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Teacher Qualifications 

What type of college training does the teacher have? 

Have the teachers taken special courses related to the education of young children with disabilities? 

Have the teachers taken special courses related to the education of young children who are blind or visually impaired? 

Are workshops or training opportunities available for teachers throughout the year? 

How do the teachers feel about their ability to teach young children who are blind or visually impaired? 

Teacher's Interactions with Children 

Does the teacher smile and look directly at the children when talking with them? 

Does the teacher address the children by name? 

Does the teacher appear to be physically relaxed with the children when touching, talking with, and approaching them? 

Do the children appear to trust the teacher and freely turn to him or her for help, information, and comfort? 

Is the teacher skilled at communicating with nonverbal children? Does he or she know sign language? Does he or she know braille? Is the teacher sensitive to nonverbal cues, such as gestures, facial expressions, and postures? 

Where does the teacher appear to spend most of his or her time -- working with children, arranging materials, or talking with other adults, parents, or staff members? 

Does the teacher display humor and common sense in dealing with children? 

Does the teacher seem to be easily hassled if things are not going right? 


How does the teacher reward and discipline a child? Do you feel comfortable with these methods? 

Is the teacher's talk with the children heavily sprinkled with do's and don'ts?
Does the teacher use a lot of "visual words" without providing an explanation for the children? 

Does the teacher use his or her voice to guide the children, both behaviorally and physically? 

Teacher's Attitudes toward Individual Needs 

Do the teacher's expectations and treatments differ for girls and for boys? 
Do the teacher's expectations and treatments differ for children with and without disabilities? 

Has the teacher had experience with children with disabilities in the classroom or elsewhere? Did these children with disabilities have needs similar to those of children with visual impairments? 

Does the teacher's attitude and that of the program reflect an awareness of, and respect for, ethnic and cultural backgrounds? 

Does the teacher categorize children? 

Does the teacher recognize the learning needs of children who are blind or visually impaired? 

How does the teacher describe his or her approach to meeting the individual needs of each child? Do you think the teacher will be able to meet the needs of a child with visual impairment?
Individualized Instruction 

How many children are in the class? How many adults? 

Does the number of children compared to the number of instructors seem to be reasonable? 

Are children grouped for instruction according to skill level or chronological age? Are all the children with visual impairments grouped separately? Are groupings flexible? 

Are special materials and equipment available for children (e.g., prone standers, corner chairs, wedges, braille writers, computers)? 

Do children's needs in different skill areas seem to be taken into consideration? 

The Arrangement of Space in the Preschool 

Is there enough space for the number of children? Is it divided? Is there an outdoor play area? 

If space is divided, who goes where? Is the division made by age, sex, interest, or type of disability? Are there small areas where a child can go to be alone? 

Are furniture and equipment arranged in such a manner that a child with visual impairment can crawl, walk, or navigate in a wheelchair? Are landmarks available? 

Does the furniture and equipment "fit" the children? 

Are there spaces for children to work or play quietly and actively with materials and equipment? 

Are there adequate areas and facilities for children to rest and sleep? 

Are there special areas for a variety of activities: blocks, reading, dress-up, or arts and crafts? Are the potentially noisy and active areas -- blocks, jungle gyms, and the housekeeping center -- separated physically from the quiet areas -- books, puzzles, and art centers? 

If infants are served, is the room arranged in a home-like atmosphere? 

Are there areas where specialists (e.g., speech therapist, or physical therapist) can work with children and teachers? Or do specialists remove the children from the room to work with them?
Is the building, including bathrooms and playground, accessible to children with motor impairments? 

Are there potential hazards for children with visual impairments (e.g., water fountains, stairs without landmarks, unlocked doors to swimming pools, etc.)? 

Does the floor surface vary throughout the building and the classroom (e.g., carpet, linoleum, parquet wood)? 

Do the hallways and classrooms have adequate lighting? Is it incandescent or fluorescent? Can the lights be dimmed? 

Do the windows have adjustable shades? 

Related Support Services 

Are the related services (e.g., speech therapy, physical therapy, occupational therapy, orientation and mobility, audiology, counseling, health services, low vision services) needed by a child with visual impairment available? 

How frequently and for what period of time are related services available? Do parents have a choice of services? 

Who provides the related services? What is the relationship between the 

teacher and related service providers? 

Are services offered individually or in small groups? 

Are parents and teachers present when related services are provided? 

Is the teacher willing to follow up in the classroom on recommendations from related service providers? 

Is funding for related services a certainty? 

If related services are not currently part of the program, does the staff know how to find and use community resources? 

Will related services personnel visit in the home? 

Emotional and Social Climate of the Preschool 

Who is the primary population being served? 

Do the children appear to be comfortable and free with other children in the group, or are there numerous fights and disturbances? 

Do the children encourage one another, appear to play well with others in the group, and work cooperatively among themselves? Do they do things without constant interference from adults? 

Are the children who are visually impaired intermingled with the other children? 

Does the teacher help to mediate potentially explosive situations, such as fights over toys, name-calling, or physical aggressiveness? 

Do opportunities exist for children with disabilities to interact with children without disabilities in the classroom? Do such opportunities exist outside the classroom? 

How do children with disabilities interact with each other? 

Does the program provide opportunities for the children to experience risks – physical and emotional? Is the program overly protective and specialized for a child with visual impairment? 

Do teachers encourage independence (e.g., are children permitted to test their physical abilities and to master difficult tasks with teacher supervision?) 

Are children encouraged to work independently without teacher attention or reinforcement for some parts of the day? 

Keeping Track of Child Progress and Development 

Are children assessed in all developmental areas, such as speech and language, social, emotional, physical, self-help, orientation and mobility, and sensory development? 

Are the assessment instruments appropriate for children who are blind or visually impaired? If not, can the program explain to your satisfaction why it uses particular instruments? 

Are the assessment instruments kept in the classroom or in a central file? 
Are annual goals and short-term objectives formulated in all developmental areas? 

How frequently is the progress of the child monitored? How frequently and in what way is this information shared with parents? 

Do you receive copies of all assessment and progress reports? Does the program have a mechanism for communicating with you on a daily basis? 

Are parents involved in helping to plan the child's educational program? Is the IEP or IFSP developed in a joint meeting with parents? 

Are IEPs updated yearly? Are IFSPs updated every six months? 
How frequently do staff members meet together to discuss the children? Are parents invited to join the staff, either formally or informally? 

Questions Relating to Parent and Family Needs 

Professional Involvement So Parents Can Relax 

Can parents trust teachers to do a good job teaching the child? (Do the basic elements of trust seem to be present?) 

Frequent Contacts with Teachers 

Are teachers willing to engage in frequent interactions with parents? 

Are opportunities· available for parent and teachers to have frequent interactions (e.g., at drop-off or pick-up times)? 

Do teachers seem to be willing to listen to what parents have to say (including feelings of frustration, resentment, inadequacy, or anger) in an open, nondefensive, and nonjudgmental manner? 

Are parents able to observe the classroom? Are appointments necessary? 

Parent Counseling 

Do staff members provide counseling, or is this service provided through other community resources? 

Parent Education 

Does the program provide opportunities for improving parent-child interaction (e.g., workshops to increase parents' knowledge and skills or opportunities to observe staff members and learn educational techniques from them)? 

Program Participation 

Does the program provide opportunities for parent participation (e.g., advisory board membership and decision-making opportunities or opportunities to volunteer as an aide in the classroom or with a special project outside of the classroom)? 

Are participation opportunities available for all family members (e.g., fathers, siblings, blended members, and/or grandparents)? 

Contacts with Other Parents 

Are structured opportunities available for parents to meet with other parents to share feelings, perspectives, and needs (e.g., parent support groups or potluck dinners)? 

Are unstructured opportunities to meet with parents available (e.g., drop-off and pick-up arrangements that encourage parent interaction or having a quiet place with a coffee pot and a parent bulletin board)? 

Cost of Program 

What is the cost of the program? When are tuition payments due? Are scholarships available? 

Does the program refer parents to sources for financial assistance? 

Convenience of Program 

How far is the program from the child's home? 

Are parent car pools encouraged, supported, or available? Does the preschool provide transportation? What is the cost? 

Is Dav Care Provided? 

What are the program's hours of operation? Is a full-day program an option? 

Are other parents interested in organizing a full-day program if one is not available? Are there other parents willing to keep children in their home during the hours that school is out while the parent(s) are at work? 

Are afternoon day care programs available nearby and is someone available to transport children to these programs? 

Does the preschool have a summer school program available? What are the goals and purposes of this program? 

Confidentialitv and Due Process 

Do parents receive copies of permission forms that they sign? When are parents asked to sign the forms? What do the forms cover? 

Are parents consulted prior to a change in the child's program? 

Does the child's file contain a sheet indicating who has had access to it? 

Do staff members talk about other children in front of parents? Do they talk about parents? 

Do parents receive a written statement of their legal rights? Is it available in alternative formats (e.g., Spanish, braille, large print)? 

Are parents permitted to see their child(ren)'s file? 

� Adapted from Winton, P. J., Turnbull, A. P., & Blacher, J. (1984). Selecting a preschool: A guide for parents of handicapped children (pp. 145-151). Baltimore: University Park Press. Items added by Professor Ferrell are indicated in italics.
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