LESSON TITLE Joining the Party 4

THREE CUPS OF TEA: DURING READING ACTIVITY
LESSON TITLE: Joining the Tea Party

LESSON GOALS: This lesson offers students a way to connect with the texts they read by imagining themselves in the middle of the action.

LESSON CONTENT:  Students select a moment from Three Cups of Tea and imagine themselves in it by actually recreating a scene from the story and inserting themselves into the picture.  Then, they write about how visualizing affects their reading of the text.

	PRIOR KNOWLEDGE 

	Students should have read a little ways into the novel.  

	OBJECTIVES
	Content Standards

	After completing this activity, students will have

1. Imagined themselves in the thick of the story
1. Drawn a scene and described it in writing using all their senses
1. Analyzed how they read certain scenes
1. Explained how scenes in a text connect to the entire narrative
1. Crafted an essay that explains how the activity affected their reading experience
	READING & WRITING STANDARDS
1. Students read and understand a variety of materials. 
2.Students write and speak for a variety of purposes and audiences. 
3. Students write and speak using conventional grammar, usage, sentence structure, punctuation, capitalization, and spelling. 
4.Students apply thinking skills to their reading, writing, speaking, listening, and viewing. 
6.Students read and recognize literature as a record of human experience.

	MATERIALS AND RESOURCES

	Three Cups of Tea; Materials for drawing, including comics templates and plain paper; (If you choose to allow collages, you should have materials for that, e.g., magazines students can cut up, scissors, and paste)

	Development & ImplementAtion
	ALIGNED PEDAGOGIES

	This lesson takes place over two class periods.  See attached Lesson Plan for each day's activities
	For ELLs: This lesson uses visualizing, so once the instructions are clear to all students, ELLs should be able to participate fully.  In processing the activity make sure they use the drawing to help communicate with group members.
Struggling Literacy Learners can use the YA version of the narrative.


	ASSESSMENT

	INFORMAL: Ensure that students select a scene and render it "accurately," assess students on how willing they are to participate in the activity and the interview process: do they ask/answer all the questions, does the interviewer accurately represent his fellow student.  Review the initial writing task for clarity and to ensure that the students complete the assignment.
FORMAL: Assess the final writing assignment using a general "writing" rubric.

	EXTENSION/FOLLOW-UP

	As the students read further in the story, ask them how this exercise affected how they are reading and seeing the story.
Ask students to bring in a section of a text book from another course and work through the drawing part.  You don’t need all the questions, but have them draw FIRST and then place themselves in the picture.  Focus discussion on where they have placed themselves and why. 





JOINING THE TEA PARTY: Detailed Lesson

CLASS ONE: 

HOOK:  Ask students their favorite moment in the story and why they like that moment.  In discussion, lead them to think about the senses . . . what they see, smell, hear.  But don’t be explicit about the senses, just steer discussion that way.  

IN-CLASS WRITING:  Develop a well-crafted paragraph or two around the following topic:  
The scene where ________________ is my favorite because _______________.

ACTIVITY PART I: 

INDEPENDENT PRACTICE: Drawing 

Using the comic template sheets you’ve been given or just a blank sheet of paper, draw either the scene you just described or a different one.  It’s not about the “art,” it’s about getting a sense of the moment from the story down on paper.  Try to recreate it in images.  Draw what you can; use labels for stuff you can’t quite recreate.

MODEL: YOU as teacher should do this, too. You can have it done in advance to show them, but don’t make it too good.  As they draw, roam the room and ask questions, seek clarification, etc.

You can also use magazines, etc. to allow students to make a collage; however, I say stay simple.  Stick people are fine.

REFLECTING:  After you finish your drawing answer the following questions.  

BEST OPTION: SMALL GROUPS/PAIRS: Although, you can have students write these reflections as an essay or complete a questionnaire, think about putting them in pairs and having them “interview” each other, with the interviewers taking notes.  Model a question or two by doing this with a student from the class.

· Why did you choose this scene?  What about it appealed to you?
· Is there any background knowledge you needed to understand this scene?  Is there anything in your background that made this scene appealing to you?
· What do you think is the “point” of this scene?  What does the author want you to take away from it?
· What did the writer “do” to make this scene appeal to you—think about the writer’s craft. 
· Or, if you don’t think it’s the writer, then what specifically about the scene--the details--appeals to you?  What did you try to capture in your drawing?
· How is this scene important to the rest of the story--to what you've read so far?
· How can this scene explain or clarify what comes before or what does it make you think about what might be coming later in the story?



CLASS TWO:

WHOLE CLASS Review: Ask students about their responses.  Have them share their answers—if you did interviews have the interviewer repeat what she was told (and ask the artist if that was what he/she meant).  

WHOLE CLASS Discussion, focus on: the scenes and the point of the scenes—that is, the “thesis” of the scene—and how it was connected to the rest of the story.  Start a list of their answers to: what the writer did—the techniques, the writer's craft.  If you want, you can begin to discuss literary terms or conventions--image, setting, tone, etc.

ACTIVITY PART II:

INDEPENDENT PRACTICE: Drawing

Now have students insert themselves into the picture.  Take what they did last class and place themselves in there.  They can assume the place of an existing character or even an object.  Or they can join by simply placing themselves in the scene as a participant or an observer.  They can be near the actions or off in a corner.  No rules; no right or wrong. You do this, too.

INDEPENDENT WRITING: Now have them write.  Students will describe the scene what’s happening in it (not returning to the book).  Remind them of using the senses.  Then they will explain where/what they are in the scene and why they placed themselves there.

SMALL GROUP:
Have students read their writing to peers in groups of 3-4.  As they read, peers should think about the “techniques” the student-writer used to describe the scene.  Review the list from above.  Now, before coming back together as a class, have the students return to the scene in the text and read it again.

WHOLE CLASS:

Talk about the activity. Ask the following:
· What went through your mind as you drew the scene?
· How did you represent yourself in the scene?  Why did you choose that way?
· How did drawing the scene and placing yourself in it “change” the scene for you?
· How was writing about the scene different from drawing it?

WRITING ASSIGNMENT
In this activity, you’ve been asked to think about a number of specific questions regarding the scene you selected to draw.  Now, for homework, return to that first writing and answer it again.  This time in a longer essay (you can think five paragraph) with an intro, conclusion, and using specific evidence from the story, the drawings, or the experience of this exercise.

For example, think about why you liked the scene, is it the way it’s written?  Do you like the language or the tone or the words? Is it how it works in the story?  Does it clarify?  Does answer questions or even raise new questions?  Is it because it speaks to YOU in some way?  Do you relate to it?  Really think hard about the scene you selected from all angles.
