o Glossary'Words
o Getting Started (suggested anticipatory sets)
. Procedures (for group and individual work)
. Modifications for older or younger students (in a

different type face, printed in color)
o Questions and Answers (shown in tinted boxes)
o For Further Inquiry (suggestions for extensions and/or

assessments)
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o Masters of Overhead Transparencies and Activity masters
and keys (located at the back of the Teacher's Guide)

Each module has its own accompanying Mini-Atlas, which pro-
vides four-color maps designed especially for use with that module.
The Teacher's Guide explains how to use these maps. No additional
atlases are required to teach the module, but large wall maps are
highly recommended for your classroom. In addition to the maps in
the Mini-Atlas, you will find numerous maps in the Student
DataBook.

lntended Grade Levels
'We 

believe GIGI enables you to probe global issues in various
degrees of depth. This allows for the modules' use both over several
grade levels (7-12) and over varying lengths of time at a grade level.
The Teacher's Guides suggest alternatives for modifying instruction
for different grade levels where appropriate. The reading level varies
within each module: The Student DataBooks are approximately at
grade 9 level, but some extracts from other sources are more chal-
lenging. These extracts are important because they show students
that many people have contributed to the data,but younger students
may need more time and help to understand them. The Teacher's
Guides also include extension activities and resources that can maxi-
mize the grade-level flexibility of each module. Using the visuals
included in the BGGS videodiscs and the activities built into the
CD-ROM, you can further tailor instruction to your students.
Obviouslg you will determine whether particular lessons suit your
students' abilities. 

'When 
a range of required teaching time is given

for a module, for example, 10 to 12 days, the greater amount of time
should be planned for younger students. If you believe a lesson might
be too difficult for your students, eliminate or simplify it. Rarely will
the elimination of a lesson render a module ineffective. On the other
hand, try to utilize the suggested extensions if the lesson does not
adequately challenge your students.

Issues-Based Geographic Inquiry

In order to foster active learning and higher-level thinking, GIGI
stresses issues-based geographic inquiry. Inquiry is essentially the
method of science and of good detective work: It poses questions and
proposes answers about the real world and it tests its answers with
real data. Students do this with GIGI. Because this approach may be
different from what students are famlhar with, you may wish to pre-
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Geographic Inqwiry into Global Issues

pare them by describing the process and its connection to the real
world. Also, their reading and discussion of the "Memo to the
Student from the GIGI Staff" will help them understand the inquiry
approach. GIGI is based on Frances Slater's inquiry activity planning
model (1,993). To reach GIGI's goals, your students study specific
global issues by pursuing answers to geographic questions (Figure 2).
They answer these questions by analyzing and evaluating data, using
geographic methods and skills. This "doing geography" approach
leads to significant outcomes in knowledge, skills, and perspectives.
The progression from questions to generalizations "is crucial as a
structure for activity planning and as a strategy for developing mean-
ing and understanding. Meaning and understanding define the
process of tying little factual knots of information into bigger general
knots so that geography begins to make sense, not as a heap of iso-
lated facts but as a network of ideas and procedures" (Slater 1,993,
page 60).

In truly free inquiry, students work independently but with GIGI
posing questions and providing data, you and your students explore
the issues together. This approach supports and encourages your stu-
dents in learning geography.

By using issues-based inquiry, you promote the development of a
critical perspective in your students. They learn the habits of critical
and reflective thinking. Multiple and opposing positions are inherent

ClCl's model for issues-based geographic inquiry (after
Slater 1993).

Figaure 2
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in these issues. Facts can be used to support different points of view.
This is the context in which the habits of the critical perspective can
develop, and interpretation is the key activity. \fith GIGI you foster
these habits and abilities as you help your students interpret data
guided by hypotheses, propositions, arguments, or questions.

An essential element of data-based, issues-oriented inquiry is to
challenge your students by giving them opportunities to

. raise new questions,
o question the quality of the data,
. seek more useful or current data,
. articulate relationships they perceive,
. explain their processes of investigation, and
. defend their positions, decisions, and solutions.

Why These Issues Were Chosen

In planning GIGI, we sought timeless issues that are truly global
in scope and that are of special concern to geographers. In this way,
GIGI fosters what the National Geography Standards calls "the geo-
graphically informed person" needed by modern global citizenry
(Geography Education Standards Project L994).

The major case study, chosen to give solid grounding to the issue,
is focused on a region where the issue is clearly expressed. The sec-
ondary case studies, based in other regions including the United
States and Canada, show the global scope of the issue.

It is important to stress that, although GIGI contains a wide selec-
tion of case studies in all major regions (Figure 1) as well as frequent
references to the global distribution of many geographic phenomena,
GIGI is not a traditional regional geography. It does not attempt to
provide basic geographic information for each region, such as one
finds in traditional regional geography textbooks. In teaching a GIGI
module, it is important to keep the emphasis on the issue and not get
distracted with extraneous regional information.

Role of Questions
Each GIGI module is divided into six to eight lessons, each titled

by a question; subquestions head individual sections of the lessons.

Questions guide inquiry in order to merge the process of investiga-
tion with the drawing of conclusions. Directly linking questions and
answers helps achieve an intellectually satisfying understanding of a
problem (Slater 1993). 

'V7hen 
students are asked to learn only conclu-

sions without learning how they are drawn, we perpetuate the tradi-
tion of an answer-centered education bereft of higher-level thinking.
Therefore, it is important that students understand they are not
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always expected to answer the questions when they first appear, but
rather to keep them in mind as guides when they are reading or
discussing.

GIGI asks both convergent and divergent questions, trying to
reach abalance between the two. Supplement the questions in GIGI
by asking your students many more of the types of questions suggest-
ed by Slater (1993). These are questions that encourage

. recall,

. classification and ordering,
o the use of data to draw conclusions,
. awareness of the limitations of data or of evaluation of

data, and
. awareness of the processes of reasoning used.

According to the National Geography Standards, the "geographi-
cally informed person applies a comprehensive spatial view of the
world to life situations" (Geography Education Standards Project
1,994).In order to foster such a view of the world, GIGI asks
geogrdphic questions that ask where things are and why. By asking
such geographic questions and by having students learn to ask them,
you will reinforce GIGI's approach. A good question to begin with is:
\fhere is this issue located? Then proceed to questions such as the
following:

. Why does it take place there?
o How and why does this issue affect the people in this place?
. In what other places do people confront this issue?
o How and why are these places related?
o \fhat alternatives do people have to improve their situation,

and which alternatives do you recommend?

Fundarnental Themes of Geography

In recent years, many geography teachers have learned that the
five "fundamental themes" (Joint Committee on Geographic
Education 1,984) help them ask geographic questions. The theme of
Location asks where things arc and why things are located where
they are. Place is the theme that inquires into human and physical
characteristics of locations. Human-Environment Interaction exam-
ines how and why humans both adapt to and modify their environ-
ments as well as the consequences of these actions. Movement inves-
tigates not only how and why places are connected but also what is
the significance of those interactions. The theme of Region seeks to
identify and explain similarities and differences among areas and
how and why these form and change. An extended explanation of
the themes and their concepts, interrelationships, and applications is
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given in Hill and McCormick (1,989). The themes are useful because
they encourage the kinds of questions required to help students
develop the geographic perspective.

xil l

Importance of Local Examples

GIGI is a world geography, but it shows that issues work at varr-
ous geographic scales-personal, local, regional, national, and glob-
al. Because it is sometimes difficult for younger students to identify
with faraway places, success with GIGI in part depends upon the
ability of both you and your students to relate the issues to examples
in your local community. 

'We 
strongly recommend that you refer in

class to local examples of the issue being investigated. Just as impor-
tant, we encourage you to have your students conduct local field
studies related to this issue whenever possible. Issues having impor-
tant geographic dimensions abound in every community (see the
Extension Activities and Resources section at the end of this
Teacher's Guide for examples). Peak educational experiences often
come when students see things in the field that relate to their class-
room studies.'We discuss other reasons for local involvement in the
next section.

Familiar people can be as important as familiar places in motivat-
ing students. The quality of personal engagement is at the crux of
successful instruction. Using the BGGS videodisc segments that
accompany most GIGI lessons is a powerful way to help your stu-
dents find relevance by identifying the GIGI issues with real people.
Similarlg you can connect GIGI issues to everyday life at a human
scale, especially at the students' own age levels, by using current
newspaper accounts or magazines that address the student's perspec-
tive.

As you gain familiarity with teaching local examples, as you
develop field exercises for your students, and as you learn how to put
a human face on these materials, you will begin to customize the
GIGI modules to fit your particular environment. Our trial teachers
reported that the more they taught GIGI modules, the more comfort-
able they became in adapting them to fit their needs.

Fostering Optimistic and Constructive Perspectives

The seriousness and complexity of the global issues studied in
GIGI can overwhelm students unless you take care to foster opti-
mistic and constructive perspectives toward issues. "Gloom and
doom" needs to be balanced with examples of success and prospects
for positive change. It is important to help your students develop a
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sense of personal efficacS an attitude that their actions can make a
difference in solving global problems. The maxim, "Think GloballS
Act Locally" speaks to the need to help students organize and con-
duct constructive actions that address local variants of the issues they
are studying. As we noted earlier, student involvement in local pro-
jects enriches their educational experience. There is also good evi-
dence that it actually produces an optimistic feeling-that their
actions can make a difference-to help them deal with the often diffi-
cult and sometimes depressing world issues. GIGI modules often
include lessons and activities to show possibilities for positive action.

Certain perspectives foster student optimism and constructive
behavior. Geography students, especially, should learn to respect
other peoples and lands, and they should come to cherish environ-
mental unity and natural diversity. They should also learn to be skep-
tical about simplistic explanations, such as the theory that attempts
to explain human characteristics and actions in terms of the physical
environment alone, which geographers call "environmental determin-
ism." Most important, optimistic and constructive perspectives
accompany the development of empath5 tolerance, and open-
mindedness. These traits are fostered by avoiding sexist and racist
language, discouraging ethnocentricitg and challenging stereotypes,
simplistic solutions, and basic assumptions.

References td) [-]ata

Unlike most textbooks, GIGI attributes its sources of data with
in-text citations and full reference lists, which is another way of
encouraging the critical perspective. In the Student DataBook, mate-
rial that has been extracted from original sources is indented and
printed in a different typeface. Long extracts are highlighted with
background color. Use of these sources helps your students learn that
real people construct ideas and data and that their concepts and
information are not immutable. Instead, they often change through
the critiques and interpretations of various people. By using these
scholarly conventions, we intend to encourage your students to
appreciate the tentativeness of knowledge and to value scholarship
and academic integrity.

{Jpclat{aag

Real data quickly become obsolete. GIGI addresses this fact by
discussing historical trends of data and by stressing concepts. You
should reinforce this bias for concepts and also freely acknowledge
the datedness of information by explaining why it is still used (for
example, the lags between research and writing and publication and
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use; the lack of more recent data). Whenever possible, guide students
to update materials. Britannica's Geopedia, on the BGGS CD-ROM,
contains data based on Encycloprdia Britannica's \forld Data
Annual, which is also available in print form. Have students use
these sources to supplement and update GIGI data.

Assessing Learning

Evaluation of student achievements with GIGI can be focused on
two broad areas. The first is the developing ability of students to
undertake geographic inquiry. The second is the acquisition of
knowledge and perspectives about the module issue.

The ability of students to undertake inquiry in geography can be
related to the primary questions that guide geographical study. They
are noted earlier in this memo. As students work through the mod-
ule, they are likely to become increasingly adept at asking and
answering geographic questions. Seek to extend your students'com-
petence in several clusters of skills that facilitate geographic inquiry.
These clusters include the following:

. Identifying problems and issues. This may be done through
observation, asking questions, brainstorming, reading, and
in other ways.

. Inquiring into the problems and issues in many ways such as
through map reading and interpretation, making surveys,
and using results of surveys done by others.

. Making decisions and taking action, for example, through
reviewing alternatives, establishing priorities and criteria,
and communicating cooperatively with people in other ways.

o Reflecting at all stages of the process of inquiry, especially
through careful consideration of diverse sources of evidence.

Students will acquire knowledge of the module issue as they
make their inquiries. This knowledge can be tested and graded.
Assessments may be based on the following:

. Knowledge and skills shown by work on Activities included
in this Teacher's Guide and on questions in the Student
DataBook.

o Observations of student participation in groups and in class
discussions.

Specific assessment ideas are given at the end of some lessons in
the section called For Further Inquiry. In addition, the Teacher's
Guide ends with Extension Activities and Resources. Some of these
extension activities can serve as authentic assessments.
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Fotential {Jses

In addition to the flexibility offered by the free-standing nature of
the modules, GIGI has a number of other characteristics that encour-
age widespread use. Modules can be extended and enhanced with the
BGGS CD-ROM, videodiscs, and posters. Because GIGI's issues-
based approach integrates several topics (for example, population,
economic, political, physical, and cultural geography) in a single
module, the modules are not conducive to using an approach in
which topics are taught separately. On the other hand, GIGI may be
used with a world regional approach because there are modules for
each of 1,0 world regions. A year-long world geography or global
studies course will have more than enough material by using 12 mod-
ules. Five to seven modules may constitute a one-semester, issues-
based geography course covering several regions. You can define
clusters of modules for your own curricular purposes. \7e have iden-
tified three clusters for interdisciplinary studies within the Britannica
Global Geography System, each comprising six or seven GIGI mod-
ules. They arc Earth's Enuironment and Society, Economic
Deuelopment, and Global Political and Cuhural Change. BGGS
includes a videodisc and poster for each cluster. These strand pack-
ages could well be used in Social and Environmental Studies, Earth
Science, Global Studies, and Area Studies classes. Activities in the
modules also support math, language arts, and arts curricula.

GIGI encourages and facilitates the development of a variety of
geographic skills that transfer widely into the natural and social sci-
ences. Among these are skills of asking geographic questions and
developing and testing geographic generahzations. These require
other GIGI skills including examining and making a varrety of maps;
analyzing photographs; constructing and interpreting graphs and
tables of spatial data; and collecting, interpreting, and presenting
geographic information.

Finally, GIGI promotes a wide variety of linguistic, numeric, oral,
creative, and social skills as well as geographic skills. In particular,
GIGI emphasizes cooperative learning. \We believe that one of the
great strengths of the GIGI modules is that they give students
practice in both group and individual problem solving. As students
become more familiar with the global issues, they learn that finding
solutions to world problems requires people to work together
cooperatively.
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PnnpnRrNG To TEACTT THrs MoDULE

Building New Nations

How are nation-states built?

Nationalism is a powerful force in the modern world. It drives
peoples to seek independent control over territory, to build their own
nation-states. There were 190 countries in the world in the early
1,990s, and over 60 percent of them had gained their independence
since \forld War II. Many of the often violent conflicts in the latter
half of the twentieth century have stemmed from the struggles of
nation building, and there are many signs that nationalism will con-
tinue to shape the world in the twenty-first century. These are two
good reasons to make the study of this process a part of the cur-
riculum.

In this module, students take a geographic perspective in learning
about nation building. This means close attention is given to the fol-
lowing themes: Location (where are the new nation-states?); Place
(which physical and human characteristics of places have an impact
on nation building?); Human-Enuironment Interaction (what role do
natural resources play in nation building?); Mouement (how do inter-
actions with outside forces impede or spur nation building?); and
Region (do the similarities and differences in the problems of nation
building have a regional pattern?).

In Lesson 1 students discover the spatial and temporal patterns of
new-nation building. Beginning in Lesson 2, the module's major case
study focuses on Nigeria and the process of its formation out of colo-
nialism. In Lesson 3, students learn of the ethnic differences within
modern Nigeria that impede the process of nation-state formation.
Lesson 4 examines ways in which Nigeria has tried to cope with its
cultural pluralism. Students learn in Lesson 5 that although ethnicity
is an important problem, economic development is also importantly
linked to political stability and a country's success. Brief comparison
case studies in Lesson 6 examine South Africa-recently joining the
other countries of Africa that are ruled by Africans-struggling to
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create a new nation-state out of an old state, and the large Kurdish
nation that has no state. Lesson 7 poses the question: How will the
forces of nationalism and global interdependence shape the future?
Students are invited to consider how these twin, opposing forces may
shape the world in their lifetimes.

Using the BGGS CD-ROM can simplify lesson planning by mak-
ing it easy to access the resources the system provides for each lesson.
It shows exactly which GeopediarM data and learning activities can
be used in long-range and short-term assignments, and which
videodisc clips will provide visual reinforcement for each GIGI les-
son. The CD-ROM can also show you ways in which a lesson in one
module relates to a lesson in another module. And it indicates where
to find every reference in GIGI, GeopediarM, the Mini-Atlas maps,
and the videodiscs to any key topic-for example, "tsunami" or
"Bangladesh." The students will also be able to use the BGGS
CD-ROM for further research and short-term or long-term range
assignments. The BGGS multimedia components and their uses are
explained fully in the tabbed BGGS section in the front of this
Teacher's Guide.

The following are general modifications recommended for
younger students:

. Plan for fifteen days because the activities will require more
teacher explanation and support.

o Provide directions for homework assignments and monitor
students' understanding and progress.

. Prior to assigning written activities requiring students to draw
conclusions and summarize their findings, ask guiding
questions and develop a sample outline on the chalkboard.

Module Objectives
o Understand the differences among the concepts of nation,

state, and nation-state.
o Learn how European colonialism ignored African ethnic

differences and determined the boundaries of Africa's newly
independent nations.

. Appreciate the cultural, political, and economic problems that
impede the process of building new nation-states.

o Examine the ways in which countries try to cope with cultural
pluralism.

o Recognrze the links between political stability, economic
development, and nation building.

o Consider the future impacts of the forces of nationalism and
global interdependence.
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Number of Days Required to Teach Building Neus
Nations

Eleven to fifteen 50-minute class periods

Suggestions for Teacher Reading
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Berkeley, BIII. 1,994. The warlords of Natal. Atlantic Monthly, March: 85-100.
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DeBlij, Harm J. and Muller, Peter O. 1991. Geography: Concepts and Regions,
6th edition. New York: John Wiley.

Hardwick, Susan, and Holtgrieve, Donald G. 1990. Patterns on Owr Planet:
Concepts and Themes in Geography. New York: Merrill.

Hill, A. David, and McCormick, Regina. 1989. Geograpby: A Resource Book for
Secondary Schools. Santa Barbara, CA: ABC-CIio, Inc.

Kaplan, Robert D.1994. The coming anarchy. Atlantic Monthly, February: 44-76.

Marshall, Bruce, editor. 1991. The Real World: Understanding the Modern World
Through the New Geography. Boston: Houghton Mifflin.

Murdock, George Peter. 7959. Africa: Its People and Their Cubwre Hlsfory. New
York: McGraw-Hill Book Co.

Taylor, Peter J. L985. Political Geography: World Economy, Nation-State, and
Locality. Essex, UK: Longman Group Limited.

'Watts, 
Michael J, 1,987. Con;'unctures and crisis: food, ecology, population, and
the internationalization of capital. J owrnal of G eo grap hy, 86 (6) : 292-299.



What fs a nmtiom-state?

Getting Started
o Have students read the Memo to the Student

and the overview on pages 2-3 in the Student
DataBook prior to beginning the module. Also
make students aware that there is a Glossarv
in the back of their DataBooks.

o Most students have watched the Olympics on
television. Ask students to brainstorm a list of
s y m b o l s  o f  n a t i o n a l  i d e n t i t y  t h e y  h a v e
observed from the television coverage of the
Olympics. These might include the fact that
each country's team wears a distinct costume;
each count ry 's  f lag  is  d isp layed;  na t iona l
anthems of the gold medalists' countries are
played at medal presentations; the medal count
by country is tallied; and the national customs,
popular music and dance, and public figures of
the host country are exhibited to the whole
world.

Ask students i f  they ident i fy personal ly
with any of these symbols and if so, in what
ways these symbols affect them. Discussion
might include feelings of pride and patriotism
for their own country. Some students might
express negat ive feel ings about some other
countries. Accept all ideas, but close the dis-
cussion saying that the identification of peo-
ples with nat ions is cal led nat ional ism-an
important force and a source of conflict in the
world today.

Procedures

Where are most of the world's new
countries? (pages 46)

A. Have students read the opening paragraph in
the Student DataBook. Pair off the students
a n d  g i v e  e a c h  p a i r  c o p i e s  o f  A c t i v i t y  1 .
Distribute Mini-Atlas maps 1 and 2 around
the class for students to share; they can use
these or any classroom atlases you have avail-

@ 
-{-frrre Tterluir-ccl
One 50-minute class period

W Urntcrr-i;u{ s FJcq-,:dclrt
Copies of Activity 1 for each pair of students
Mini-Atlas maps 1 and 2
Transparency of Overhead 1

Gl ar()ss,.ry w<''ctrs
country

culture

ethnic

government

nation

nationalism

nation-state

political geography

sovereignty

state

Building New Nations



able as a reference to locate countries in Table
1 with which they are unfamil iar.  Project
Overhead 1 so pairs can complete the ques-
tions on Activity 1.

Discuss the four questions on the Activity
(see Key for Actiuity 1/. [Mlost of the world's
newer countnies are located in southern and
western Asia, Afr ica, the Caribbean, and the
Pac i f i c .  You mray  w ish  to  no te  tha t  p r io r  to
the in  independence,  near ly  a l l  new count r ies
formed since World War l i  were colonies con-
trol led by the European powers. l

lf a country is a state, what is a nation-state?
(pages 6-7)

B. Have students read this segment and answer

Questions 1-6 on page 7. Within their pairs,

individual students can take responsibility for
teaching each other the separate concepts of
country, state, nation, and nation-state. Stress
that the module refers to the nation-state as an
ideal toward which people and their govern-
ments strive. Answers to questions can be dis-
cussed orally or can be written. Questions 4-6
call for student opinion; have students recall
the discussion that opened this lesson as they
think about Question 6.

Younger  s tudents  may need ex t ra  t ime
and help with this reading, which is con-
c e p t u a l l y  r i g o r o u s .  T h e  d i s t i n c t i o n s
between nation and state are, however,
c e n t r a l  t o  t h e  m o d u l e ' s  s u b s e q u e n t
lessons.

What is a nation-state?

W h e r e  a r e  m o $ t  o f  t h e  w o r l d ' s  n e w  a o u n t r i e s ?

Durogrhc.wtn.(h rtoi,trx Lri lh\ LrnJ i ltrcehx\ rtpextedLf
6rtn d,v,d€d,no nr,€ rnJ m.it nov..notfres. These..utrores.
. ! ,  '  . L  . l  " t . 1 . ,  -  ' l - . 1 \ " t "  "
ir bonodJistrndnrde0flrdfln govilorn.ns.h l993.drefewcrt
r90 nrtes i i i l ierv.id 1/,/.,,,L." Plrd'? Alh'dnr.1991),n\x.l
whiJi htrd he..Dre irdeFodrot sire V.id Uixi lI iTibt | .D tlgc
5 )  I r  i r . r . d r e f e n e f e o n l t T l  i , d + . n d e n , * r t s l n  1 9 4 5 .

Kod(Nodh lnd  souh)
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Questiotts and Answers for page 7

1. What are some characteristics of culture that promote cohesiveness and unity in a group
of people?

o Students might mention language, religion, common history and location, music, art,
dress, sports, foods, and the like.

!7hich nations can you think of that are not nation-states? \il/hich countries can you think of
that are not nation-states?

. Guide students to show their understanding of the underlying concepts with specific
examples. There is no single set of countries with which to correctly answer these
questions, and younger students may have some trouble thinking of examples. If available,
encyclopedias or almanacs could be useful tools for them.

In addition to Native American nations mentioned in the reading, nations that are not
nation-states are often in the news when they agitate for their own states. Examples
include the Kurds of northern Iraq and eastern Turkey, Basques of northern Spain,

QuebeEois of Quebec in Canada, and many ethnic minorities within Russia.
There are many countries/states that are not nation-states, because they include more

than one distinct nation within their borders. These include India, China, Sudan, Nigeria,
and South Africa.

continued
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\Vhy do you think the divisions within the United States are called states when they do not
have sovereignty?

. Sovereignty resides with the federal government, but individual U.S. states have certain
powers. As long as they do not infringe upon the U.S. Constitution, individual states have
numerous rights, such as to tax, educate, and police within their own borders.

You may wish to team up with a civics or government teacher to discuss this in greater
detail.

Do you think the United States is a nation-state? 
'S7hy 

or why not?

r Because the United States contains many ethnic groups, it does not strictly qualify as a
nation-state. But one can argue that it has a strong national culture that serves to unify its
peoples (see Question 6). Whether it is becoming less unified because of multiculturalism is
arguable.

5-6. \fhat characteristics do citizens of Canada or the United States share that help create cultural
cohesion and unity? \X/hich of these characteristics do you think are a pafi of your personal
identity? Which are not?

. These answers are open-ended and subject to debate. Students might mention beliefs, such
as personal libertS language, the country's territory, religious freedom, songs, movies,
wars, patriotic rituals, colors, celebrities, and heroes, among other things.

A

C. Tell students that this module will look at case
s tud ies  (N iger ia ,  South  Af r i ca ,  the  I (u rds)
exemplifying different problems that nations
face when trying to build a unified state. Ask
students to keep an eye on newspapers over
the next couple of weeks and bring in any arti-
c l e s  r e l a t e d  t o  n a t i o n - b u i l d i n g  p r o b l e m s
around the world.  Art ic les can also include
any aspec ts  o f  e thn ic  tens ion  around the
world, for this issue underl ies many of the
nat ion-bui lding problems discussed in subse-
quent lessons. For an excel lent t reatment of
th is  burgeon ing  prob lem,  see the  p iece  by

Robert I(aplan, "The Coming Anarchy," in the
February 1994 Atlantic Monthly.

Set aside a bulletin board in class for this
act iv i ty .  Data posted may inc lude drawings
and photos as well as magazine or newspaper
clippings dealing with Africa or other regions
experiencing problems with nation building.
Ask students to collect and assemble materials
over the course of the next week or so. These
articles can be used to introduce Lessons 6 and
7.  You may wish to have students connect
thei r  ar t ic les wi th s t r ing to the appropr iate
countries on a world wall map.

Geographic Inquiry into Global Issues



FIow was Nigeria established?

Getting Started

@ Tirne Required
Two 5O-minute class periods

W Unterials Needed
Mini-Atlas map 3
Transparencies of Overheads 2 and

Gl atosser.r:y worcls
colonialism

colony

pastoralism

sedentary agriculture

Ask s tudents  to  descr ibe  the i r  images o f
Africa-South of the Sahara. Many students
may have preconceptions based on media por-
trayals of Africa. If you have access to videos
about any aspects of the traditions of African
peoples, show these. It may also be useful to
review the basics of Africa's geography. Focus
discussion on the great diversity of the African
continent-its peoples range from traditional
nomadic herders of the desert  and savanna
belts and groups living in agricultural villages
to increasing numbers of people residing in
modern cities.

Introduce the term colonialism by asking who
colonized the United States and other countries
in the \Testern Hemisohere. Mention that

deco lon iza t ion ,  a  p rocess  tha t  occur red  in
Africa after 

'World 
War II, took place in the

Americas over 1,50-200 years ago. Ask stu-
dents whether the new African countries are
succeeding in terms of economic growth and
political stability. IN4any stucierr[s rnav iii io'. ' i, '
that most Afr ican countn'res face ser icrul  ; . r  --
lems o f  econorn ic  and gro I r t rca l  in : r t ; i l ' " r l , l v '  '
Inform the class that this lesson begins a case
study on the most populous African country,
N iger ia ,  to  unders tand the  causes  o f  these
problems.

How was Nigeria established?

W h e r e  w e r e  A { r i c a ' s  e t h n i {  g r o u p s  l o c a t e d
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Procedures

Where were Africa's ethnic groups located
before the nineteenth century? (pages 8-10)
A. Divide the class into small groups and distrib-

ute Mini-Atlas map 3 to them. Have students
compare Figure 1 to the Mini-Atlas map of
African vegetation to note the greater ethnic
f ragmentat ion in  forest  areas compared to
desert and savanna areas. Use Questions 1-4
on page 10 to guide the groups' inquiry. Have
students speculate about or explain the differ-
ences between pastoralism and sedentary agri-
culture.

AFRICA'S ETHNIC GROUPS

How d id  the  mrp  o l  A{ r i r  (hJnge i t r  lhe

I  h e  E e r l i n  C o n f e r e n ( e  o l  1 8 8 4  1 8 8 5

R q i l . i r r L  r . , ! i \ . r u . r L  L t r r . p r x n ! i l r f  ! \ i , (  d  l l r [ r ,
t . l

F,rd.., lrtrrusrl, l lJ$tro,, rnJ (;rrnrtrDt nilk i l \.I iKKd pr.'s ir
d h  . . L u . s  i l  L ! t r , r : 0 o  p r l t  l 2 ) .

n B-{tn, more ih:n 30 per
' d "  

" J r  
d a

r h c . o r o n a r  p o w e t r ' r e p r a s e n b r v e r  d E w  r h e n  b o u n d . r y  I n e r
ne!ware draq. rhroulh inown aj

wer r unki.wi regions, pie.cs ol tctrrory were hrgqled ovel

Geographic Inquiry into Global Issues



Questions and Answers for page 10

1. Based on Figure 1 and the map of Africa's vegetation, in which vegetation regions was there
the greatest number of different ethnic groups?

o In the forested areas of West and Central Africa, there were many more ethnic groups,
each occupying relatively small areas of territory.

2. In which vegetation regions was there the least ethnic diversity?

. Relatively fewer ethnic groups (although still a large number) occupied the drier vegetation
regions of the grasslands (savannas) and deserts.

3. What vegetation regions would have supported sedentary agriculture? Which would have
been more likely to sustain only pastoralism?

r The Student DataBook mentioned that sedentary agriculture relied on more humid
climates; these coincided with the more heavily forested regions. The African peoples
cleared the forest in small patches to plant their crops. In drier regions of savanna and
desert, crop agriculture was not possible and people depended on grazing livestock for
sustenance.

4. Why would pastoralists have needed more land to support themselves than sedentary
agriculturalists ?

o The key idea here is that the people needed to migrate over wide areas in order to find
suitable pasture land for their livestock. Savannas and deserts are subject to periodic
drought and nomadic herders traveled to locate good forage.

How did the map of Africa change in the
nineteenth century? (pages 10-13)
B. Have students read the text on these pages,

which provides a good opportunity to review
the history of the slave trade. Emphasize that,
to the European colonial powers of that era,
Africa's people were considered commodities,
to be bought and sold in the same way as gold
or spices. In this discussion, you may wish to
note that European slavers were sometimes
assisted by Africans who captured members of
other ethnic groups (their own traditional ene-

mies in some cases) and sold them ir-rto slavery.
This may reinforce the idea that fragmentation
among Africa's ethnic groups made it easler
for Europeans to gain control. Note that the
areas f rom which most  Afr ican s laves were
brought to the Americas were the ethnically
f ragmented regions of  the Niger  and Zai re
River basins.

H a v e  s t u d e n t s  r e a d  a b o u t  t h e  B e r l i n
Con fe rence  and  d i scuss  Ques t i ons  5 -B  on
page 13.

Building Neu Nations



5 .

Questions and Answers for page L3

The Berlin Conference is sometimes called "The Scramble for Africa." What images does this
phrase bring to your mind?

. This question is open-ended. It is intended to draw out students' imaginations about what
this conference might have looked like, how the representatives acted, and what drove
them to behave as they did. The essential point is that the European powers were greedily
bargaining, threatening, and compromising with each other as they "cut up the pie."

Refer to the map of colonial Africa in Figure 2. \fhich colonial powers dominated which
regions? What colonial power ruled the area of present-day Nigeria?

. Britain controlled parts of east, south, and west Africa (including Nigeria). Belgium took
over the Zaire (Congo) River basin. France ruled in the north, in the Senegal River basin in
the west, and north of the Zake Basin. Portugal controlled Angola in the southwest and
Mozambique in the southeast. Germany held wedges between other powers, such as Togo
between British lands in the w'est; Cameroon, a wedge into French control in the center;
and East Africa, where Germany broke Britain's goal for control from "the Cape to
Cairo."

6 .
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7. Why would dividing some ethnic groups, uniting others, and closing off migration routes
create problems?

o Encourage students to speculate on the problems caused by uniting traditional enemies or
dividing historically unified groups. Closing off migration routes would severely limit the
economies of pastoral ists.

B. During the division of Africa, the Africans were not consulted. How do you think the map
would have looked if the Africans themselves had been part of the conference?

e Again, this open-ended question is intended to invite speculation. Students might say that
Africans would have influenced the drawing of boundaries to coincide more closely with
traditional ethnic territories.

How did colonial ism change l i fe in Afr ica?
(pages 13-16)

C.  The four  ex t rac ts  f rom Ch inua Achebe 's
Things Fall Apart are included to give students
a feel for how colonialism was received by the
Africans. This book is a classic piece of mod-
ern African literature, translated into over 30
languages. One reason for i ts internat ional
popular i ty is that i t  g ives a perspect ive not
commonly seen in \Testern accounts of colo-
nialism: that of the conquered peoples (in this
case, the Igbo of eastern Nigeria). Use this sec-
tion in any of the following ways:

Divide the class into groups of four. Have one
student read each passage and describe or act
out the events to the other group members.

Encourage groups to make sketches about life
in African villages at the time of contact with
Europeans based on the novel's extracts.

Read and discuss the extracts as a class, link-
ing the discussion to literature topics. How
does Achebe convey a sense of place about the
Igbo's land and traditions? How does he use
Ianguage to express a viewpoint?

Have students write a contrasting perspective
of the events, this time taking the side of the
British administrators. How would the British
have viewed the same events that are described
by Obierika and Okonkwo?

Use Questions 9-1,1 on page 16 as a basis for
group or class discussion.

Bwilding New Nations



9.

Questions and Answers for page 16

What attitude did the British have about Igbo culture?

. The British believed that their culture was superior to that
culture and seemed to make no effort to preserve or learn
their governmental and judicial systems.

of the Igbo. They ignored Igbo
from it. Instead, they imposed

10. In what ways was Igbo life changed by the British?

. Students can cite several examples from the extracts. Igbo religion, language, customs,
government, and economy were radically changed by the British. Also, the clan-based
social structure of the Igbo was upset.

11. Why did the Igbo tolerate the British?

. Achebe suggests several reasons, the most important of which was that the British had
military superiority with which to enforce their will: They would "wipe out" villages that
disobeyed their authority, and jail or execute individuals who broke their laws. Also, many
Igbo and other Africans adopted the Christianity of the British missionaries, they joined
the army, and they worked for the British in various capacities (the kotma). Some of these
were the outcasts (efulefu) of the clan-based Igbo society. Finally, money flowed into the
villages that produced the cash crops the British wanted; those who benefited from this
trade, e.g., in palm-oil, had strong economic reasons to tolerate the British.
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How did the map of Africa change in the

twentieth century? (Pages 16-18)

D. Close the lesson with a class discussion based
on Questions 1.2 and 13 on page L8. To spark
discussion, have students recognize how many
countries of modern Africa (Figure 3 on page
17). which are based on boundaries drawn at
the Berlin Conference, incorporate more than
one traditional ethnic group (Figure 1 on page

9). In other words, most countries are multina-
tional, not single, cohesive nation-states.

Use Overheads 2 and 3 to emphasize this
point. With a colored marker, highlight the
borders between current Afr ican countr ies
(Overhead 3).  Overlay this transparency on
Overhead 2 (Murdock's map of t radi t ional
ethnic territories). Students can see at once the
multiethnic nature of the new countries.
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12.

Questions and Answers for page 18

Why would Macmillan's expression "the wind of change" be appropriate for the changes that
can be seen in Figure 3?

. Independence came to Africa in a relatively short period of time, as though a wind of
change blew from north to south, causing a rise in nationalism and freedom movements.

13. \fhat do you think De Blij and Muller meant by the phrase "the boundaries on paper soon
became barriers on the African landscape"? What problems might this cause?

o This question introduces issues that will be dealt with in Lesson 3. Students might
speculate how political boundaries drawn on a map translate to real-life issues. For
example, a boundary can be used to keep people out, so that the traditional seasonal
migrations of pastoralists with their animals could be stopped. Governments also can
collect tariffs for goods crossing their borders, limiting the free exchange of products.
Divisions between historically connected people could be harder to bridge between
independent entities; similarly, unifying historic enemies could spell troubles for new
nations.

iFrrlr:l' ffi ux mft ffirer t mqu,r f; ry
. Have students use library or other resources to

learn more about contacts between Europeans
and Africans in other parts of the continent.
Students can present reports about the origins
of the slave trade, the reasons for European
interest in Afr ica, the wars between various
African groups and Europeans, and so on.

r Use Chinua Achebe's Things Fall Apart in its
entirety to extend the discussion of the con-
trasts between tradit ional Afr ican l i fe and

what happened after contact with Europeans.
The first part of the novel presents detailed
descriptions of various Igbo rituals and other
aspects of traditional Igbo daily life. It is a very
rich source of information about precolonial
A f r i can  cus toms,  and the  wr i t ing  is  c lear
enough for middle-school students to follow.
For ideas on the use of this book, refer to

J a m e s  H a t h a w a y  ( 1 9 9 3 ) ,  " U s i n g  C h i n u a
Achebe's Things Fall Apart in Introductory
Geography Courses" in lournal of Geography,
volume 92(2), pages 7 5-79.
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What are the difficulties of
diversity facing Nigeria?

oGt

if they would listen to songs if they were sung
in a foreign language. To i l lustrate what is
popular in Nigeria, play a recording of I(ing
Sunny Ad6's music for your class (available in
most large record stores). This style of music,
cal led juju,  is sung in the Yoruba language
(they are usually songs about dancing, love,
and other topics common in popular music).

@ Tirne Required
Two or three 50-minute class oeriods

W,Uerter ials Needed
Recordings of popular Nigerian music

(optional)
Copies of Activity 2 for each group of students

Glosszrry Wcx-ds
coup d'6tat

emirate

ethnicity

Iingua franca

nationalism

pastoralism

sedentary agriculture

Getting Started
Bring in photographs, if possible, of various
Nigerian ethnic groups. Review the differing
aspects of culture from Lesson 1, linking cul-
ture to everyday life. For example, ask stu-
dents what they ate for their most recent meal,
and if they think most Africans would have a
similar diet. [Note, for instance, that Muslims
are proscribed from eating pork.] Or ask stu-
dents what kind of music they listen to and ask

Whnt are the difTiculties
of divelsity f:rcing Nigeria?

w h a t  e t h n i c  9 r o ! p s  l i v e  i n  N i g e r i a ?

Ithn c ry 5 one or rhe key! to undertanding N qer/5 p ural s
ti. io.iety ltdningush€i groupinqsolpeopleiwhoforhno.ica
renons h.rc.ome to be reen d drn.tve-by themserve!:nd
othe6 on the bas! ollocationd orgnr and aieries olother.u
lura maileb.. ln Nigerian.oloqu J uege, th€se.ol€dvil ier
were commonly.a led "tibes "
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Procedunes

What ethnic groups l ive in Nigeria?
(pages 19-22)
A. Have students read the quote from Metz about

ethnicity. Ask students to define this term, and
have then-r  consider  why ethnic or  cu l tura l
d i v e r s i t y  c o u l d  b e  p r o b l e m a t i c  f o r  n e w
nations. It is important to note that the term
tribe, akhough probably familiar to U.S. stu-
d e n t s ,  h a s  f a l l e n  i n t o  d i s f a v o r  a m o n g
Nigerians and other Africans. The preferred
term today, ethnic group, emphasizes the cul-
t u ra l  cha rac te r i s t i cs  o r  marke rs  t ha t  he lp
define the uniqueness of each group. Tolerance
of ethnic diversity is a hallmark of Nigerian
governrnent policy.

B. Have students study Figure 4 on page 21 to
note the location of the najor ethnic groups of

Nigeria. This figure, along with Table 2, forms
the basis of Questions 1-3 on page22. Discuss
these questions with the class as a whole, to
lay the background for the readings in the rest
of the lesson.

Divide the class into small, cooperative learn-
ing  groups  fo r  the  dura t ion  o f  the  lesson.
Distribute copies of Activity 2 to each group.
This can be used as a graphic organizer for the
material to follow abor-rt how languages, reli-
gions, and forms of government differ among
Nigeria's major ethnic grolrps. The goal of the
lesson is for students to recognize that differ-
ences amorlg the ethrr ic groups are not rnerely
geographic (Figur:e 4),  but involve histor ical
d iv is ions  a long cu l tu ra l  l ines .  See Key fo r
Actiuitv 2.

C.
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7 .

Questions and Answers for page 22

If Nigeria's total population is about 100 million, how many people are there in each major
ethnic group?

r From Table 2, the Hausa would have about 21 million, the Yoruba about 20 million, and
so on. Note that estimates for Nigeria's population have been pretty inconsistent in the
1990s, ranging from about 95 million up to 120 million. You may wish to discuss the
difficulty of obtaining accurate population censuses. (Note that this problem is not limited
to developing countries; the U.S. Census Bureau also has trouble estimating populations in
some areas.)

Based on Figure 4 and Table 2, in which regions of Nigeria would you expect to find the most
people? Which part of Nigeria is the least populated?

. The map shows that the Hausa, Fulani, and Kanuri live in the northern regions, with lust
under 40 percent of the population. Southern ethnic groups, including the Yoruba, Igbo,
Ibibio, Tiv, and Ijaw, account for slightly over 40 percent of the population. The ethnically
mixed middle-belt region has the least population (under 20 percent of total). This is a
long-standing historical pattern of Nigeria: greater population in the north and sor.rth than
in the middle.

2 .

continued
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3. Based on the traditional pafferns of agriculture in Africa, which ethnic groups would you
expect to have traditionally been pastoralists? Which groups would have been most likely to
rely traditionally on sedentary agriculture?

' Students can recall from the African vegetation map (Mini-Atlas map 3) that northern
Nigeria is drier (savanna) and southern Nigeria is more humid (forested). Southern peoples
traditionally relied more on sedentary agriculture, and the northern peoples (especially lhe
Fulani) were more often pastoralists. (In recent years, drought in northern Nigeria has
forced many pastoralists to abandon this tradition; people are becoming increasingly
reliant on sedentary agriculture.)

How has its diversity of languages affected
Nigeria? (pages 22-23)
D. Groups can begin filling in Activity 2 with the

information in this section. Remind students to
consult the Glossary for the meaning of unfa-
miliar terms, such as l ingua franca. Besides
comp le t i ng  Ac t i v i t y  2 ,  g roups  can  answer

Questions 4 and 5 on page 23.

Younger students may need more guid-
ance in recognizing the advantages of a
s h a r e d  t r a d e  l a n g u a g e  ( l i n g u a  f r a n c a ) .
Note how Engl ish is becoming the global
language of t rade to i l lustrate why eco-
n o m i c  p a r t n e r s  n e e d  a  c o m m o n  l a n -
guage.

A
T .

Questions and Answers for page 23

\7hy is a shared trade language so important to a country's survival? In other words, how
does a shared trade language influence economic development?

r A shared trade language is important to nation-state survival and influences economic
development because if people are unable to communicate in the same language, it
becomes more difficult to buy and sell in the marketplace. Hence, economic prosperity for
the nation-state is hindered. Transfer of technology is also dependent on effective
communication.

!7hat are some of the different languages spoken in North America? In your srate? In your
family? \fhat is your reaction when you meet someone who speaks a foreign language?
' Different languages spoken in North America include English, Spanish, French, and

numerous indigenous languages, e.g., Hopi, Navajo, and so on. The opinion question in
the second part of this is meant to help students understand that language barriers prevenr
people from learning more about other cultures.

5 .

How does rel igious diversity inf luence
Nigeria? (pages 23-27)
E. Using Figure 5 on page 24, have groups note

the north-south division of Nieeria accordine

to religion. Be certain students recognize this
division, for it is central to Nigeria's nation-
b u i l d i n g  p r o b l e m s .  H a v e  g r o u p s  a n s w e r

Questions 6-8 on page 25.
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Questions and Answers for page 25

6. In which part of Nigeria is Islam most widely practiced? In which part is Christianity most
widely practiced?

. Islam is dominant in the north, Christianity in the south. Note that the central area
(middle-belt) is mixed.

7. Compare Figure 5 to the map of ethnic groups in Nigeria (Figure 4 on page 21). Which ethnic
groups are predominantly Muslim? Which are Christian?

r Because the Hausa, Fulani, and Kanuri live in the north, it is reasonable to conclude that
they are predominantly Muslim (as indeed they are). Similarly, the southern peoples
(Yoruba, Igbo, Ibibio, Tiv, and Ijaw) have a Christian majority. (This division is not exact:
The Yoruba also have a large Muslim population.)

If you wish, have students speculate about what religions the ethnically diverse middle-
belt peoples are. Not surprisinglS the general pattern is that those nearest the northerners
are mainly Muslim; those closer to the south are mainly Christian.

continued
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8. Based on Figure 5, which counffies in Africa do you think are likely to have problems based
on religious diversity, other than Nigeria?

. Students may identify Sudan, Ethiopia, and C6te d'Ivoire, among others. The point here is
that the religious split found in Nigeria is a common problem in new African countries. It
has even led to bloodshed on occasion.

You may wish to mention that a civil war is presently being fought in Sudan between its
Christian south and Muslim north. (This issue is covered in depth in the GIGI module
Hunger.) Similarly, a long civil war between Muslims in the (former) north of Ethiopia and
the Christians in the south ended in 1993 with the declaration of independence of the new
country of Eritrea.

F. Have groups read the paragraphs describing
each major religion and about religious con-
flict. Group members can share the work here
by each reading one passage and teaching their
partners about it. All members of the groups

can read the extract "Religious tension" and
answer Quest ions 9 and 10 on page 27.  As
before,  they can a lso complete the re levant
section on Activity 2.
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9.

10 .

Questions and Answers for page 27

How have disagreements about religious policies threatened Nigeria's political stability?

. The Student DataBook provides several examples, such as the riots against the Igbo and
the Christian opposition to the government's decision to join the Organization of the
Islamic Conference.

Do you think a religiously diverse country like Nigeria must be secular to maintain political
stability? Explain your answer.

o Encourage groups to seek a consensus about this question. This portion of the lesson may
evoke strong opinions, especially if students have misconceptions about Islam. In a secular
government, such as that of the United States, the right of all people to practice their own
religion is respected.'Sfhether this is necessary to maintain political stability in a
multireligious country can be left to each group's opinion, provided they can adequately
defend their resoonse.

How can forms of government define ethnic
d ifferences? (pages 27 -30)

G. The final section of the lesson mentions how
social  customs based on a system of gover-
nance can also be used as an ethnic marker.
After reading this material and studying Figure
6 (page 28), groups can complete the final sec-
tions on Activity 2.

Have groups  a lso  d iscuss  Quest ions  11
and 1,2 on page 30. Encourage groups to use
Activity 2 to summarize the problems facing
Nigeria (Question 11) and propose solutions
to  the  prob lem (Quest ion  12) .  Groups  can
then present their ideas to the rest of the class
for comment.

Figure 6 Afrlcan emptes priorto European.olonzation. Whatthre€

e m p r e s € x i l e d  i n  $ e a r e a  l h a t w e  n o w  r e . o g n z e a s

Nigeria?Wh€n did theseemprej ex*?
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Questions and Answers for page 30

1 1. How does ethnic diversity contribute to difficulties in forming a unified nation-state?

r Differences of traditional customs, language, and religion may be sources of conflict
causing deterioration of a nation-state. From Activity 2, students should recognize that
Nigeria has ethnic divisions along regional lines among the Hausa and Fulani in the north,
the Yoruba in the southwest. and the Iebo in the southeasr.

12. 
'What 

strategies can you think of to unify Nigeria?

r Allow each group to present and defend its ideas. Inform the class that in Lesson 4 they
will see what policies the Nigerian government has used to try to build a unified nation.

Challenge students to consider whether ethnic diversity can also be a source of
cohesion, bonding the members of a nation-state. Students may understand that bringing
people together to establish a sense of nationalism-in support of a single national
government-is essential for establishing and maintaining a unified nation-state. Tolerance
of religious diversity and other cultural differences is necessary for developing such
nat ional uni ty.

Trad i t iona l  governments  o f  N iger ian  e thn i .  g roups
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How has Nigeria tried to
build a unified nation?

@ Tirne Reqr-ired S[ cr.ssar;/ worcls

W Nlerterials Needed

Two or three 50-minute class periods

Copies of Activity 3 for each student
Sheet of tracing paper for each student

autonomy

coup d'6tat

federalism

nationalism

How has Nigeda tried

to huild a unified nation?

clorrary

H o w  h a 5  t h e  m a p  o f  N i g e r i a  ( h a n g e d  r i n c e

independen(€?

Figure 7on pascs 13 and 34 hi8hllSh$ w,n€ pohi.al.hlng6 in

Ni8erirsinc€ 1960 Atrdcpcndcncc (Figure 7r),the connty wlr

splt into dilee regions, shich snc identtrl to Bitain\ aJnintuii.

t ivediviionsolthc colonhl.m, h 1963, x fourtb rt8,on v.sc(

Building New Nations 21



Getting Started
Have students study the series of maps com-
prising Figure 7 on pages 33-34 in the Student
DataBook. Have them brainstorm reasons why
the number of Nigerian states has increased
from 3 (1960) to 12 (1967) to 19 (1976) to 30
(199I). Xfithout judging their speculations, list
all their reasons on the chalkboard. If ideas are
slow in coming, prompt students to think back
to the material on ethnic and religious divi-
s ions discussed in Lesson 3. Ask students to
record what they think are the best three rea-
sons given on the chalkboard.

Procedures

How has the map of Nigeria changed since
independence? (pages 31-35)
A. Have students pair off and read the text intro-

ducing Figure 7. Distribute copies of Activity 3

and a sheet of tracing paper to each student. In
order for students to answer Questions 1-3 on
page 35, students use the map of Nigerian eth-
nic regions on the Activity (a copy of Figure 4
on page 21) and the map of Nigeria's internal
state boundaries (Figure 7 on pages 33-34) in
the fo l lowing t rac ing act iv i ty .

Have students trace outl ines of the state
boundaries for each of the four years shown in
Figure 7a-d. Next have students overlay their
t rac ings,  one by one,  on the map of  ethnic
group boundaries on Activity 3. Suggest that
students divide the work; each student can do
two tracings and work with his or her partner
to answer the questions on the Activity. It is
hoped students wil l see how the proliferation
of states is generally related to Nigeria's ethnic
diversity. See Key for Actiuity 3.
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Questions and Answers for Page 35

1. How do Nigeria's state boundaries in !960,1.967,1976, and 1"991' compare to Nigeria's

ethnic boundaries?

r Students can note that Nigeria's original regional boundaries overlapped its cultural

boundaries, such thar each region included diverse groups. \(ith each new division of

states, different ethnic groups have been given their own states. This is especially true in

the fragmented southeast. At the same time, more states have been carved out of the

traditional Yoruba and Hausa and Fulani lands in the southwest and north' giving these

dominant groups more states. New states have also been created in the ethnically diverse

middle-belt.

2. Why do you think the Nigerian government has created more and more states?

o Accept speculation here, as the following section will provide more information. The basic

poini is that Nigeria has sought to create states so that more of its diverse ethnic groups

would be reprer=ented in the federal government. Each new addition of states has divided

Nigeria's ethnic groups, which might limit disputes between different groups' Creation of

more states for some-groups (such as the Hausa and Fulani) might also give them greater

political power relative to other groups that have only one state' 

continued

What poli t ical problems has Nigeria faced
since independence? (Pages 35-40)

B. Discuss the introductory text and Questions 4
and 5 on page 36 wi th the c lass as a whole.

Remind students to consider Nigeria's cultural

diversity, covered in Lesson 3. Ask students to

consider  how diverse peoples might  organize

themse lves  to  f o rm  one  un i f i ed  co r - rn t r y .

Re in fo rce  the  po in t  made  i n  t he  t ex t  t ha t

Nigeria's nation-building strategy has been one

of acceptance rather than oppression of cultul-

al diversity. The creation of new states is one

manifestation of this.
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3. The United States has also increased the number of its states, from 13 to 50. In what way is
Nigeria's addition of states differenr?
o New U.S. states were added as the country expanded its territory westward. In Nigeria,

the area of the country has not increased. To illustrate how fragmented Nigeria is, note
that Nigeria's present configuration of 30 states occupies about the same land area
(approximately 357,000 square miles) as thi eight southern states of Arkansas, Louisiana,
Mississippi, Alabama, Georgia, Tennessee, and both Carolinas.

Questions and Answers for page 36

4. Vhat other types of political systems can you think of?
r Others students might mention besides federal democracies (as in Nigeria, German6 or the

United States) are parliamentary democracies (Britain, Canada, Australia, etc.), absolute
monarchies (Saudi Arabia), communist dictatorships (China), and so on.

5. How does representation in the Nigerian legislature compare to that in the U.S. Senate and
House?

o The Nigerian system (presently suspended) is modeled after the U.S. system. Like the U.S.
Senate, one chamber of Nigeria's legislature has equal representation for all states
regardless of population. The other chamber, like the U.S. House, has the number of
representatives based on state population.

l l{ i . r[ \ l(fnl \hri l ' ,  Ni|dil! Dftin htr] JirA {,rL+r i)
' , , . , . t . .
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C. The next six sections in the Student DataBook,
pages 37-40, each describe the major political
events in Nigeria,  div ided into six periods:
"The First Republic: 1960-1966" 1 "Civil war:
1967-1970"1  "Mi l i ta ry  ru le  in  the  1 .970s" ;
" T h e  S e c o n d  R e p u b l i c :  1 . 9 7 9 - 1 . 9 8 3 " ;
"Military rule: 1983-1,993"; and "The Third
Republic: 1,993." It is suggested that you use a
jigsaw learning strategy, in which students first
b e c o m e  " e x p e r t s "  o n  o n e  s e c t i o n  o f  t h i s
history. After reorganizing into new groups,

the experts then teach other members of their
new group about their time period.

F i r s t  d i v i d e  t h e  c l a s s  i n t o  s i x  e x p e r t
groups, one for each of the six historical peri-
ods. (If you have alarge class, it may be better
to create two smaller expert groups for each
s e c t i o n . )  I n s t r u c t  s t u d e n t s  t o  c o n s i d e r

Questions 6-10 on page 37 as they relate to
the i r  sec t ion  and deve loo  some ten ta t i ve
answers.

Questiorrs and Answers for page 37

6. \7hat policies has Nigeria's govetnment used to unify the country?

r Items students can spot include the division of the country into greater numbers of states;
the use of oil money to develop roads, schools, and other projects throughout the country;
the creation of national parties and the National Youth Service Corps; and the building of
a new federal caoital in the country's center.

7. How are these policies a response to Nigeria's ethnic diversity?

. Students can identify several elements that reveal how important ethnicity has been in
Nigeria's political history. New states were created to give more ethnic groups
representation in the government, and sometimes (e.g., the division of the Eastern Region)
to reduce the political power of larger ethnic groups. The youth-service program was
meant to promote tolerance and understanding of cultural diversity by giving people
experience living with other ethnic groups. Placing the capital in the center could avoid
having the center of political power in the hands of one ethnic group.

B. \7hat factors have caused governments to fail in Nigeria?

o Some students may recognize that the very mention of leaders as being Hausa, Yoruba, or
Igbo reveals how important ethnic identity is to Nigerians. In the 1960s and 1,970s,
governmental changes were often related to differences and distrust among ethnic groups.
Some political conflicts (e.g., the civil war or tension between Christians and Muslims)
have been directly related to ethnic differences. Since the 1980s, economic problems have
caused most of the instability in Nigeria. Governmental corruption is mentioned as a long-
standing problem of both civilian and military leaders.

9. Can a country expect to prosper during times of political instability? Explain your answer.

o It is hoped students recognize that economic development is threatened by political
instability. This topic is treated in more detail in Lesson 5, but for now; students can note
that Nigeria's political and economic problems have gone hand-in-hand, especially since
the 1980s.

continued

Building New Nations 25



10. Do you think Nigeria's nation-building strategy has been successful? Why or why not?

o Encourage groups to seek a consensus on this opinion question. Note that Nigeria's
nation-building strategy has been to preserve its ethnic diversity. By creating more states,
each ethnic group has been given greater representation in Nigeria's federal system.
\Thether students think it is successful is up to them, but they should be able to defend
their decision. It is essential to note, however, that ethnic differences remain a major
problem threatening Nigeria's unity.

You may wish to note that had Nigeria's nation-building process relied instead on
assimilating diverse ethnic groups into one nation, the process of fragmenting ethnic
groups into different internal states would hinder unification. \Thether this would have
been a successful strategy is questionable, given the historical divisions among the Yoruba,
Igbo, Hausa and Fulani, and other peoples.

Now reorganize the students into "teach-
ing" groups, consisting of one representative
from each expert group. The teaching groups
wi l l  consider  the ent i re pol i t ica l  h is tory of
N ige r i a ,  as  p resen ted  by  each  expe r t ,  and
deve lop  answers  f o r  Ques t i ons  6 -10 .  Each

expert can help guide the teaching group orl
t hese  answers  by  re la t i ng  key  i n fo rma t i on
from thei r  par t icu lar  t ime per iod.  You may
choose to have groups answer the questions
orally or in writ ing. Bring the class together
afterward for discussion.
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Why was Nigeria's national capital moved?
(pages 40-41)
D. Split the class into small groups and have them

read this section and answer Questions 11-13

on page 41. Use Figure 7 to review the loca-
t i o n  o f  A b u j a ,  a n d  h a v e  s t u d e n t s  d e b a t e
whether a centrally located capital will help
unify Nigeria.

Questions and Answers for page 41

11. Where would you choose to locate a federal government capital in Nigeria? \7ould your
answer be different if you were Yoruba? Hausa? Igbo?

. Students can debate whether the location of Abuja makes sense as a unifying capital. Note
that it is in the middle-belt, traditionally the zone in between the Yoruba, Igbo, and Hausa
and Fulani. It is possible that some members from each dominant ethnic group would
prefer to have the national capital in their own region.

continued
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12.What are the economic advantages to keeping the capital in Lagos? \flhat are the economic
advanfages to moving the capital to Abuja?

o Lagos is a port city and, because it has been the capital since colonial times, it already has
the government buildings and other features necessary in a capital city. But, as the Student
DataBook pointed out, Lagos is overcrowded and has no room to grow. Abuja, on the
other hand, was planned for future growth and could be built to attract new jobs to the
middle-belt  area.

Why would a new, central capital help unify Nigeria politically?

r A capital city attracts new jobs and other economic opportunities. By bringing such
advantages to the middle-belt area, Abuja is meant to stimulate more equal economic
development in Nigeria. Also, by not having the capital in either of the dominant ethnic
groups' traditional regions, Abuja would become a symbol of a new, unified country.

13 .

For Further Inquiry
. Students can debate where to draw new state

boundaries for Nigeria that would help allevi-
ate its political problems. Have students make
transparencies of their suggested state bound-
aries and project these for the rest of the class
to discuss.

Have students compare differing political sys-
tems throughout the world, particularly that of
the  Un i ted  Sta tes  and Canada.  What  rs  a
democracy? Discuss how democracy di f fers
from military dictatorships.
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What are the problems of
development facing Nigeria?

@ Tirne Required
One or two 50-minute class periods

W Materials Needecl
Mini-Atlas mao 4

Gl atoss.ry worcls
core-periphery

developmen, 
.

gross national product (GNP)

multinational corporations (MNCs )

Getting Started
To get students thinking about the meaning of
economic development, begin by asking them
to identify their basic needs: food, clothing,
shelter, etc. This activity provides the basis for
a discussion of the goals of development-to
provide the basic needs for all people.

Procedures

How is economic development related to
nation building? (pages 42-44)
A. Have students read the material defining deuel-

opment and gross national prodwct. Be certain
students understand the basic  d i f ferences

between so-called developed and developing
countries; ask students to provide examples of
each. Discuss Questions 1-4 with the class.

For younger students, this mater ial  is l ike-
ly  to  be  less  fami l ia r  than fo r  o lder  s tu -
dents. You may need to spend more t ime
on these issues and give more guidance
to younger students. Older students may
be ab le  to  hand le  th is  mater ia l  on  the i r
own, in smal l  groups.

What are the problems of
development facing Nigeria?

H o w  i r  e c o n o m i c  d € v € l o p m e n t  r € l a t e d  t o

n a t i o n  b u i l d i n g ?
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Questions and Answers for page 44

1. Given a country's estimated per person GNP, how would you estimat e the total GNP for the
entire country?

. By multiplying the per person GNP by the country's population, one could estimate the
country's total GNP.

2. How does Nigeria's per person GNP compare to that of other African countries? How does
its total GNP compare to that of other African countries?

. Nigeria's per person GNP is similar to that for most other African countries, although
much lower than that for Cameroon or C6te d'Ivoire. But its total GNP is much greater
than that for all other African countries in Table 4. The important point here is that even
though Nigeria has a larger economy than its neighbors, it is not as well-off as some
countries because of its vastly larger population.

3. How do measures of life expectancy, literacy, and food consumption relate to GNP per
person?

. By a simple visual comparison, students can spot that higher life expectanc6 literacS and
daily caloric consumption are all associated with higher per person GNP.

continued
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4. \7hy is improvement in life expectancy, literacy and food consumption important for
promoting economic development?

o These three quality-of-life indicators, which are associated with the general welfare of the
population, improve as economic development proceeds. In order to promote economic
development, people's quality of life must improve as well.

In particular, educational opportunities are considered one of the most important
aspects of building unified countries. National school systems are a key element in
developing a sense of national identity in Africa-especially courses in geography and
history (Morrison et aL.1989).

How do Nigeria's poli t ical problems relate to
its economic development? (pages 44-46)
B. In this section, data are presented (Table 4 and

Figure B on pages 44 and 45) to challenge the
notion that Nigeria is indeed developing. The
d a t a  s h o w  t h a t  N i g e r i a  i s  n o t  s h o w i n g
progress economically-rather, it seems to be
regressing. Discuss Quest ions 5-7 with the
class. Allow students time to review the politi-
cal history in Lesson 4 to answer Question 7.

No/e: It may help to emphasize the differ-
ences in development between Nigeria and the
United States since L970, as shown in Table 4.
Per  person GNP has  inc reased about  four
t imes in the United States since 1970. Point
out that some of this increase is due simply to
inflation. For example, you may want to men-
t ion that minimum wage jobs in 1970 paid
about $1.65 per hour, in contrast to the $4.25
per hour that students might earn at such jobs
t o d a y .  B y  t h e  s a m e  t o k e n ,  p r i c e s  h a v e
increased fourfold in many items as well (e.g.,
gasoline has increased from about 30 cents per
gallon to about $1.20 per gallon). The point is
that in the United States, increases in earnings
have roughly kept pace with price increases.
But in Nigeria, the stagnant or declining GNP
reinforces the idea of declining quality of life.
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Questions and Answers for page 45

5. What can you conclude from Table 4 and Figure B about Nigeria's development?

' The data indicate that Nigeria had substantial economic growth until about 1980, then
began to experience a decline. These data would suggest that Nigeria is not experiencing
progressive development. By contrast, the United States, with its more stable and diverse
economy, has shown relatively consistent growth during this period.

6. Vhat other kinds of data would you want to see in order to answer the question, "Is Nigeria
developing?" \(/hy?

o Because the concept of development implies improvement in the quality of life, data on
employment, health care, education, and nutrition would be useful to see how well Nigeria
is progressing economically. (You may wish to have students seek out such data from
almanacs or encyclopedias to answer this question.)

continued

C. H a v e  s t u d e n t s  r e a d  " O i l  a n d  N i g e r i a n
society," which reinforces the point made in
the answer to Quest ion 7 on the fol lowrng
page about how dependence on oil has caused
economic and political instability in Nigeria.

Use Questions B and 9 on page 46 to guide
c lass  d iscuss ion  c los ing  the  N iger ian  case
study. You may also want to discuss the point
made in  the  Yerg in  quota t ion  on  page 46
about how rel iance on oi l  is coming to be
increas ing ly  ques t ioned.  [5hour ld  you w lsh ,
this couid leacj  into ci isc, , lsslon ahoutr" deple,
t ion  o f  f i t - l l te ,  nonrenewahte  resources  and
po l lu I ion  or  o then enr , r inor i l ' l l en la l  p r rob fe ins
assocra ted  w i th  o I i . l
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7. \lhat is the link between Nigeria's economy from 1970 to L990 and its history of political
troubles since independence?

o The political history recounted in Lesson 4 mentioned how the military government in the
1970s was able to use earnings from oil revenues to promote economic development
throughout Nigeria. The civilian government of 1.979*1.983 (Second Republic) collapsed
because it borrowed more money than it could repay once world oil prices sank. The
ongoing political crisis in Nigeria since the 1980s is strongly related to its persistent
economic woes. More details about the link between oil and political troubles is given in
the next section.

Questions and Answers for page 46

B. What impact has oil had on Nigeria's development as a nation-state?

. Oil has brought both economic progress to Nigeria (in the 1.960s and 1970s) and,
indirectly, economic ruin (after the 1980s). Governmental policies that led to reliance on
this single export led to the decline of Nigeria's investment in other economic resources,
especially agriculture. Be sure students recognize the difficulties inherent when developing
countries put all their eggs in one basket, which can be disastrous if the market for eggs
(so to speak) collapses. The key idea here, explored in the lesson's final section, is that
developing countries do not always have the economic clout to control international
markets in their key resources.

9. How does economic development affect the building of a new nation?

o It is hoped students understand that when a country's economy begins to sag,
unemployment becomes a greater burden. It is doubtful that people will be content with
their government if there are few employment opportunities. In turn, it becomes much
more difficult to develop a strong economic infrastructure without political stability. This
can lead to great problems in building unified nations. \When economic instability
rhreatens a country, it is also likely that long-standing ethnic conflicts get rekindled,
because of the widespread disaffection with the political system.

On the positive side, economic growth that improves the quality of life for all people in
a counrry promotes political stability which reinforces further economic growth. The
examples of Cameroon and Cdte d'Ivoire (African countries with the higher GNPs shown
in Table 3) can be invoked here. Both countries have had greater economic and political
stability since their independence than Nigeria.

Can poor countr ies bui ld strong nat ion-
states? (pages 46-47)

D. Have students read this sect ion and discuss

Quest ions t0-12 on page 47. This sect ion
introduces the world-systems theory, and the
conceptual level here is likely to be beyond
many students. Skip this section at your discre-
tion.

This section is not intended for younger
students.

Point out that the term underdeueloped is
often used in an active rather than a passive

sense, that is, some of the more wealthy coun-

tries or core economies may actively under-

deuelop many of the peripheral, less-wealthy

countries. Stress that the issues surrounding
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10.

1,1,.

Questions and Answers for page 47

Do you think Nigeria's colonial experience supports the core-periphery arguments of the
world-systems theorists? Explain your answer.

o During the colonial era, Britain developed the natural resources of Nigeria for its own
economic gain. This is evidence for the idea of core states exploiting the resources of the
periphery.

Do you think Nigeria's experience since independence supports the core-periphery arguments
of world-systems theorists? 

'Why 
or why not?

. There is evidence given in the module to support this contention. Nigeria has developed its
oil resources, but this commodity has effectively been outside the control of Nigeria itself.
Although the OPEC nations have sought to control the market price of oil, the demand for
the product and the actual price paid for it has remained in the core, outside of the
periphery.

continued

development are extremely complex problems
with many differing perspectives on how to
solve them. Encourage advanced students to
seek out alternative development theories.

As an alternative way of introducing the
core-periphery idea, distribute copies of Mini-
Atlas map 4 around the class for students to
share .  Have s tudents  use  th is  map o f  per
person GNP by country to identify for them-
selves the countries comprising the core and
periphery. [ ln general ,  the core countr ies are
Canada, United States, European Community,
Aus t ra l ia ,  and Japan.  Per iphera l  count r ies  a re
those of Lat in America, Afr ica, Asia (except

Japan),  and Eastern Europe.]
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12. Do you think that the NIEO resolution has had a major impact on the global system? Explain
your answer.

. Students might say no here, because the resolution was passed in 1974 and the gap
between most rich and poor countries has been increasing ever since. Essentially, the
resolution has put only moral pressure on the richer countries to help the poorer ones.

For Further lnquiry
Have students pair off. Give one student the
role of a foreign economic consultant (e.g.,
f rom the  

'Wor ld  
Bank or  In te rna t iona l

Monetary Fund) and the other the role of a
Nigerian government official trying to pro-
mote development. Ask the consultant student

to ident i fy what condit ions Nigeria would
need to exhibit in order for it to qualify for
economic development assistance. Have the
government student prepare a list of things he
or  she wou ld  repor t  to  demonst ra te  tha t
Nigeria would be a good risk for receiving eco-
nomic assistance.

Buildins New Nations 35



Must nations have their
own territories?

Tirne Recluir:ed
Two 5O-minute class oeriods

Copies of Activity 4 for each pair of students
Recent news articles on South Africa

ffi cf.ssary Worcls
apartheid

autonomy

boycott

cultural pluralism

nation

state

W Marteriarls Nceclecl

Must nations have
their own territories?
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Getting Started
Ask students whether their  concept ions of
African countries, as exemplified by Nigeria,
have changed over the course of the module.
Have students review the data they have been
col lect ing and post ing on the problems of
nat ion bui lding from other regions of the
world (Procedure C in Lesson 1). There may
be issues raised in the students' articles that
parallel or update the cases discussed in this
lesson.

Procedures

How has cultural plural ism threatened the
Republic of South Africa? (pages 48-54)
A. The text opens with a brief historical review of

South Africa. Spli t  the class into pairs and
al low them t ime to read th is  background.

Distribute copies of Activity 4 to each pair.
Have students create a pie graph showing the
proportions of blacks and nonblacks in South
Africa from Table 5 (page 49). [Pie charts can
be roughly drawn to show that approximate-
ly three-fourths of the populat ion is black. l

Prior to continuing with the Activity, allow
students to read the text and quote on page 50
descr ib ing  the  now-abandoned po l i c ies  o f
apartheid and separate development. Discuss
these with the class to be sure they are familiar
with these race-based policies. You may wish
to have several  students read this mater ial
aloud. [The il<ey poir.r li i 'or- El-r-rc],.:;ri,, [L] r-e(-Lra-l-
nize here Is i :hat [ i re ccl . l r r i r '1r , , r i  . : ,  , ,11 i i r  ,L Ll- ,
was not controi led by iLi : ,  t ' r r ' l r r : r  , -  . rLr,r ' - i i . r
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econornlc core afeas w'[: l l le i. lr l ' ir l-1']ri, j lr,]^iL.i lJ ,::r ir.,

were neieqated io  Lhe "- r , : . , t l i - lo l . r l , , : , - , r . i l ! r  
-1 , : ,  

) '  1

l f  you  sk ipped  the  sec t i on  desc r ib ing
core-periphery relationships in Lesson 5,
brief ly explain this principle to students.
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B. Students can now complete Activity 4 using
the map of homelands (Figure 9 on page 51)
and answer Questions 1,-2 on page 52. The
point of  this exercise is not for students to
make exact calculations of the area of each
homeland, but rather to hone their map-read-
ing skills by making very rough estimates of
the size of the homelands. By doing so, stu-
dents can see that the creation of homelands
did not result in an equitable distribution of
South Africa's land and resources. See Key for
Actiuity 4.
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2.

1 .

Complete the section on South Africa by hav-
ing students read the remaining text, including
the excerpts from newspaper articles on pages
53-54. Discuss Questions 3-7 on pages 52 and
54, or have students work in small groups to
answer these.

Note :  Th is  modu le  was wr i t ten  dur ing
Spring 1994, in the midst of  South Afr ica's

Questions and Answers for page 52

Do you think the way the homelands were defined represented a fair distribution of South
Africa's land? Explain your answer.

. Although this asks for an opinion, it is hoped students see that a system that allocated only
about 16 percent of the land to about three-fourths of the population is inherently unfair.
This is particularly evident when it is considered that these homelands were not
agriculturally productive or endowed with economic resources relative to the white-
controlled areas.

!7hy do you think many of the homelands (KwaZulu and Bophuthatswana, for example)
were defined so that their territory was not connected?

o Encourage speculation here-one possible reason for setting up homelands with
discontinuous borders was to keep the black ethnic groups fragmented and thus relatively
weak politically.

C. political changes. Bring in recent news articles
about  South  Af r i ca  to  update  the  Student
DataBook's coverage of the L994 elecrion ancl
subsequent developments. Alternatively, you
may wish to assign students to collect articles
from recent newsmagazines (if their collection
of articles since Lesson 1 does not include any
material on South Africa).

3 .

4.

Questions and Answers for page 52

\7hy was apartheid condemned as an unjust system?

. Apartheid was condemned by other countries because it was inequitable and racist. Allow
for an open discussion on how students feel about apartheid. Students may recognize that
racism exists in many societies but that social change is often a slow process.

'S7hat 
problems might racial segregation create for a country?

. The concept of separate development denied to blacks the same rights that whites had.
Economic opportunities were unequal among the races in South Africa. Apartheid
institutionalized these inequalities, and this created tension that led to violence. As noted
in Lessons 4 and 5, nation-states face greater economic difficulty during times of political
unrest. Also, South Africa was ostracized in the world (students may remember boycotts
of South Africa by musicians and the Olympics).

continued
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This question provides an opportunity to compare race-based policies and problems in

the United States prior to the civil rights movement, should you wish to make this link to

U.S. history. Discussion can also focus on the forms of segregated economic opportunities

that persist in the United States today (e.g., low economic growth in predominantly black

and Hispanic inner cities).

5. How would an international economic boycott be damaging to a country?

o An economic boycott could severely damage a country's economy by slashing its income

from exports and preventing it from importing needed goods.'S7ithout political and

economic prosperity, and more importantly, equity, the basic social needs (e.g., health care,

education, etc.) are more difficult to meet. Many observers believe that the international

sanctions against South Africa were a major reason for the eventual abolition of apartheid.

Questiotts and Answers for page 54

What did the author of the second article mean when he said that "black expectations are

bound to be dashed as the glow of pre-election promises evaporates in the inevitable post-

election reality"?

. In Lesson 5, students saw that countries do not always control international markets for

their products. It is likely that rapid economic growth will not immediately assist South

Africans to achieve needed development. Many factors, beyond the control of a new
government, could afflict South Africa with the same problems other African countries

have had since independence. Students may also recognize that historic divisions between

ethnic groups in South Africa will not vanish overnight-the resistance put up by

Afrikaners and some black groups to the 1.994 elections were but one indication of this.

What do you think the chances are for the success of South Africa's new leadership? Explain

your position.

o Encourage students to seek a consensus opinion. Use the recent, post-election news

coverage of South Africa to provide more data to assist students.

6 .

7.

Why doesn't  the Kurdish nat ion have i ts

own state? (pages 54-57)

D. Have students analyze the map of the Kurdish
nat ion (Figure 10 on page 55) and read the
text, including the article "Getting Their \Vay,"
on  page 56 .  Have s tudents  s tudy  Tab le  6
(page 55).

Give students the role of a Kurdish leader
working toward independence. Pose the ques-

tion: \Vhat foreign governments would you
need to negotiate with for territorial claims?

l l iu , :nds  oraN. i [ : ] y  ponL ions  o f  "Ar r - i - len ia  and
A z e r l c a i j a n  f r o n r  t h e  f o r m e r  5 o v i e t  L J n i o n ,
Turl<ey, Syrla, firaq, ancl lnan.l Ask students to
consider what arguments they would make to
state their case for an independent Kurdistan.
Use this idea to focus discussion of Questions
B-10 on page 57.
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Questions and Answers for page 57

8. Ifhat factors have prevented the Kurds from getting their own state?

. The Kurds have lacked a unified language and political organization. They have been
separated by mountains. They have lacked the military power to gain independence from
stronger countries such as Turkey, Iraq, and Iran. Note that Kurdish lands include
resources valuable to other countries, especially Iraq (oil) and Turkey (water). Western
governments, such as the United States, have not been willing to let Iraq or Turkey be
divided to create a I(urdish state.

9. \7hy do the Kurds feel that autonomy over their country is necessary?

. The Kurds have faced a long history of discrimination in the countries mentioned above.
Examples such as Iraq's gassing of l(urds and the repression of Kurdish culture in TurkeS
Iran, and Syria are cited in the extract. Also, nations lacking sovereignty often lack control
over critical economic resources, e.g., the petroleum deposits in northern Iraq. Discuss the
imagery of independence and vengeance embodied in the l(urdish verse reprinted in the
Student DataBook.

continued
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10. Should the United States assist the Kurdish people to form their own nation-state? Explain
your answer.

o Discuss with students whether they think the Kurds'claims for autonomy are justified or
not. Ask students to consider whether all people should have equal political representation
by having their own state. If so, what should the United States and its allies do to help the
Kurds? Be sure students consider the potential repercussions of U.S. action (e.g., alienating
traditional allies in Turkey, long an important strategic member of NATO).

Does ethnic diversity threaten other nation-
states? (pages 57-58)
E. Close the lesson with a discussion of Questions

11 and 12 on page 58. You may wish to have

s tuden ts  wo rk  on  these  ques t i ons  i n  sma l l
g roups  to  b ra ins to rm answers  be fo re  d i s -
cussing them with the class as a whole. These
questions lead into Lesson 7.

42 Geographic Inquiry into Global Issues



Questiorrs and Answers for page 58

11. Can you think of examples of other nations without states? Why would nations that do not
have their own country seek sovereignty?

. Other nations without states that students may know from news reports include the
Palestinians, Basques (on the French-Spanish border), Tibetans (in China), Tamils (in
southern India and Sri Lanka), and many groups within Russia. People seek sovereignty to
gain political, economic, and cultural self-determination.

Ask students to consider whether Native Americans, African-Americans, or Hispanics
in the United States fit this example of nations without states. [Native Americans strive for
autonomy. They identify with specific tribal territories, and so these various tribes can be
considered nations without states. But African-Americans do not constitute a separate
nat ion because they do not share a separate language and an ident i f icat ion with a home
territory. Their ancestors were brought as slaves from various African tribes and regions.
Hispanics come from many different places-Cuba, Puerto Rico, Mexico, etc.-so they
do not col lect ively share the same nat ionhood. l

12. Given the conflicts caused by ethnic diversitS does the ideal of a nation-state have any future?

o This is an opinion question designed to get students thinking about Lesson 7.Have
students look back at Figure 1 on page 9, Murdock's map of ethnic groups in Africa. Ask
students if they think that this could be the map of Africa in the future, if and when each
ethnic group achieves sovereignty. Another device to get the class thinking about the issue
of ethnic fragmentation is to show maps of the Balkans, before and after the breakup of
Yugoslavia.

The point here is that, given ethnic diversity, there may still be nation-states in the
future, but they may well be very small and contain only one nation.

[':(-]ir" lFa*r Brft h en' fi mu E u,m fi lr"rl'
Ask students to consider what would have
happened if the United States had been split
into separate states defined by ethnicity. Ask
students whether U.S. ethnic groups occupied

distinct enough territories to be delineated. If
they did, what kinds of problems would have
occurred had the United States fol lowed a
policy of separate development?
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Is there a future for the
nation-state idealP

@ firne Required
One or two 50-minute class oeriods

W U^terials Needecl
Transparency of Overhead 1 (from lesson 1)
Transparency of Overhead 4
Mini-Atlas maps 1 and 2

Sf crrssary W<rrds
global interdependence

multinational corporations (MNCs)

nationalism

nation-state

Getting Started
This lesson concludes the module by examin-
ing the conflicting forces of global interdepen-
dence and nat ional ism. Students need some
idea of the concept of interconnectedness or
interdependence before this lesson. Present the
example of a school system. A school system
cannot function without cooperation among
s tuden ts ,  t eache rs ,  and  admin i s t ra to rs ;  a l l
depend on each other to make the school a
successful place.

Procedures

What forces are changing the world's
nation-states? (pages 59-63)
A. Have several students read aloud the material

introducing this sect ion. Review the points
made throughout the module regarding the
problems that ethnic nationalism has posed in
the building of new nations. Also, use the arti-
cles about this problem in other regions that
students have been collecting.

Is therc a future
fol the nation-state ideal?

Obiecttves clossary wordr

hdrisl.$o!,yiu*iU 
gobal interdepande"e

. Oivoexanptisol murtinatonar.o.pofationr

in*tutioil ihrr p,ohoie 
(MNct

. . !  n r , . i l . 1 ( . o d , m L
. rd oohr.. i lneB .',or

.  C o D ! d . i w h ! r h f r r L ^ b r l

dhinilL 4c inpoiBn&

W h a t  f o r c e s  a r e  c h a n g i n g  t h e  w o r l d ' s

n a t i o n - r t a t € r ?

L, i lr[ ]nod![, y.tr [ i{c .ri i l ld i l i l  i lhrf cou.trics b..]n,c
i r d . r c i l d c n r  D t u h * [ r l r o a i 6 c r w . n . c t h r n M ]  { l i L l c  I  o n
p .  \ 1 .  r ' f  .  \ '  . \ . I  '
rhri l or. i lr idn. l io. d,6..ountn's, probLcms oanxd.nJilm anJ
Jovclop'ncor 6rvr mrd! btrnl,ns r unfkJ nrtn,o+r?tcJil i idt. Even
i ollu.ountiA, ntrh s sout6 Afri.r, {ho,. dilferenft!, Jspefite

' i l \ ' l '  h . -  p l L  ' J . . .
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The Student DataBook next presents a
brief discussion of how multinational corpora-
t ions (MNCs) work to integrate the world
economy. Give students time to read this mate-
rial and examine Tab\e 7 on page 62. Figure
1.1. (page 61) is included to i l lustrate how
widespread are the operations of a single large
MNC. Have students estimate the number of
countr ies in which Mitsubishi  operates. [A
q u i c k  g l a n c e  a t  a  w o r l d  m a p ,  s u c h  a s
Overhead 1  or  Min i -A t las  maps 

' l  
and  2 ,

reveals that Mitsubishi  has operat ions in 50 or
more countr ies.]

To open discussion of Questions 1-3 on
page 62, project Overhead 4, which reveals the
total GNPs for selected countries around the
world. Total GNP is achieved by multiplying
GNP per  person by  the  popu la t ion  o f  the
country.

Economic integration: Th€ role of multinational

, r ' h r ' l ' l J . . . r  F { 1 . ' , . i l . '
r 1 f . . t  t  , ' i ' \ V \ ' ' . 1 ,  '  i ,  r ' .  1  . . , , i  

"
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Questions and Answers for page 62

How do the total sales from the MNCs in Table 7 compare to the total GNP for individual
countries in the world?

. The annual sales of the largest MNCs are greater than all but the most populous
developing countries (e.g., Mexico). Compared to the poorest countries, the annual sales
of MNCs are vastly larger (e.g., Ethiopia's GNP was about one-twentieth the size of the
GNP of General Motors). Note that the sales of large MNCs even exceed the total GNPs
of less-populous developed countries (e.g., Ireland, Norway, Saudi Arabia).

What do you think might be the effects of MNCs generating more money than an entire
country?

o Corporate power may rival governrnent power of independent nation-states. Economic
clout translates into political power, because many political decisions and alliances are
based on economic resources. In effect, MNCs are important players in the international
arena along with sovereign countries. Multinational corporations also wield political
power within large countries. In the United States, for example, successful election
campaigns are dependent on mass-media communications, which are financed by MNCs.

'V7hy 
would the operations of MNCs link different countries?

o Large corporations help forge trade agreements and influence decisions regarding tariffs
or other economic barriers among countries. More subtlS when products made in many
countries are controlled by large MNCs, there is a tendency for the company to seek
ways to unify its production processes. In the long run, this brings countries together
by removing cultural differences between peoples. This idea has many familiar
manifestations; encourage students to think of these (e.g., U.S. fast-foods appearing in
other countries; Japanese consumer products such as TVs and video garres becoming
dominant elsewhere; Japanese and German cars being built in the United States; and
so on).

2.

a

Have students read the short text on polit ical
integration and discuss Questions 4 and 5 on
page  63 .  As  w i th  economic  i n teg ra t i on ,  t he

main point here is that polit ical t ies between
nations increase interdeoendence.
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4.

5 .

Questions and Answers for page 63

S7hat international organizations are bringing the world's countries closer together?

. The Student DataBook mentions the United Nations, European CommunitS NAFTA,
OAS, and OAU. Students may be able to think of other examples.

tWhat advantages do international organizations bring to countries that share important
economic resources or political goals?

. An economic union that may be familiar to students is OPEC, which is a group of
developing countries that has sought to control oil prices. Frorn Overhead4, it may be
seen that some OPEC countries, such as Saudi Arabia and Venezuela, have higher total
GNPs than other developing states because of their large oil revenues. \7ith respect to
political unions, students may be aware that developing countries have been able to
promote their needs for development more forcefully as a unified group (e.g., in the UN)
than as individual nat ions.

l f  younger students are unable to think of these examples, you may wish to provide more
guidance in this discussion.
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What wiff the world political map look like in
5Oyears? (pages 63-64)

C. Bring the module to a close by dividing the
class in half .  Assign one-half  to consider in
which world regions ethnic fragmentat ion
(nationalism) is likely to lead ro the creation of
more new nations in the next 50 years. Have
the other half of the class consider in which
regions global political and economic interde-
pendence is likely to lead to increasing cooper-
ation between countries in the future.

Have each half break into smaller working
groups to review the ideas brought out in this
lesson and list their reasons why either nation-
a l i sm or  in te rdependence w i l l  change the
world map in the near future. Have the class
argue their positions as a debate for Question
6 on page 64. Discuss Questions 7-B with the
class as a whole.

Questions and Answers for page 64

6. Do you think that there will be more or fewer nation-srates in 50 years? why?
' Students arguing the case for nationalism might point out that there is a chance that many

new nation-states will be created in Africa, Eastern Europe, or Asia. Developing areas with
low economic growth would likely experience greater political instability. By conrrasr,
students arguing the case for interdependence might point out that there will be fewer
nation-states as greater economic integration takes place (e.g., in Western Europe). The
great bulk of world trade is between rich countries, and integration is more likely to occur
in more-developed areas that have more to gain from economic cooperation,

7. How do you think the United States will be changed by the forces of nationalism and
interdependence?

o Encourage open discussion here. Points to raise include the likelihood of greater influence
from other countries (Japan, Canada, Mexico, Europe, etc.) as economic ties between the
United States and other places increase. Alternatively, ethnic divisions could become more
significant in the United States if economic opportunities remain unequal between U.S.
ethnic groups.

B. How do you think the changes in nation-states you suggested will affect how you live in the
future?

' The point here is that students are likely to see increasing changes in the world political
and economic order in their lifetime. This question is designed to leave students with an
open approach to questioning and following developments of global systems in the future.
Consider recent changes in political maps of the world and current news events focusing
on independence movements. The issue of changing nation-states appears to be one that
will remain in the near future.
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For Further lnquiry
Have students envision what the world map
will look like in the future by having the class
create a political map of the world in 2050.
'Will 

Africa be more fragmented? 
'V7ill 

Europe
be united in one country? Do this as a class
project and create a wall mural to post in the
school.

Suggest that students consider what individual
actions they can take to become more aware of

world political issues. For example, students
can study foreign cultures in order to under-
stand other countries' development needs. Or
have students list how they can change their
patterns of consumption in order to decrease
their impact on world resource use (to allow
others their  fair  share of world resources).
Examples of al ter ing consumption patterns
would be encouraging family and friends to
ride bicycles instead of driving, using less elec-
tricity and paper products, recycling, etc.
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1.

Extension Activities
and Resources

Related GIGI Modules
' GIGI has three other modules with African case studies. Infant

and child Mortality has central Africa as its major case studS
and the module on Hunger focuses on Sudan. A lesson on
Cameroon's agroforestry may be found in Sustainable
Agricuhwre.

o Because nation building is such a broadly implicated topic, sev-
eral modules are related to it. The module on Diuersity and
Nationalism deals with many of the issues of cultural pluralism
also found in Building New Nations, bot it uses the former
soviet Union as its major case study. The comparative case
studies in Diuersity and Nationalism look at the united States
andBrazll as well as French canada. Religious conflict is
another module that examines problems of ethnic difference.

t Several other modules relate to nation building in the modern
world, particularly the role of the world economy in linking
countries together. These modules include Interdependence,
Global Economy, Deuelopment, Oil and Society, Regional
Integration, and Political Change.

Britannica Global Geography System (BGGS)
BGGS provides myriad extension activities to enhance each GIGI

module. For a complete description of the BGGS CD-ROM and
videodiscs and how they work with the GIGI print modules, please
read the BGGS overview in the tabbed section at the beginning of
this Teacher's Guide.

3. Related Videos
' EBEC offers these videos about the issues and regions explored

in this module: "Africa: Xfestern Region,, and ,,Rivers in
Danger: The Zambezi and the Nile."

For more information, or to place an order, call toll-free,
1-800-554-9862.

)
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o Other related videos include: "Living Quarters" and "A Global
Market," which are part of the Spaceship Earth series, PBS;
and a video that concerns Africa-South of the Sahara in the
Global Geography series, from the Agency for Instructional
Technology.

4, Student Projects
o Divide students into three groups, assigning each the respective

roles of Nigeria's three major ethnic groups (Hausa and Fulani,
Yoruba, and lgbo). Each group can then choose a representa-
tive to form a fourth group, which is the role of the state gov-
erning body. Use the classroom to simulate the state territory
and the groups of nations. A variety of problems (e.g., a mili-
tary coup d'6tat, religious strife, sharply falling oil prices, etc.)
may be introduced for the groups to deal with.

. As students learn about Nigeria, they can gather data on the
successes and failures of nation building from other regions of
the world. Data can take many forms:, e.g., magazine or news-
paper clippings, maps, and lyrics from music.

. Using a thematic atlas, have students compare the locations
and natural resources of Native American reservations in the
United States with the locations and resources of the black
homelands in South Africa. Can parallels be drawn?

o Have students use the nation-state ideal of homogeneous cul-
ture to discuss or write about their own community. The fol-
lowing questions might be useful for this assignment: How do
you define your community? To what extent is your communi-
ty unified or fragmented? Does your community have an iden-
tifiable culture? If so, how would you describe it? Do its people
belong to the same ethnic group? Which group is that? Or is
yours a multicultural, multiethnic community? If so, how
would you describe it? \ffhat relationships, if any, do you see
between your community's culture and its degree of cohesive-
ness ?

o There are a number of resources that students may investigate
in order to learn more about foreign cultures. These include
student exchange programs, such as the American Field Service
(AFS). Volunteer organizatrons such as OXFAM offer opportu-
nities for students to participate in grassroots-oriented devel-
opment projects.
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Geographic Inquiry into Global lsswes

African Resources
Establish a cultural exchange program via U.S. Peace Corps

Volunteers in Africa. For information write to the following address:

'World \Wise Schools
1990K Street, NW
\Tashington, DC 20526
or call
1-800-424-85 80, ext. 2283

'World 
Wise will send videos and reading material to schools at

the teacher's request.
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Number of  Countr ies Gaining Independence
Since'1945

Directions:

1,. Plot the data rn Table 1, (page 5
Count the number of countries
a bar graph of that height.

GICI

BuildingNeto Nations

Lesson I

in your Student DataBook) on the bar graph below.
that became independent in each time period and make
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1946-1959 After 1989

2. Study the map on Overhead 1. Countries are given different shades for each period
when they became independent, with darker shades for more recent periods and lighter
shades for earlier periods. Countries independent before 1.945 are in white. rX/hat global
pattern of independence can you describe from this map?

1960-1974
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Lesson I

3. During which period did most African countries gain independence?

4. Study the three ways of displaying the data from Table 1 (in Table 1 itself, in the bar
graph, and in the map) and write a description of the pros and cons of each type of
data display.

Table

Bar graph

Map
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Number of Countries Gaining Independence
Since "1945

. GIGI

BuildingNens Nati,ons

Lesson I

Directions:

L. Plot the data in Table 1, on the bar graph below. Count the number of countries that
became independent in each time period and make a bar graph of that height.

1946-1959 1960-1974 19i

Time Period

After 1989

2. Study the map on Overhead 1-. Countries are given different shades for each period
when they became independent, with darker shades for more recent periods and lighter
shades for earlier periods. Countries independent before 1,945 are in white. 

.Sfhat 
global

pattern of independence can you describe from this map?

lNearlv all countries in Africa and southern Asia have gained independence only

since World War l l. Many small island countries in the Caribbean, Pacific, and lndian

oceans also qained independence after 1960. Except for the new countries of the

former Soviet Union and Yuqoslavia, nearly all European and American countries

v?g

E€
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197s-1989

were independent before 1945.1



t i r r i t y l  ooo page2key
GICI

Building New Nalions

Lesson I

3. During which period did most African countries gain independence?

lMost African countries became independent in the 1960s.1

4. Study the three ways of displaying the data from Table 1 (in Table 1 itself, in the bar
graph, and in the map) and write a description of the pros and cons of each type of
data display.

Table

lClearly l ists specific years but qives no indication of reqional patterns.l

Bar graph

fProvides a clear impression of which period had the most countries qain

independence (1960-1974) but aqain qives no feel  for  the regional  d istr ibut ion. l

Map

lCives a clear display of the reqional patterns of independence bv time period, but

l ike the bar qraph, it loses the detail of which countries became independent in

which particular vear.l
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Northern Region
(north of Niger

and Benue rivers)

SNarnes

Nigeria's Regions

Southwestern Region
(south and west
of Niger River)

Southeastern Region
(south of Benue River and

east of Niger River)

Ethnic
groups

Traditional
agriculture

Major
languages

Rel ig ions

Ancient
empires

Traditional
government
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Northern Region
(north of Niger

and Benue rivers)

Nigeria's Regions

Southwestern Region
(south and west
of Niger River)

GIGI

BuildingNetu Nati,ons

Lesson 3

Southeastern Region
(south of Benue River and

east of Niger River)

Ethnic
groups

Traditional
agriculture

Major
languages

Religions

Ancient
empires

Traditional
government

Hausa
Fu lan i
Kanur i

Yoruba
Nupe
Edo
ljaw

lgbo
lbibio
Ekoi
Tiv
Chamba

Pastoralism Sedentary
agriculture

Sedentary
agriculture

Hausa
(Arabic also
spoken)

Yoruba lgbo

ls lam Christian
(Protestant and
Angl ican)
Musl im minor i ty

Christian
(Catholic)

Hausa and Fulani
Kanem and Bornu
Sokoto Caliphate

oyo
Benin

No empires

Centralized
government
(emirates)

Centralized
goverment
(k ingdoms)

Decentralized,
clan-based vil lages
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Nigerian Ethnic Regions

CICI

BuildingNeu Nations

Lesson 4

ACTIVITY 3
NIGERIA'S MAJOR ETHNIC GROUPS

Hausa  and  Fu lan i

'  Edo ,
\  \ _ l

( l i aw, '

)  Nupe
.  -  Chamba
, ' l

0 50  100 150 mi
L___ | !--
0 100 200 km

oEncyc lopad ia  Br i tann ica ,  Inc

Directions: Trace outlines of the state boundaries of Nigeria for each of the four years
shown in Figure 7a-d on pages 33 and 34 in your Student DataBook. Place each of the trac-
ings, in turn, over the map of Nigeria's ethnic groups above. Answer the questions below.

1,. \fhat major ethnic groups were included in each of Nigeria's original three regions

f t960\?

Ethn ic  g roup boundary

Ethnically diverse area
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Note: The boundaries between states and ethnic groups do not always match perfectly.
The suggested answers below are not the only possibilities. Younger students may need more
help with the uncertainty posed in cases where the boundaries are not a clean match. More
detail is given than is really needed for students to grasp the idea that new states were created
to give more representation to different ethnic groups. Larger ethnic groups have more states.

1,. 
'What 

major ethnic groups were included in each of Nigeria's original three regions
(1960\?

lNorthern: Hausa and Fulani, Kanuri, Nupe, Tiv Chamba, and the ethnicallv diverse

middle-belt.

Western: Yoruba. Edo. and oart of l iaw.

Eastern: lqbo. lbibio, Ekoi. and part of l iaw.l

2. When Nigeria split into L2 states, what major ethnic groups dominated each state?

lHausa and Fulani oot three northern states (Kano. North-Western. and

North-Central);

Kanuri qot North-Eastern (althouqh mixed with Hausa and Fulani);

Tiv and Chamba dominated Benue-Plateau;

Nuoe and ethnicallv diverse mix oot West-Central:

Yoruba oot the new Western state and Laoos state;

Edo oot Mid-Western;

liaw qot Rivers;

Ekoi and lbibio qot South-Eastern;

lqbo qot East-Central. l

3. \7hich ethnic groups got new states in 1976?

lHausa and Fulani now in four states;

Kanuri have their own state of Borno;

Nupe. Tiv. and Chamba each in their own ethnicallv mixed states;

Yoruba now split into four states;

lqbo now split into two states.l
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2. When Nigeria split into 12 states, what major ethnic groups dominated each state?

3. \7hich ethnic grolrps got new states in 19767

4. How many states does each major ethnic group have as of 1,991,?
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4. How many states does each major ethnic group have as of 1991?

lHausa and Fulani now have seven states;

GIGI

BuildingNew Nations

Lesson 4

Kanuri now have two states:

Yoruba now have five states;

Edo now have two states;

lqbo now have four states;

lbibio qot own state of Akwa lbom;

Ekoi now dominate Cross River.l
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Ndebele

Lebowa

Venda

Cazankulu

SNarnes
ooo

Proportions of Blacks and Nonblacks
in South Africa

2,510 square mi les

KaNgwane

KwaZulu

Qwaqwa
Ciskei

Transkei

CIGI

BuildingNew Nations

Lesson 6

1.. From Thble 6 on page 55 in your Student DataBook, make a pie chart showing the
approximate percentage of blacks in South Africa's population. Complete the legend below.

E Black Populat ion

E Att others

2. Complete the table below to estimate the land area for each of the black homelands.
The areas of four homelands are given for you. To estimate the other six, look at
Figure 9 on page 51 in your Student DataBook and decide whether the homeland is
closer in size to Transkei or closer in size to Venda. If you think it is closer in size to
Transkei, enter "15,000" in the blank. If you decide it is closer in size to Venda, enter
"2.500" in the blank.

Bophuthatswana 15,573square mi les

3,282 square miles

15,831 square mi les

Add up your answers to Question2 to get an estimate for the total land area of the
10 black homelands (
the percentage of South Africa's total
turn over to black control. The total
471,400 square miles.

E Area of black homelands

square miles). Create another pie chart, showing
land area that the white government planned to

land area of the Republic of South Africa is

E Area of white control
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Proportions of Blacks and Nonblacks
in South Africa

GIGI

BuildingNeto Nations

Lesson 6

1'. The pie chart should show approximately three-fourths of the population as black.

Bophuthatswana

Ndebele

Lebowa

Venda

Cazankulu

15,573 square miles

[2,500]

[15,000]
2,510 square miles

[2,500]

[2,5001

[15,000]

[2,500]

3,282 square mi les

15,831 square  mi les

3. From Question 2,the estimate for the total land area of the L0 black homelands
rs 77 1196 square miles. The percentage of South Africa's total land area that the
white government planned to turn over to black control was about 16 percent
(77,196147L,400 x 100). This is about 60 degrees of a circle.

W Area of black homelands

K Black Population

E Att others

KaNgwane

KwaZulu

Qwaqwa

Ciskei

Transkei

2. The estimates below are, of course, rough at best. The point is mainly to give students
quick practice in comparing areas on maps. You may wish to have your students make
more exact estimates. In truth, however, even this rough estimate yields a reasonable
answer. According to Smith (1987), blacks were given about 13 percent of the land area.

E Area of white control
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Modern African Polit ical Boundaries
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Country

Total Gross National Product (GNP)
for Selected Countries

GIGI

BuildingNeu Nations

Lesson 7

Total GNP
(millions of [f.5.$, 1991)

GNP per person over $5,000

United States
Japan
Cermany
Italy
Canada
Spain
Netherlands
Saudi Arabia
Norway
lreland

GNP per person under $5,000

Mexico
Indonesia
Turkey
South Africa
Thai land
Venezuela
Phi l ippines
Nigeria
Egypt
Bangladesh
Kenya
Ethiopia

5,620,049
3,336,627
1,994,365
1,070,456

558,012
485,550
283,579
120,429
104,146
38,920

252,399
1 10,593
101 ,994
99,584
89,804
54,054
45,917
33,660
32,696
24,332
9,500
6,336

Source: World Bank 1993.
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Building Nelli3tions

ow atenation-states built?

. How is your life connected to the struggles of new nations?

. Is cultural diversity a source of strength or weakness for a

country?

. Can new nations be built upon cultural diversity?

o ln the future' will there be separate countries or international

unions?

In this module you will examine probtems faced' by new nations'

you w i I I a i,.ou., . ivt'?ig;:; 1'h ;' Hi #!"' i' g"r" ;":13 
;l'ol''iJ "

'#ii*:":l;:r::"*?*'l'"I"11,?$;i3;*f, :?J;:i*:lJ-."
)Ftff;:ilJ.Iiffi iryJ;';"Trnri5***l:i,|:fi ''',13"'
pi.. ev .tu'ntl":to,ind.rrtund n'oifir".iu,. the problems or

,rtttatt, You come,

building a unrtred nation-state' 
n building and economic devel-

""'ioo"*ill also explore'ht* i:1::#i;?rlott"t in the world

opment u" 
"lutJ''p'oblttt 

of unequal development
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Geographic Inquiry into GIobaI lssues

0r4

ffiffiwssarr'"5'l
$ffiffmrrnll*'

countrY

culture

ethnic

government

nation

nationalism

nation-state

polit ical geograPhY

sovereigntY

state

0i e

What is a nation-state?

Obiectives

In this lesson, You will

. Recognize Lfrtca as a

region where manY

.t",rntti"t recentlY became

indePendent'

ExPlain how a ndtrcn

iiii.tt ttt m a statu and

ho* ttutions can be

ri*riiita uY their cultural

characteristics '

. List the characteristics ot a

nation-state'

Where are most of the world's new (ount'ries?

Duringthetwenti"h:T:;JLt"*?H,1':f ff :':X":"ff :Jjl:
itl#;3:f i::"ffi'#t*:::$:,'"'ft*IilYi'iiffJ:T'J'i"'
iarbounda'i"""Ji"l=y:^l:'*i;!i;;i;::;l;::::\fr"i;X:i::t
190 states in the world \'"11::::::".. Wo,U War II (Tabl-e 1 on page

*rtjJ n"a b.ecome t"dtn:g: 
independent states tn 1945 '

!1. h fact' there were onIY / '
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6 Geographic Inquiry intct Global Issues

1991 Georgia
Lithuania
Talikistan
Turkmenistan
Armenia
Azerbaiian
Estonia
Kazakhstan
KYrgYZStan
Latvia
Moldova
Belarus
Ukraine
Uzbekistan
Croatia
Slovenia

1gg2 Bosnia and Herzegovtna,
(Ex-Yugoslav) Macedonia

1993 Slovakia
Eritrea

0;

6ilrs nro,'atton Please Almanactt%, Ntr*ff i"ogt'Pftit SocietY 1990

l fa (omm&try fis m sfrffiffe' what f;s m mmtfrwm'u-sffimffe 1'

Table 1 gives a list of countries' Political geographers Lrse the

terms country und'r i) i-ro *.un,t. ,u,n. thlngiA precisely bounded

territory with an i'*ltptndtltFovernment' 
(As you know' some

countries, ,u.t-t n''int'United States';;i;; t; divisions within the

country as states.) Independe,], .u.r,',.ii;; ;;. self-governing' A word

that means the sarne thing rs .souereifizfy' 
Sovereign states are not

controlled r'y o."'iit'uoito'i'y' 'otfr as attothtt country or an lnter-

""r'$ffj;1f,:il1X1'lation, and how is it different from a countrv?

Most people use the terms country and n'ation to mf'n'n the same

thing. But pottttc"i-t;t;;trtti: t.-tlltt"t the term natio'n to mean a

single ethnic popula-tion' one in *hi;h p;;qlt'tp:"\ the same lan-

quageandfo l l t lw thesamecus to lT lsandbe l ie fs .Sg i l , i se thn ic iden t i -
iy, a,.d, ideallv,;t;;';; or unitv';#;;i;ts individual nations' For

example, *tt"n;;iN"ii* 
'q-t;i#t "* 

t"llta nations' such as the

Lakota Nat ion'  -^ i . -- t . r  R,rr  \^/hen a nat ion does

Many nations do not have sove.reignty-' U"t *l-:l'

have sover"igr"y' fotititut geographers call tt a nation-stdte'

A nation- s' J;t;;; tr:I?tt itl"tiu' 
p'"tit"lv b oun ded territo rv"

sovereigntr, "";.;i,;l 
or ethnic ..rtJtl.t. According to this strict

def in i t ion, therearefew, i fany'actualnat ion-states. I r rsteadofthis
ideal ,mostcountr iescontainseveralethnicgfoupsornat ions-t l rey

"tt Till'l:ti:iJto..,r., on the.problems of state building, especiallv

tho,"p,out.-'".""."ii?;f ::*:fi ilffi 1iltlff ffi 'Ti::ilJ'X.
multiethnic states that are struggl

ness and unitY'

Qr
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8 Geographic Inquiry into Global Isswes

GlossarY
Words

colonial ism

colonY

Pastoralism

sedentarY agriculture

How was Nigeria established?

Obiectives

In this lesson, You will

o Understand the concePt of

colonialism'

. Identify the colonial

oo*.tt of Africa and

;;oi;" how theY drew the

boundaries for their

colonies'

. fippreciate how
.ilttiulit* changed life

for Africans'

Where were Africa's ethnic groups located

before the ni""t"tnth Gentury?

TheanthropologistGegrgePeterMurd-ockmappedtheterri tories
of Africa's traditional ethnic q;;;;'O{1rd::l 

19s9)' Fis"' L t''

page 9," 'i-pl li;d version oiuo'aotk's.map from the New York

Times," 'ggt ' t ' thedazzltng";;; ; ;ofethniicomplexityinpre-
colonial Africa'

I t shou ldbeno ted tha tmos to f these . . \ l i . g foupsd idno tc lea r l y
d e f i n e tt" i t"U - Jt " i"'tt ". 

* uv PJt t n : i : t^ 1* "?".T1":1ffi T;i 
t t

did build *'rt-pi'es and'conduct wars agalnsl

manv g'o"f' [vei in small ti;;;;; oi uillulstt' having little contact

with other groups'
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0,

I .

3.

2. In which vegetation regions was there the least ethnic

diversitY?

Based on Figure 1 and the map. of Africa's vegetation' in

which vegetation ;;l;;;"' 'ht" the greatest number

of  d i f ferent  e thnic  grouPs?

What vegetation regions- would

agricultu"re? Which would have

sistain onlY Pastoralism?

4. Why would pastoralists have needed more land to
- 

r;;;t;ih;;tt;;' than sedentarv agriculturalists?

have supPorted sedentarY

been more likelY to

0\
How did the map of Africa Ghamge frm the

mf;neteemth centurY?
In t l re f i f teenthandsix teent l . Icentur ies 'Europeansusedcolonia l -

ism tocontrol the people, 
""d';;;. 

,f't. fn"at oi the Americas' In the

nineteenthandtwent ie thcentur ies,Europeansusedcolorr ia l ismto
extend their sovereignty over Africa' The principal motive was to

control and profi t  from Africa's resources'

Fromthet imeE,uropeansf i rs tmadecontactwi t l rAf r ica-South
of theSahara, ( in thef i f teenthcentury) ,Europeanscompetedwi th
each other. They sought ,o .upi.'t:. o' .'ud. for Africa,'go|1,-:.|i..,'

pa lmoi l ,u"aoi t " " 'p" todt t t t ' ' iheyalsoscrambledforst rategtc
i'foothold';-;;;;'v f'o'n ;;t;i' ihev could control trade and out-

maneuver their competltors. ftade in human cargo-slaves-became

the most lucrative of all'

The transatlantic slave trade brought_millions of Africans to

NorthandSouthAmer icau ' - 'J th"Ca' t ibbtn"region:" t l '1 l t - l t : '1" f
350years .Mos ts lavescamef romtheN ige r ianandAngo lan reg lons .
More than 3.5 mi[ion slaves *.r. ,hipp."d fto- Nigeria to the

Americas ii")-igizj. rn. no*g".r. first controlled the slave

t radeinthelatef i f teenth. . , - ' t . , ,y . "B. , t ln t . . ' the.Dutch,French,and
English Jil;i;"r-,i""r "f 

rf"'J trade. Briiain became the dominant

srave trader of the eighteenth;;;;;but in rg07, Britain declared

the transa-tiu"tit slav"e trade to be illegal'
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boundaries were erased and redrawn' and sections of African real

estate *.r. 
"^thl"t"t 

I '-' rn the process African peoples were

divided, unified ,.glon, were ripped apart, hostile s-o,cieties were

thrown togetheri 'Y '  t"O'*i i* i ;n 'o' tes were closed off (De Bli i

and Mul le i  1991 ,  Page 414) '
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Whatmovedobier ikatovisi tokonkwowasthesuddenappealanceofthelat-
ter's son, Nwoye, among the missionaries in Umuofia'

.,what are you oorrrg't"ret" obierika had asked when after many difficulties

the missionaries had allowed him to speak to the boy'

"I am one of them," rePlied NwoYe'

"How is your father?" Obierika asked' not knowing what else to say'

"I don't know. He is not my father," said Nwoye' unhappily' .
A n d s o o b i e r i k a w e n t t o [ t h e v i l l a g e o f l M b a n t a t o s e e h i s f r i e n d . A n d h e

found that okonkwo did not wish to speak about Nwoye. It was only fiom

Nwoye,smotherthatheheardscrapsofthestory(Achebe1959'pages14.7-148) '

T h e B r i t i s h i n f l u e n c e d t h e l g b o w i t h m u c h m o r e t h a n t h e i r r e l i -
gion,, as Achebe notes in this passage:

B u t a p a r t f r o m t h e c h u r c h , t h e w h i t e m e n h a d a l s o b r o u g h t a g o v e r n m e n t .
They had built a court where the District commissioner judged cases in igno-

rance. He had court messengers who brought men to him for trial' Many of these

messengefs came fiom uriuru [a village very far from umuofial' where the

whi temenf i rs tcamemanyyearsbeforeandwhere theyhadbu i l t thecentero f
the i r re l ig ionandt radeandgovernment .Thesecour tmessengefsweregreat ly
hated in umuofia b""uur" ,il"y *"r" foreigners and also arrogant and high-

handed.Theywereca l ledkotma,andbecauseof the i rash-co lo redshor ts they
earnedtheadd i t iona lnameofAshy-But tocks 'Theyguardedthepr ison 'wh ich
w a s f u l l o f m e n w h o h a d o f f e n d e d a g a i n s t t h e w h i t e m a n ' s l a w . S o m e o f t h e s e
prisoners . . . had *ol"r,"O the Christlns, They were beaten in the prison by the

kotmaandmadetoworkeverymofnlngclearingthegovernmentcompoundand
fe tch ingwoodfor thewhi teCommiss ionerandthecour tmessengers . . . 'As they
c u t g r a s s i n t h e m o r n i n g t h e y o u n g e r m e n s a n g i n t i m e w i t h t h e s t r o k e s o f t h e i r
machetes:

Krttma of the ash buttocks'
He is fit to be a slave'

The white man has no sense,

He is f i t  to be a slave'

Thecour tmessengersd idnot l i ke tobeca l ledAshy-But tocks ,andtheybeat
the men. But the ,oni'pt"uO in Umuofia (Achebe 1959' pages 180-181)'

,CI) o

0' O

According to Achebe', British justice ignored Igbo custom:

. .HaVeyounotheardhowthewhi temanwipedout f thev i l lageof - ]Abame? ' '

asked Obierika.
. . Ihaveheard,, ,saidokonkwo.. .But lhavealsoheardthatAbamepeoplewere

weak and foolish. why diJ they not fight back? Had they no guns and machetes?

W e w o u l d b e c o w a r d s t o c o m p a r e o u r s e l v e s w i t h t h e m e n o f A b a m e ' T h e i r
fathers had never dared to ,tund b"for" our ancestors. we must fight these men

and drive them from the land'"
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00

about Igbo culture?
9. \ilhat attitude did the British have

,0. 
" 

*n* ways was lgbo life changed by the Brit ish?

11. Why did the Igbo tolerate the British?

How did the map of Africa change in the

iwentieth century?
As you saw in Table 1 in Lesson 1' many former European

colonies r'"'"-t independe"t i'';;'";;;{aiitt"ying 
\World \(ar II'

As in the eighteenth and nineteenth centuries'when American

coloniesro'igk'tforindepe"dt;;;;^it i"t9;laAfricansrevolted
against u;i.'4ffi11{v"'1d w"r II. In Africa' decoloniza-

t ionandindependent"gt t t 'u i ly**pt f romnorthtosouth 'unt i l the
entire tonti]-t" 'had f inal ly #lt; ;r;ntd to African rule (Figure 3

on Page 17)'

lgbo ceremonial dance in Anambra' Nigeria'
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Africa, and the most strikino of 
_al]-the 

impression; I frave 
formed

s ince | | e f t t - ondonamon thago i s -o r t r ' . . s t r eng tho f t h i sA f r i can
national .onscioi'nt'f' f n different ptuttt it takes different forms'

but it i, nupptnT;;;;t;y*r'ere' rie wind of change is blowing

through ilris contin'e;i';;;' whether we like it or not' this growth

of nationat .""r:i;;;;;r, i, u potitical fact' we must all accept it

asa fac t , unO* "u i i ona lpo l i c i esmus t t akeaccoun to f i t (Ho rne
1989,  Page 195) '

Thecomplexmapof t rad i t ionalethnicd ivers i ty inAfr ica(Figure
L on page l1 *n''iffi"j u1 '1t; Et"opt"rr colonial powers' who

made their own #;;itd5 (Figure i o'png. 12). These colonies

lasted tess than tiioiv;;;:n"ii1s thi' p"ibd''n: +,tj:an 
continent

and its peoples #Fi#*tt;ln"itd' l?!s"' 
single colonies cre-

ated by the Europeans incorpo'ntta*u-'1y diffeient nations' After

these state, r"'"Ji;;;;il;t;" th'tv did not o"'qiil"n a clean

slate becau"'r-"f*t""tt"tt w1h thl 
borders drawn at the Berlin

conferenc. teig.i.."i;;;: r7;.,To ptr:"t, wayfar,7, the new coun-

tries agreea tt tt'pJ;;;";9"td;;;' The lasting result of the

Berlin Cor,f.r.n.".tiu"ur'i^t1", 
'=t"r. boundaries on paper soon became

barriers on the ei' i t""l""ascape" (De Bli j and Muller I99I' page

4 t4 ) .

12.

13.

Why would Macmillan's expression "the wind of change"

be appropriate tor;h;tttu"gtt that can be seen in

a \

l r g u r e : r  r  ,

What do you think ne Blii and Mllei n':*:iliffwnat (]o yuu Lrrr'N 
r became barriers on

plour. " tire boundutt:,t.11,1:f::ffi ,- s m i sht this cause ?
ilJffi ;.'ff ;:H;.:irvt"i p'obrems m ight thi s ca u se ?
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culture, this topic was discussed widely as "tr ibal ismi' a morally

reprehensible term whose connotations were similar to American

terms such as "discrimination," "racism," or "prejudice'" Nigerian

national policies have usually fostered tolerance and appreciation

for cultural differences, while trying at the same time to suppress

unfair treatment based on ethnic prejudice. This long-term cam-

paign involved widespread support in educated circles to replace

tf 'Jt"rr "tr ibe" or ' i tr ibal" with the more universally applicable

concept of ethnicity. Nevertheless, the older beliefs died slowly,

and ethnic identit ies were sti l l  a vital part of national l i fe in 1990

(Metz 1992, pages 96-97).

Look back at Figure L, in Lesson2 onpageg. Notice the large

number of small traditional territories in the area occupied by

present-day Nigeria. More people live in Nigeria than in any other

country in Afriia-about L00 million reside in an atea slightly larger

than Texas and Oklahoma combined. It is estimated that Nigeria has

anywhere from 250 to 400 distinct ethnic groups. The dominant

,egiorral groups are the Hausa and Fulani in the north, the Yoruba in

th! southwest, and the Igbo in the southeast (Figure 4 on page 21'),.

After these, the next largest groups are the Kanuri, Ibibio, Tiv, and

Ijaw (Tabl e 2 on page 21). The central part of_Nigeria (an area called
':the middle-belt") contains a mixture of smaller groups'

Yoruba man.
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DO

1 . If Nigeria's total population is about 100 mill ion' how

" 
;;;;; l ; ;; '  in"' in each mai.r ethnic group?

Based on Figure 4 andTable 2' in which regions'o-f -"" '

Nieeria would rt"";;o;; '";; i lJ the.most people? which

pait of Nigeria is the least populateo j

Based on rhe traditional pa.fferns of agriculture in Africa,

which ethnic groups *ould yott--9-Tgett to have

traditionalty Utt"lutit*fit'tsr \fhich groups would have

;;;;;iit.tv to tttv traditionallv on sedentarv

agriculture?

2.

E.

ffiow knas frts dfiwersfity of languages affeeffed

Nfigenia?
Languageis themostwidelyusedmarkerof .e thnic i ty . I t ,snot

easy tog t tu ' - ' accu ra tecoun to f th tnumbero fd i f f e ren t l anguages
spoken in Nigeria' Estimates t"'V-*iJ"fy flgP one source to another'

but most agree that there ur. nl'ilnr;;.b different languages spoken

inN ige r ia .L ingu is t ssay t l l t oneo f theg rea tes tp rob lems i r r rna l< ing
these estim#rtili;;J.iai"g."r.ethe, a langyn.i. is a dialect ot

another language or a langu";;';;;t twn rilht; (Morrison et al'

tutft3if;i.1'J;,".,na1 languages in Niger:u_n "Hausa 
(spoken in

the north)' Yoruba (in the 
""?n*"t')' 

ind Igbo (in tlt^to"tl:1-t'];

only the #;;; oiHut"u is spoken by more than 20 percent oI

Niger:ia's ;;;;;?it; '  At th-e other extreme' some languages are

limited to a ii,-,gte village (s,;;;;;;" x ut. tggg). Eneiish is the offi-

cial language of gove"t-t"" Lli't"u"'i"t"' the mais media' and

education, but it is only 'pootn By about 2 percent of the people

(Rubenstein1gg2).Hausacomesclosesttoservingasal inguafranca
for small-scale trade (rltor.i,,or.?lL"igsl;. clntti.al Arabic is also

i-po"u"'";;';;;;hef" vrtt'ti- areas of Nigeria (Metz 1992)' 0,(
1
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Figure 5 Religions of Africa as of 1980.
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Lfr\cantzeclchurchesthathaveblendedSomesymbolsandrituals
from traditional "hil;; 

into cl"i'tiut 
"tuites' 

Some of these

African churches 
"tiL-tt*i"g 

rapidly (Metz 1992)'

Animism

Bothls lamandChrist iani tywereintroducedtoNiger iabymis-
sionaries. a,'i-i'-i';h;;rr"a'to 

Jt"'iUt trtt uu'1tty of tradi-

tional religious btl i; ' ' ; ; i lr ic^" ethnic groups' Althou'gh most

Nigerians frnu. .orrir.r*d ,o Islam or^Ch"rirtiunity, traditional beliefs

r e,i a i n u,, i -p o,, ul,l;Ti :ii!i"*m: *rt[X ;* [ Iffi"fil,
;tn [ ##?.:iJi',t'.Tli"oT{: i,"# * .' p i' *' r u"" " o " u " d
from the spirits ttd;;;;"?"i *"'ra iittt' totit' snakes' and other

animals). Social."il#;. guided ,ttongly by adherence to anctent

rituals that provtit " 
ir"rt to ir'9'.9 ';;;;'ttese rituals'are used to

euide decisions ";;'il;;r.u"irai"g. 
i,rrti.., and social relations'

iericultur"t p'ntti"tl' ipr""ii"s' rtuiuJ"' ttt'; dtptt'd heavily on

rifual (Metz 1992)'

Religious conflict

nn"H:1fliff::rffiffi ;;;;;;"'gio'' conrlicts in this
liu.rr. country' Nevtrtheiess' many conflilts between ethnic groups

in Nigeria haue been-p"'fy !tt?t:: 
oi religious differences' For

example, , io" ugni"' i thtigbo in tr 't i 'gidl '"d 1960s in the north

were caused uy 
"fo'ts 

of mistrtut"tt'ii ugui"'t Muslims in Igbo

areas. Christians utl r'to'lims have uitl f"o"gttt each other in the

middle-be* areas #;;;'h. ,rorth 
"rra 

rft."touth (Metz 1'992)'

The article below, "Religious tt"iioi'i;-itll' ubot't some problems

that have nuppttJ *he" '!tgio"' gtt;;t have been in conflict' In

this case trt. .o"riil';;;k the"form o? u" ut"-pted coup d'6tat

(seizure of the gout"-t"t) in April 1990'

In all of Nigeria,s major cities.and universities' the principal reli-

g i o n s h av e p I a c e' J: il ilij : * 11, *,T :**l m,Xff : f lf, I 
*' "'

Religious tension

Perhaps the most sensitive issue' reflected in the radio broad-

cast that signaled 
'ih-e"';;"p 

lttelft' 
is the growing tenston

between the Muslim-l"ti"ti"O nort'h"home of 
-the 

Hausa-Fulani

peoples, and the h;;;;'e;;"i]^ -'*" stronghold of the Yoruba

and lgbo.
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Figure 6 African empires
empires existed
Nigeria? When

prior to European colonization. What three
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Inotherwords, theBr i t ishre l iedontheexis t ingAfr icanru lers to
enforce the coloniar gou.**ent. For this reason, the policy of indi-

rect rule was more .Filttiut for people who were accustomed to a

centralized government. Becausi oflhe traditional differences in gov-

;;;;;, n-"orrg the ethnic groups, indirect rule was accepted more

r."aifv by the il",'rru and Yoruba than by the lgbo' ....- -Aryo. ' rhuu.seeninth is lesson, therearemanydi f ferencesamong

Nigeria's regions because of its ethnic diversity'
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' Geographic Inquiry into Global Issues

ated by dividing the \Testern Region into.Western and Mid-\Testern

;;;i";i. ir,. aiiirion into 12 states (Figure 7b) Y.u:.ptoposed 
in.t967

but was ,ro,.o-pt*J ""til 
after the Nigerian Civil \qar ended in

I97O.In t976ini-""-U.r of states *u, it.t.used to 19 and a new

Federal capital Territory was established (Figure 7c)' This affange-

ment lasted 
""ili 

lg1i,when the number of states was increased to

2t by splitting ?;" Siate and Cross River State into two states each'

In lgg l , thenumbero fs ta teswas increasedto30p lus theFedera l
Capital TerritorY (Figure 7d)'

lqbo children play on a downed airplane' a remnant of the Nigerian civil war'
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FCT = Federal
Capital TerritorY
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By establishing new states (Figure 7 on pages 33 and 34), Nigeria

ha, tri.d to give .-thtti. groups more control over national politics by

giving them-more representation. For example, some states have

ir",rr], majorities; oih.r, have Igbo, Yoruba, Ibibio, Tiv, or other eth-

nic majorities.

Despite this federal system, Nigeria's nation-building strategy has

not been a complete success. In a true federal democracS power is

,hared between the states and the federal government, and the role of

each is defined by a constitution. This ideal of a civilian-led, demo-

cxaticfederal ,yri.* has not been realized during most of Nigeria's-

history. Between 1960 and, Lgg3,Nigeria was led by civilians in only

iO y.irc-the rest of the time, the nalional gov€rnment was ruled by

,t. *iti,ury. Under military rule, constitutions have been suspended;

civilian poiiti.al activities have been restricted; and the states have

had littli autonomy. The national military governments have given

the state governments little power (Metz t992)'

\7hy f,as this happenedf The following sections describe the

major .u.n,, in Nigiiia's political history. As you can see, the path

toward Nigerian nltional-unification has been rough. Think about

the following questions as you read.

Military ruler lbrahim
Babangida.
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Civil war: 1967-1970

Manylgbo leaders were killed in the July 1,966 coup. Relations

between'th! Igbos and the rest of Nigeria became tense. To keep the

igUo-ao*inat"ed Eastern Region from declaring its inde-pendence,-i;;;;;roposed 
to increas-e the number of states to 12 (Figure 7b).

Most new states would be in the Eastern Region and be dominated

ily *i"ori,y ethnic groups who would not support the lgbo. This was

,rr."rr, to limit Igbo power in the east (Metz 1992)'

But in Wayllei, before these changes took place,the Eastern

negio" J..l^.Ld itself to be the independent country of Biafra.

Bi#rans were mainly Igbo but also had support from others, such as

,n. miUio. In July Biafian troops invaded the ryestern Region. _
tr;;;i;;f.d.r"t itoop, counter-attacked. Federal troops included

many eastern mrrroriiy groups who had been promised their own

states (Morrison et al. t989;Metz 1'992)'
By mid-1968, most major towns in Biafra were under federal con-

trol. Military casualties were estimated to be over L00,000, but many

civilian deaths-an estimated 2 million people-occurred as a result

of starvation in Biafra. The war continu;d until January t970, when

Biafrasurrendered and the defeated Igbos rejoined the Nigerian fed-

eration (Morrison et a|.1.989). Gowon said that he wanted to reuni-

iy th. country to heal the wounds caused by the civil war.

Mifitary rule in the 1970s

In !973,Nigeria's wealth increased greatly yltl the. world's oil-

exporting counlries-including Nigeria-raised their p.rices. This

guu. Go;ron's government money to promote economic Srowth' Oil

il;;.t ,"u, ,rr.? to build roads, ichools, hospitals, and other projects

it rorrifro"t Nigeria. The 12-state system proposed in 1967 was

enactJd. To help unify the country,-Gowon started the National
youth Service Corps.'All Nigerians were required to perform ayear

of community service in a st-ate outside of their home region after

they finished college.'Br'rt 
Go*on's government was corrupt' and in luJy t975' he was

overthrown by General Murtala Muhammad, a Hausa from Kano

State. Muhammad was popular because he promised to end corrup-

,io". H. increased the number of states to 1,9 in 1'97 6 (Figure 7 c) ' He

utro proposed that the nation al capital be moved from crowded

i;g": to'a new citg Abuja, to be built in the center of the country' In

Fe6r.ra.y 
'1,976, arr attempied coup_by Gowon's supporters failed, but

M"h"*-ad was killed. ilis second-in-command, General Olusegun
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representation to ethnic minorities (Figure 7d). A coup supported by

civilians failed in April 1.990, but Babangida promised to return the

government to civilians by 1.992 (Metz 1992). Babangida's plan to

return to civilian rule was delayed several times. He wanted to avoid

the problems that caused the failure of the first two civilian-led

,.p,rbli.t. Finally a new constitution was created and the Third

Republic was planned to begin with free elections in June L993.

The Third Republi ci '1993

The Third Republic was based on a two-party system. This was a

big change, beca.rse these new nationwide parties were not regional

ethnic parties of the earlier republics. The new constitution guaran-

teed iniividual rights and health, education, and welfare for all

Nigerians (Metz 1,992).-Brt 
the Third Republic did not go as planned. The June L993

elections were apparently won by a Muslim Yoruba named Moshood

Abiola, but northirn Nigerians opposed these results (Associated

Press 1993). Babangida canceled the election and resumed power.

Widespread street demonstrations forced him to resign in August

1.993, and he appointed another civilian to lead Nigeria' In

November t9g3',this civilian was ousted by General Sani Abacha, a

Hausa who had helped lead two previous military coups in 1983 and

1.985 (Darnton 1993).
Abacha said the military takeover was needed to save Nigeria

from collapse. He dismantled democratic institutions promised by

the new constitution and banned the new political parties (Reuters

1,gg3). The Yoruba became uneasy with the pow€r taken by Hausa

leaders. Many Nigerians complained that the military had been in

power too long uttd b..o-e corrupt. Abacha and Babangida were

u..rrr.d of using oil money to make themselves rich (Darnton 1'993)'

To calm thelears of ttre Yoruba and the pro-democracy leaders,

Abacha appointed political allies of Abiola to his Cabinet. He also

promisedlhat Nigeria would return to civilian control as soon as a
-new 

constitution was created (Associated Press 1993)'

Why was Nigeria's national capital moved?
Until 1,993, the federal capital of Nigeria was located in Lagos.

Opportunities there attracted Nigerians in vast numbers. The popula-

tion of Lagos increased from under L million persons in the 1960s to

over 5 million in the early t990s. Modern Lagos is a crowded, con-

gested city that has little room for future growth'
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OC

Glossary Words

core-PeriPherY

develoPment

gross national Product
(cNP)

multinational corPorations
(MNCs)

What are the problems of
development facing Nigeria?

Objectives

In this lesson, you will

. Expiain how political
stability and economic
development are linked.

. Describe Nigeria's
economic develoPment
problems.

. Understand the world-
systems theory of
economic develoPment.

How is economic development related to

nation bui lding?
You saw in Lesson 4 thatNigeria has tried-sometimes without

success-ro keep its ethnic diversity from causing political instability.

Nigeria's recenipolitical troubles are also related to its economic

prJbl.-r. Economic development is less likely to occur in times of

political trouble.
Development is a process of change th-a1 moves a society closer to

meeting basic human needs. As a result of development' widespreao
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0l

1..Given a country's estimated per person GNR how would

you estimate the tofal GNP for the entire country?

How does Nigeria's per person CNP compare-to that

of other African countries? How does its roral GNP

compare to that of other A{rican countries?

How do measures of life expectancy' literacg and food

consumption relate to GNP per person?

4. \7hy is improvement in life expectancy, literacy, and.

food consumption important for promoting economic

development?

effi @motmIe develoPnrent?

"ffabHe 4

L4{qpw do Nfrgeria's political probflery?s mefimfte ftm 6fts

. [ Thed i f f e rences ]be tweendeve lopedanddeve lop |ng
countries appear to have widened in the postwar years' '  '  '  (Berry

e t  a l .  1987 ,  Page  10 ) .

Nigeria is called a developing country, but is it actually develop-

ingl Tible 4 below gives a time-series of data for Nigeria and the

Uiited States. Figure B on page 45 shows that Nigeria's economy

enjoyed srrong giowth in the period from 1960-1,982, growing even

f"rt", than the u.s. ..ot-romy. But in the 1980s, Nigeria's economy

slipped backward. \X/hy did this occur?

cNp per person, Nigeria and the United states, 1970-1990

(u.s. $)
"t970 ' t975 1980 1985 "1990

0e

Nigeria

United States

1 5 0

4,950

430

7,400

1,020 950 290

12,000 16,770 21,790

Sources: World Bank 1990b;1992.
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Oil and Nigerian society

The discovery of oil in Nigeria in the late 1960s set oft an eco-

nomic boom. Nigeria .u.r.t.rn1ly became the world's sixth-largest oil

""porr.r. 
Oil replaced the crops of cocoa, peanuts' cotton) and palm

priducts as Nigeria's major .*pott- (Metz 1'992)' Before the oil

too-, Nigeria was one of the world's poorest countries. Sharply ris-

,r,,g i".o-". from oil in the L970s boosted GNP per person (world

Bank 1,989).

Control of, or at least access to, large sources of oi l  has long

constituted a strategic prize. of that there can be no doubt. l t

enables nations to aicumulate wealth, to fuel their economies, to

produce and sell  goods and services, to build, to buy' to move' to

acquire and manlfacture weapons, to win wars. Yet i t  is also a

p r i ze tha tcanbeoverva lued .Moreove r , theve ry rea | i t yo fawor ld
basedono i l i s com ing tobeques t i oned (Ye rg in1991 'page777 ) '

Nigeria's economy became dependent on oi l- in 1988 oi l  pro-

duced 87 percent of Nigeria's export income and77 percent of i ts

federal ,.,].rr.r.r. But there are dangers if a country is dependent_on

only one exporr. Nigeria's heavy dependence on oil made it highly

vulnerable to .hangls in world oil prices. The sharp drop in Nigeria's

GNP per person in the 1980s was mainly becau.se.of the fal l  in oi l

pri.., 1l,ti tz 1,992). This economic crisis cancelled out the progress

of ,n. previous 20 years (Table 4 and Figure 8 on pages 44 and 45\

and ..had a severe.ff. . ,  on the poof " (\x/orld Bank 1'990a,page 42)'

What impact has oil had on Nigeria's development as a

nation-state ?

How does economic development affect the building of a

new nat ioni

Gan poor countries build strong nation-states?

fE]ach country must be analyzed as part of a wider entity' the

untoti lng world_iystem that is the world-economy (osei-Kwame

and Taylor 1984, Page 575).
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Geographic Inquiry into Global Isswes

Objectives

In this lesson, you will

. Appreciate the Problems
left by apartheid as South
Africa attempts to build its
nation-state.

. Understand why the
Kurdish nation has been
unable to obtain its own
state.

. Consider whether nations
need states in order to
obtain equal access to
political representation.

Glossary
Words
apartheid

autonomY

boycott

cul tural  p lural ism

nat ion

OC

Must nations have
their own territories?

state

How has cultural pluralism threatened the
Republic of South Africa?

The challenges that ethnic diversity places in the path of 11tion-
state building cluld not be more magnified than in the Republic of

South Africal The scramble for Africa extended to the southern tip of
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Geograpbic lnquiry into Global lssues

South Africa is a powerful example of core-peripherv relation-

,r,ii,**r11::fii;i*t;.ff *,;'m;+$*::il1fl .
urban core (PoPut

labor of the blu.tJ.'il.i, .fifr.'U,f".i.ti"t. lived in villaees and

poor townships in ar"#"l"ou"ai"g tr**wt"rthier core (be Blii and

Muller 1991)' .  ,  ---.^- :- r q4R thev instal led a poli-

\(hen the Afrikaners gained power tn 1.948, they in

cyorractar,.q,.A;..;iJJt.aobo,!nil:;:;1nf ;:t*tfJff :X.
l', t.pu.u,ion ln the language of the

describes this PoItcY:

"Europeans (Whites) 9lly,--t'gns 
appeared Yl:" 

they had

not been oetoie' Buses and trains :' ' *;tt segregated as a matter

;i il. 5 o ci a I ;'"'"* iI"::''::# ;*:i'l'it:ffi :i ffi:: T::?
l'":: ::iL,':'ffi'.?:' i"Hl " ̂ i':il; ;il; oi co r o u'ed h o u si n s
remained, *J:..l;J'i"J 9"q tr.'e'tano so|d to white investors'

[Apartheid:si:-. .";hi"t "oi"tti""'"p"it'"d 
tll:ush a set of

strict new ru*,,,*u, io minimjz. .oniuit among the many ethnlc

xiiit' : ;,rliff;h's''{fuJili:+i,m:i: :l t'il'T
community *o'fO 

'have 
its '9; 

"flo*ttuna i' 
During the

1950s, tftu goJti'i'n"nt "t 
this plan into motion' and the map of

south nt'itu'*=u'"i;;ig;t"a !t ir'tie "homela'nds" began to

appear on it' ;o;"liiq i:I:il ;;;" separate development

(De Blii ano Muiler 1gg1' Page 446)'

From the beginnins' aparlfeid was lPPosed 
from both inside and

outside south;?il;:'ilit. rgeor, ur".f i.raer-sllere jailed in south

il;;; r;' ri s#;;q1"rJ r a',9 5* ;;n: i$:l Ti HT*":1'"",
Xhosa (pronounced Shaw-s4) *. 

.tttt.ia political
National C""gttt' IANC)' TI:,ANC 

was an anuap

party banned il;;i';';;ils nfik";'.ln"ttputtheid 
continued' In

ih"te70,,,r,.'Jrl"r"Jii".f "TTjf i?1fi ff#:,I.lif..yi:';fff,mi;l:;::*:3tT;li:'#i'*'r'ip'""tvi"it"i'o*"home-
lands (F igure 9 on Page:r1 '

I
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1. Do you think'ttt" *ayiti. trom..tildi t'et. defined
represente d a fair distribution of Soith Afric4'g land?
Explain your answer.'

2. Why do you think many of the homelands (KwaZulu and
Bophuthatswana, for example) were defined so that their
territory was not connected?

The black homelands were declared "independent" by the South
African government, but no other country in the world recognized
them as sovereign states. The Zulus, under the leadership of
Mangosuthu Buthelezi, rejected their homeland of I(waZulu, and the
program stalled.

During the 1980s, world opposit ion to apartheid grew' Many
countries joined in an economic boycott of South Africa. Under both
internal and external pressures, the policies of apartheid began to be
modified within South Africa. Mandela, by now a national hero and
world symbol of black l iberation, was released from prison. The
ANC was legalized. In L991, apartheid was abolished.

3. \fhy was apartheid condemned as an unjust system?

4. 
"What problems might racial segregation create for a
country?

5. How would an international economic boycott be
damaging to a country?

After apartheid, there are still many problems in South Africa.

For the first time, free elections were held in April 1'994, with all of

South Africa's races allowed to participate. Nelson Mandela was

elected president. Many Afrikaners leared the changes and actively
opposed sharing any power with blacks. And for several years, vio-
lence had broken out between the two largest African nations, the

Zulu and the Xhosa. At issue is which nation will become dominant
in the new political order of South Africa.

0l

0e

j

J

an international economic boycott be
a country?
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atmosphere is the specter of unrealis-

tically high expectations among the

millions of impoverished, jobless,

largely uneducated blacks (and to a

less extent by virtue of their smaller

numbers, the "Coloured" mixed race

and Asian segments), who "expect to

have a house, a TY a car and a job"

the day after elections. An exffeme

exaggeration, to be sure, but there is

no cloaking the fear that black expec-

tations are bound to be dashed as the
glow of pre-elect ion promises evapo-

rates in the inevitable post-election

reality. . . .
Come what may, aftet APil 27,

1994, the Republic of South Africa

will never be the same again (Duncan

1994,page2B).

6.

0l

0l

\7hat did the author of the second article mean when he

said that "black expectations are bound to be dashed as

the glow of pre-election promises evaporates in the

inevitable post-election reali ty" ?

7. \fhat do you think the chances are for the success of

South Africa's new leadership? Explain your position'

'{dtdhy dmesnn't tilne Kuxn"dflsh matfrom hawe ffits
,illstrm stmte?

In the cases of Nigeria and South Africa, countries are struggling

to unify in the face of ethnic diversity. In these cases, the single coun-

try of Nigeria or South Africa includes numerous distinct ethnic

gror1pr. B,,tt the ethnic groups in those countries are not' at this time,

Ieeking to separate and form their own states. In other cases, howev-

er, theie are distinct ethnic groups who are divided across more than

one sovefeign country. Some of these ethnic gfoups lacking their own

territory want to build their own nation-states'

one of these is the I(urdish people of Southwest Asia. The

approxima tely 28 million I(urds are spread among six differen!:oun-

tiies, in an area about the size of Thailand (Figure 10 on page 55).

Table 6 on page 55 shows how many l(urds live in each of these

countries. the t<,ttdr are the world's most populous nation without

their own state (Marshall  1991). A long-standing goal of the l(urds is

to control their historical territory, which they call l(urdistan.
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When \forld War I ended tn L918, the defeated Ottoman Empire

was divided into many territories. Among the new countries emerg-

ing from these lands were Turkey, Iraq, and Syria. The I(urds were
promised their own country, but except for a brief period rn 1946,

there has never been an independent I(urdistan.
One reason for this is that I(urdish territory is divided by the

Zagros Mountains, which were historically the border between the

Ottoman (Turkish) and Persian (Iranian) Empires. The border also

led to deep divisions between the l(urds themselves-there are two

distinct dialects of the I(urdish language, one related to Persian, the

other more closely linked to European languages. And there has also

not been a single political party to unite the different I(urdish nation-

alists struggling for autonomy within Turkeg Iran, Iraq, and Syria
(Marshall L991').

\Why haven't these independent countries allowed the I(urds to go

their own way? Consider how much land Turkey would be giving up

if l(urdistan were to exist. Also consider that the I(urdish part of Iraq

contains about two-thirds of lraq's oil supplies. And the I(urds have

long been involved in territorial battles between Iran and Iraq. The

I(urds have allied themselves against each of these countries at differ-

ent times during their struggle for autonomy. But the governments of

Iran and Iraq have betrayed their l(urdish allies when their help was

no longer needed and crushed I(urdish revolts (Marshall 1,991). After

the Gulf \War of 1991.,Iraq's army was weakened, and I(urdish rebels

had new hope.

GrruNG Tnprn WnY

0l

0l

If we had a king,
He would be worthy of his crown;
He should have a capital
And we would share his fortune.
Turk and Persian and Arab
Would all be our slaves.

-Kurdish verse popular in
the 1920s

The slaves are out of the question,
but the capital and the fortune are
looking more attainable than ever to
Iraq's Kurdish minority. After strug-
gling for most of this century for con-
trol of their homeland, which happens
to sit atop some of Iraq's richest oil
fields, the Kurds have wrested large

portions of it from Saddam Hussein's
disheveled forces. Though their gains

are far from irreversible, this time the
Kurds appear to have a chance of
holding on and, in the end, winning at
least a form of autonomy. SaYs a
beaming Hoshyar Zebari, spokesman
for the Kurdistan Democratic Party:
"This is the nearest we've ever come
to achieving our objectives."

Saddam is not the only one worried
about the Kurds; the allies are
concemed too. The Kurdish leader-
ship professes a modest aim-autono-
my with a democratic Iraq. But suspi-
cions run deep that the real agenda is,
as it has been in the past, indePen-
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former Yugoslavia into five separate countries and split czecho-

slovakia into two independeni states. It would seem that the world is

destined to be split into ever more, smaller countries'

Or is it? .,q.t ihe same time as these developments, there have been

instances in which different nation-states have come together. The

European Community is one example' The North American Free

Trade Agreement (NAFTA) is another. Given these and other exam-

pi.,, gi""f"f interdependence-eased by rapid communications and

ir"*ior,ution-appears to be on the rise. The reasons for this inter-

national irrtegration have been both economic and political'

The following two sections discuss examples _of-economic 
and

political-ties that"have bridged the gap between different countries'

President Clinton signs the North American Free Trade Aqreement into law'

Economic integration: The role of multinational
corporations

one thing that links different countries is the growth of multina-

tional corpoiations (MNCs). These are firms that conduct operations

in more than one country (Figure L1 on page 61')'
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Multinational corporations account for much of the world's tech-

nological inventions, international trade agreements', flows of money

bet*-een countries, and industrial growth. The enormous size of these

corporations is not always appreciated (Table 7 below). In economic

i-pnrtnrl.e, they rival many countries (Berry et al. 1'987). Because of

their economic power, MNCs often wield political power' especially

in smaller and weaker countries. MNCs ease the economic integra-

tion of countries around the world, especially the richer ones:' into a

global market.

-lL'altrrike ,/ World's 10 largest industrial corporations

Company (location of headquarters)
Total  sales, 1991

(mil l ions of U.S. $)

I

1.  Cenera l  Motors  (U.S. )

2. Royal Dutch/Shel l  Croup (Bri tain/Netherlands)

3. Exxon (U.S.)

4. Ford Motor (U.S.)

5. Toyota Motor (laPan)

6. Internat ional Business Machines (U.S.)

7. lRl  ( l ta ly)

8. Ceneral  Electr ic (U.S.)

9. Br i t ish Petroleum (Bri tain)
'10. Daimler-Benz(CermanY)

123,780

1 0 3 , 8 3 5

103,242

88,963

78,061

65,394

64,096

60,236

58,355

57,321

Qr (

Source: Fortune 1992.

1. How do the total sales from the MNCs in Table 7
compare to rhe total GNP for individual countries in the

world?

2. \il/hat do you think might be the effects of MNCs
generating more money than an entire country?

3. Why would the oPerations of MNCs
countries?

different
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You have seen that forces of nationalism have been acting to

create new independent countries-there were over 190 of them in

1,994. But there are still nations (ethnic groups) without indepen-

dence, and many of them are struggling for autonomy. Many nations

without states, such as the Kurds, want to form separate nation-

states. At the same time, global economic and political interdepen-

dence is acting to bring different countries together.
In the last 50 years, the world map has changed dramatically.

'What 
will it be like in the future?
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Nation-state The ultimate political expres-
sion of nationalism, it is an indepen-
dent state with a high degree of cul-
tural or ethnic unity and cohesion.

Pastoralism A system of agriculture based
upon the herding of animals.

Political geography A branch of geogra-
phy concerned with access to power
and resources by groups, states, and
nations.

Sedentary agriculture A system of agricul-
ture in which farmers are permanent-
ly settled on the land they cultivate.

Sovereignty Having freedom from outside
control, such as the autonomy of an
independent country.

State A political unit, also called a
country) having a well-defined terr-
itory with internationally recognized
borders and with an independent
govefnment. some countries have
internal divisions that are also called
states,
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