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INTRODUCTION

This coming fall, The University of Northern Colorado’s Hispanic
Cultural Center (HCC) will have a couple of things to celebrate. First, two
years after the initial proposal by the students of the HCC, primarily |
MEChA members (see Appendix G: key concepts), it is presumed
pending on the approval by the board of trustees that the name of the
center will be changed to the Cesar Chavez Memorial Center. This event
is significant, as it marks a rebirth for the center, a turning point. “The
vision” of many people, including myself, is that with the new name will
come a new purpose, motivated by a strong desire, and a renewed sense
of pride and determination among students, faculty, and staff for a
better Hispanic Cultural Center. Secondly, this fall the Hispanic Cultural
Center will be celebrating a decade on campus.

As a UNC freshman in the Fall quarter of 1987, I became a
Hispanic Cultural Center "family” member only two years affer its
inception. At the time I didn't realize that Cultural centers of this type
were very rare. I valued the center because in many respects it was
my home away from home, however I never showed interest in the
history ... and the Center was easy to take for granted.

Years later, it was my curiosity about how the Center came (o be
that prompted me to research the history of the HCC. Having worked
there this year, I wondered if the HCC was living up to the expectations
and dreams ‘that its originators may have had - were we, those of us
who comprised the HCC as staff and advisory committee members -
doing our best to fulfill the original purpose of the HCC? It became of

substantial importance to know about the significant events that led to



the development and implementation of the HCC. And, it was exciting to
uncover original ideas that led to the development and implementation
of the HCC.

Hence, my research project. Many péople were involved in
making this dream a reality. A group of concerned and committed
community members came together, agreed on a vision, and saw that a

place like the Hispanic Cultural Center was badly needed. This is their

story.

Theory

There are limited number of research studies that focus on
Chicano/Latino people at the college level, however some do exist.
Some of these studies have served to try and explain why
Chicano/Latino children do not do well in séhool, or to identify
contributing factors to the academic success and/or failure of the
Chicano/Latino student. It might be appropriate to infer from these
findings that in general the contributing factors might exists at every
level, including higher education. A factor that has often been
identified as being detrimental to the academic progress and success of
Chicano/Latino people at the college level is the feeling of alienation
and/or isolation. This is often the consequence of being “one of few” in
a particular environment.

In Thomas P. Carter’s article, Mexican Americans: How the schools
have failed them, (1970), he talks extensively about reasons he has

found that support the notion that “school and society have served to
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keep the Mexican American in his place, and that Southwestern society
has functioned best with a pool of cheap, unskilled labor and a
subordinate ethnic ‘caste’ ”. Carter suggests that if one carefully
examines and analyzes (a) the natures of the diverse Mexican American
subcultures and the socialization afforded their young, (b) the kind and
quality of formal education provided and the school social climates
promoted by local practices, and (c) the nature of local and regional
social systems and the equal or unequal opportunity they provide the
Mexican American, that perhaps one can begin to have a better
understanding for why Mexican American children have low
achievement. He continues by comparing thkose who succeed in school

and those who don’t,

“, . .those who do tend to be children who are culturally and
personally similar to what the school expects. They are almost
invariably the “standard” children from “normal” homes - average
middle-class youngsters. The “different child,” whether he be
Anglo, Negro, lower class or what have you, rarely measures up at
school entrance or exit to the normal or “standard child.” It is
more than simple to conclude from this reality that such cultural,
social class, or personality differences can account for a child’s

poor school performance.”

It is further observed by Carter that society in general tends to
see the differences existing between Mexican American children and
families, and middle-class American children and their families, and
when comparing them society sees these differences translate to
deficits, and so the children, their families, their culture is at fault. So
the logical step for remedying the situation is to get rid of the problem,
to eliminate the cultural difference, and to Americanize the students.
This is a crucial factor in this qualitative study because the fact that the

process of establishing a student center for Chicano/Latino students



took so long, over a decade, may indicate that perhaps this was the
mentality that existed at the time, and to have a center that promoted
the “other” culture - the root of the problem, that which perpetuates
deficits - went completely against the grain of Americanizi‘ng students
and doing away with the differences; All this of course in the name of
insuring school and social success for the Chicano/Latino student. Carter
concludes his article by saying loudly and clearly THE SCHOOL MUST
CHANGE! What is needed is massive changes in policy, practice,
curriculum and staffing of schools. The traditional inculcation of
idealized middle-class values and norms, the suppression of the
behavioral manifestations of foreignness, and the exclusion of Mexican
or Mexican American culture from the curriculum must cease becoming
“core educational values”. It is the aggregate of these practices that
creates a negative school environment.

In another article, (Vasquez, 1982), barriers that Mexican
American women encounter in higher education are addressed. Among
the barriers, culture and language is identified as one of them.

Vasquez points out that in reviews of studies done by other
researchers, one common finding suggest that “research is generally
based on a social pathology model of cultural deficit and stereotypes of
cultural disadvantages without identifying positive attributes;” that
Chicanos are often analyzes on the basis of “psychological formulations”
that are most likely developed by Anglos for Anglos. Unfortunately,

much like what was found by Carter, there is the strong implication

that,

« . identification with the values, attitudes, behaviors, and
language of the Chicano culture is a liability to educational



achievement and that acculturation - the process of giving up
one’s subculture and adapting to the majority culture - should be
the guiding philosophy of educational programming and
interventions.”

Vasquez does, however, goes on to report that several studies
have challenged the assumption that acculturation is a cure-all and that

identification with one’s culture is damaging. She proposes that,

“. . . a more appropriate philosophy - that of cultural democracy -
maintains that identification with one’s ethnic group is, in fact, a
necessary ingredient of academic success and psychological
adjustment. Researchers have begun to indicate that active
participation in two or more cultures, may in fact, provide the
basis for a more flexible and sophisticated psychological
adjustment.”

Vasquez also explores self-esteem as a barrier. Self-esteem, as
presented by Vasquez, relied heavily on feedback from external |
sources. Good self-esteem is thought to come primarily from two
sources. A Chicana must receive feedback that she is worthy and
competent on an individual level. It is also crucial that a Chicana
receive messages that support the idea that her primary reference
group is legitimate. Unfortunately the negative stereotypes about the
Chicano culture, and perhaps event specifically about Chicana women
convey messages much the opposite. First-generation Chicana college
students are thus challenged to “inoculate themselves against the
crippling effects of being a “triple minority” by establishing a sense of
pride in their origins, history, and group identity as well as in their
abilities.”

A third article (D. Lango, 1995) addresses these same issues in an
attempt to identify characteristics that may predict success in Mexican

American women. One finding very clearly and concisely proposes that



“the more closely the college reflects its own community, the more
likely it is that the students will complete their program.” Support is a
very important factor identified in this study, and the truth is that the
students family has to be supportive of the changes that are inevitable.
It’s not realistic to think that as the student is growing intellectually,
and that as his or her behaviors change - as subtle as the change may
be, that his or her beliefs and values will not change. The reality that

(19

can be inferred from this study to be a general truth is that “...without
support and encouragement from family, the student will find it
extremely difficult to take on nontraditional behaviors, manners, and
attitudes that may be considered disrespectful by the Mexican or
Chicano culture.” It would make sense, then, that if the environment
was accepting of differences, and encouraged more diversity then more
students would succeed because less of the them would be faced with
the decision of completely giving up and letting go of their culture;
Rather, it seems that there would be some compromise.

Many years ago some concerned Chicano’s got together and began
to explore and discuss possible reasons why Chicano kids weren’t
attending college, and why those who were attending, were eventually
dropping out. It seemed inexcusable that in a city such as Greeley,
where the Chicano population was nearly 30%, with a high school just
down the street that enrolled a Chicano population of nearly 50%, and
with cities nearby that also had high Chicano populations (including Fort
Lupton, Longmont, and Denver), that the recruitment and retention rate
of Chicano students at this University was so low. Conclusions that this
group reached reflected the findings already cited. One theory

proposed that perhaps the Chicano/Latino students might be aware of
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their differences and see them in a negative way, thus they might
experience alienation on top of all the sacrifice required for college, and
decide that college is not worth the deep deep loneliness that
accompanies a person who does not fit in. This group of concerned
Chicanos came up with a proposal that included steps the University
could take to increase the recruitment and retention rates of Chicano
students (See Appendix D). Establishing The Hispanic Cultural Center

was one of the suggestions.

Partici

In this qualitative study, I primarily relied on personal interviews
and artifacts, including documents and newspaper stories, to provide
information and data that I would eventually synthesize into the oral
history of the Hispanic Cultural Center. In total I did four interviews
with people who were involved with all or most of the process that
eventually led to the establishment of the HCC. These people are all
currently on the UNC campus, and continue to be involved in issues that

impact the Chicano/Latino community.

The first interview I did was with Ray Romero, Director of the
Center for Human Enrichment. Ray is currently the director of the
Center for Human Enrichment (CHE), and has been here, as the director
of CHE since September 1, 1974. Ray came to UNC the fall after a

student protest took place.
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The second interview I did was with Dr. Roberto Cordova,
Professor in the Hispanic Studies department. Dr. Cordova has been at
UNC since 1977.

The third interview I did was with Dr. Carlos Leal, Professor in the
Hispanic Studies department. Dr. Leal has been an active advocate for
the advancement of the Latino/Hispanic/Chicano community since the
late 1960's. In fact, he is responsible for writing the Mexican-American
Studies major, the Bilingual Education degree, and for organizing what is
now known as the Center for Human Enrichment.

The fourth interview I did was with Dr. Maria Lopez, the Associate
Dean of Arts & Sciences. Dr. Lopez, at one time, was a student of Dr.
Martin Candelaria here at UNC. Dr. Lopez is currently among the highest

ranking Hispanics on the UNC campus.

Selecti | Rational

[ had a very small pool of potential participants for this
qualitative study. In my years here at UNC I have become familiar with
those members of the UNC community that might be considered "key
players" in terms of contributing to any significant progress that has
been made by the University to address Chicano/Latino issues.

Time constraints restricted me from traveling out of Greeley to do
interviews, so I primarily focused on those people on campus that had

been involved.
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Obtainioe the T

Interviews were from 40 to 60 minutes in length. The focus was
primarily on five topics:
e what events led to the idea of having a center,
e how the idea was put into words,
e what was involved in the process of actually implementing the
center - politically, socially, personally,
e what was the vision for the center, and

e how the center is seen by these people today.

The artifacts consisting of newspaper clippings (See Appendix C),
were collected because of the significance of the "Candelaria incident".
This incident has been much like an “urban myth” in that no one really
knows the details. It is known that a group of Chicano students locked
themselves in Candelaria because they were sick and tired of the
discrimination and institutional racism. Finding the actual newspaper
articles, and reading about what allegedly took place during this event
was exciting and revealing. This is the event that is often considered
the turning point, as it was this protest that sparked the ideas that
eventually led to the establishment of the Hispanic Cultural Center.

I spent hours in the library reading old newspapers, and
discovered that aside from this particular incident, there had been other
significant incidents that I did not include in this study because they
were not directly relevant to the HCC, however they were significant
because they demonstrated how often Chicano students on campus were

provoked, and how much energy was demanded of the students to keep
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up with calling attention to case after case of institutional racism. In
fact, there was another significant incident. Just about one month
before the Candelaria incident, UMAS was sponsoring a dance at the
University Center, and a bomb threat was made. They called the
Greeley police, however the response time was very slow.
Consequently, there was a protest.

Other documents I collected were university documents such as
copies of proposals and meeting minutes (See Appendix D). I read
through years and years worth of minutes, and was often disappointed
because key documents (or excerpts thereof) were missing. Everyone
interviewed commented, “I don’t have a copy, but there’s one around

”

somewhere. . . I was amazed that documents with such historical
significance were not readily available in the University archives. The
current director of the HCC also was not instrumental, as he also did not
know where any historical documents might be stored. Finally I
decided I would do my own detective work and search out the HCC for
myself. I found a couple of boxes and looked through them, and was
delighted to find some of the missing documents. This is how I

gathered my data.

Limitati

There were many frustrating limitations, time probably being the
biggest. My time, as well as the time of those who were kind enough to
give me interviews was limited, so I could not further explore data I

had gathered.
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Time was also the primary factor in my not pursuing interviews
with people off campus, including Frank Lucero, Tomas Romero, Ramon
Del Castillo, Tony Carvajal, and others who would be key in providing
more facts, and more personal accounts of the history. Dr. Alfonso
Rodriquez is also a key person, and was on sabbatical this semester,
thus could not be contacted.

I thought that it would have been valuable to interview someone
from a different perspective, such as Dr. Nancy Scott. This is an
important biece because if one wishes to present a complete picture,
then all perspectives need to be included. I would say consequently
that lack of objectivity was a limitation.

Another frustrating limitation was a lack of artifacts. Many
existing documents could not be found such as written plans, proposals,
and letters that I would have thought the administration of the
University would have passed on to University Archives. With other
documents, such as the book written by Robert W. Larson (See
Appendix B), my evaluation is that clearly and unfortunately, in the
opinion of that author, the Chicano/Latino role and experience in the
last 100 years of UNC apparently does not merit enough attention to fill
much more than a page (of nearly 500 pages), if that.

In attempting to find information about other student centers
similar the HCC via computer databases, there was literally nothing

available in the literature (See Appendix A), thus the search was futile.
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FORMAT

This history is presented in a linear fashion, with critical events .
ordered chronologically:
1. The big picture
a. How the HCC fit into the collective group of issues that were at
hand.
b. The role that the HCC played in the development of the
University’s commitment to diversity.
c. How the concerns of students, and their reactions to certain
incidents culminated in the idea that Chicano students

needed a physical setting of their own.

A common theme in the interviews I did pointed out that the HCC
is merely one small piece in a bigger overall picture that encompasses
many issues that people of color on this campus have been faced with.
University documents such as the 1984 and 1985 reports on the
Commitment to Diversity support this (See Appendix D). The same
issues seem to resurface, year after year, at all levels (student, faculty,
staff, administration). Most of the same people, who twenty five years
ago were involved with trying to resolve these issues, are still involved
in trying to resolve the same type of issues today. For example, Dr. Leal
mentioned that the HCC is only one of many issues that exist. Dr. Lopez
commented that the HCC is a small, although significant part of UNC’s

overall commitment to diversity. Ray started the interview with the
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comment that “Those issues that the students are talking about today,

are very much the same issues they were talking about back then.”

2. The Chicano faculty realizing in concrete terms that what Chicano

students needed was a Chicano student center.

One person was faced with students that demanded using their
program and facility as the student center, and years later another was
surprised that one didn’t already exist, thus becoming interested in

establishing one.

3. The Student role in the events and process that ended with the

establishment of the HCC.

The student involvement in the Candelaria incident (See Appendix
C) clearly demonstrated that there was a group on campus that was not
only underrepresented, but also unheard. They spoke loudly with their
protests, but it was not enough. It took the students willingness to get
arrested to draw enough attention from the administration to finally
hear that the demands that were being made were not unreasonable,
but were simply in their perception basic needs. Once the
administration showed willingness to address these issues, the students
were actively involved in collaborative efforts that would make the
University a better place for them, and more enriched environment for

everyone.

4. Faculty and administrator work toward designing a plan for
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implementing the HCC.

Although there is some disagreement here about who was
involved in what, and in what capacity, it is clear that the support and
commitment that was needed was present. The Recommended Master
Plan (See Appendix E) reflects the hard work that many people invested
in a well thought out plan for a Chicano student center. In addition to
the faculty’s primary role, staff, administrators, students, and even
community members got involved in working towards making the HCC a

reality .
5. The community involvement and support of the HCC.

As a result of the many recommendations proposed by the
Hispanic Concerns Task Force, President Dickeson appointed a council
called the Council on Hispanic Horizons. This council served to monitor
the implementation of the recommendations. The council was composed
of University and community leaders that were approached on a local,
state, and national level. There were also many community people that
became involved in the various subcommittees that existed under the

council, one being the Hispanic Center Advisory Board (See Appendix D).

6. The vision that was developed for the HCC, including the mission and

purpose.

When the idea of having a Chicano student center began to

become feasible, those people involved each had ideas about what the
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center would do for students, for the University, and for the community.
As plans became concrete, these ideas came together in a concrete form
and collectively became the vision of the HCC (The Recommended
Master Plan, Appendix E). The most important and vital role that the
center would have would be to increase the number of Chicano students
that attended UNC, and to enhance the retention of the students already
attending. More specifically it was thought that (a) services - such as
working with existing services to offer tutoring and advisement; (b)
programs - such as those that would encourage Chicano students to get
involved in higher education issues, and also that would promote and
affirm the identity of the Chicano student; and (c) activities - such as
those that would involve the students in learning more about the
Chicano culture including celebrating events like Cinco de Mayo, 16 de
Septiembre, Las Posadas, could play a major role in making the campus
more supportive to the success of Chicano students attending the

University.
7. Looking for physical space on campus to house the HCC.

Initially this might seem like a minuscule issue, but it became
important to the identity of the HCC as an entity on campus that
physically it would be an independent structure. Approval was given
for the HCC to make its home in the Patton House (Appendix D, page 25
of the UNC Final Report: Commitment to Diversity, 1984)

8. Deciding on a name for the student center.
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Since the name is the first encounter or impression anyone would
have of the HCC, it was important that the name it was given be one
that would be inclusive of all people on campus, be they Mexican
American, Central American, South American, or any other person with

Spanish or Latin American ancestry.

9. The process of recruiting and hiring the first director of the HCC.

A lot was riding on the success of the HCC, thus the director
needed to be a strong leader, with top notch skills, and with
commitment and vision that would successfully develop the HCC into a

legitimate entity on campus.

10. The legacy of the HCC.

As part of the history of the HCC it is important to recognize that
many successful programs have been born at the center that are alive
and well today. The legacy of the HCC is everything that has transpired
at the center, and everything that has grown to better serve the
students, the University and community. With each group of students
that comes and goes, the center changes and is different for the next
group. The ideas and messages that are passed down from student to
student at the center are at the heart of that which is vital for the

continued success of Chicano students on this campus.

11. How the HCC has been received by other facets on campus.
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The feeling is that the HCC always has supporters even if they
change from time to time. Factors that might determine who supports

the center include economics, politics, and trends.

12. How the HCC is seen today.

The HCC has grown to be a legitimate part of the University, for
example it has become a selling point. The programs and activities that
the center provides have become part of the yearly goings-on at UNC,

and it is seen as a resource that can serve in many different capacities.
13. The charge that is made to students, present and future.

To those involved with the inception of the HCC it is imperative
that present and future students who benefit from the HCC understand
the idea that by being part of the center, there is some responsibility.
They must be committed to continue in the efforts to make the HCC a
place to bring students together, to be a part of creating and
maintaining a support system, and to advocate for having programs and
events that will continue to promote the Chicano/Latino cultures and
stimulate intellectual growth. The students must also take an active
part in making sure that the HCC is serving as a bridge to the Greeley

community.
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FORWARD

This history is simply one very small piece of the big picture.
What is presented by this researcher is by no means the complete
story (See Appendix H for additional research suggestions). It is the
hope of this researcher that those who have taken the time to read this
story, also care enough about the Center to make a contribution to its
history. One way to do this is to add to this particular work and to
gather the memories of other people who were significant in the
establishment of the Center. A partial list of these people include:

Thomas Romero Dr. Frank Lucero

Dr. Nancy Scott Dr. Alfonso Rodriguez
Dr. Tony Carvajal Mr. Tom Chagolla
Mr. Ramon Del Castillo Dr. Lynn Sandstedt
Dr. Jose Cordova Ms. Betty Cordova
Mr. Al Dominguez Dr. Robert Gonzales

and... Mr. Pres Montoya

There are many more I’'m sure, however this is part of the dilemma --
there is little documentation available, thus it is difficult to know
exactly who can add to the history of the Center.

Many thanks go to Dr. Steven Pulos who is the professor who
encouraged and supported this project. This researcher is also indebted
to Dr.’s Maria Lopez, Carlos Leal, Roberto Cordova and Mr. Ray Romero
who made time in their busy lives to share their thoughts, feelings, and
memories about the Center. Additional appreciation is owed to the staff
of the Michener Library Archives who spent hours in helping locate the
sparse historical documents that also revealed history of the Center.

The hope of this researcher is that this document will serve not
just as a mere story to be added to the other documents in the library,
but rather a springboard that will inspire other students to research the
histories of the Center, the people who fought for the Center, and any
other event, program, building, department, person, etc. that
significantly impacts Chicano/Latino/Mexican-American and Hispanic
people on the UNC campus. Pleasant reading!!

KNOWLEDGE IS POWER! -- Saber es Poder!
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SETTING THE STAGE

This fall, The University of Northern Colorado’s Hispanic Cultural
Center (soon to be rededicated as the Cesar Chavez Cultural Center), will
be celebrating a decade on campus. For ten years this student center
has been a “home away from home” for hundreds of students, including
myself.

As a UNC freshman in the Fall quarter of 1987, I didn’t realize
that the HCC was only 2 years old. 1 also, very naively, believed that
every college and university campus had a center like the HCC. The HCC
was in many respects my home away from home. I studied here,
watched television here, broke bread with my brothers and sisters here,
engaged in enlightening conversatioﬁ here, learned about myself here,
and I even met my husband here. However, I was not careful about
being a “keeper of the dream”, I did not ask about the history . . . I took
the HCC for granted. This year, many years later, I look back at my
experience through the eyes of someone older, wiser, and better
informed, realizing I have been a part of this. centers history almost
since it’s inception. As an undergraduate many of the perceptions I had
of the center were based on my own naive assumptions, because a key
piece was missing: history.

That piece is still missing today. Initially it was my curiosity
about how it began, and who had the idea that interested me in the
history of the HCC. Eventually it became significant for me to know

what it took to bring something to this University, something that I can

call mine.
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It became of substantial importance to know about the struggles
that led to the development and implementation of the HCC, to
understand what those struggles were like, and what was felt by those
involved. It was exciting to think that I could uncover those original
ideas that led to the development and implementation of a center that
focuses on serving students like me, a place where I am encouraged to
learn about who I am, and grow in that knowledge. A refuge where I
can feel at home, and find support and security when things get rough.
Somewhere where I am welcome, and where I am accepted. This place,
the Hispanic Cultural Center, it opened its doors on September 3, 1985.

Many of the people involved in securing a place for
Chicano/Latino/Mexican-American/Hispanic students to congregate
dared to speak up for us, to advocate for our needs, and to demand that
those issues that deeply affect who ‘we are as students and as members
of this community be addressed. It was a long process that made this
dream a reality. Many people were involved that agreed on a vision,
and saw that a place like the Hispanic Cultural Center was badly needed,
because it had the potential not only of bringing more
Chicano/Latino/Mexican-American/Hispanic students to campus, but
also of retaining them here. We can not afford to let the efforts of these
people go unrecognized and unappreciated. For many of these heroes,
this chapter of their lives will soon become faded and harder to
remember, and we risk losing this history, and knowing of these events
forever. It was a long and grueling process, and those involved
invested handsomely to secure this place for us, and today we are the
benefactors, and the investors in tomorrow’s students who will benefit

from whatever we make of the center today. It is up to us -- the
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Chicanos, Latinos, Mexican-Americans, and Hispanics on this University
of Northern Colorado campus, to capture our history so it may be passed
on from student to student just as stories have traditionally been
passed from generation to generation, and this is a story and a legacy
that is important.

Each of us becomes part of this history simply by being a part of
this community. I have gathered a piece of the history, although small -
significant. It is a wonderful feeling to give what I have gathered to the
Hispanic Cultural Center. As it turns 10 years old, and is given a mew
name, the many years of working, hoping, negotiating, dreaming, and

growing will not be forgotten.

WHERE IT ALL BEGAN

The Hispanic Cultural Center is actually a small part of the overall
history of Chicano people on the UNC campus. There were many events
and issues that provoked protests by students, faculty, staff, and
community members who felt compelled to speak out against injustices
perpetrated through institutional racism. One example is in 1970.
There were two incidents in particular that involved Brigham Young
University. At the time, the Mormon church had a policy that excluded
Blacks from membership into the priesthood. The recollection of those
interviewed together with information from the Larson book (Appendix
B, pp. 267-268, 399-400) describe the incidents in the following
manner. In the first incident, the University of Wyoming and BYU met

for a football game. Fourteen Black players on the Wyoming team wore
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black arm bands during this game, and as a consequence were
suspended by coach Lloyd Eaton. A number of UNC students were
outraged by this. This event led to the second incident. In those days
UNC used to have a wrestling contest with Brigham Young University.
The Mormon church’s policy and what happened at the Wyoming vs
BYU game was translated as a clear case of inequality, and the Chicano,
the Black, and sympathetic white students got together and said -- "wait
a minute, that is not right, the church is discriminating". They decided
to boycott the wrestling tournament, and were determined not to let it
take place. They received support from the student government and
the Mirror . They approached the University and asked that the match
be canceled, but when the issue came up for a vote the Board of Athletic
Control voted in favor of going ahead with the event. It became a
confrontation. When the wrestling match began, between 90 and 150
Chicano, Black, and White students sat on the mats. This was a big
wrestling match and there were a lot of community people and students
in attendance. Despite yelling and jeering by an unhappy crowd, they
continued to sit. This sit-in was illegal, as it was disrupting a bona fide
activity. Ironically, Dean of Students Norman T. Oppelt had voted
against having the match, and was now charged with handling this
situation. He gave the protesters five minutes to clear off the mats, but
the protesters refused. Suddenly Oppelt received word that a bomb
threat had been made, and he evacuated the gym. The crowd went
outside, and the police was called in to keep peace between the
protesters and spectators because tempers were escalating. Protesters
“pelted Gunter with rocks and other objects to vent their frustrations.”

The match later continued in an empty gymnasium. Apparently there
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were some arrests, and in total forty-four Chicano students were
charged with disruption, most of who are now in very respectable
professions including law, medicine, and education. Later all of the
students were acquitted. Holmes, who was UNC president at the time,
viewed the actions of these students as a “monumental social statement”
Dr. Carlos Leal was at UNC when this event took place, and
President Holmes called him into his office to discuss what had
transpired. He said to the president, “we have problems, and these guys
are being nice about it, at other universities they are burning places
down, and these kids want to talk”. Soon after, a meeting was called at
Garden Theater for students, faculty, staff, and administration. Lot’s of
discussion took place, and those present began to examine what the
University was doing, and if the University was meeting the needs of
the students. UMAS was involved at this meeting, and Dr. Leal
remembers that the group was composed of veterans that had come
home from Viet Nam, and who at this meeting were prepared. They
had done their homework, and with facts in hand had prepared to
confront the system. President Holmes had attended the meeting, got
on stage, and called the president of UMAS up to the stage and gave him
a check, and said “I’'m going to establish a scholarship for you Chicano
students, and here’s my contribution, $2,000.” The UMAS president
gave it back and said “we don’t want your money, what we want is
reform, your money doesn’t buy reform. You are not doing anything to
recruit students, you are not doing anything to retain students, and you
are not doing anything to improve the training of teachers who are here

for the students. That’s reform, and that’s what we want, so you can

keep your money.”
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Lots of things happened following this confrontation. The
president put together a task force, and Dr. Leal was charged with
creating a Mexican-American studies and a Bilingual Education program.
UMAS was instrumental in helping Dr. Leal with this charge. Dr. Leal
asked that a task force of Chicano students meet with him frequently to
work together. Dr. Leal completed this job, and the programs were
approved. President Holmes was supportive of these programs, as was
President Bond who stepped in later and carried things over. Dr. Leal
had made a significant impact on the future of Chicano students, and
would even into the present day, continue as a leading advocate for the
existence of multicultural programs on the UNC campus. Dr. Leal is seen
by many students and colleagues as having more influence and more to
do with the establishment of multicultural programs than any other

faculty member at UNC.

Soon after, Dr. Leal also developed what is today known as the
Center for Human Enrichment (CHE). Back then, CHE served many
purposes, and in many ways it did for students much of what the
Hispanic Cultural Center does for students today. CHE was located in
Candelaria hall on the second floor. Interestingly enough, programs
serving disabled students, veterans, and re-entry students also came
out of CHE to eventually grow into their own independent programs.
Apparently, there was also a Black Student Center that existed in these
days, and was housed directly across the hall from CHE. CHE was
supportive to the Black Student Center and provided phones, a work-
study student, and other things of this sort.

Dr. Leal served as director of CHE up until 1974.
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It was in 1974 when another significant student protest took
place. Twenty-one years ago Steve Valenzuela, the director of the
Upward Bound program (a CHE program) hired two counselors or
teachers that were not Chicana, and were not Black. UMAS confronted

Dr. Leal, who had helped to organize the UMAS group. The discussion

.was mainly about the students feeling that there ought to be more

Chicanos. Dr. Leal told them that his position was that Upward Bound
was not exclusively a Chicano program, it was designed to help low-
income, disadvantaged students, and that meant all of them, Black,
White, Chicano, Asian, Native American, every student. He was
adamant that his staff was going to run the program this way, and the
program would reflect these needs. So the students just simply came in
and sat in the CHE office. Frank Lucero, who would later become the
first director of the Hispanic Cultural Center, was one of the student
protesters. The sit-in started on Wednesday, and on Friday the
students were still there. They forwarded a list of demands that
included: a student assistant in the CHE program, a ruling requiring that
only minority personnel work in the program, that Greg Lopez, former
financial aid consultant be reinstated, the CHE office be accessible to
students, that students be appointed to the CHE program advisory
board, that the program be investigated by federal officials, that UMAS
related classes be instituted, and that the community be allowed to
have more input into the CHE program. These students were
demanding a greater voice in campus affairs and basic involvement in
the nature of their education. They wanted the administration to come
to CHE to talk, but the administration refused to meet with them unless

they left the building and met with the administration at the University
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Center; No one was willing to compromise about the situation. The CHE
staff needed to use the office because work needed to be done in
preparation for a summer program that was about to begin. A law had
recently been passed that out-lawed sit-ins because there had been too
many take-overs of administrative offices. Dr. Leal talked with some of
the students, and some of the students expressed that they felt they
couldn’t leave or would risk being seen as sell outs. Dr. Leal let them
know that this was serious, “ We’re down to the point where if we can’t
talk about it, we’re going to have to take action”, and their reaction was,
“Then call the cops on us, they’ll have to arrest us”. Dr. Leal reminded
them, “You simply can’t deprive other kids of their rights...” The
Greeley police had been informed of the situation by UNC security on
Thursday, but assistance was not requested. Friday came, and it was
decided that Greeley police had to be involved. They arrived at UNC
with a city bus, arrested 15 people, and took them off to jail. Two
students who had lead the sit-in decided the community needed them
and they could not afford to go to jail, so they skipped out (See copies of
Tribune articles in Appendix C).

It took time for everyone to recover from this incident. The
following Fall semester Ray Romero came in as co-director of the CHE
program. Ray did not specifically know what the sit in was about, but
did have to deal with the residue of that incident upon the return of the
students for a new academic year. During Ray’s first week at CHE, the
students greeted him in a similar manner. The Black students came to
him and said, “we want you to know that we want this center to be a
Black center and it is for Black students.” The Chicano students came to

him and said, “we want you to know that we want this center to be a
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Chicano center and this is for Chicano students, and you work for us”.
Other students come and said the same thing. Ray’s response was, “This
is a student center -- period.” Ray found himself having to make this
assertion in a strong way, and as a matter of fact, he had to stand at the
door and warn the students, “the one who steps in here first, I'm going
to set you straight -- this is for everybody, and if we try to make it a
Black center or a Chicano center at this point it will be killed and it will
go nowhere. It’s going to be for minorities, and that’s where our focus
will be, but it’s going to be for everybody.” It was a strong discussion, a
battle, almost a physical fight that went on many times between Ray
and those students that wanted to take it over. The students still felt
that this was their center, and that the staff was there because of them
and for them. Ray and Dr. Leal felt that the center should exist for
“raza”, and it should exist for Blacks, and it should exist for students. It
was disheartening, however, to see the groups beating up on each other
(figuratively speaking). Ray began to build strong relationships with
the students, and before long it was clear that Ray was supportive of all
of the students. Dr. Leal and Ray began talking about the need to have
a center for Raza, a Chicano center. Other faculty and students also took

an interest in this, among them Dr. Roberto Cordova.

THE DREAM

Dr. Cordova came to the UNC campus in 1977, and recalls his
reaction upon seeing the Black Student Center as one of, “Where is the

Chicano student center?’ Historically there had always been more
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Chicano students attending UNC than Blacks, and this was true this year
as well. It was very puzzling that Chicano students did not have a
student center. Through the years more and more people began to talk
about the idea of having a Chicano Student Center. It was a long process
because there were attitudes and mentalities of individuals who didn’t
particularly appreciate or agree with diversity or multiculturalism. It
didn’t come easily, and the process took years to get to the point where
the cultural center would actually be implemented.

In 1982, President Dickeson came to UNC. Dickeson’s arrival
caused another series of hostile confrontation between University
administration and minority staff and students. Clearly there were
many issues at hand, and staff found themselves going up against the
president and the board, and really putting themselves on the line. As
a result of the 1982 reorganization, /many Chicano faculty lost their jobs.
Many programs that had gained ground were dismantled under
Dickeson. There was a Black Hispanic Coalition that had in the past
come together to secure substantial Affirmative Action gains that would
meet the needs of Black and Chicano students on campus, and this group
came together once again in response to the reorganization and other
issues.

The president appointed a number of task forces to prepare
reports and recommendations regarding minority issues. In March of
1982 the UNC Board of Trustees adopted The Commitment to Diversity,
which states: “UNC will continue to attract and retain students
and faculty from diverse racial, ethnic, and socio-economic

backgrounds, so as to enhance the educational opportunities
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provided all students at UNC.” One of the task forces appointed by
the president was the Hispanic Concerns Task Force.

This task force put together a document. (this document could not
be located, but many of the recommendations are cited in the
September 4, 1984, UNC Final Report: Commitment To Diversity,
Appendix D). This document outlined specific recommendations for the
administration to follow that would be consistent with the UNC
Commitment To Diversity that had been unanimously adopted earlier
that March, 1982.

One of the recommendations was that of establishing a Hispanic
Cultural Center where students, faculty, and members of the community
could meet informally. The toughest challenge was getting the center
approved. The committee met for at least one year, and persisted with
the idea that having a center was vital for the University, and for the
students. Finally in 1984, many of the members approached Dr. Nancy
Scott - the Vice President of Student Affairs. Ray was the director for
CHE, Dr. Carlos Leal was the chair for Hispanic Studies, Dr. Roberto
Cordova was working in Hispanic Studies, and Tony Carvajal was with
the College of Education. Dr. Scott was a recent arrival to the University,
probably in her first or second year here, and it seemed to be a good
time to approach a new person who hadn’t been involved in regard to
attitudes and mentalities, and would be more willing to form a coalition
with minorities, and gain their support. The committee was looking for
the right political time to approach Dr. Scott, and did, and she agreed
with them that a center was needed. President Dickeson approved the
recommendation and the members of the committee began to look for

space.
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“HOME” HUNTING

Dr. Cordova recalls, “We wanted our own place so badly that we
were willing to settle for anything.” Initially the thought was that the
center would be put in an academic building in a room, but this didn’t
seem very conducive for a cultural center, where students would have
their own place. At the time there were 3-4 places available on
campus, and Patton House was one of them, and it was the best place
and the committee decided they wouldn’t settle for any other space.
After a lot of work and negotiations, Patton House was designated as the
place that would house the Center. Initially the committee didn’t care
where the Center existed, and was even willing to take an office
somewhere, and it turns out that being it’s own building has been a

significant thing. Even today the location is still perfect.

THE NAME

After the space was designated, it was time to name the center.
The first name proposed or suggested was “El Rincon Latino” meaning
the Latino corner. Later on there was strong support for the name “The
Hispanic Cultural Center.” Dr. Cordova shares his thoughts on why he
proposed this name and felt it was a good name:
“The reason that I did that was two fold. One, to appeal to a

broader audience of Latino people. At that time, and even today,
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the term Hispanic is still being debated. What I like about the
term Hispanic is that the term embraces and includes all, all
people of Spanish and Indian descent. It included Puerto Ricans,
Cubanos, Guatemalans, Mexicans, everybody, even Spanish for
that matter . . . and I don’t want to exclude anybody. 1 pushed
that it be named the Hispanic Cultural Center, and I had a lot of
support. When it comes right down to it, probably the core group
of supporters was a lot of Hispanic Studies professors. The main
reason was to include, and secondly, it was to include all Latino
cultures. This area needs to be improved because we haven’t
reached out enough to other Latino peoples. 1 think a lot of times
that we ourselves have learned to differentiate and polarize
ourselves and saying that we are very different, and that’s not
true, we have much more in common. That was the reason it was
named the Hispanic Cultural Center. Had it been called the
Chicano or Mexican-American Cultural Center then maybe that
says, well if I'm Puerto Rican 1 guess I’'m not invited, and at a

Uni\'/ersity level, where better can we teach our Latino people who

we are.”

THE MASTER PLAN

The next challenge was to develop what came to be known as “The
Master Plan” (Appendix E). Dr. Leal and Ray Romero took primary
responsibility in writing this plan. It took most of one summer. The

primary idea was to enhance recruitment and retention of Chicano
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students. Hence, the intent of the Hispanic Cultural Center was to have
a center to make our people start feeling comfortable on campus by
providing a support system; a place where they could come to and feel
safe, feel wanted, feel welcomed, feel at home; a place where students
could learn about their history and culture, and feel that the beauty, the
greatness, and the glory of who we are as Latino people would be
promoted; a place to create a library, to initiate research and to engage
in significant activities; a place that would focus on bringing in dollars to
the University; a place that would impact the Hispanic agenda both on
campus and off campus; and a place that would advocate through its
staff for the Hispanic student. There was a need for an advocate
particularly in the Student Affairs area in regards to: activities, affairs,
housing, financial aid, retention, and recruitment. It was also important
that the center be available to the community.

There was also the opinion that the center, the focus, the
programs, the activities, and the events should be directed by students,
and that the students should have a voice in determining events taking
place at the Center.

After the Master Plan was completed and forwarded to the
administration, the president appointed a council to monitor the
implementation of recommendations of the Hispanic Concerns Task
Force, this council was known as the Hispanic Horizons Council and was
composed of University and community leaders (local, state, and
national). There were various subcommittees that came from the
Hispanic Horizons Council, and each committee served to advise on a

different area. The areas included: research, educational planning,
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grants and scholarships, public relations, and social and cultural

planning.

LEAD PROUDLY

This committee was also charged with overseeing the hiring of the
first director. So the search began. The directors position was
advertised, as was a half-time position for a secretary. Tom Romero, a
city councilman at the time, was asked to chair the selection committee,
and Dr. Carlos Leal was on the committee as well.

The committee was looking for a director who would have
credibility and also philosophically who was in accord with the
committee and with the Hispanic agénda. This person needed to have
interpersonal skills, as well as be effective within the University. The
committee selected Dr. Frank Lucero . . . the same one who had been a
UNC student, and had been involved in the demonstration that led to
the initiation of the center. Mr. Romero shares, “That’s another reason
we wanted him, because we felt we could show that students grow, and
can change philosophically, and that he could come back and
understand the politics of the University, the Hispanic agenda, and
understand the change that had taken place since the takeover of CHE.
He knew how to behave in a confronting manner and so forth, and how
to get to a level of negotiating with a system, and also understood how
to maneuver a system and manipulate it to get what you want. Frank

had gone on to get his Ph.D. out of Colorado State University in Ft.
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Collins, and had been quite successful.” Upon hiring Frank, the directive
to him was come up with a budget, programs, and activities.
Ray added, "He did a good job, an outstanding job!"

Another role that the advisory board played was one of power.'
The hope was that the board would provide protection politically, as
well as academically, and financially. It wasn’t realistic to think that
dollars would flow from the University. It was a hope that people on
board could go out and get funding too, perhaps 25-35 thousand per
year to provide room to grow and expand.

With Dr. Frank Lucero in the position of director, the Hispanic
Cultural Center was successful in meeting many of the objectives set
forth in the Master Plan (Appendix E). With the primary goal being
recruitment of Hispanic students for UNC, a number of presentations
were made in a number of school districts. The major theme was that
UNC is an institution which offers a wide range of degree programs and
has formally institutionalized support systems, like the HCC, for Hispanic
students. UNC might be the only University with a center of this kind.
Colorado State University has something that comes close - “El Centro”,
but it’s in a building, like an office, and might not feel as homey.

The second major goal was to enhance the retention of Hispanic
students. The HCC aggressively formed a network with other Student
Affairs Offices including financial aid, counseling, and CHE. The HCC also
Networked with the community in an effort to assist students in finding
jobs. The networking was successful. The final goal was the
enhancement of multicultural experiences for Hispanic students at UNC.
Throughout the year, a number of activities were sponsored or co-

sponsored by the HCC, among them the HCC open house, the Cinco de
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Mayo celebration, UNC International Fest, Student Leadership
Development Retreats, a Statewide Chicano Student Leadership
Conference, and the sponsorship of seven UNC students to present at the
National Chicano Student Conference in Berkeley, California.

The center even managed to put oﬁt a newsletter! (Appendix F).
The first year of the HCC developed into an action plan which was solid
and well supported not only by sources internal to UNC, but also from

the local, state, and regional community.

SUCCESS

Ten years later one realizes that the Center has become an
integral part of the institution, and most likely will continue as a
permanent entity on the UNC campus. The programming may change,
depending on who is leading, but the spirit will continue on. People
have come to respect the Center, and see it as a permanent operation.
People recognize that it has and still is doing a lot of good for the
students, and benefiting the institution. It is pleasing that programs
and activities continue to take place. The large participation from
students at Cinco de Mayo and other activities is very meaningful, and
enriching to all who attend. These cultural opportunities, would not
happen without a Center, a director, and a staff. Students also receive a
lot of support from the HCC. Those who were involved in pushing that
the center be established might agree that the fact that the center still
exists and the fact that it’s still striving to help students feel at home,

and recruit and retain, and in spite of all the problems, is a success. Dr.
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Cordova exclaims, “I'm very pleased. 1 feel ’very very proud, it’s one of
the most significant things I’ve ever helped to establish -- and
everyday I can look up the hill and say, there it is. Overall, I feel great.”
What that center says, by having an actual physical building, is that
we’re important, we belong here, we are contributors, and we are a vital
part of this University. 90% of reality is perception. Having our own
building sends a lot of messages directly and indirectly, so the center
affects not only Hispanic students but all students on campus. Perhaps,
even for those students that don’t use the center, there is a feeling of
“wow we must be important . . . they even have a center for us.” The
Chicano/Latino/Hispanic culture is part of this University. For the many
Latino students on campus that during their four years never set foot in
that place, and they never take advantage of the programs, when they
hear “the HCC” and some of the things that are going on, that it probably
makes them feel a little more welcome up here on campus -- and it
gives them a choice. At least it’s here.

There have been a lot of great ideas that have come out of the
center, such as the Bright Futures Program (See story, Appendix F,
Hispanic Horizons, Volume 4, Issue 3) which hés now developed into an

entirely independent program, and I’m sure there are many great ones

yet to come.

CONCLUSION - THE SHOW MUST GO ON!

As we begin a new decade the past must not be forgotten, and the

“new” Cesar Chavez Cultural Center must exist in the same spirit as “The
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Hispanic Cultural Center”. Any person tends to forget the past and
assume that what they come into has always been here.
Chicano/Latino/Hispanic students on this campus need to understand
that 20-25 years ago there were a lot of students that laid their careers
on the line, whether they were sitting in the CHE office, or on the
wrestling mats. There were also many staff and faculty that were lost
not only years, but bloodshed for the privilege of having a center.

The intention of the center is to bring us all together, to feel that
we have something that belongs to all of us, that we would not only
protect it, but also support it. I see that as a place that is going to be a
home for students, to make them feel comfortable. The center should
also create opportunity to tie all of the Raza students into the
University, students don’t need to be isolated but rather need to be
firmly tied into everything that is going on, especially the academic
arena, and certainly in all of the retention services like CHE, advising,
and financial aid. The past cannot be forgotten, and the Center needs to
be seen as the heart of Raza on campus, it should be the focus. The
challenge then is that students use it for its intended purpose. Latino
students, faculty and staff need to continue to improve the center, to
create programs, projects and events that will further help fellow
Latinos.

Students that come in today are afforded the luxury of
experiencing something that wasn’t here for other students. The most
important and significant role that the HCC can play is to pass on the
what many of those students 20-25 years ago believed. The students
who were initially involved in the Candelaria incidents believed that

they came to UNC to get an education. They were committed to
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becoming good students because if they failed, they also failed their
community. They also saw and understood the important of making
UNC work for their community. There was the realization that their
status was not going to change unless more students succeeded in
higher education. Many professors would point out, “We have enough
guys out there in the world who can picket and protest, and scream,
anybody can scream. But if you’re going to change the world, you have
to know how it functions, and that is why you need an education.”

Statistically, Chicano/Latino/Hispanic students are still behind in
graduation by a significant difference. “When a Chicano comes to a
university, they’re special, because it takes a lot to get them there, and
we want them to be committed because when they achieve, we all

achieve.”
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literature review

A literature search was done in the Sociofile and ERIC databases.
A number of key terms were entered, and the result was zero sources
that were directly relevant to existing Cultural Centers for Hispanic,

Latino/a, Chicano/a students.
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Currently few things are written in the general UNC history about
the HCC. A prime example is the book written by Robert W. Larson,
titled Shaping Educational Change: The First Century of The University
of Northern Colorado, 1989. I found it very significant that although
there was one entry in the index, it only listed one page number, and on
tflat page the Hispanic Cultural Center was mentioned only in the
context of being something that should have resolved all of the
“institution’s problems with minority students and staff members...” as

can be seen in the following excerpts from the Larson book.
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active on the Greeley campus. The Black Student Union (BSU) and the United
Mexican American Students (UMAS), for example, were highly vocal, each receiving
support from noncollege counterparts in nearby Denver. The Black Panthers, who
were permitted by the Holines administration to distribute leaflets and other perti-
nent materials on campus, were strongly supportive of the BSU.ws Representatives
of Corky Gonzales’ Crusade for Justice, headquartered in Denver, were in close
contact with the growing UMAS. Students for a Democratic Society (SDS), with
their call for participatory democracy, were active, and, though it is more difficult
to document the existence of the more radical Weathermen, the Mirror made
frightening allusions to their campus presence.we While the feminist movement
would not achieve real prominence until the 1970s, there were also demands for
sexual cquality among Greeley’s increasingly politicized student body.

The causes for student protest were legion. There was the emotional demand
to pull American troops out of Vicenam. There was violent protest over Nixon's
decision to send American forces into Cambodia. There were also student demands
for a greater voice in campus affairs, including a-basic involvement in the nature
of their education. There was even a new and aggressive cenvironmental movement,
which culminated in the first Earth Day on April 22, 1970w

The first student overtures to the school usually took the form of a plea for
dialog. But almost invariably this tone of reasonablencess disintegrated into the
presentation of nonnegotiable demands. The public was bewildered. “Many people
don’t realize these students are speaking for the ‘have nots’ rather than for them-
sclves alone.”ws Some students were motivated by an understandable desire to avoid
personal involvement in the unpopular Vietnam War; a small minority regarded
colleges and universitics as “part of the establishment,” to use a term familiar at
the time, and wanted to pull these institutions down as part of a long overdue social
revolution. President Holmes showed a great deal of sympathy for the students’
more moderate and rational goals. He devoted hours to accommodating as many
of them as possible. But because of the charged environment, particularly during
the fateful year of 1970, much of what he attempted to do was met with hostility.

Perhaps the biggest racial issue on the campusces of the Mountain West involved
Brigham Young University (BYU). The Mormon school had become a center of
controversy because of the Mormon policy at the time of allowing blacks church
membership but not membership in the church’s governing “priesthood.” The prac-
tice was a clear case of racial incquality, in the opinion of a high percentage of
Greeley’s ordinarily casy-going students. When University of Wyor_ning-football
coach Lloyd Eaton suspended fourteen black players for wearing black arm bands
at their game against BYU, a number of Greeley’s students were outraged.w Many
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agitated for the cancellation of the wrestling match scheduled with BYU for January
17, 1970. They were outvoted in a heated debate within the Board of Athletic Control,
made up of faculty, staff, and students.w On the night of the match, about 90 to
150 students sat on the wrestling mat, despite jecrs and catcalls from many irate
fans. As this sit-in was an jllegal disruption of a bona fide activity, Dean of Students
Norman T. “Ted”” Oppelt, a member of the Board of Athletic Control who had voted
against the match, gave the protesters five minutes to remove themselves. Before
any action could be taken, however, Oppelt received a bomb threat; Gunter Hall
was promptly evacuated. The wrestling match (which CSC won) was finally held,
after a futile bomb search.m .
Some students charged the administration with perpetrating a phony bomb
threat in violation of fcderal law, a charge the administration categorically denied.iz
Disciplinary action against the forty-four students charged in the incident ended
in their acquittal.n» Holmes showed an unusual degree of understanding and empathy
! for the protesters, later characterizing their action as a “monumental social state-
“ ment” rather than an outrageous case of obstructionism, as their critics charged.m
This angry demonstration was, in many ways, the college’s smaller, and largely
' nonviolent, equivalent of campus riots that engulfed the nation, producing such
instant student celebritics as Columbia University’s volatile Mark Rudd. Four
' months later, far more serious campus confrontations occurred at Greeley and else-
where throughout the nation when President Nixon sent American forces into
Cambodia, on April 30, 1970. Student protests against the Cambodian invasion
tended to be larger and even more violent than those directed against the main
conflict in Vietnam. There were emotional teach-ine And the omnipresent Jane
Fonda, no stranger to the Greeley campus, was never in greater demand.us Tragedy
finally struck, at Kent Statc University, when the Ohio National Guard, brought
to the school to keep order, opened firc on a crowd of student demonstrators, killing
four. Another shooting, on the predominantly black campus of Jackson-State in
Mississippi, took two morc lives.n« While colleges and universities in the Mountain
West probably did not expericnce as much turbulence as schools in the East, Mid-
west, and Pacific Coast regions, nearby Colorado State University’s venerable “Old
Main” was destroyed by onc or more arsonists on May 8, 1970.v The atmosphere
at Colorado’s newest state university, UNC, was also highly charged, notwithstand-
ing the fact that the racial issuc on campus ajways seemed to take precedence over

antiwar protest.n®
The first major response at UNC against the Cambodian invasion was a well-

planned and orderly strike, involving about a thousand students. Ardent young
protesters left their classrooms to hear speakers at a large campus rally. Grecley
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ident’s efforts to achieve equity according to some of the more recent theories of
public administration, brought about the formation of an ad hoc faculty Campus
Morale Committee. This group, organized by Dickeson and Faculty Senate chair
Kenneth Lee Shropshire, received the president’s full and friendly cooperation.

Dickeson’s problems, stemming from UNC’s CPA, were not solely financial.
The low rating Alan E. Bent, dean of the College of Arts and Sciences, had given
the Black Studies Program created a furor among many of UNC’s 200 black stu-
dents.»” To quell the indignation, Dickeson met with about fifty of these students
and their supporters on April 26, 1982, to assure them that the decade-old Black
Studies Program (one of two in the state) would be retained, notwithstanding its
poor evaluation. He even expressed his willingness to allow the National Council
of Black Studies to review the UNC program. .

The decision to keep the Black Studies minor intact, while putting the field’s
underenrolled major on a two-year probation, calmed matters considerably; though
the forced resignation of Bent, cffective May 14, 1982, resulted in one of the first
of a cycle of lawsuits that followed in the wake of CPA.# Bent, a specialist in public
administration like Dickeson, was a published scholar with very high, or rigid,
standards, depending on one’s academic philosophy. Insisting that it was his mission
to bring the university back into the ““academic mainstream,” he initiated a divisive
policy of pressuring even tenured professors to complete their doctorates. Although
Bent left the institution around the end of the 1981-82 academic year, his lawsuit,
which was settled out of court in his favor, was not decided until several years later.»

The institution’s problems with minority students and staff members con-
tinued, despite the establishment of the Marcus Garvey Cultural Center for black
students and the Hispanic Cultural Center for UNC’s more numerous Spanish-
surnamed students. In May 1985, Denise Lett, who had been the affirmative action
and equal opportunity director for sixteen months, filed a $10-million lawsuit against
Dickeson and the UNC board of trustees. Lett charged that the university’s decision
not to renew her contract was the result of racial discrimination. District Judge
Zita Weinshienk disagreed and dismissed Lett’s charges, after a jury had ruled against
her following five days of testimony.»

Achal Mehra, a journalism professor from India, filed a $2-million lawsuit
against the institution and its sometimes maligned president. Mchra’s case, like
Lett’s, was dismissed by a federal judge.»» Mchra charged that the university had
used its influence to prevent him from acquiring a H-1 visa for nonimmigrant
workers from the U.S. Immigration and Naturalization Service. The H-1 visa would
enable him to continue his tenurc-track position at UNC. Mchra insisted that UNC
had acted because of his open criticism of Dickeson’s policies. Judge Jim R. Carrigan
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encountered {or even if it was not), the most impatient students agitated for that
unique institution of the “age of relevance,” the free university, an assortment of
courses initiated, organized, taught, and supported by students themselves.

Greeley’s campus, like most in the country, was transformed by this excitement,
even though it was thice to five years before it fele the impact that had earlier
affected larger, more liberal-arts—oriented institutions. Greeley’s students, who
tended to come from middle-class Denver homes or from rural or small community
settings in Colorado or adjacent states, were far more placid, at least until 1970,
when the Cambodian invasion ignited student passions as nothing else had before.

According to Frank P. Lakin, academic vice-president through most of this
period, impatience with racial injustice was the first and foremost cause among
students at the school during this troubled era. Both blacks and Hispanics would
later claim that Greeley was a closed community as far as they were concerned.
Lakin recalls that when he was a student body president during the Eisenhower
era, the Greeley campus was a great social equalizer. Minority students were admit-
ted to the institution’s sororitics and fraternities. The basketball team had cancelled
a southern tour, rather than play in the segregated South without one of its black
teammates.s During the two decades following the war, the summer session bustled
with many black public school and college administrators. Those from the South
had often had to drive straight through to Greeley. During this era of Jim Crowism,
there were few places to stop along the way where facilities were available to blacks.s

When discrimination was openly challenged in the 1960s, the Greeley school
responded promptly to the demands of minority students for majors and minors in
the relatively new academic ficlds of black and Mexican-American studies. The
Black Student Union and the United Mexican American Students soon became two
of the most vocal school organizations in the growing demand for racial justice.
Morcover, they were given aggressive backing by such off-campus organizations as
the Black Panthers and the Crusade for Justice, the latter led by Denver’s nationally
prominent Chicano leader Corky Gonzales, who participated in campus debates
from time to time. Most “Anglo” students tended to be sympathetic. Darrell Holmes,
president during much of this agitation, was as accommodating as he could be
without losing control of the situation.”

The wrestling match with BYU, one of two sensational cpisodes of this strident
period, epitomized the emotions generated over the issue of racial inequality. The
widely publicized match with the Mormon-affiliated school has been characterized
by Oppelt as the most volatile campus affair in his three decades as a college teacher
and administrator. Because the Mormon Church, at the time, had a policy that
excluded blacks from membership in the church’s “priesthood,” minority students,
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joined by sympathetic white students, staged a student government-sanctioned,
Mirror-sanctioned protest on January 17, 1970. Emotions ran high as between 90
and 150 students sat on the mat o prevent the compctition from taking place.#
Emotions ran cven higher when Oppelt, who was dean of students, ordered an
evacuation of the Gunter gymnasium because of a bomb threat. While Greeley’s
wrestlers dcfeated the grapplers from BYU in an empty gym, the situation outside
was nothing short of ugly. Police had to kecp irate wrestling fans and student
demonstrators apart, while somec of the latter group pelted Gunter with rocks and
other objects to vent their frustrations.

The reaction to the Cambodian invasion, the second sensational episode of this
pcriod, was even more destructive and just as emotional. Four months after the
BYU wrestling match, UNC was hit by student strikes, antiwar rallies, bomb threats,
and potentially damaging fircs sct in Cranford, Kepner, and Frasier halls.» Although
most student activists were dead sct against the Vietnam War, the specter of destruc-
tion of their own campus created a student-manned sccurity force under Associated
Students (AS) auspices.w

Much quicter, but perhaps more fundamental to the institution’s actual mission,
was the increased participation of students in the overall educational process. Stu-
dents began to appear on faculty committees dealing with governance and curricular
matters. Student and faculty reformers, in unusual interaction, began to revise the
curriculum in the namec of greater relevance; in addition to new courses for racial
minoritics, there were courses stemming from the women’s movement, which was
catching up with the rest of the civil rights movement by the 1970s. Therc were
innovative ICUs, which wcre organized to allow professors to teach their special
interests. These broadenced the curriculum to include more sharply focused courses,
ranging from student power to Japanese litcrature.r The free university, too,
flourished on the Greeley campus, lasting until 1986, long after this age of activism
had endcd.»

This era of student tumult had been preceded by a far less frenetic period, the
two decades following World War I1. Campus life was then, in some ways, a continu-
ation of the prewar period; it was downright halcyon when compared to the age of
relevance. Although thc once-dominant literary societies had disappeared before
World War 1, honorary socictics — with a preponderance of Greek names — and
departmental clubs — covering alimost cvery interest of the student body — con-
tinued to be important. The tradition-bound cducational honorarics, such as Phi
Delta Kappa for men and Kappa Delta Pi for both sexes, had survived the war years,
remaining an important part of campus life. Membership in Blue Key, the national
honorary service fraternity, continued to be coveted by male students. Pi Kappa
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Newspaper articles of the student protest in Candelaria Hall

1. 1974, June 7. Sit-in ends in 15 arrests. The Greeley Tribune, pp. 1-2.

2. 1974, June 8. Arrested UNC demonstrators identified.

Ihe Greeley Tribune, pp. 1.
. 1974, June 10. Chicano demonstrators unhappy with CHE head.

The Greeley Tribune, pp. 1.

4. 1974, June 11. Chicano charge UNC ‘insensitive to needs’.

The Greeley Tribune, pp. 1
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Sit-in ends in 15 arrests

By MIKE PETERS
Tribune Staff Writer

A-three-day Chicano takcover of the
tiuman Farichment Center offices on the
University of Northern Colorado campus
was ended Friday morning when Greeley
police were called in and arrested 15
persons.

The HEC offices are located in the

. Classroom Il building on the West
campus of UNC. The Chicano activists,
apparently connected with the United
Mexican Amecrican Students at UNC,
began their sit-in Wednesday night to
protest the hiring of two Anglo teachers
as HEC instructors. Not all of the
protestors were UNC students, police
said. .

According to Dr. Jerry Tanner,
assistant dean of student affairs,
university officials met with the students
Wednesday, but did not want to order
them out until school was officiatly ended
for the spring term and the rest of the
students were gone.

Tanner contacled campus securily
Wednesday, and it was decided to ““wait
oul"" the protestors. Thursday, Campus
Security Chief James Wanek called the
Greeley police and informed them of the
situation but did not request assistance at
that time.

Universily President Richard Bond,
who was out_of town until Friday,
returned to the campus Friday and.spoke
with the activists.

According to Tanner, Bond told the
Chitanos.that he would meet with them
to discuss their demands if they would
leave the building.

When the demonstrators would not

leave, the Greeley police were called.

Chief Wanek said his campus securily

force did not have the manpower or .

facilities to handle the situation.
Grecley police, who were transported

to the building in a city bus, enfered the

building at about 10 a.m. Friday and
forced open the door (o the HEC office.

Greeley Police Chi®® John Parkinson
said the arrests were conducted without
incident cxcept when the door to the

GREELEY TRIBUNE
Friday, June 7, 1974
front page and page 2

All 15 0f the Chicanos were charged
with trespassing, and Eddie Guerrero,

20, address unknown. and Silverio

Gurule, 31, of 2164. W, a0th St., also were
charged with resisting arrest ana ob-
structing a police officer.

The names of the other 13 persons
arrested were nol available at press

time,

Police - said the. 13 charged with
trespassing will be issued summonses
and released. The other two will probably
be released on hond, according to the

chief,

office had to be forced open.

Continued on page 2

iS arrested in takeover at UNC

Continued from page 1
Jose Calderon, a Chicano
activist leader in Greeley, told
the Tribune that the protestors
have been - receiving support

" from all aver the United States.

"“We've received calls from
New York, Texas and
California this morning, plus
support was phoned from La
Raza Unida headquarters in
Denver. .

“All they wanted to do was
meet with the administrators,”
Calderon said. “When they
«couldn't talk with them in the
HEC offices, they decided they
had to stage the sit-in. From
small incidents like this is
where dangerous situations like
Kent State occur. Chicano and
black students at UNC have

never been listened to —this led
to the take-over.”

The actlivist leader said *'I
can't understand why the
Greeley police had to be called
in. Colorado University has
handled this same type of
situation before without calling
in the Boulder Police Depart-
ment” .

Dr. Richard Bond, president
of the school, said the arrests
were made ‘“‘with great
reluctance.” ‘

“All of us cxpressed the
willingness to talk with the
group, if they were in a dif-
ferent location,”” Bond said.
“We have to {alk in a situation
of freedom."”

He said the situation came to
a head Friday morning. as

university officials nceded
access lo files inthe HEC office.
‘‘We have some of our
Upward Bound students coming
in today and the press of
registration meant we had to
take some action,” he said.
Bond said the takeover was
kept under wraps until Friday
in an attempt to keep all

“avenues of discussion open.

“We wanted to exhaust all
possibilities of discussion and
persuasion,” Bond said.

He added **This is the sort of
thing we would much prefer to
handle internally, using our
own campus sccurity, but we
are so inadequately staffed.”

Dean of students Theodore
Nelson said discussions wilh the
group would continue.



Arrested UNC demonstrators identified

By MIKE PETERS
Tribune Staff Writer

The names of 13 persons arrested by
Greeley police Friday {ollowing a threc.
day sitin at Candelaria Hall on the
University of Nortkern Colorado campus
were rcleased by police Friday af-
ternoon.

Arrested by police after being given a
warning to leave the building were:
Marcelyn A. Rucobo, 22, 1306 8th St
Gerald R. Renteria, 23, no address;
Joyce Mary Montoya, 1110 5th St.: Billy

WAITING FOR THE BUS RIDE — Greeley police officers
line up several of the Chicano protestors who staged a three-
- day sit4n at Candelaria Hall on the University of Northern

M. Hurtado, 24, 2428 24th St. Rd.; Frank
X. Garcia, no address; Ramen R.
DelCastillo,, 25, 1739 7th Ave.; Phillip E.
Vasquez, no address; Gregory M. Lopez,

24, 406 21st St.: Saturinino P. Padilla, 25, aller being served summorses, and

no address; Flavio R. Romero, 24, 2333
8th Ave.; Robert B. Padilla, 21,919 A St.;
Esmeregildo Guerrero, 20, 919 A St.; and
Silverio Gurule, 31, 2163 W. 30th St.

Guerrero and Gurule were also
charged with resisting arrest and ob-
structing a police officer, and Vasquez

received an additional charge of ob- °
structing a police officer.

All of those facing the singular
misdemeanor charges were released

would speak with them about their
demands if they \sould come outside the
building. When they’ refused, the police
were called in.

Human Enrichment Center.

The Chicanos said they wanted the two
teachers and the official who hired them
dismissed.

Guerrero, Gurule and Vasquez were
released on personal recognizance
bonds.

Although the students began their
protest late Wednesday, the Greeley
police weren't requested until Friday
morning. Dr. Richard Bond, president of
the university, told the protestors he

Colorado campus. The officers booked and photographed the
dems:nslralors befare placing them on the bus for thetripto the
Municipal Jail. (Tribune photo by Mike Peters) i

-

Greeley Police Chief John Parkinson
told the protestors they had five minutes
10 leave the building or they would be
arrested. Ten to 15 persons left at that
lime, and the remaining 13 were
arrested.

The protestors, composed mostly of
members of the United Mexican
American Students, were protesting the
recent hiring of two Anglo teachers in the

Original Script Written by Horace Greeley in 1871

VOL. 5, NO. 195 .

Parkinson orginally said that 15 per-
sons had been arrested in the incicent.
He said not all of those arrested were
UNC students.

Universily officials met with the
demonstrators Wednesday but did rot
order {rom Hie building at that time, Dr.
Jerry Tanner, assistant dean of student
affiars, said.

He indicated that officials waited until

Friday to seek the ouster of the
demonstrators. Friday was the end of the
spring quarter and most of the students
left campus during the past week.

University President Richard Bond——
was out of town until Friday and upon his
return he told the demonstrators he
would talk with them if they would leave
the building. When they refused. Campus -~
Security Police Chief James Wanek
called Greeley officers to assis!.

Dr. Bond said the aclion was taken
because records contained in the Human
Errichment Center office were needed
for registration for summer quarter.
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ESCORTED FROM BUILDING —  the Human Enrichment Center offices.
Being ted from Candelaria Hall on.the  The girl in the lower right of the photo
UNC campus Friday morning are three was not arrested, but walked from the
of 15 protestors who were arrested by building with a friend. (Tribune photo by
Greeley police after a three-day sit-in in Mike Peters)
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‘Chicano demonstrators
'unhappy with CHE head

By JOIINSEELMEYER
Tribune Staff Writer
University of Northern Colorado

Chicano students said Monday their’

takeover of a university office last week
came largely from dissatisfaction with

the director of the Center for Human

Enrichment (CHE), Steve Valenzuela:
The students occupied the office from

Wednesday afternoon through Friday -

morning, when they were ousted . by
Greeley police. Thirteen persons were
arrested in the incident and charged with
trespassing.

Bob Romero and Ramon Del Castillo,
two of the protestors, said Valenzuela is
“‘insensitive to the nceds of the
program.”

In addition, they said, Valenzuela is
seldom "available for mecetings with
students and is ‘‘disoriented from the
students.” The students dcmandcd his
resignation.

Other demands presented by the
students durmg negotiations with
Valenzuela and Mexican American
. Studies _coordinator. . Carlos Leal in-
cluded: )

—A sludent assistant in the CHE
program.

—A ruling requiring that only minority

personnel work in the program.

—That Greg Lopez, former financial
aids consultant at the umversuy, be
reinstated.

—That the CHE office be acccssnble to

. “students.

—That students be "appointed to-the

. CHE program advisory board.

—Investigation of the program by
federal officials.

—The establishment of classes related
to the United ‘Mexican Amerlcan
Students be instituted. e :

—More community input into the CHE
program, including inpul from. com-
munity activists.

Romero and Del Castillo said the refusal
of UNC administrators to negotiate with
them while the students -‘occupied the
building was a ‘“ridiculous pressure
tactic.” They said it made them more
determined to stay in the building.

They said the move to oust them from

-the building amounted to “fascist tac-
~ tics” and said they would seck support to
- have all chargcs against the protestors
. .dropped. e

The CHE program combmes several
special programs, including the Upward
Bound program and spccnal services for
students.
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Chicanos charge UNC
'insensitive to needs’

Ry JOHUN SEELMEYER
" Tribune Staff Writer

Apostles -for Jusfice, a local Chicano
group, Tuesday charged the University
of Northern Colorado has been in-
sensitive to the needs of Chicano
students. - '

Further, the group repeated its
allegations of police harassment, citing
several incidents in last week's oc-
cupation of a building on the UNC
campus by Chicano students. |

The Apostles said last week’s
demonstration at Candelaria Hall on the
UNC campus camc as a result of the
students’ efforts ‘‘to gain some decision-
making power over the programs which
affect their lives.”

United Mexican American Students at
the school called for the resignation of
Steve Valenzuela, head of the Center for
Human Enrichment, saying he was
unresponsive to their needs.

“The students, with their recent
takeover of Candelaria Hall, are

reminding some of these high-positioned
Chicanos that they are still accountable
to the Chicano community and the
students which they serve,” a statement
prepared by the Apostles said.

In addition, the Apostles attacked the -

way minority- programs at UNC have
been handled in the past.

‘“We fcel that in the past, minority
programs on the UNC campus have been’
token programs run on the basis of
whether the government was willing to

fund them or not,” the Apostles said.
““The university itself has not made a
concerted commitment to funding
minority programs out of its established
yearly budget,” the statement continues.
The Apostles said the arrests of 13
demonstrators by police last week came
because school - administrators were
unwilling to negotiate with the group of
students. .
“We believe that the only negotiating

| power the students had was the holding of -

the building,’” the statement read.

Further, the group charged Greeley
police have been harassing members of
the . Apostles during recent demon-
strations.

For example, they said, Chicano leader
Jose Calderon was given a summons for
refusing to allow authorities into' Can-
delaria Hall last week, even though he
was out of the building before the
deadline set by police.

Greeley Police Chief John Parkinson
said, though, that Calderon had denied
entrance to UNC Assistant Dean of
Student_Affairs, Gerald Tanner, and was
thus issued a summons.

The Apostles said police charges are”
“a clear attempt to lower our credibility
and. effectiveness.in the Chicano.com-
munity.” '

Leaders of the group said they see their
latest problems as the first steps in an
organized effort by police, politicians and
conservative, groups to destroy the
Apostles. ~ ' - :






51

Several visits were made to the archives in Michener Library.
Clues were gathered from interviews about key documents, and key
time periods. Although some documents were available, there were

significant documents that could not be located.

Documents and reports in chronological order before the opening

of the HCC, include:

1. University of Northern Colorado Commitment to Diversity, March
1982. |

2. A Position Paper to The UNC Board of Trustees from The Members of
The Black and Hispanic Coalition, Spring 1983.

3. University of Northern Colorado, Final Report: Commitment to
Diversity, September 4, 1984

4. A Report on The University of Northern Colorado. By Betty L.
McCummings, Ph.D., Graduate School of Public Affairs, Colorado Civil
Rights Commission, April, 1985.

5. Memo from Dr. Tony Carvajal to Mr. Jose Longoria, including roster of
Hispanic Horizon Board members, April 22, 1985.

6. University of Northern Colorado, Affirmative Action/Equal

Opportunity Commitment to Diversity Update Report, May 2, 1985




UNIVERSITY OF NORTHERN COLORADO J
COMMITMENT TO DIVERSITY

The University of Northern Colorado has a commitment to diversity. The
formal declaration of that commitment is contained in.the University's
Mission, Goals and Values statement:

UNC will continue to attract and retain students and faculty

from diverse racial, ethnic, and socio-economic backgrounds, so
as to enhance the educational opportunities provided all students
at UNC. : :

(adopted by the UNC Board of
Trustees, March 1982)

Over the years, the University has demonstrated its commitment through
establishing and maintaining academic programs in Black Studies and Hispanic
Studies, recruiting and retaining students and faculty from underrepresented
groups, and by establishing and maintaining programs, services and facilities
which are designed to meet the special needs of racial and ethnic minorities.
The University maintains compliance with all Federal and State laws regarding
equal opportunity, affirmative action and civil rights.

The University, however, must do more., A variety of'task force and

consultant reports consistently repeat the message that past efforts to meet -

the commitment to diversity have been insufficient., While there have been
some successes in the recent nast, the overall demonstration of
results--census of students, census of faculty, strength of academic programs
that deal with cultural diversity, perceived or real intolerance, ~
indifference, bigotry or racism--can be described as inadequate or operating
at a maintenance level, at best.

The University of Northern Colorado is neither an inadequate nor a
maintenance level university. It seeks to lead. Leadership in affirming
diversity will not come easily nor will it be comfortable to those choosing to
maintain the status quo. The tasks before the university community in
achieving diversity are enumerated below. These tasks will consume resources
- which will not be forthcoming from new sources, and must therefore be fueled
through reallocation of existing resources.



A POSITION PAPER
TO

THE UNC BOARD OF TRUSTEES

FROM

THE MEMBERS OF THE BLACK AND

HISPANIC COALITION:

RECOMMENDATIONS CONCERNING BLACK
AND HISPANIC FACULTY, ADMINISTRATORS,

PROFESSIONAL STAFF AND STUDENTS

Presented to the UNC Board of Trustees

Spring 1983



1salary commensurate with other positions in this class. Ms. Jo Bunting
Keele is the present Director. She was employed July, 1984 on a one
year renewable exempt staff contract. Her staff is comprised of five
work study students - two student assistants, one receptionist, one
administrative person and one graphic artist. The Center has been
funded at the rate of $8,046 in 1982-83, $25,208 in 1983-84 and $24,658

in 1984-85, which is considered to be inadequate in terms of carrying

out the stated goals of the Center.

In addition to the programs initiated by the Center, the University
as a whole also sponsored minority programs in the academic year 1982-83
and the first quarter of 83-84. The amount spent on Black programming

totaled $16,555.62 with a total attendance of 1,770. Examples of

specific events include Cleo Parker Robinson Dance Ensemble, Bobby Seale

Lecture, Angela Davis Lectures, "Ragtime“/film, Joe Keele & Company,etc.

The Hispanic Cultural Center

In 1984, the Administration approved the establishment of a Hispanic

Center. Activities and structure are in the process of being planned.

The Organization of Hispanic students expressed some concerns about the

proposed use of the Center, and stated that it will remain heavily

involved in the planning process.

As with the Black activities, the University-wide programming

included Hispanic programming totaling $13,434 with attendance of 1,044

for the academic year 1982-83 and the first quarfer of 83-84. Examples

of specific events include Hispanic Symposium, E1 teatro de la Esperanza

Theatre Company, Celebration of Cinco de Mayo, Cinco de Mayo Dance, etc.
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UNIVERSITY OF NORTHERN COLORADO

FINAL REPORT:
COMMITMENT TO DIVERSITY
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' does not admit ignorance but, i

" "also "demand’ increased services ‘from UNC.

A Plan: For The Fyture has rav
decimated vital and viaple Hispani
Mexican American Studies, and Bili

ished miqaority faculty ranks; it has
¢ and Black Programs: Black Studies,

ngual Education; it has diminished the
Hispanic and Black undergraduate student population; it has virtually

eliminated the Hispanic and Black graduate student population; it has
dismantled years of affirmative action gains, and it continues to threaten
the survivors. For Hispanics and Blacks, UNC's Plan For The Future has
become a forensic anesthetic that dulls the Present and portends an obscure

Statistics can do several things. Thev can enlighten or they can distort.
They can promote understanding of the underlying fundamental needs of an
emerging group, or they can mask those needs. Recent statistical models,
schemas,- tables, charts, and graphs all evidence a fact that even the man in
the street knows: The Hispanic and Black Fopulation in the United States is
growirg. The same Statistical regalia will show the Hispanic and Black are
statistically disadvantaged in all measured indicators of the American standard
of living. At this point, the man on the street admits his ignorance of the
problem and dismisses the whole thing by evoking the time-honored "boot
strap" theory; the University, on the other hand, and especially its leadership,

nstead, offers a harvest of red herrings as
rationalization for inaction. The leadership suggests that the low number

of Hispanic and Black faculty, staff, and students is not unique to the
"University of Northern Colorado; this .-statement is inaccurate. The University
of Northern Colorado once had the best track recorc among the state and
regional universities. It had stimulating programs, a growing Hispanic and
Black faculty, interested and enthusiastic Hispanic and Black students, and

a fair and sympathetic leadership. All of these gains have been lost in the
past two academic years.

There are two ways to look at the statistical prcfile. One way is to
disclaim responsibility and run. The second way is to assess the extent of
the problem and to accept it as a challenge. For example, the facgt that 4.2
percent of the University of Northern Colorado student body population is
Hispanic is not failure, but rather progress, if one considers that at one
time there was 0 percent. But 4.2 percent is not enough, particularly in

view of the high local Hispanic population.

The theoretical principle may be stated thus: As the Hispanic and Black
population continues to grow, as it continues to progress politically,
economically, and-socially, it will continue to seek expanded academic and
professional ogrportunities, as does the rest"of the population. Therefore,
it can be logically concluded that the ‘Hispanic and Black population will. .-

' ' This demand will be progressive -
and'irreversible.'JTherefore, the University leadership can either accept the
challenge offered by this demand and assume a leadership role, or it can

resist and risk the consequences. This would be a ludicrous failure in view
of A Plan For The Future, which asserts, '

UNC will assist students in maximizing their human potential
and minimizing the waste of human resources. The University
environment and servicas will help students develop a sense of
self-worth, self-confiience, a respect for diverse cultures, an

awareness of important social and moral issues and a concern about
the welfare of others.



P——

— B A e B - e NV —F " ~—F A M~ =

And,.againg

oA I-"J-

"-UNC will continue to attract a:d retain students and
faculty from diverse racial, ethnic, and socio-economic
backgrounds, so as to enhance the educational opportunities
provided all students at UNC. (A Plan For The Future,
unanimously adopted by the Board-bf Trustees March 31, 1982)

Consistent with the above statement, the following recommendations are

offered to provide increased opportunities for Hispanics and Blacks.

A.

RECRUITMENT, EMPLOYMENT AND RETENTION OF HISPANIC AND BLACK FACULTY,
PROFESSIONAL STAFF, AND ADMINISTEATORS -

The University of Northern Colorado should develop two basic plans for
the recruitment and retention of Hispanxc and Black faculty and

professional staff.

1. The Five Year Plan Zor Hispanic and Black Faculty and Professional

Staff Development - The baseline year of this plan should be the

1980~-81 academic year when ten Hispanic professional staff, fifteen

Hispanic faculty, and eight Black faculty and staff were employed
at the University of Northern Colorado. This plan should be
implemented at the beginning of the 1984-85 academic year.

1.1 The goal of the Five Year ?lan should ' be to employ twenty Hispanic
professional staff, thirty Hispanic faculty and twenty-four Black
" faculty and staff.

1.2 This goal should be reached by the beginning of the 1989-90
. .academic year.

2. The Ten Year Plan for Hispanic and Black Faculty and Professxonal staff

Development

2.1 The goal of The Ten Year Plan should be to achieve parity for
Hispanic and Black employees.

Parity is defined as a composite percentage of the Hispanic
population-in Weld County and in the State of Colorado, and the
camposite percentage of the Black populatlon in the State of
Colorado.

Parity should be reflected in the. four categories of employees:
1) regular tenure track faculty, 2) professional staff, 3)
administrat.on, 4) and civil service staff.

2.2 The goal of the Ten Year Plan should be reached by the beginning
of the 199 .:-95 academic year.

3. Recommende. Methods for the Recruitment of Hispanic and Black
Faculty, Professional Staff and Administrators
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3.1 Reinvesting of faculty, professional staff, administrator and
civil service positions should be awarded to those academic
departments and administrative units who hire Hispanic and Black
faculty, professional staff, and civil service staff.

3.2 "Grow your own." The University of Northern Colorado cannot
compete with other universities in the area of financial incentives;
it cannot offer the salaries that a Stanford or a USC can.
Therefore, academic departments -at UNC which offer terminal degrees
should identify outstanding Hispanic and Black undergraduates,
recruit them for their graduate programs, provide adequate teaching
assistantships and/or graduate fellowships, graduate these Hispanic
and Black students, and hire them for its own faculty and
professional staff. A Plan For The Future does not prohibit this
practice; it only cautions discretion. Furthermore, it is our
belief that the faculty at the University of Northern Colorado are
academically outstanding and their academic "offspring" would be
just as outstanding.

3.3 The University of Northern Colorado should develop cooperative
. arrangements with area Universities who have similar affirmative
action needs. These cooperative erzrangements could evolve into a
consortium that would pool resourc:s for the identification,
recruitment, training/retraining aad. placement of Hispanic and
Black faculty within the consortiunm. '

HISPANIC AND BLACK -STUDENTS: IDENTIFICATION, RECRUITMENT, RETENTION,
GRADUATION AND PLACEMENT ' ’

How do we get Hispanic and Black studerts to enroll at the University of
Northern Colorado? The answer is not complicated; it is relatively -

easy. There are four terms that suggesc the solution: a) commi. tment,’

b) imagination, c¢) development, and d) management. The University should
develop two plans for student recruitmeat and retention similar in time
scope to the Hispanic- and Black Faculty and Professional Staff Development
Plan (See A. 1 and A.2). :

1. The Five Year Plan for Hispanic znd Black Students

1.1 By the beginning of the 1989-90 academic year, the University should
have twice the number of enrolled Hispanic and Black students as
were enrolled at the start of the 1980-81 academic year.

2. The Ten Year Plan for Hispanic anc Black Students

2.1 Ten years from now at the ‘start of the 1994-95 academic year, the
" total number of Hispanic and Black students enrolled at 'UNC should
reflect the percentage of the state's Hispanic and Black population.

2.2 The attrition rate and the graduation rate of Hispanic and Black
students should be proportionate to the attrition rate and graduation
rate of the general student population by the end of the 1994-95
academic year. .
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3. . .Recommended Methods for the Recruitment and Retention of Hispanic
- .- and- Black Students.

3.1 The.University of Northern Colorado should provide fair, adequate,
and timely financial aid for those Hispanic and Black students who
qualify on the basis of need, no-need, and scholarship.

3.2 "Magnet Schools.” The University of Northern Colorado needs to
develop partnerships with selected high schools (Magnet Schools)
which have a high minority student population, for example, Denver
West, Denver North, Denver Manual, Denver East and certain Adams
and Weld County high schools. This partnership would focus on
facilitating a college education for Hispanics and Blacks as well
as for other students who wish to attend UNC or other post-—
secondary institutions. Those responsible for implementing this
program should facilitate early identification, perhaps at the
sophomore level, of potential UNC students. Further support

- could be offered by UNC experts in curriculum, administration,
counseling, research and development. The University of Northern
Colorado could offer affiliate professorships and tuition waivers
to high school faculty who participate in this program. S

SPECIAL SUPPORT SERVICES FOR MINORITY STUDENT RETENTION

The University needs to increase its efforts to retain and graduate
larger numbers of minority students. Special programs and services

that provide academic development and psycho-social support should be
strengthened and expanded. :

1. The Center for Human Enrichment (CHE) , the single comprehensive,
campus-wide academic and personal support program which provides
services to underprepared Black and Hispanic students, should
receive expanded institutional support and funding.

1.1 Black and Hispanic students with low reading and math backgrounds
and poor composition and study skills should receive support which
will enable them to become independent learners, competitive with
other students in an environment which they often perceive as
foreign, hostile and defeating. The University should make a
Stronger commitment to minority retention by developing the Center
for Human Enrichment into a fully institutionalized and institutionally
‘funded learning assistance center. In this way, CHE can respond
to the many academic and personal needs of the Black and Hispanic
students without being limited by Zederal dollars or mandates.

- 1.2 Consistent wiﬁh ﬁ'Plan For Tﬂe thure, the President's '1982

Objectives on Recruitment and Reter.tion, and the University of
Northern Colorado's Mission, Goals and Values Statement, the
following academic development services for minorities should be
enhanced and expanded with adequate funding, staffing and
facilities: :




academic amd personal advising and counseling

diagnostic assessment

tutorial services in all major subject areas

skill development classes in reading, composotion and math
writing center

-reading lab

math lab

study skills workshops

1.3 The Center for Human Enrichment should develop a program of "last
resorts.” UNC Hispanic and Black students who are on academic
probation and are facing suspension should be allowed one last
quarter of college to demonstrate their ability to do college
work. This last quarter would include counseling, advisement,
career exploration, and select courses taught by professors who
are considered master teachers.

1.4 The Center for Human Enrichment should develop and operate a
Summer program-for incoming Hispanic and Black freshman studants.
These students need not necessarily meet the regular admission
criteria, but could demonstrate, through alternative criteria,
their potential to succeed at the University of Northern Colorado.
Developmental classes should retain general education credit . for
graduation. '

1.5 The Center for Human Enrichment should develop a Summer Enrichment
Program for Hispanic and Black high school junior students.

2 Cooperative Programs

2.1 Fully half of all Hispanic students enrolled in post secondary
institutions in Colorado are enrolled in community colleges.

2.2 UNC should develop cooperative programs with the state community
colleges. There needs to be a link between the world of work and
academia. There needs to be a link between the technician and the
academician. ‘

2.3 Hispanic students enrolled in the vocational and/or terminal
programs at Aims Community College should be given the option
of continuing beyond the community college experience.

2.4 _Example: Aims Community College provides the technical training;
UNC provides the liberal arts education. Result: A Bachelor's
- Degree in auto technology:or civil engineering, construction
. management, police scienée,.etc; “hese types.of'programs were
" 'possible in the School of Educational Change and Development (SECD).

3 Minority Women Studies

'
L

3.1 The ‘Univeristy of Northern Colorado should provide counseling

‘services and personal support groups to assist traditional and

' non-traditional minority women ~n.overcoming the barriers that

© result from double standards anc¢ sex-role stereotypes. Many of
‘these women are single parents rFlaying the combined role of parent,
provider and student.



3.2

3.3

3.5

4.1

4.2

4.3

4.4

The University should provide accredited developmental science,
mathematics, composition and other courses designed to supply
minority women with adequate preparation in these areas so that
these women will be able to choose and pursue an expanded range
of careers. Tutoring support should also be readily available in
all major academic areas. These efforts should supplement
traditional interventions offered at UNC.

UNC should hire and promote more minority women as faculty,
professional staff, and administrators who will serve as role
models for minority women students.

The University should expand its child care services on campus
and review costs currently being charged to the students. .

The University should make an effort to provide activities and
services geared to needs of these women so that they will be more

comfortable in the University environment.

Hispanic and Black Graduate Students

The University should increase financial aid for Hispanic and
Black graduate students. In particular, évery effort should be
made to expand the number of graduate assistantships available to
Hispanics since this form of aid intensifies student involvement

in graduate study, promotes professional development, and strengthens

the bond between student and faculty mentor.

UNC should consider providing.grant moneys earmarked for Hispanics

and Blacks since such grants will increase the amount of financial
aid available for minority graduate students and strengthen
institutional commitment to the goal of increasing minority.
enrollments.

The Graduate School and the professional colleges should make
special and concerted efforts to increase their pool of Hispanic
and Black graduate students. Furthermore, graduate faculties
should be more aware of and responsive to the needs of Hispanic
and Black graduate students since the environment of the graduate
institution has a major impact on Hispanic and Black graduate
student*s participation in and satisfaction with graduate education.

The Braduate School and the professional colleges should employ
additional Hlspanlc ‘and Black faculty members .

Placement of UNC Hlspanlc and Black Students’

Publlc schools and governmental agencies have affirmative action
programs with mandated affirmative acticn goals and commitmencs.
UNC should develop a system in cooperation with public¢ schools,
state, and federal agencies whereby UNC will help these agencies
meet their affirmative action rz2ed.. This recommendation goes
beyond the assigned duties of tie . aiversity of Northern Colorado
Placement Office in that it calls .Jr more assertive support for
minority students. Specifically, t..is recommendation calls for the



5.1

Placement of uNnC Hispaniz and Black Students (cont)

‘University and the potential employers to identify Hispanic and

Black students at an early stage in their college careers and to
recruit them rfor eventual placement within the respective agencies.

This concept is not unique. . It is ysed within government as well
as within private induscry. For example, the Armed Forces recruit
at all educational levels through their deferred enlistment proéram
which is based on their projected needs, They identify and

recruit the individual and pProvide the recruit with financial
assistance; in return, the individual has a specific commitment

to the military upon his or her graduation from college. The
National Health Corps has a simiiar program. Financial aid and
scholarships for categorical students also work in much the same
manner, '

The University should plan more effectively to assist agencies in
meeting their affirmative action goals. The University should
determine, in close cooperation with employers, the affirmative
action needs of these agencies and then Supply those needs.

The University should develop a unit designed to work closely with
the private sector in assessing current employment needs and

future employment trends. The purpose of this unit would be to
Provide the University and Hispanic and Black students with a clear

-and logical path from recruitment to career selection, to graduation,

to placement.

THE UNIVERSITY OF NORTHERN COLORADO HES THE POTENTIAL RESOURCES TO BECOME
A LEADER IN SERVICE TO THE HISPANIC AND BLACK COMMUNITIES. :

1.

The University should restore and enhance the resources that were
available to Hispanic and Black programs at the close of the 1980-81

academic year.

The University should launch an effective public relations program
designed to restore the public and professional credibility held
by Hispanic and Black programs prior to the 1983-84 academic year.
Excellence comes from action! UNC should develop a system whereby
the~Bniversity contracts with state and regional federal government
agencies for research projects’ or programs concerning the Hispanic
and Black population. A similar system should be develope?*to
involve. the private sector. ~ R : S

The University should develop a plan for the future concerning
Hispahic and Black Studies and their relationships with state,
regional, and foreign universities. This plan would explore
student and faculty exchanges. For example, on the eve of our
internal crisis, UNC was on the verge of developing a relationship
with the University of Michoacan, Mexico, a provincial univer sity
of 35,000 students. Unfortunately, we failed to pursue this



4. (cont.)

Few, if any, ever receive similar offerg from United States
Universities. UNC should take Steps to redress this imbalance.

5. The University should e€stablish two offices of Community Action
and Development. These offices would be administered by Hispanic
and Black indididuals directly responsible to the President of the
University. The purpose of this office would be tqo design,
develop and implement Hispanic ang Black student Programs and
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B. HISPANIC HORIZONS COUNCIL

A council has been appointed by President Dickeson which will monitor the
Implementation of recommendations of the Hispanic Concerns Task Force Report,
develop and promote a Hispanic Cultural Center, and submit an annual report to
The Board of Trustees. The charge and membership of the Council follows.

An advisory committee to the Hispanic Cultural Center has been appointed
by the Council. Dr. Tony Carvajal will chair that group. An open house for

The Center will be held in May. The membership 1ist of the advisory committee

|5 attached.
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COUNCIL ON HISPANIC HORIZONS

{ecognizing its unique position to make a positive impact on the future of
Hispanic citizens, the University of Northern Colorado establishes the Council
0 n Hispanic Horizons.

The Council will be composed of University and community leaders (Tocal, state
and national) who are dedicated to improving, through education, the social,
Rconomic and political future of Hispanic citizens.

The Council's activities are supervised by a Steering Committee, whose members
dre appointed by and serve at the pleasure of the President of the University
of Northern Colorado. The inaugural membership of the Steeiing Committee is:

Dr. Roberto Cordova, Chair
Ms. Elaine Damian

Dr. Robert Gonzales

Dr. Jessica Kozloff

Mr. Ron Martinez

Mr. Pres Montoya

Dr. Alphonso Rodriguez

Dr. Anita Salazar

The Steering Committee's functions include:

- Advising the University of Northern Colorado on educational
programs designed to maximize educational goals for Hispanic
growth.

- Providing program advice for the UNC Hispanic Cultural Center.

- Sponsoring conferences and forums designed to call attention
to and provide support for educational opportunity for
Hispanic citizens.

- Cooperating with programs and services of other groups
(Candelaria Association, LULAC Educational Service Centers,
etc.) which are beneficial to the University of Northern
Colorado and consistent with its goals.

- Recommending individuals whose dedication and leadership
qualify them as members of the Council.

?:.Q;_“';ggp R N
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OFFICE OF THE PRESIDENT

MEMO

TO:

FROM:
DATE :

Mr. Jose Longoria, Executive Director, LULAC National
Education Center

Dr. Tony Carvajal, Executive Assistant to the President
April 22, 1985

Appointment to Hispanic Center Advisory Board

I wish to express my appreciation to you for your willingness to
serve on the Hispanic Center Advisory Board at the University of
Northern Colorado. As Chairperson of the Advisory Board I am
looking forward to working with you. Your professional expertise
and personal commitment to our goals will be strong assets in

initiating the many exciting tasks that need to be accomplished this

year.

In the near future you will be receiving notice of our first
Advisory Board meeting. Again, a million thanks.

TC:har




HISPANIC HORIZON

E™VERNING BOARD

Dr.
Dr.

Dr.
Dr.
Dr.
Mr.
Ms.
Mr.

ADVISORY

Roberto Cordova, Chair, Assistant Professor, Hispanic Studies
Roberto Gonzales, Professor, Special Education

Anita Salazar, Assistant Professor, Division of Educational Studies
Alfonso Rodriquez, Associate Professor, Hispanic Studies

Jessica Kozloff, Liason, Academic Affairs

Press Montoya, Board Member, School District #6

Elaine Damian, Student, University of Northern Colorado

Angel Medina, Student, University of Northern Colorado

HISPANIC CENTER

BOARD

Dr.

Mr.

Sen.

Tony Carvajal, Chair, Executive Assistant to the President
Tom Chagolla, Director, Service Employment Re-Training Center

Polly Barragan, Colorado State Senator

Mayor Federico Pena, City of Denver

Mr.
Dr.
Dr.
Dr.

Mr.
Hr.
Dr.
Dr.
Ms,

Ms.

Tom Romero, Member, City Council
Phil Wishon, Assistant Professor, Division Educational Studies
Mel Lane, Director, Division of Educational Studies

Tina Martinez, Assistant Director, Service Employment
Re-~Training Center

Al Dominquez, Attorney

Carlos Leal, Assistant Professor, Hispanic Studies

Debbie Powell, Assistant Professor, Division of Educational Studies
Anita Salazar, Assistant Professor, Division of Educational Studies
Teresa Rodriquez, Assistant Professor, Hispanic Studies

Roberta Erickson, Associate Dean of Students




Advisory Board (con't....)

< _;”‘f";lt"fﬂ"f'w&‘*, s

Loer

Dr. Lynn Sandstedt, Professor, Hispanic Studies
Mr. Jose Cordova, Associate Professor, Educational Studies

Dr. Martin and Fay Candelaria, Emeritus Professor, Hispanic Studies

Ms. Filda Gonzalez, Businesswoman
Mr. Dave Sanchez, Director, Greeley Community Center

Mr. Jose Longoria, Executive Director, LULAC National Education
Service Center '

Dr. Gil Carbajal, Director, Alternative School Programs, Ft. Collins
Dr. Ruben Gutierrez, Vice President, Trinidad Junior College

Mayor Mike Pacheco, City of Grand Junction

Ms. Betty Cordova, Counselor, School District #6

Mr. Raul Yzaguirre, Executive Director, National Council of La Raza
Mr. Ed Bernaldez, Executive Director, American G.I. Forum

Mr. Carlos Arres, Director of Community Cultural Affairs

—



HISPANIC CENTER

ADVISORY BOARD - SUB-COMMITTEES

A.

RESEARCH:

e.

f.

Dr. Phil Wishon

Dr. Mel Lane

Dr. Anita Salazar
Discontinuance Factors
Program Efficacy
Curriculum Intervention
Teacher Effectiveness

Early Intervention

Post High School Studies

EDUCATIONAL PLANNING

Mr. Carlos Leal

Dr. Debbie Powell

Ms. Teresa Rodriquez

Mr. Jose Cordova

Ms. Betty Cordova

Recruitment and Retention

High School Tutoring
Academic Advisement

Research Findings Dissemination
Develop Seminars
Provide Academic Enrichment Services

Maintain Resource Library

Develop Career Data Bank




c.

GRANTS AND SCHOLARSHIPS

Mr. Al Dominquez

Ms. Roberta Erickson

Mr. Jose Longoria

Dr. Gil Carbajal

Mr. Raul Yzaguirre
a. Transitional Grants
b. Tuition Scholarships
¢. Training Grants
d. Seek Private Funds

PUBLIC RELATIONS

Sen. Polly Barragan

Mayor Federico Pena

Mr. Tom Romero

Dr. Martin and Fay Candelaria
Dr. Dr. Ruben Gutierrez

Mr. Ed Bernaldez

Mayor Mike Pacheco

a. Recruitment Efforts
b. Develop Channel of Communication with Community
c. Publicity and Promotion of University programs

SOCIAL and CULTURAL PLANNING

Mr. Tom Chagolla
Dr. Lynn Sandstedt
Ms. Filda Gonzalez
Mr. Dave Sanchez
Dr. Tina Martinez
Mr. Carlos Arres

a. Enhance Multi-cultural Awareness

b, Art and Cultural Activities
within the University and Communtity




UNIVERSITY OF NORTHERN COLORADO
AFFIRMATIVE ACTION/EQUAL OPPORTUNITY
COMMITMENT TO DIVERSITY
UPDATE REPORT
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1.1

1.2

1.3

2.1

1. Overall Coordination, Evaluation, and Reporting

The Assistant to the President for Affirmative Action/Equal Opportunity
(APAA/EQ) is the primary executive officer responsible for the overall
coordination, evaluation and reporting functions associated with the
University's ccmmitment to diversity. As such, the APAA/EQ shall possess
the authority and responsibility to plan, implement, sustain and monitor
affirmative policies and processes. The APAA/EQ shall also serve as a
resource for the University community to provide education about and
interpretation of the affirmative policies o the University. The
President shall be informed of all infractiors of affirmative policies
and processes. The APAA/EQ shall report as a regular agenda item to each.
reqular meeting of the UNC Board of Trustees and, as appropriate, to the
executive session of the Board of ‘Trustees.

Additional staff will be provided the APAA/EQ as follows: effective
immediately, one half-time graduate assistant and one half-time
secretary; in addition, shared secretarial pool assistahce will be made
available. Effective July 1, 1984, the staff will consist of one
full-time assistant, recruitment for which is authorized to begin
immediately, one half-time graduate assistant and one full-time
secretary. Appropriate office space and salary adjustments will be made
commensurate with these new supervisory responsibilities.

The Computer Center is directed to provide the necessary programming and
systems analysis to enable the Office of Affirmative Action to carry out
jts functions with accuracy and timeliness.

2. Employment Procedures and Affirmative Action Guidelines

Included herein as Appendix A are the University of Northern Colorado
Employment Procedures and Affirmative Action Guidelines which become
effective immediately for the employment of all exempt personnel.

These procedures and guidelines require, among other things, that:

a. A1l hiring units must document compliance with mandated efforts
to provide racial and sexual representation in the search,
screen, and employment process. :

b, Each hiring unit advertising a vacancy must develop a
recruitment plan to encourage applications from underutilized
protected classes.

c. Employment applicant data must be maintained by the Office for
Affirmative Action/Equal Opportunity.

d. All hiring is to be monitored by the AA/EQ coordinator
responsible for each hiring unit.

e. All AA/E0 ccorainaters repert to the APAA/Z0 on all AA/EO
matters.



3.

3.4 The Dean of the Graduate School is directed to appoint two student groups
for advisory and assistance purposes, one for recruitment of graduate
Black students and one for recruitment of graduate Hispanic students.

3.5 The Director of Athletics is directed to submit 8 plan by April 1, 1984,
detailing affirmative efforts for recruitment and retention of athletes
from protected classes to the APAA/EO who will then transmit it with

recommendations to the President.

3.6 The Office of Financial Aid and the Graduate School are directed to
provide necessary data to the APAA/EO who will then conduct a
comprehensive review to determine the distribution of student financial

resources by ethnic and gender categories.

4. Cultural Sensitivity

4.1 The APAA/EQ is directed, in conjunction with each vice president, to
schedule workshops for supervisory employees in each division. These
workshops must be divided into focused segments which include at least

the following topics: Introduction to the Hiring Procedures and
Affirmative Action Plan; Hiring Rights; Sexual Harassment; and Racial
Awareness. These workshops must be conducted before the end of the

Spring Quarter and repeated annually thereafter.
mit for approval to the Executive

4.2 The Deans' Council is directed to sub
Staff by March 1, 1984, a plan to rajse the social and ethnic awareness
aff in academic affairs. The Council should consider,

of faculty and st
among other alternatives, holding a day of workshops and other activities

for which classes would be cancelled.

ask force will be appointed and directed to develop a proposed

4.3 A special t
professiona1 conduct code for review by the Executive staff no later than

May 1, 1984.

4.4 The APAA/EO is directed to submit a grievance system to facilitate
harassment complaints to the

resolution of discriminatory and sexual
The AA/EO Council shall serve

president for approval by March 1, 1984.
as the tribunal in that grievance system.

Executive Staff

4.5 The chair of the AA[EO Council is to be invited to
he Council at least

meetings to discuss issues of general concern to t
once a quarter.

5. Academic Programs

ﬁ §.1 The Dean of the College of Arts and Sciences is directed to immediately
I commence searches to £i11 vacancies in Hispanic Studies and Black Studies
as committed in A Plan for the Future,

The Vice President for Academic Affairs is directed to work with the
Department of Hispanic Studies to establish a Journal of Hispanic Studies

to begin publication by Fall 198+,



UNIVERSITY OF NORTHERN COLORADO
" FINAL REPORT: COMMITMENT TO DIVERSITY

On February 13, 1984, the University of Northern Colorado Board of
Trustees unanimously adopted a statement of policy direction which included
specific tasks to be performed, entitled, "Commitment to Diversity." The
Commitment to Diversity document set in motion several initiatives and
University-wide efforts to establish and maintain programs, services and
polictes designed to affirm UNC's leadership in affirmative action and equal

opportunity.

This report contains current specific information relevant to each of the
items contained in the Commitment to Diversity document. Many of the {tems
have been resoived or completed, while others are stil] being addressed, and
sti1] others have been incorporated into ongotng policy, procedures, programs

or practices currently in force.

In addition, final reports are appended in'response to the following:

Committee on Black Students Concerns Riportl<l982)
Natfonal Council of Black Studies Site Visit Report (1982)

Hi Task Force Report (19 .
Black and Hispanic Coalition Recommendations (1984)

—_—— ,
In an effort to more thoroughly and effectively coordinate and
communicate these several efforts and accomplishments, the following actions

are taken: .
1. Al} task forces and committees appointed to prepare reports and

recommendations are dissolved, with the sincere thanks of the
University community for the time and thought devoted by the members

to their respective tasks.

2. A1l policies, procedures, programs and practices which have emerged
from these multiple approaches are to be vigorously utilized by the
University community so.as to achieve pniversity goals in
affirmative action and equal opportunity.

3. The appropriate all inclusive document and reporting system to be
used henceforth is the University of Northern Colorado Affirmative
Action Plan (1984 Revision). The Plan, ‘once approved by the Board
of Trustees, shall incorporate UNC Affirmative Action and Equal
Opportunity efforts and objectives and shall be publicized and

monitored accordingly.
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111. RECRUITMENT, RETENTION OF STUDENTS

A.

Black Students

The Five Year Plan for Hispanic and

By the beginning
the number of enrolled Hispan
at the start of the 1980-
The Ten Year Plan for Hispan

of the 1989-90, the University should have twice

{c and Black students as were enrolled
81 academic year. '

ic and Black Students
=

Ten years from now at the start of the 1994-95 academic year, the

total number of Hispanic and Blac
reflect the percentage of the

The attrition rate and the gr
students should be proportion

k students enrolled at UNC should
' Hispanic and Black population.

graduation-rate of the general student

1994-95 academic

Goals for the recrui

freshman in 1983

additon, enrolled Black stud

year.

aduation rate of Hispanic and Black
ate to the attrition rate and

population by the end of the

tment of Black students must be set, i.e., Black

should be 50% more numerous that in 1981. In

recruftment visitation teams. BHC (B.1

Report: Lis
demographics

Hispanic stu

jnstitutions
include non-
after adjust
which Univer
programmatic
the nine res

ents should be included in some of the

-2.2), CBSC (2)

ted below are three tables which describe the
of the Black and Hispanic high school students

gh schools from 1980 to

dition, the tableé indicate the number of Black and
dents that become first-time freshman students
whether full-time or part-time, enrolled in Colorado public

of higher education.
resident students. Fi

Note that these figures also
nally, the tables indicate

ing for commuter campuses and institutions with
sity of Northern Colorado cannot compete
ally, the number of full-time freshmen enrolled in

idential four-year ins

TABLE |

titutions listed in Table 3.

HIGH'SCHOOL'GRADUATING SENIORS - COLORADO PUBLIC SCHOOLS

1980
1981
1982
1983
1984

1557
1316

Hispanic

3855
3953
3946
3951
3597
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TABLE 2

" FIRST TIME FRESHMEN (FULL TIME OR PART TIME) ENROLLED IN
COLORADO PUBLIC INSTITUTIONS OF HIGHER EDUCATION
(INCLUDES NON-RESIDENT STUDENTS)

Black | Hispanic

1980 651 - 1826
1982 . 609 . 1824
TABLE 3

FIRST TIME FRESHMEN (FULL TIME OR PART TIME) ENROLLED IN THE
NINE RESIDENTIAL FOUR-YEAR INSTITUTIONS (UNIVERSITY OF COLORADO-
COLORADO SPRINGS, COLORADO STATE UNIVERSITY, FORT LEWIS COLLEGE,
UNIVERSITY OF SOUTHERN COLORADO, COLORADO SCHOOL OF MINES, ADAMS

STATE COLLEGE, MESA COLLEGE, WESTERN STATE COLLEGE, AND
THE UNIVERSITY OF NORTHERN COLORADO)

)

_ Black . Hispanic
1980 181 658
1982 200 ' 624

In addition to the data collected above on first time freshmen
enrolling in institutions of higher education, an analysis was
also completed detailing the number of Hispanic and Black
students graduating from junior colleges. Any student who
graduates with an associate degree from a two-year or junior
college in the state of Colorado is guaranteed automatic junior
status at the University of Northern Colorado upon transfer.
The data indicate that only 37 Black students and 67 Hispanic
o-vear colleges Tn the State of -
do in 1983 Thus, there is a significant leak in the "
pipeline of Hispanic and Black students that for a variety of |
reasons, do not enroll in four-year institutions of higher
education. This, coupled with the 15.5% decline in the number
of Black high school graduating seniors in 1984, and the 9%
decrease in the number of graduating Hispanic students in 1984,
indicate there will be a significant problem in meeting or
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attaining any goals that do not account for these demographic

factors. I%gﬂ%glxg;siix_is_nommdtted to _increasing the number
of Black an spanic students. As a part of this effort,
~however, UNC must become a leader to assist in developing
early intervention programs in_the Junior highs and high
schooTs to encourage Hispanic and Black students to pursue

higher education goals.

The committees appointed pursuant to the Commitment to
Diversity are reviewing a number of facts, variables, and
trends which must be considered, including those identified
above. In addition, these committees will review retention and
graduation rates. When this analysis is completed, appropriate
goals can be set and appropriate recruitment and retention
strategies established, implemented, and maintained on a -

1

continuing basis.

The University of Northern Colorado should provide fair, adeduate,
and timely financial aid for those Hispanic and Black students who
qualify on the basis of need, no-need, and scholarship. BHC

(8.3-3.1)

Report: ‘The administration agrees with this recommendation and
has directed the Vice President for Student Affairs to
determine the modifications and financial aid, marketing, and

processing which would be requried.

"Magnet Schools." The University of Northern Colorado needs to
develop partnerships with selecting high schools (magnet schools)
which have_a high minority student population, for exa

es orth.-Denver Manual, Denver East, and certain Adams
nd Wel schools. This partnership would focus on
facilitating a college education for Hispanics and Blacks as well as
for other students who wish to attend UNC or other post-secondary
institutions. Those responsible for implementing this program
should facilitate early identification, perhaps at the sophomore
level, of potential UNC students. Further support could be offered
by UNC experts in curriculum, administration, counseling, research
and development. The University of Northern Colorado could offer
affiliate professorships and tuition waivers to high school faculty

who participate in this program. BHC (B-3.2)

Report: The administration enthusiastically accepts this
recommendation, noting that the last sentence will require
additional study., Evaluation of this alternative has been
underway for some time, with the intent of developing pilot
programs in Greeley, a community whose Hispanic population, as
pointed out by hoth the Hispanic Con

BTack_and Hispanic Coalition, is appropriate to the task.
Based on the lessons learned from the hoped for pilot program,
this endeavor could be extended to magnet schools in other

communities.
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In addition, the Unjversity has sought and received designation
as a regional LULAC educational center. ' T

The Center for Human Enrichment (CHE).' the single comprehensive,
campus-wide academic and personal support program which provides
services to underprepared Black and Hispanic students, should
receive expanded institutional support and funding.

Black and Hispanic students with low reading and math backgrounds,
and poor composition and study skills should receive support which
will enable them to become independent learners, competitive with
other students in an environment which they often perceive as
foreign, hostile.and defeating. The University should make a
stronger commitment to minority retention by developing the Center
for Human Enrichment into a fully institutionalized and
institutionally funded learning assistance center. In this way, CHE
can respond to the many academic and personal needs of the Black and
Hispanic students without being Timited by federal dollars or

mandates. N

Consistent with a Plan for the Future,, th i : 82
Objectives on Recruitment and Retention, and the University of
Northern Colorado's Mission, Goals and Values Statement, the
following academic development services for minorities should be
enhanced and expanded with adequate funding, staffing and facilities:

Academic and personal advising and counseling

Diagnostic assessment

Tutorial services in all major subject areas

skill development classes in reading, composition and math
writing center

Reading lab

Math lab

Study skills workshops

The Center for Human Enrichment should develop a program of "last
resorts." UNC Hispanic and Black students who are on academic
probation and are facing suspension should be allowed one last.
quarter of college to demonstrate their ability to do college work.
This last quarter would include counseling, advisement, career
exploration, and select courses taught by professors who are
considered master teachers. BHC (C.1-1.3)

Report: The mission of CHE 1s to deal with academically
underprepared students of whatever ethnicity. Both legislative
mandates in the Colorado Commission on Higher Education State
Master Plan for Post-Secondar Education specifically prohibit
the University from offering remedial instruction for credit or
with state funds. A large number of personal support systems
and services are provided by & number of University sponsored
activities including CHE, the University Counseling Center, the
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Career Advising Center, the orientation program, the advising
system, the Undeclared Advising Service, and various
special-focus student and academic programs. Careful review of
service expansion and coordination will be a part of other
reviews undertaken in response to the Commi tment to Diversity.
€. The Center for Human Enrichment shou
program for incoming Hispanic and Black freshmen students. These
students need not necessarily meet the- regular admission criteria,
but could demonstrate, through alternative criteria, their potential
to.succeed at the University of Northern Colorado. pevelopmental
classes should retain General Education credit for graduation. BHC

(C.1.4)

Report: It is a violation of state policy to offer such
courses for credit or funded by state appropriation. However,
the University has established a summer program for marginal
students who are allowed to enroll during the Fall quarter if
they achieve an appropriate grade point average in the
college-level courses taken during their pqrticipation in the
program. A1l marginal applicants are individually notified of
this option. The success rate for the past two summers has
been mixed. The program is under continuing review by the

Enrollment Management Council.

F. The Center for Human Enrichment should develop a Summer Enrichment
Program for Hispanic and Black high school junior students. BHC

T (C.1.9)

Report: This recommendation has significant potential.
Therefore, the Vice President for Academic Affairs has been
directed to work with the Summer Enrichment Program sponsored

l by the College of Education to determine how special

&

recruitment and incentive programs might be established to
increase the number of minority participants in the existing

program.
all Hispanic students enrolled in post-secondary

G. _Full f
institutions in Colorado are enrolled in community colleges.

UNC should develop cooperative programs with the state community
colleges. There needs to be a link between the world of work and

l academia. There needs to be a 1ink between the technician and the
academician. :
II Hispanic students enrolled in the vocétional and/or terminal -

programs at Aims Community College should be given the option of
continuing beyond the community college experience.

Example: Atims Community College provides the technical training;
UNC provides the liberal arts education. Result: a bachelor's
degree in auto technology or civil engineering, construction
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‘\ managemenf. police science, etc., these types of programs were
ossible in the School of Educational Change and Development

(SECD). BHC (C.2.1-2.4)

Report: The University agrees with the recommendations for
increased cooperation with community colleges. At present, UNC
is one of only two four-year schools with a fully developed
articulation and transfer guide for community colleges in
Colorado. Recruitment efforts at community colleges in the
past two years have increased significantly. The University is
not authorized to offer the degree programs mentioned in the

last paragraph above. .

H. The University of Northern Colorado should provide counseling
services and personal support groups to assist traditional and
non-traditional minority women in overcoming the barriers that
result from double standards and sex-role stereotypes. Many of
these women are single parents playing the combined role of parent,
provider and student. BHC (C.3.1)

Report: This recommendation is accepted. These programs are
atready included in the portfolio of support services provided
by existing entities. The Vice president for Student Affairs
has been directed to determine the extent to which they should

be enriched and further publicized.

I. The University should provide accredited developmental science,
mathematics, composition and other courses designed to supply
minority women with adequate preparation in these areas so that
these women will be able to choose and pursue an expanded range of
careers. Tutoring support should also.be readily available in all
major academic areas. These efforts should supplement traditional

interventions offered_at UNC. BHC (C.3.2)

As stated in response to subparagraph D above, the

Report:
g remedial coursework.

University is precluded from offerin
d expand its child care services on campus and
review costs currently being charged to the students. BHC (C.3.4)

Recent studies have indicated:

1.. Declining use of exisiting child care services; and
2. Parity with charges made by community programs.

Report:

This subject is reviewed annually;

K. The University should make an effort to provide activities and
services geared to needs of these women SO that they may be more

comfortable in the University environment. BHC (C.2.5)

|
J
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Report: Many programs are already provided. The Vice
President for Student Affairs will review specific
recommendations for additional programs.

The University should increase financial aid for Hispanic and Black
graduate students. In particular, every effort should be made to

expand the number of graduate assistantships available to Hispanics
tudent involvement In graduate

—since this form of aid intensifies s g
~—study, promotes professional development, and strengtnhens the bon

__between student and faculty mentor. BHC (C.4.1)

Report: The University agrees with the thrust of this
recommendation and the Graduate School commi ttees authorized in
the Commitment to Diversity are currently determining options,
costs, personnel needs, and legal requirements.

snies earmarked for Hispanics
Blacks since such grants will incre;se

_aid available fo
institutional commitment to the goal of increasing minority

~ “enrollments. BHC (C.4.2)

et

Report: Certain legal restrictions reduce the potential for
fulfillment of this recommendation. However, the study
mentioned above will identify alternatives which will then

receive serious review.

The Graduate School and the professional colleges should make
special and concerted efforts to increase their pool of Hispanic and
Black graduate students. Furthermore, graduate faculties should be
more aware of and responsive to the needs of Hispanic and Black
graduate students since the environment of the graduate institution
has a major impact on Hispanic and Black graduate students'
participation in and satisfaction with graduate education.

BHC (C.4.3)

Report: The University agrees with this recommendation and the
graduate committees authorized in the Commitment to Diversity
are currently determining options, costs and personnel needs.

Public schools and governmental agencies have affirmative action
programs with mandated affirmative action goals and commitments.
UNC should develop a system in cooperation with public schools,
state, and federal agencies, whereby UNC will help these agencies
meet their affirmative action needs. This recommendation goes
beyond the assigned duties of the University of Northern Colorado
Placement Office, in that it calls for more assertive support for
minority students. Specifically, this;recommendation calls for the
University and the potential employers to identify Hispanic and
Black students-at an early stage in their college careers and to
recruit them for eventual placement within the respective agencies.
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This concept is not unique. It is used within government as well as
within private industry. For example, the armed forces recruit at
all educational levels through their deferred enlistment program
“which is based on their projected needs. They identify and recruit
the individual and provide the recruit with financial assistance; in
return, the individual has a specific commitment to the military
upon his or her graduation from college. The National Health Corp
has a similar program. Financial aid and scholarships for
categorical students also work in much the same manner.

The University should plan more effectively to assist agencies in
meeting their affirmative action goals. The University should
determine, in close cooperation with employers, the affirmative
action needs of these agencies and then supply those needs.

The University should develop a unit designed to work closely with
the private sector in assessing current employment needs and future
trends. The purpose of this unit would be to provide the University
and Hispanic and Black students with a clear and logical path from
recruitment to career selection, to graduation, to placement.

BHC (C.5-5.2)

Report: The Vice President for Student Affairs has been
directed to obtain information to identify appropriate models
which would be brought forward for review by Executive Staff.

Scholarships for Hispanic students must be increased. Specifically
the task force recommends that the administration proceed '
agressively with opportunities such as the recently proposed LULAC

matching funds scholarship program.

An Hispanic counselor, preferably bilingual, shall be employed in
the Office of Financial Resources, to assist Hispanic students and
their families in securing scholarships, loans and other grants.

Every office and department on campus shall be directed to
agressively seek out qualified Hispanics and ‘minorities for
work/study and other employment opportunities. HCTF (2.1-2.3)

Report: All of these recommendations have been accomplished.
UNC is the only college in the state participating in the LULAC

matching funds scholarship program.

Guidelines for eligibility for graduate assistantships shall include
an affirmative action/equal opportunity criteria. HCTF (2.4)

Report: This item has been assigned to the Dean of the
Graduate School.

The President shall appoint a Hispanic Recruitment Advisory

alumni, faculty, an

Committee, composed cr‘rmWT—_r—'a
leaders to assis a Director of Admissions in the

community

—
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recrui . A budget, to be recommended by
the Director of Admissions, shall be established. The budget will
underwrite direct non-wage expenses approved by the Admissions
-Office as recommended by the Advisory Committee. The Advisory
Committee shall also address the issue of graduate student
recruitment, and shall give a written report to the Executive Staff

which analyzes the low graduate enrollment by Hispanics. This
report should be received by the end of Fall quarter, 1984.

Minority recruitment days shall be continued at UNC. Separate
programs should be organized to include: the invitation of minority
students at the junior high school level in order to provide
pre-college orientation activities as noted above. ‘

Recognizing the interrelationships of elementary, secondary and
post-secondary education, the University shall provide for a
National Summer Institute for teachers of Spanish and
bilingual-bicultural education.

The funds shall be provided to initiate an extensive media campaign
for the recruitment of Hispanic students to UNC.

A special orientation reception for Hispanic students shall be part.
of the first week of school orientation activities. The reception
will be funded by the University and coordinated by student groups
such as UMAS, Sociedad Hispanica and Bilingual Students Association.

The administration shall continue to support special prograhs which
bring Hispanic youth to campus. HCTF (3.1-3.5, 5)

Report: A1l of these recommendations have either been
accomplished or are incorporated into the review and
implementation strategies of the committees appointed pursuant

to the Commitment to Diversity.

The mechanism for selecting students for the University Laboratory
School shall be modified to give preferential treatment to
minorities. HCTF (4)

Report: The Laboratory School has appointed a special task
force to examine admission requirements which will-assure a
more culturally diverse and educationally realistic laboratory
for the College of Education. In addition, it should be noted
that for 1984-85 minority enroliment has increased at the

Laboratory School.
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TABLE 4

1984-85 STUDENT INVITATIONS
LABORATORY SCHOOL

Total Minority Hispanic
Kindergarten . 25 6 5
6th Grade 24 8 f
gth Grade 29 . 4

T.

A qualified Black person should become a part of the Admissions
staff as soon as possible. Financial aid counseling should be one
of the duties of this person. CBSC (1)

Report: The search for an Assistant Director of Admissions to
coordinate recruitment of Black and Hispanic students is
currently ongoing. Ouring the week of August 20, 1984, the.
finalists will be flown in for interviews and an appointment
will be offered as soon as possible thereafter.

CULTURAL SENSITIVITY AND SUPPORT SYSTEMS

A.

The AA/EO Officer and the Personnel Director shall develop a merit
promotion plan which addresses the issue of internal promotion of
protected classes in keeping with the AA/EO workforce plan

guidelines. HCTF (1.8

Report: On April.3, 1984, the Executive Staff approved the
Internal Advancement Procedures for non-faculty exempt staff
vacancies. See Appendix 4. The procedures provide for an
internal search, when appropriate, consistent with the
Appointment Procedures/Affirmative Action Guidelines for Exempt

Positions.

The AA/EO Officer -shall be given and shall exercise the power to
monitor all search committees SO that discriminatory beliefs and
practices do not interfere with Affirmative Action/Equal Opportunity

~ goals and principles.

The Director of the Laboratory School shall direct all search
commi ttees to communicate with faculty, from Women's Studies,
Resources for the Disabled, Black Studies and Hispanic Studies for
names of potential candiates for staff.and faculty recruitment,
particularly when appointments are sought for vacancies during the
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year. In addition, all Laboratory School searches shall utilize the
5E$;e€$eg classes registry developed by the AA/EQ Officer.
) 9. 1.1

Report: The Appointment Procedures/Affirmative Action
Guidelines for Exempt Positions has been used for all hiring at
the University of Northern Colorado since February 1984.
Workshops for hiring officials have been conducted by the
Assistant to the President for Affirmative Action/Equal
gppo;tunity and the Assistant to the President for Legal
ervices.

Administrative assistantships shall be established at the Dean, Vice
President, and President levels to provide members of protected
classes with administrative experience. Members of protected
classes who have been identified as underutilized departmentally or
university wide shall be given preferential treatment in the
selection process. HCTF (1.10) . .

Report: Administrative internships have been implemented for
the 1984-85 year in response to this excellent recommendation.

The Director of Personnel and the AA/EO Officer shall work together
to develop a system which assures adequate representation of
protected classes on oral hiring and promotion boards within the

classified system. HCTF (1.11)
Report: This item has been completed.

The AA/EO Officer shall be responsible for conducting or securing
resources.and personnel for workshops which address cultural, racial
or other human relations issues. Members of the Executive Staff

should promote and particjpate in said workshops.

 Provide workshops for counselors and faculty with a view towards
improving the support base for Black Studies among all students,

Black and White.

Required human relation workshop(s) should be presented to UNC
faculty and staff and coordinated by the Personnel Office. The
goals should be to increase UNC faculty and staff sensitivity to
Blacks and the "Black experience.” An appropriation of $1,000 to
$2,000 should be sufficient for the accomplishment of this

objective. . '
similar sessions or workshops for the UNC student body should be

sponsored by Student Representative Council. Black History Month
might be an excellent occasion for such a workshop. HCTF (1.12),

NCBS (6), CBSC (3, 4)
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Regoft: The following workshops have been conducted during the
Winter and Spring quarters of 1984:

1. Racial Awareness Workshop - February 10, 1984

2. Sexual Harrassment Workshop - February 20, 1984

3. Appointment Procedures Workshops
Academic Affairs - February 16, 1984
Other Divisions - March 14, 1984

4. HWorkshops for Department Chairs and Deans -

April 26, 27, 1984

5. Sexual Harassment Workshop, Facilities and Operations
staff - May 31, 1984.

6. Two AA/EO workshops (functions of AA/EO Office),
Facilities and Operations staff - June 15, 1984.

7. AA/EQO workshop (functions of AA/EO Office), Christian

Student Association - May 24, 1984.

In addition to the above formal University-wide workshops,
numerous workshops at the departmental level have been
conducted by Affirmative Action Coordinators. The Assistant to
the President for Affirmative Action/Equal Opportunity is
continuing to schedule and plan for workshops focused on
hiring, affirmative efforts, sexual harrassment, and racial

awareness.

F.(fiaa—;incgn Lati;;;>—— A Hispanic Cultiral Center where students,
1 and member nity can meet informally shall be

established.

-Hire a director to coordinate and administer activities for the
center.
—_—>
" JDirect Facilities and Oper:tions to assist the Center Director in
finding an appropriate.location for the Center.

Provide budgetary resources lncluding 30 hours a week work/study
funds. HCTF (7-7.3) : I

Report: The University has designated, upon recommendation of
~the Hispanic Concerns Task Force, PattomHouse¢ as the Hispanic
Cultural Center. The Hispanic Concerns Task Force and ofher
organizations have been requested to supply recommendations on _
_proqram breadth and implementation sfrafteqies. These
recommendations are expected during Fall quarter, 1984, _ Upon
receipt of the recommendations the Fxecutive Staff wil)
determine program extent, structure, funding. and personnel for

the Center.

A1l students shall be informed through means determined by the AA/EQ
Officer that Affirmative Action/Equal Opportunity Coordinators will
serve as their advocates when they become the object of
discrimination in or outside of the classroom. HCTF (8)
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Report: The Assistant to the President for Affirmative
Action/Equal Opporunity and the Vice President for Student
Affairs are instructed to determine the most effective means to
communicate the information contained in this recommendation.

The Vice President for Student Affairs will conduct an analysis of
the availability and effectiveness of resources and programs for the
educationally disadvantaged. A reporit of that analysis should be
made to the Executive Staff no later that the conclusion of the

1984-85 academic year. HCTF (9)

Report: This recommendation is accepted and in process.

The University should restore and enhance the resources that were
available to Hispanic and Black programs at the close of the 1980-81

academic year. BHC (D.1)

Report: The University does not have available to it the
resources that were available at the close of the 1980-81
academic year. Declining enroliment and the consequent cuts in
funding and authorized FTE made by the General Assembly have
exacerbated the resource dilemna.

Ibg_uﬂllgggity <hauld launch an effective public relations program
desiqned to r re th i rofessiona 1d b
Hispanic and Black programs prior to the 1983-84 academic year.

BHC (D.2) V.

Report: i nic
_Concerns Task Force, this issue is now being addressed.

Excellence comes from action! UNC should cevelop a system whereby
the University contracts the state and regional federal government
agencies for research projects or programs concerning the Hispanic
and Black population. A similar system should be developed to
involve the private sector. BHC (D.3)

This option is available and encouraged. Faculty with
ideas appropriate to this recommendation are strongly
encouraged to work with the Office of Grants and Contracts to

bring them to fruition.

The University should develop a plan for the future concerning
Hispanic and Black Studies and their relationships with state,
regional, and foreign universities. This plan would explore student
and faculty exchanges. For example, on the eve of our internal
crisis, UNC was on the verge of developing a relationship with the
University of Michoacan, Mexico, a provincial university of 35,000 -
students. Unfortunately, we failed to pursue this program because
of our internal struggles. students and faculty from Michoacan
consistently received schalarships and teaching assistantships to
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PURPOSE :

HISPANIC CULTURAL CENTER

To extend, enhance, and develop support systems that contribute to
general student recruitment and retention with particular focus on the
Hispanic Student

GOALS :

l. To aid in the recruitment of the targeted population of students
entering the University of Northern Colorado

2. To assist in the retention of the targeted population of students
at the University of Northern Colorado

3. To Contribute to the successful program completion of the targeted
population of students graduating from the University of Northern
Colorado.

OBJECTIVES:

1. To coordinate cultural and educational activities which foster formal
and informal associations between and among UNC students, staff and
faculty, and community members

2, To administer cultural and educational activities which foster

; formal and informal associations between and among UNC students,
? staff and faculty, and community members
i 3. To develop early intervention programs in the public schools which

encourage Hispanic Students to pursue higher education career
options

To cooperate in the implementation of early intervention programs in
the public schools which encourage Hispanic Students to pursue
Higher Educations career options



COMPONENT I - STUDENT DEVELOPMENT/EDUCATION

Objectives

A. LULAC Educational Center at UNC (explore how it fits into Hispanic
Discontinuance model and discuss funding)

X Activities
1. Contact Ted Herrera-Colorado Springs

B. Provide satellite student services (advising, tutoring,
leisure area, social support, significant contact,
information and referral)

C. Plan and implement "Project Pipeline"

1. Greeley school system - support services,
recruitment, retention

2. Aims transfer students - combine technical and liberal
arts education

D. Corporate adoption project

1. Plan, write, develop adoption program that would
incorporate schools with high Hispanic population

2. Coordinate efforts with ARIX, Kodak, H.P., Monfort,
State Farm, Budweiser, etc.

E  COMPONENT II -CULTURAL ACTIVITIES/EVENTS
Objectives
A. Open house/inauguration

B. Develop liaison and coordinate activities with Greeley Cultural
Affairs Department
1. Las Posadas - December
2. Cinco de Mayo - May

C. Poetry reading Conference
D. Folklore presentations

E. Pan American Day at UNC (high school and UNC students discuss
current issues



F. Explore possibilities with Colorado Council of the Arts
and Humanities

G. Develop a folklore dance group

COMPONENT III - CONFERENCES/SEMINARS/MEETINGS

Objectives

A. Present workshops for 1986 Conference

B. Plan and develop theme for 1987 Winter Conference
(Hispanic Discontinuance)

C. Sponsor state conference on Hispanic concerns  (education,
politics, employment, economics and mental health)

D. Sponsor two (2) seminars
N 1, Identify and acquire moderator
2. Invite 5-6 "experts"
3. Select 1-2 themes (Latin Americanization of U.S.;
marketing Hispanic money; economics; politics)
4, Utilize video tape and cable TV and other media
5. Identify potential sponsors to fund (University
Program Council; Cololorado Council of Humanities,
UNC Foundation.
E. Explore possibility of hosting meetings to discuss Hispanic
concerns

F. National Conference on bi-lingual and bi-cultural education
(developmentally disabled and gifted/talented)

COMPONENT IV - RESOURCE CENTER

Objectives

A. Develop library and data banks of existing national and inter-
national resources (information, funding, grants, scholarships,
technical assistance, research, models, programs, Hispanic
market, fine arts)

B. Develop a Hispanic Cultural Center brochure with description
information - services and resources available

C. Become affiliate State Data Center - work with Bureau of Census

D. Explore computer terminal/Wang System (plug into main frame,
library)

E. Become Hispanic Clearinghouse (referral center)

F. Minority employment resource center for school districts,
industry, business

r" FREATFER IR



. COMPONENT V - GRANTS/PROPOSAL WRITING

Objectives
A,

Bueno Center at Colorado University (look at program to learn
status in regard to HB1187)

Parent training for public schools
LEAA - Department of Justice

Drugs and alcohol

Hispanic youth concers

Head start

NEA/CEA

Coors/Frank Solis

Anheuser-Busch (Ft. Collins)

COMPONENT VI - REGIONAL TECHNICAL ASSISTANCE CENTER

Objectives

Parent Participation Training (develop model plan for school
districts; conduct workshops and seminars)

Develop and write Hispanic Discontinuance model

Explore possibility of assisting North High regarding dropout
problem

Develop teacher training (curriculum development - content;
methodology and techniques)

Develop training for Hispanic School board members

Public school counselor training (develop strategies to help
counselors in multicultural setting)

Hispanic Student Development (retention strategies for public
schools; enrollment and retention at university level)



D.

SURVEY ON-GOING ACTIVITIES:

. Student Organizations
Student Affairs

Faculty Association
« Administration
. External to University

&L -
-

IDENTIFY NEEDS/ACTIVITY DEFICIENCIES

1., Student Survey
2. Institutional Survey
3. Community Survey

SYNTHESIZE DATA

INTERFACE, TMPROVE AND IMPLEMENT PARTICIPATION ACTIVITIES:

EVALUATION:

The Hispanic Cultural Center will utilize external and internal
resources available, including the UNC Division of Resources,
Evaluation, and Development, Horizons Advisory Board, Colorado
Department of Education, and others to develop appropriate
assessment instruments or models.
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Artifacts from after the opening of the HCC, includes:

. (untitled and undated document). Hispanic Cultural Center.

A. Projection of Needs

B. Background of Organization

. Minutes: Hispanic Cultural Center Meeting, August 30, 1985.

. (undated and untitled proposal). Hispanic Cultural Center,
Enrichment Services Cluster. Submitted by Frank J. Lucero and Ray
Romero.

. CAMPUS. November 1, 1985.

. University of Northern Colorado Hispanic Cultural Center Newsletter
(believed to be the first ever circulated).

. Hispanic Cultural Center End of Year Report, 1985-1986.

. Hispanic Horizons, Volume 4, Issue 3, (1989).



HISPANIC CULTURAL CENTER
University of Northern Colorado
1410 20th Street
Greeley, CO 80639
(303) 351-2424

A. PROJECTION OF NEED

Attracting and retaining Hispanics is a major priority to
post-secondary educational institutions across the United States.
Through higher education opportunities many Hispanics can develop into
leaders and role models in our society. Hispanic youth need role models
who can inspire and encourage pride in heritage as well as in self.
Youth usually turn to a gallery of role models who do not provide them
with a professionally significant focus. What is needed is a "shadowing
experience" that will allow Hispanic youth to interface with Hispanic
adult role models on a day to day basis.

A partnership effort between Coors and the University of Northern
Colorado (UNC) could provide an intensive and structured system to meet
this goal. This system would foster some of the forgotten pride in
Hispanic tradition. A secondary by-product of this partnership would be
in providing non-Hispanics with a more positive image of Hispanics.,

pemographic projections are that by the year 1990, Hispanic
Americans will be the largest ethnic minority. 1In reality, America's
most efficient and effective resource is people or human capital. In
seeking a partnership with Coors, we hope to establish a cooperative
effort to inform the public of Hispanic cultural values as well as to
assist Hispanic youth in becoming (remaining) a significant part of
American mainstream.

B. BACKGROUND OF ORGANIZATION

On September 25, 1984, Dr. Robert C. Dickeson, UNC President,
announced a summary of UNC's plan to attract, retain, and increase the
population of minority students. In this summary, UNC designated the
Patton House as the Hispanic Cultural Center (HCC). The HCC emerged as a
UNC entity on September 3, 1985. The HCC will be an environment where
Hispanic students and faculty work together to establish a success
support system. The purpose of the HCC is to develop a coordinated
effort to extend, enhance, and establish support systems that contribute
to student recruitment and retention.
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c. PERCENT (%) OF HISPANIC POPULATION

1t has been documented that there is a severe school dropout problem
among Hispanic students. The "Status of K-12 Public Bducation in
Colorado", an annual publication of the Department of Education Dbata
reported an 11.74% Hispanic student dropout rate for the 1984-85 school
year; compared to a 5.4% average dropout rate for non-Hispanics for
1984-85, While this is an alarming figure, many educators feel that it
is deflated. The same type of data has been reported at UNC. 1In the
£all of 1978, 23% of the UNC student dropouts were Hispanics. Again in
the fall of 1982, 18.2% of the UNC student dropouts were Hispanics. That
trend has continued through present day with Hispanics accounting for
19.6% and 16% of UNC student dropouts in 1983 and 1984 respectively.

UNC is in a particularly advantageous situation for recruiting
Hispanic students since Hispanics, according to 1980 census data, account
for 16% of the local community population. There are approximately
137,000 (67,000 male and 70,000 female) persons in Weld County.
Unfortunately, Hispanics account for only 4.1% of the total student
population at UNC, indicating an under utilization of human capital and

potential.

On October 15, 1985, the Colorado Department of Education 2+2
Project designated the HCC as its primary technical assistance center for
school improvement. The HCC will utilize UNC's faculty and staff as well
as other recognized experts for program consultation with contracted
schools and other community agencies. Appendix A should demonstrate to
Coors that there is widespread state and national support for the HCC.
Appendix B is a series of letters of support from persons representing
organizations and institutions; again, demonstrating support for the
goals and objectives of the Hispanic cultural Center.

1. CULTURAL ACTIVITIES-PLANNING AND IMPLEMENTATION. The expressed
purpose of the cultural activities component of this project is to meet
community needs through diverse programming to local audiences. Toward
this end, an emphasis will be placed on the coordination of activities
with the City of Greeley cultural Affairs Office, candelaria Association,
League of United Latin American Citizens, and organization of Hispanic
students at UNC. Activities planned under this component of the HCC will
concentrate on increasing the awareness and involvement of the total
community in Hispanic culture and concerns. These activities are
designed to provide a broader perspective on world affairs from the
Hispanic viewpoint. suggested activities would include a September 16
Celebration, Las posadas (Christmas), Cinco de Mayo, Dance Group,
Folklore presentation, pPoetry readings, Fine Arts displays, Teatro
presentations, and Pan American Days.
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2. STUDENT LEARNING EXPERIENCES. The purpose will be to plan and
implement formal and informal meetings which are designed to share and
discuss information of particular concern to students. The expressed
objective of such meetings is to provide opportunities for students to
interact with people from many academic, social and economic levels and
to develop a more healthy perspective on life.

Toward this end, an emphasis will be placed oﬁ guiding students to
develop an understanding of:

a, Work which represents diverse and economic¢ human aspects
of Hispanic society and history.

b, Living in peace together, sharing our talents and
tolerating each other's differences.

Activities planned under this component of the HCC will concentrate on
guiding students to develop an understanding of shared experiences and
knowledge. These activities are designed to provide visual appeal,
social commentary, and the potential to create alternative futures.
Suggested seminars would include academic processing, establishing
financial resources, future planning, health awareness, networking, news
media understanding, political consciousness, and shadowing experience’
with role models.

3. PRELIMINARY SUCCESS - EARLY INTERVENTION PROGRAM DEVELOPMENT
(DROPOUT PREVENTION). The purpose of this component has been to plan and
implement intervention program development while concentrating on
increasing awareness and involvement of the school community thus
maximizing human capital through our schools. Toward this end, an
emphasis has been placed on intensive research designed to guide
students, faculty, staff, parents and community persons to develop an
understanding of Hispanics and their uniqueness.

Activities planned under this component of the HCC concentrate on
the design and implementation (including training) of a blueprint for
school dropout prevention. These activities are designed to reveal past
and present attitudes while projecting to the future. This data allows
us to prepare the student (dropouts, under achievers, etc.) to be fully
functional in today's society. Suggested activities will 1nc1ude
research, consultation, training and evaluation.

D. EVALUATION

The HCC will utilize internal and external sources including:
1. The UNC Division of Research, Evaluation and Development
2, The Colorado Department of Education

3. Local educational institutions

4, The City of Greeley Cultural Affairs Office
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5. League of United Latin American Citizens
6. coors

A Time series test-retest method for determining reliability of results
is suggested. The use of SPSS (statistical Package for Social Sciences)
will allow the statistical analysis of frequency distributions. Means,
variance t-tests, and chi-square will be used to compare groups. The
confidence levels of .05 and .01 will be used to determine statistically
significant differences.

E. UTILIZATION, DISSEMINATION AND BENEFITS TO COORS

All materials, techniques and processes that are an outgrowth of the
project will be made available to the widest audience possible for
modification and implementation into local schools and communities.

These will be made available to UNC, the Colorado Department of
gducation, Coors, and the Educational Resources Information Center in the
form of written and video communications to enhance adaptability.

The HCC will, in all presentations and publications, recognize Coors
as our primary sponsor.

specific plans for this recognition of the Coors-HCC partnership
include, but are not limited to, the following sources through UNC's
Information Services:

1. News releases to 350 outlets statewide, including minority
newspapers.

2, Photos with programmatic emphasis to the same outlets.

3. story and photo in UNC's "alumni News," most widely circulated
piece (50,000).

4, Information included in any HCC publication, e.g. brochures
distributed to school districts.

5. UNC's Information Services coordinate with Coors' public
relations representatives for announcements in industry
publications.

6. Article to the Chronicle of Higher Education,

7. pesignate scholarships as "Coors scholarships For..."

.

8. Campus visit by coors' representatives to HCC staff'and UNC
administration.
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An additional significant return is the recognition that Coors:

9.

10,

11.

12,

13,

Provides Hispanics Professional aspirations and encourages
Hispanic ingenuity

Guides Hispanics to create their own success by investing in
the future of Hispanics

Is supportive of increased Hispanic Education
Has a clear vision of quality education

Provides a Socio-Economic Support system for Hispanics.
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2.

6.

7.

8.

Total.

BUDGET

Salary

a. Project Coordinator

*h, Clerical

c P.E.R.A.

d. Consultants (100 days @ $100/day)
e. Trainers (100 days @ $100/day)
*Scholarships

a. Graduate Assistant Researchers (8)
b. Undergraduate Workstudy (5)

o Academic Leadership Based

d. Athletic/Leadership Based
*Supplies

a. Office (consumable)

b. Educational

Capital Outlay

Q.

b,
c.
d.
e.
£,
g.
h.
i.
j.
k.
1.
m,
n.

wang PC Monitor, Key Board, Dual Floppy
Disk drive, 5 slot chasis, IBM Immulati
Board, Advance Word Processing, and 1
year contract for maintenance

& training

Graphics Card

Basic Memory Board

Local Communication Board

Printer (Diablo 620)

Additional Software

3 Brother Typewriters

file cabinets

round table

large work tables

Secretarial "L" Shaped Desk
Secretarial Chair

10 Executive Style Chairs

1 Xerox Copier

=N W,

Publications (Education, Research &
Cultural Journals, Magazines, Studies
and Texts

Telephone

Travel

Per Diem

» & s e LI ] . . . . . - . . . . . . . . *

$ 21,370.00
6,000.00
5,406,00

10,000.00
10,000.00

22,464.00
2,500.00
10,000.00

5,000.00

4,000.00
5,000.00

on

3,376.00
400.00
750.00

1,000.00
720.00

2,000.00

1,785.00
785.00
285.00
285.00
222.00
123.00

1,730.00

3,500.00

2,000.00
4,500,00

4,500.00

8,000.00

$148,170.00



*SPECIFIC BUDGET ITEMS REQUESTED FROM COORS

1. Salary

a. Clerical - half-time $ 6,000.00

2. scholarships

a. Graduate Assistant Researchers (8) 22,464.00
b. Undergraduate Workstudy (5) 2,500.00
C. Academic Leadership Based 10,000.00
scholarships Sub-total. . « v o o ¢ o o o o o o $ 34,964.00

3. Supplies

a. Office (consumable) 4,000.00
b, Educational 5,000.00
Supplies Sub-total. . « « o o o o ¢ & o @ o o $ 9,000.00

TOTAL. « o o o o o o o o o o o o o o o s o 0« oo $ 49,964.00

BUDGET NARRATIVE:

support staff and supplies are requested for obvious reasons. The
scholarship requests are for people who will staff the work of the
projects eight components. Each of the components will require the
research work of a graduate assistant supervised by the project director.

The graduate assistants will primarily be responsible for gathering
research data for one school improvement component. Additionally, their
assignment will be to identify validated interventions which can be
replicated/modified to improve the educational experience.

Also, each graduate assistant will be commissioned to develop and
implement a minimum of two (2) cultural activities per UNC term based on
the school improvement component they are researching. Finally, the
graduate assistants will assist the UNC Admissions and Financial Aid
offices with recruitment and retention aspects of the offices by
assisting with high school visitations and financial aid processing.

The University of Northern Colorado is wholly committed to
Affirmative Action/Equal Employment. These hiring practices will be
implicit in the staffing of this project. Additional funding sources
will be immediately sought for the remaining $98,206.
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MINUTES
HISPANIC CULTURAL CENTER MEETING
OF AUGUST 30, 1985

Present: Tony Carvajal, Roberto Cordova, President Dickeson, Frank Lucero,

Ray Romero and Nancy Scott

The purpose of this meeting was to clarify and define the governance
structure of the Hispanic Cultural Center. The role of the Council on
Hispanic Horizons currently chaired by Dr. Roberto Cordova, the role of
the Hispanic Cultural Center Advisory Board, currently chaired by Dr.
Tony Carvajal, and the relationship of these two boards to the Director
of the Hispanic Cultural Center were specifically delineated.

President Dickeson presented a chronology of events that led to the
establishment of the Hispanic Cultural Center. The following are the
major points that emerged:

a.

The Council on Hispanic Horizons was established by Dr.

Dickeson to monitor the specific recommendations outlined in
the Hispanic Concerns Task Force document of 1984. One of
these recommendations includes the establishment of a Hispanic
Cultural Center. The Center was established in the Spring of
1985 and opened in the Fall of 1985. Therefore, one of the
functions of the Council is indeed to monitor the effectiveness
of the activities of the Center. A representative from this
Council will be a member of the Hispanic Cultural Center
Advisory Board. The Council is responsible to the President of
the University. '

The Hispanic Cultural Center Advisory Board was established by

Dr. Frank Lucero and Dr. Tony Carvajal as a result of the
recommendations of the Hispanic Horizon Council. This advisory
board has two structures: state and national membership, and
local membership. The state and national membership will meet
once a year and includes individuals from varied professional
backgrounds, and a local advisory board that includes
representatives from the community at large, the University,
and students. The goals and objectives of the Center will be
periodically reviewed and discussed by the local advisory group
and the Council on Hispanic Horizons. Recommendations are to
be submitted to the Director of the Hispanic Cultural
Centerwith copies to the Vice President for Student Affairs,
the Council, and the Coordinator of the Enrichment Services
cluster.

The Director of the Center will be responsible to the
Toordinator of Enrichment Services. The specific duties of the
director as outlined and defined in the PDQ will be assessed
and evaluated by the Cluster Coordinator. '

The Coordinator of Enrichment Services is responsible for the

administration of the Hispanic Cultural Center, the Marcus
Garvey Black Cultural Center, the International Student
Services, and the Center for Human Enrichment. The Cluster
Coordinator is directly responsible to the Vice President for
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A, Problem

Attracting and retaining Hispanic Students for the
University of Northern Colorado (UNC) in a time of enrollment
concerns should be a high priority. It is recognized that there
is a severe dropout problem among Hispanic High School Students.
The Colorado Department of Education has reported a Hispanic
Student dropout rate of 11.74% for 1984-85 school year. This 1is
an alarming high rate, yet, many educators feel that it is a
deflated figure. In the fall of 1978, 23.7Z of the student
dropouts at UNC were Hispanic. Again, in the fall of 1982, there
was an 18.2% Hispanic dropout rate at UNC. However in the fall
of 1983, that rate rose to 19.6Z. It should be reported that the
dropout rate in the fall of 1984 was 15.9%Z. Lower yes, but still
a cause for alarm. UNC is in a pérticularly advantageous situation
for the recruitment of Hispanic Students since the Hispanic popul-
ation is 15% of the local community; yet the percentage of
Hispanic Students at UNC is only 4.1%.

B. Methodology

On September 25, 1984, the University of Northern Colorado
President, Dr. Robert C. Dickeson, released a summary of the
University's program to attract, retain, and increase the sati-
faction of minoritfﬂstudents. In this summary the University
designated Patton House as the Hispanic Cultural Center. The
Center was visualized as a place where Hispanic Students and
faculty could meet and establish a support system. The purpose
of the Hispanic Cultural Center was conceived as a coordinated

effort to increase Hispanic student recruitment and retention

efforts.



The first objective of the Hispanic Cultural Center is to

coordinate cultural and educational activities which foster formal

and informal associations between and among UNC students, staff

and faculty, and community members,

and educational activities designed to foster association between

and among UNC students, staff and faculty, and community members

1s the second major objective of the Hispanic Cultural Center.

The third objective of the Hispanic Cultural Center is to develop

early intervention programs in the public schools which encourage

Hispanic Students to pursue a higher education career options.

The Hispanic Cultural Center final objective is to provide

technical assistance and cooperate in the implementation of early

interventions programs in the public schools which -encourage

Hispanic students to pursue higher education career options.

C. Significance of the Proposed Project

The goals of the Hispanic Cultural Center are:

1.

4.

To aid in-the recruitment of the targeted population
students entering the University.

To assist in the retention of the targeted population
studnets entering the University.

To contribute to the successful program completion
of the targeted population students graduating from
the University.

To enhance multicultural experiences of the targeted
population students. .

D. Project Work Schedule

1. A.

The administration of cultural

Suggested Cultural Activities Timeline

l. September 16 Celebration September 16,198
2. Las Posadas (Christmas) Dec. 17-25, 1985
3. Cinco de Mayo (May) May 5



4, Develop Dance Group On-going
5. VFolklore Presentation "
6. Poetry Reading "
7. Finearts displays "
8. Teatro Presentations "
9. Pan American Days "
10. Open House/Inauguration Nov. 1&2, 1985
l1l1. others As necessary
B. Suggested Educational Activities
1. Student Inservice Quarterly
2. Colorado Public Intrest Research Group "
3. Drug Informatoin and Freferral Center "
4, Michner Library "
5S. Registar and Records "
6. Student Representative Council "
7. UNC Mirror "
8. University Center "
9. Audiology Center "
10, Counseling and Testing "
11, Disabled Student Resources "
12,. Health Center "
13. Housing "
l4. Parking "
15. Peace Corps "
16. Placement "
17. Retired Senior Volunteer Program "
18. Student Employment ° "
19. Student Financial Resources "

20. University Center Food Service

21, In-touch Helpline

22, Student Legal Service

23. League of Latin American Citizens (LULAC)
24, Hispanics of Colorado

25. Students Inservice (City of Greeley)

26, Civil Defense

27. Culture

28, Meeker Home

29. Recreation

30. The Bus "
31. Others as needed :

C. Early Intervention Program Development and Implement-
ation (Drop-out Prevention)

1. Research- To Study successful intervention
programs by close examination and systematic
inquiry and design a program to meet the
unique needs of the Hispanic Students.

a. Investigation On-going
b. Interpretation "
¢ . Coummunication (written) "
d. Communication (Oral) "
e. Application "




f. Evaluation On-going

2. Training- To instruct critical persons relative to
their rights and responsiblities relevant to the
learning process.

. Students
Parents Dependent upon gaining
Teachers invitation from school.
Counselors districts, and University

Administrators staff and faculty
Community Human Resources

Consultants

g Mo QA0 oPp

3. Communications- To exchange information relative to
an early intervention Program development custom
q designed to their particular enviroment.

Dependent upon gaining
intrest from School Dist-
ricts and/or University
staff and faculty

a, Written
b, Telephone
* €, Person to Person (Travel)

. Vitae of Key Project Personnel (Attatched)

. Project Coordinator

. Researchers ’ -
. Consultants '

. Trainers

. Clerical

VI H LN -

. Estimated Budget

. Project Coordinator (3time) $10,685.00
. Clerical 15,231.00
*  Pera 2,851.00
zf Researchers (Graduate Assistants-3) 15,000.00
" Consultants (Professional Daily Rates) 10,000.00
 Trainers(Professional Daily Rates 10,000.00
" Work-Study Student Wages 5,000.00
~ Supplies-Office 2,500.00
Supplies-Educational 5,000.00
Capital Outlay 2,851.00

- Publications 5,000.00
. Telephone 4,500.00
I Travel 4,500.00
- Perdiem 8,000.00

$101,267.00
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