of peaple 1o write subslantive, theorelical, integrative articles it their specialties,

Buch articles, of eourse, will be reviewed, and I hope at least one such article will

be published in each issize.  In addition, this editorial is an vpes invitation for the

suhmission of Lheoretival articles in the field of edueations] psychology. | hope

readers with viher ideas for improvement will feel compelled o write to me with
- thelr views.

Althatigh his s the fizsl issue of Lhe journal under my editurship, 1 have been
working at Lhe Lask since Mareh 1978, ['want te thank the many people who have
helped me and who, L lrust, will contine to provide excellent guidance and suppart.
My two editerial enlleagues, Associate Editors Vernon Hall and Jogf Levin, have
taken on @ greal aumber of responsiiibities, therehy Bightening my load. To the
distinguished editorial advisory hoard goes a vote of Uianks Tor their unselfish ad-
viee. Amia DeVive, Exerative BEdior of Publications, and Eric Wasayng, Pro.
ductiomn Bditar, buve been o grest sonree ol help, And o rooke Gruenbery and
espeeially Lo Adede Bechowicr, miyv seeretaria! and editorial assistan t, 1 give ap un-
resetved thank-vou and # public piea for continued service to the journal.

In 1857, the American Psychalogical Association hought this journal from iks
respecied privits owners (Williams, 1978} and andertook 1o publish it.  Sirce then
#s editors have been Ravmond Kuhles (9 years), Wayne Holtzman (6 years), and
Joanngd Williams (6 vearsh. ] have heen forlunste in serving the past B years as
Assuciste Ediler to Juanna Williams, and she has heen, and [ ktiow will continue
Lo be, a most respected adviser.

T hope the juurnal will eontinue bo operate to serve well the members of APA and
ils worldwide readership, | shall stiempt to set responsibly and 10 aceount, publiely
gach year for vdiarial praciices. [ hope yvou, in tarn, will continge Lo providea flow
of arlicles and constiuctive advice,. -Sumuel Ball :

References

Lindeuist, . F,
Miiflis, 152

Wltlliam;s\ & Edieorhd. douend of Edvcational Psyehioiogy, T908, 5411, |Fennd matier in unbound
issue,

Willkasns. ).
pvedology.

P and anabvsis of experisnents in peckaing and cdieation. Basten: Huughlua

ol '.}w_ elotitianl af Bt inad Peyehadugys Toward s definibon ol sducatinen]
afseind Paveliddosint, %8, 120 290 260

£ Frmtal of Sdfus abionad Eagelsbay
%

A Theory of Motivation for Some Classroom Experiences

- Bernard Wainer
University of Califernia, Los Angeles

A (heory of molivation based npon atlributions ol causalily Toe siccess and
failure is effered. The beart of the theory consists of an identification of the
dimensiong of causality wnd ibe relation of these underlying properties of
causes to psvcholegical consetuences, Three central eavsal dimensions have
been disverned:  stability, locus, and controk; these dimensions, respectively,
are linked with expeelancy change, cutopm.relaied smotions, snd inderperso-
nal judgments. Within achievement-related contexts, this theory is pertinent
ta 0 dliverse array of phenamenn and topics, including self-esteem inainte-
nuace, achievernettb-chsnge prograns, ceinloscement sehotithes, Bopelessnes,
sources of emolion, helpg, evaluation, and hking. The range of the theory
is lurther demonsirated by applicalions (v hyvperacliviiy, maslery, perole dect-

sions, Joneliness and affilialion, and depression.

It appears that a general

theary of motivation is under developmeni thet has importast imphications
for the emderstanding of classroom thoughl asd behavier

Fhe atéributional appreach 1o ¢lassronm
motivation and experience has proven ex-
ceedingty rich, In this article T examine the
particular attributional path I have followsd
and docuinent its richness by sutlining a few
of the empirieal and theorctical relations
that appest 0 be conclusive. The extensity
uf the theoretical network suggests thal a
general theory of meotivation is under de-
velopment: | also address the issue of theo-
retical breadth here,

Some of the thoughts expressed in this
article have beesnt voiced in previous reviews
{Weinier, 1972, 1974, 1978). With cach op-
portunity to lake stock of where we are, some
ideas heeume more firmly fixed, others are
discarded and new presumptions take their
place, some earlier evidence grows in stature,
and other prior data require reinferprela-
tion. There certainly is some advantage to
the dictum of publish end perish, which ai-
lows one 1o convey his or her deas in a single,
sell-contained, and final package. Like
tnost others, however, 1 communicate oy
thoughts z5 Lhey evolve, and prior gues-
tionable truths give way io new, egually un-

This articie was written wlile the author was sup-
ported by Treand MH 2568744 fram the National In-
slitute of Mental Healih,

Requests fur reprinia should be sent to Boriard
Weiner, Deparisnent of Paychology, University of Uad-
Hormia, Los Angelas, Talifornia §6024.

certain laws, while olher notions remain
unchanged.

The Search for Causes

A central assumption of atiribution
theory, which sets it apart from pleasure—
pain theories of mativation, is that the search
for undersianding is the {or @) basic “spring
of action.” This does not ireply that hu.
mans #re nol pleasure seekers, or that they
never bias information in the pursuil of he-
donie goals.  Rather, information seeking
and veridical processing are belleved to be
normative, may be manifested in spite of a
conflicting pleasure principle, and, al the
leust, comprebension stends with bedonism
among (he primary searces of motivation
isee W. Mever, Folkes, & Weiner, 1976).

In a school selling the search for under-
standing often feads to the attributional
guestion of *Why did T succeed or fail ™" or,
more specifically, “Why did T Aunk math?”
or “Why did Mary get a betler mark on this
exam than me?” But classrooms are envi-
rorements for the satisfaction of motivatiens
other lhan achievement. Thus, attribu-
tional questions also might pertain to, for
example, nterpersonal scceplance or rejec-
tion, such as “Why doesn’t Johnny like me?”
However, {or the time being attention will be
centered upon achievement concerns.

Cluprrigdid 1979 by Lhe American Psychedapion Axawciation, [nr, (RS IR 16 NAEIAERN 75

3




——

HERNARD WENKR

Among the unknowns of this atiributional

. analysis is a clbar statement of when people

ask “why” guestions. I8 has heen demon-
sirated that this search is more Jikely given
[atlure {rejection) than success (acceptlance)
(Folkes, 19785, FPurthennore, it is plausible
o speculale Uhat unexpected events are more
likely to lead Lo “why" questions than ex-
pecied evenls (Lav & Kussell, Note 1) and
that sabjeclive imporlance also will influ-
ence Lhe pursuil of knowledge. Finally, iy
has been demonstrated ihat during task
performance “fatture.orienled ” or “helpless”
students espuctally Lewd o suppiv altsibu-
Ligtes [ 0emer & [heeck, 1975 DHener and
Dweck also intimate that a subset of sta-
dents, called “mastery-oriented,” do nol
engage in attribution making, However, 1
suspect Lthat attrilutional nferonces often
are quite retrospective, summarize a number
of experiences, {ake place below a level of
immediate awareness, and are inlimately
tied with self-esteem and self-concepl.
Thus, I believe thal aticibetions xre supplied
by 1the mastery-oriemied children as well,
atthouyh not necessaniby during or imwedi-
ately follnawing all task performunces.

Our inttial statement. regarding the per-
ceived causes of success and ftlure (Weiner,
Frieze, Kukia, Heed. Hest, & Rosenbaum,
14971} was guided by Heider {1458) as well as
our own iptaitions. We postulated that in
achigvement.reluted contexts the causes
perceived as meost responsible for succeess and
failure aze ability, efforl, task difficalty, and
luck. That. is, in attemptiog b explain the
prior success or faihure al an achievement-
refated event, the individual assesses his or
her leval of ability, Lhe amount of effirt ¢hat
was expended. the difficulty of the Lask, and
the magnitude ard direciion of experienced
hick. We assumed thal rather gencral
vajues ate assigned to these factors and that
the task ouleoms is dilferentially ascribed o
the causal sources. In g similar manner,
[ature expeclaiions of suecess and feilure
would then be based upon one's perceived
level of ability in relation 10 the perceived
diffically of the task Nabeled by Heider as
ear), as well ug un estimation of 1he intended
effort and anticipsted fuck

In Hsting the Tour causes repnriesd above
wie did not itead o comrvey that they were
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the andy perceived determinants of amcceseiE TFakle :
or failiere, or even that they were Lhe mmi"‘- Summary of Previous Coding Syslems (Adapted From Laopwer & Burger, Note i}

salient ones in all achieverseni situations
In later work {e.g,, Weiner, 1374, Wainer,
Rugsell, & Lerman, 1978}, we explicitly in-
dicaled that fuctors such as mood, fatigue
ilness, and biag could seive as necessary
and/ar sulficient reasons for achieveren
perfornrance.  Hesearch restricting cousality
o the four causes given above at times might
give rise to false conclusions.  Forexample.
assiane thal one is testing the hedonic bias
wirion thol suecess primarily is self-ascribed.
By nod inelnding help from others, for ex
ample, amony the allernative causes, Lhe
hadorie bias hypothesis might be supported
hecause the given external ciuses {task dif.
fically and hucki di oot adeyuately capiars
Lhe phenomenalagy of the subject,

In the last few years intuition has given
way Lo empirical studies atiempiing to
identily the perceived causes of siccess and
fatbure. Al least four invesligations of acq.
deate atlrihalions (Klig & Frieze, 1975
Frieve, f076; Buar-Tat & Darom, Nole 2
Ceomper & Burger, Note ) have heen con.
ducted (there undoubedly are many mors
utkpown o mel, and there have been u
member of sttdies That examine atdributions
outside of the classroom context (e.g,, work
experiences and athletiest. The methodoi-
agies of the classronm inguiries have minor
varigiions, with students or Leachers slating
the culses of suceess or laifure at real or im-
agtted evenls, and judging themselves or
athers. The respobses are then categorized
and tabidaied.

Cooper and Burger {Nole ) provide o
concise sumnary of the data froms three of
the sludies {sec Pable 13 {115 evident that
ability, effort {hoth iypical and immediate),
ang task difficulty are among the majn per-
veived causes uf achievement performance.
Thus, the prior intuitions of Helder {1358;
and ray colleagyes and me were not incee-
recd. [naddition, Table | shows Lhat others
{teachers, sludenls, and family}, motivalion
{attention and interesl), and whal Cooper
and Burger label s acquired characteristics
{habits and sititudes) and physiclogica!
processes {(mood, materity, snd health)
corapirise the centeal determinants of suecess
amd Failure.  Lack is ool included with the

Sar-Tot & Barcm (Note 2

Evoper & Bargee Mo

Ay
Eflart tharing test
Jepparalion at Bome

Rt H I
Siahiz edleet
bmpediale eford

Task Il epesd in thee wsshjovs nakter
E¥her persun if: fv ! e fo .

Meanl v ol materiad

Lk [ i Lhe harme
(her

i ahility
el eintivnal abilely

iR BN R
Hatlsirs

Self prreppt s
Mainerily
Frpivai vllort
EEfurt in peeparalieg
Alberttinng

ERITZo EITIES

ir kel
Tuxk

Mo

Family )

TH by shiglenly
Miscrllnmcne

dominant causes bul couid be prominent on
specifie oceasions, particularly in career oF
alhletic aveumplishments  {see Monn,
1974).
in sum, there are & myriad of pereived
canses of schievemenl eventa. In a cross-
cultural study i was even reported thel pa-
iemee [Urecoe and Japan) and taet and uomly
{India} are perceived as eaises of suceess _anri
failupe (Trinndis, 19723 But lhere = a
rather sinall list frovw which the main causes
repesiedly are selected,  Furthermore,
within this Jist ability and eflort appear to be
1he most salient and general of the causes.
That is, outcomes frequently depend upor
what we can do and how hard we try to de iy
A clear concepturl analysis of enly abilit
and effort would greatly add to our knowl
edge, given an altrikaidional perspective.
Befure moving vn to this conceplual for-
mulation, il should be recognized that Table
{ presents only a description of the perceivid
reasons for success and failure in achizve-
metil setlings. Although attribution theory
ofien i relerred Lo a8 a Raive conceplion,
using the lamguage of the person on the
street, i alse has heen apprecialed that
seiance has to go beyond mere phepumenco-
logy., Thatis, erder must be imposed using
seignditic terminology thal may not be parl
of the fupie of the layperson. This is implicit
i, for sxample, the work of Kelley {1967,

19715 Heider alsn dearly acknowledyed the
distinetion between a naive psveholigy anel
a srientifie psvehology.  He staled,

There i e pricg teason why the cousal deseription
i i anpuage) shouid be the samg an t}_w. e

Jraie bangungef, ! TORE NSTH T IN
atloepuately sttt far

penenid e
the Dsrer
1 Hejier, 183

I now turn from the layperson’s perception
of cansalily o the scientific language that js
imposed ot these causes.  In this articie 1
completely negiect the process by which
causal beliefs are resched, although this is
the most comrmon problem in the atiribu-
tional field and is what is meant by the of-
(ribution provess (see Kelley, 1967, 1571,
Weiner, 1474}, This voit is left so Lhat full
space can be devoted o the paychological
consequences of perceived causality, the
topic most central to my coticerns.

Dimensions of Coausality

Inasmuch as the list of concelvable CaRes
of success and failure is infinite, } is easential
io crente & classification scheme or a taxon-
omy of enuses.  [n so doing, similaities and
dilTerences are delineated and the ua';d_e;iy-
ing properties of the causes are identified.
"This is an indispensable reguirement for the
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construetion of an atirilngional
mofivation.

The prior theoretical analyses of Rotler
(1966} and Heider (1958) were available 1o
SBTVe a8 our Initial guides in Lhis endeavor,
]{Iaf,z',{:i‘ and his colleagues proposed o one-
dimensional clissifieation of (:aus.a}it.;f.
Cfauses either were within {internal) o7 aul.
side {external to} the person. In a simifar
mauner, Helder £1858) as wel as de Charme
(1968}, Deci (1975), and many othors have‘
srliculated an internal-external classifica.
tion of eausalidy. Rotler labeled this di-
wsion focres of et red whervas in ihe
present context lwus is conceived as g
backward looking helinf and thersfore s
refereed o s fucies of cuusali 3 badegd i
contend that the roncepts of focus .'md.r'.t}r'zl
frol must be soparaied,

The causes listed in Table  can he rearlily
catalopied as intornal or externg! to Lhe in-
dividual. From tha perspective of the ;‘l.n-
dt_»,nt.,_ the personal causes inclucle ;ihii'i:‘,-
effort, mowl, maturity, and health wh;}o'
teacher. task, and family are AP ;.}m [!x:
lernal sources uf eatisality. Hu {.h(-.‘ refative
pia{.‘egncni of a eause un Lhis dissension s Bl
mvarianl over lime or betwoen peaple, For
example, health might le pereeived as an
internad ©F am a sickly person™} or as ah
ex‘t.ernai CThe ‘Th bug” got me™ ea u';‘c r.nf'
fal[l_lr[’.,l Enssrsueh as atiribution 1h\eurv
deais with phenomenat cnisaBi v, such per.
sonal inlerpretations must Be taken in.tn
atrount. That is, the taxunmmie pfurcrmenf
ol a cause deyrends e Hsosabjective
meuning, Nonotheless, in spile ni‘pim;zlalz‘
individual varintion, there i« genersl agrea.
ment when distinguishing conses gs ii‘t?.:rn'.lf
oF exlerizal, o

A sevond dimensiin ul causalily, which we
have come b perceive sx incres nszh.' im-:.
parland, is laleled stahility (Weiner pi al
971y The slability dimension e
causes un a staf)ie finvariant) versus unsighie
{vaﬂam.? ce.mtnm_ulm. Again Heider {1958)
:,er\._f_e'd as aur gaide, for he contrasted dis.
Positional and relatively figed i:hnrm:luristi;\;
such as ability with fueluating factnrs qm-L
as_gﬂort and heck. Esammine ’I'ahie .E
abtil_t_v, typical effort, sund family woud l,{,
mpstderg(i relalively fixed, while im mediate
effort, attention, and mauoed dre mors uasty-

defines

theory of

ble. Eftortand
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atbention may he 3ugmenwd§ Tabte 2

or decreased from one episade to the nexf,,"' Creses of Swecess and Fadure, Classified According to Loeus, Stalility, end Controllability

while mood s coneeived as a terporary
state. However, as indicated pra?vit)usl};' the
p‘ermazved properties of a cause can \;ary
For example, mood might be thoughi of asa;
tempurary siate or as o permanent trait, In
addition, experimenters can alter the per.
ceived properties of a vange, For example
gzIthemgh difficulty level of & task gmeraﬂ_\;
s considered 3 stable charaeterigtic 1 Weiner
el ak, 1971), Valle and Frieze ($976) por-
traved task difficwdty as nastable b shi-
shivring Lhis comept 1o assigavtd sales lorri-
tory, which could he shifted for any sales-
person. - At times task dilficulty is elassified
as siabie, while the experimental manip-
ial.mn_ strangly 3ugzests that subjeeis would
EI{E;IILCE;IV(* Lhis factor as unstable {see Hicmer,
sy,

Stliil @ third dimension of
Wil uilentii'ia(i by Heider and later ncorpo.
rated into the achievement. domain by Rus-
c‘nhaum (1972) was lubeled inteniionality
Causes m{ch as effort ur the hias of 5 waché::
8l SUpeTvIsor were categorized as intentional
whereas abilify, the difficully of the task.
e, and soon were specifiedd by Rusen:
bLisusts to he unintentional., '

[ prine writings this dislinction was ag-
cepled teg., Weiner, 1874, 1976). Bul fal-
l(f\»{m‘g asuggestion of Lilman-Adizes { Note
43, # is now apparent. that Hossnbaum {1973)
mislabeled this dimension, Rosenbaum
Iurgued that Lhe djm(-m;innul'jm.mltinr:alii_‘,’
18 needed to differentiaie, for example, mood
tromn effort, Both of these are internal nd
unstable caumes, vet intuitively (hey are quile
d!s{.lm'i.. Rosenbaum invoked the fn{&”rllf.

dimension to deseribe this diffzrence. wﬁh
maod clussified as uninlentional anitf :sf fory
classiflied as bntentiongl However i seema
Lt the dimension Bosenbaum had identi-
fied was that of control.  Fadlure aliributed
loa iaclf o effort does not signify thet there
wasamintend Lo fal. Intent conmites a de-
sre of wand, Hather, offort differs from
muod tn that only effori, is perceived as
suhjeft. i volitional cemteod, Henee, ] pr(;-
pese that o third dimension of cansality eu.
I:.‘;:arta:(:_s CHUsES 85 corfrotfehle versus nn-
ronirafiahte,

Cuuses theorelically can be -classified

causality Lhal

Internal

Exlernal

ontrollabiiity sitnhle

Eiaatahle

Einstable

Ahility Mruut

Typicat effr.

Uncantrallabie
Conprollzble

Termedba i ellort

Fask difficulty | &gk
Feneher hins 1inusugl help
freism vl Brers

within ene of eight cells {2 levels of locus X
2 tevels of stability X Z levels of control).
Armong the isferaal canses, ability s stalile
and unvenlrollabie; Lypiea) eflort s stabhbe
and controlfable; mood, fatizue, and illness
are unstable and uneontrollable; and tem-
poeary exertion is unstable and controlable,
Among the external couses, task difficulty is
stable and uncontrollable; leacher bias may
be perecived as slable and controlable; luck
is unsiable and uncontroblable; and unusaal
help frisms others is anstable and contrellalile
{see Tahle 2).

Some problems wilh this classification
scheme remain unsolved, particularly among
the exiernal causes. For example. can an
externat cavse be pereeived as contrelable?
The answer Lo this question depends on how
far back one gees in a causal inference chain
as well as whether vontrollabilily assumes
anly the perapective of 1he actor, which is nol
the case in Table 2 {ey., teacher bias may be
conitollable from the vanlage point of the
teacher, but not given the perapective of the
pupi). These questions, as well a5 the pro-
pused independence of the dimensions, are
difficull issues for future thought and te-
search.

Although the main dimessions of causal-
iy in achievement-related contexts may
have heen ientified, other dimensions are
likely to emerge with further analysis and
will raise additional problems abwout the in-
dependence of the dimensions.  Intention
may be one of these dimensions and logically
could be separable from control {although
¢auses are certain tn correlate highly on these
two dimensions), A causal stalemen! re-
garding a neglected homework assignmeni
illusiraiing the separation of itent from
eondrol is 1 wanied Lo study, bul eould not
eondrol mysell [rom going vut.” A eone

eeptuaily stmilar example disassociating

intent {rom control concerns & eriminal who
does nol wanl 4o commil a crime bt cannot.
rantral the eompulsiver. Oriminal justice
alse peeepts the possiility of contrel withaw.
intent, as in neghigence,
5tiil another posaible dimension of cau-
sality, ideniified by Abramson, Seligman,
and Teasdale {19783, has been lubeled
slobafily. The global versus specific ends
of this dimension capiure the concepl. of
stimulus generalization {(while stability ox-
presses lemporal generabization!.  For ex-
ample, one'’s ability may be perceived as
tasi-specific ] failed becaose L am pour at,
math”) or as a renersl Lrail infloencing
perlormance in a wide variely of setiings
failed because 1 am dumb ™
The dimensions of causality introdueed
above were derived Tro g logien) examina-
tion of prrovived cavses. Meose recently, a
nember of invesiigators have employed
Lechiriques such as factor analysis or multi-
dimensional sealing to discover the dimen-
sions of causality {eg.. o Meyer, 1998
Passer, 1977 Michela, Peplau, & Weeks,
Mote 5h. In the inceplive study by Passe
msde and femnale subieels rated the similarity
of he causes of either suecess or fmilure
Eighteen causes were presended in all pos-
sible pairs to the suljects. The simitarity
iudgments provided the input for a multi-
dimensiuonal  scaling  procedure. This
method is akin to a cluster anslysis and de-
picts the underlving judEment dimensions.
Passer found twe clear dimenstons of
causality: {a) a locus dimension, anchored
at the internat end with causes such as bad
moad and no self-confidence and 81 the ex-
lernal extreme with causes such as bad
teacher and hard exary and (b? an inten-
linsal-unintentional dimension (which | will
call eonlrollable—uneoniroilable), anchored
at the contretlable end with causes such as




never studies hard and lazy, and at ihe un-
vonirpilable extreine wilh nervous and had
meod.  The Ondings reported by Passer
{1977} were similar for males and lemales i
both the success and failure scaling solu-
tieshs.

The propased third dimension of caasal-
ity, stability, was noi displayed. Never-
theless, Poasser’s resulls are encouraging in
ihat Lwo of the three dimensions Uhat had
been presumed did emerge, and olher un-
anticialed dimensions which had nol been
part of L logical analysis did nol appear.

Thee didas reprortodd by Micheln et ab (Node
5) were equadly premising, Althetigh ey
were coneerned with the causes of lonel laess,
Lwa [arediar dimensions emerged in Lhoir
study-—stabilily wd loews. There wag somo
mdication thal conbrol akso appeared in the
data, Athouyh B did not come throngh as an
independent dimension and was mors evi.
den! among the internal causes. This
suggests Lhal perhaps conirol cannot be
paired with externalily,

The investigalion by L Meyer (1378}
provides the best evidence {or the dimen-
sions portraved in Table 2. Mever gave
subecls formalion reievant 1o the Judg-
ment of the causes of suceess wnd failire,
such as pasi hlstory amd soctal norms (Kel-
ley, 186G7). ‘The sabiecls then ratad nine
pussihle causes of the outecomes. including
ahility, sffort, task diffiouity, Juck, mood,
and teacher. A factor analysis of these rat-
ings yielded the three dimensions suggested
i1 'Taide 2.

[t therefore appears Lhal whet dimensions
emerge in part depends on the empirics
procedure Lhal s wsed.  Given a multidi-
mensional scsling method wherg subjecis
rate the similarity of Lhe causes, the dimen-

sions generaled by Lhe logical analysis may
nod. be identical to thase emerging with the
empirical procedure, For example, as shown
i the Passer (19771 daty, a naive persan may
net spontanecusty recugnize thatl mood, lnck,
and efflort are similar hecause they are un-
stalde, and thus o stabilily dimension of
vassality will ol be evidenl. O the other
hamd, factir-anslylic prucedures are nod
sahjeet 1o this lmitation. and as 4. Meyer
{1978} has demonstrated, Lhis procedure has

yiglded results (ully supporting the logica
analysis. For the scientist these dimensian

are second-order concepts (Schitz, 1967, p. .

b8, they are coneepis used hy stiribution
Lheurists Lo erganize the eausal concepts of
the laypersmn,

Consequences of Causal Properties

F iurtt now from the dimensions of cau-
salily b the consequences or the implica-
ticns of these dimensions for thought and
action, 1contend that each of the thres di-
messbons of cousalily has o peinary psy-
eholagienl funeiion or lmkage, os wel os g
mamber of secondary ¢ffeets. “The primary
relatiom of the stofidity dimension is wo Lhe
magnitade of expectaney shinge following
suecess of lativre, The lovas dimension of
cuusility has imphcations for self.eslesm,
ene of the emotional consequences of
achievement performance; affect also is a
secondary association fur casual stabiliy.
‘I'he dimensiunal linkages with expectancy
antl affecl fvslue) integraie aliribation
Lheory wilh expectancy-value {ormuabations
of motivation as oullined by Atkinson
(1084h, Lewln {1933, amd others {sec
Weiner, 1572, 19743, althowgh this unifics-
tion is not examined in this article.  Woably,
perceived eontrol by others retates Lo help-
iy, evalualion, and liking, The theory thus
addresses bolh self- and other-pereeption
ancd inlre- as well as interpersonal behavior,
The loeus and control dimensions have &
numther of secondsry effects that alsowill be
very brielly considered.

Stability

The primary eonceplual Inkage of the
stability dimension with expectancy of suc-
cess was first explored by Weiner o) al
(1971} and has not greatly changed since that
Limne fsee Weiner, 1872, 1974, 1976). | now
raore fully perceive the implications of this
associalion, nther sevondary Hnkages with
causal stability have heen uncovered, and
the empirical datn have grown in clarity.
Hul the fellewing discussion is consistent
with prior stalemends and s parilaily re-
dundant with these sadier wrilings.

A THEORY OF MOTIVATIN 9

Research in the sttributional domain has
proven definilively that cansal ascriptions
for past performance are an imporiant de-
terminant of gonl expectancies.  For cxam-
ple, fatlure Lhat is ascribed Lo low ability or
to the difficulty of a task decreases e ex-
pectation of Tuture success more Lhas lailure
that is ascribed 1o bad Juck, mood, or & lack
of immediate effort, In & simiar manner,
suecess ascribed to good luck or exira exer-
tion results in Jesser increments in the sub-
jertive expectancy of fulure suecess at that
task than doex success ascribed to high
ability or t the ease of Lhe sk, Mere
wenerally, vaprelancy slafls afler suvoess
failure are dependent upon the pereeived
stability of the cause ni the prior cutcome,
aseription of an vutcome io stable factors
produces grealer Lypical stnfls in expectancy
{increments in expeciancy after sugress and
decrements after [ailure} than do ascriptions
Lo unsiable vauses. Slaled somewhat dif-
ferently, i une silains suceess {ov failure)
and if the conditions or causes of thai put-
come are pereeived as remaining unchanged.
then success for fodure) will he anticipated
with & grealer degree of cerfainly, Bulif the
conlitions or causes are subject to changr,
then there is some doubt thatl the prior out-
come will be repeated.

Empricat fuidence

A Iarge number of research inpvesligatims
support the above theorelical vontentions
{eg., Fontaine, 1974; McMahan, 1973, 1.
Mever, 1978; Ostrove, 1975, Hosenbaum,
1972 Valle, 1974 Valle & Frieze, 1976,
Weiner, Nierenberg, & Goldstein, 1378, W.
Meyer, Note 6; Pancer & Eiser, Note ), In
the Waeiner et al. {19768} investigatiosn, it was
demonstrated thal expectancy changes are
refated Lo the dimension of stability and are
not associated with the locus of eausality.
This is an important finding, nol only be-
caure two altributional dimensinns are

discriminaied, but also hecanse a vast cixm-
petinig literature refates expeetuncy changes
ta the dimension of loeus fsee Weiner et al,,
1330, for a review).

Weiner el al, § 1176) gave subjsets either G,
1,2, 5 4, 0f F conseelive Suroess eXreriences

at o block-design task, with diflereni
suhjects in the six experimental conditions.
Foliowing the success trind{s), expecianey of
suveess atd causal ascriptions were pssessted,
Fxpectancy of fulure suecess was deter-
mined by having subjects indicale “how
many of the nexi ten similar designs you
helieve that you will successfully complete”
{Weiner ef al., 1976, p. 81}, To asaess per-
ceptions of causality, subjects were required
to mark four ruling scales that were ideniical
with respect ta either the stability or locus
dimensional anchors but differing along the
wliermuie dimensam, BSpeciliealy, one at-
trilailion question was, D vou suveeed on
this task because you are always good ol
these kinds of Lasks, ur beesuse vou tried
especially hard on this particular task?”
“ Adwerys gond” and iried hard,” the anchors
sn this geale, are deatlcal on the locus of
causality dimension {internal), but they
differ in percelved stability, with abilily &
slalile attribute and effor an unstable cause.
Iy a similar manner, judgments were made
hetween “ucky” and “tried hard " (pstable
canges differing in locus), “these Lasks are
always casy” and “tucky” (external catises
differing in stability), apd “always good” and
“always easy’ (slzhle causes differing in
logusk. Thus, the judgmesls permitied a
direct Lest of the locus versas stability in-
{erpretation of uxpectancy change.
Expectancy estimufes were examined
separately for each of Lhe causal judpmenls.
The data reveated that within boih the in-
terpal and the external causes, axpectaney
incrementls were positively associated with
the stability of the ascription; that is, there
were higher cxpeciancies given ahility and
task case sseriptions than given effort or fuck
attribulions.  Contrasting locus of causalily
differences within either the stable or the
unslable ascriptions disclosed that the dis-
paraie cavsal focus groups did aot differ in
their expectaneies of suceess.

Locws of Condrid Controversy

Cine of my disappoin teneaes by boen thal
investigalors associated with sucial learning
theory and locus of control bave failed to
recognize ur adiit the stabiity-expectancy




linkage and the:- existence of other dimen- W
sions of perceived causality. Some re.
seurchers fe.g., Lefeourt, von Baever, Ware,
& Cox, Nate 8) are fcurporating the stahil.

ity di iom inta peree; sl seatae - rears betwees i ini.
B}? dif}n:‘m?lﬂln Iinter p‘-fLUV_Ed Lalfﬁd]l“-}'a‘fca}ﬁh. Lzl apertations and the achual :;:;Im!::l?h%h“[j?;i

ut this is i contrast with the pusition of  maxioalhv change & persen's prodiclions for the ?;E o

gtizer Investigators. For example, Phares  rhe diflerence i gremior than tis [Je;i;ll,iﬁ(‘nzlflc:r:.fl'
{1978) states, Wil by gibribeted To unslaide Fackines b sich g ;:rv.ai.

mlent :Eml_.ir' _wii’l lssave inflrenee o Lhe PO s
Nabure precivtismg, i L

einer, 1871}
$19763 conclude,

Thers is semme vadue: for e el le

A'f. 1'.!19. prosent Lime thare dues nol apimeasr b be o con.
vincing oty of d'a.ta st:p;mr‘lt.ilzgthe ulidity o melding the Tl F :

stability dimension. .. ven should the widition of 1£58 fdﬁm have important implications

:‘.;::I?“}PI\ }m,[; spport in laiwzalory sludies of sepoo- for the main tenance of nne's self coRCEpt

: ¥ enanges, 1L is hotat afl clesr that | Jhroader]  and Top altributional chango prowe: [P

fy;‘::’:ﬂ!'lﬂh!llulm o ity wilf e foribiransing, (. Welnor i PTG} .}"nr [‘a. Imi:] .

. L 19T G) ko, assume

What an individingd wit} i ’
; E 14 igh sello

of aliiiity heloves I} g A

: LY eHeves Lhat he or she has a high

probabiliby of aticcess ai & task. Mis proh-

able that feilure then wortld he ascribed to

unstable causes such as hick or mackl, which

may not reduce the subsequent expeclainoy

of success and sustains a high ability seif-

In opposition Lo this statement, the liter.
sluge assoctaling stahility with expeclaney
(.-hange_ B unequivocal, and the findings
generalize outside of the laboratory as well
as heyond the achievement domain (s will

be docurenied Tater), L nay indee T )
e o —" ﬁ;(:lm 3;(:::] ;:{,} .}l:'im,fi .‘bt. ¢ [?I!I(.tl_‘.{fﬁ_., On the 1'>l._h{er hm‘qd, suceess woldd
ANty it vf locus of e ‘r\iﬁ';,}’(.f;l be aseribed te ahility, which increasey the
i d my ‘ﬁ.«. i icpe i 1hat nujzvrrﬁ;_u s :-;tibfmquentex;mcmmy (eertainiy} of suoress
o ih S;;h. ]L;:;:]; i na{‘i nf»\*ifﬁgg auae of the  and vonfirms ane's high self.regard, I’I‘he
amalysis of oxpeciancy shifis at Skl and <oy, Belds given o low sel.
. b e tancy shifls at oncepl ol anility and a low expect, ;
hf;l?&li E-]T:kh( f-lfl(f Iff} ;-;ii-"” ‘i_i_l"mlrf!_d ﬂ!lﬁrmut‘h success. Success would be mr-{ﬂmiiath:‘;-f
o ca a }W ar 4 fu {'Il' I.!Ehr(.l‘,l\s-_h[()llilf these  cqahle facties, and failure to fow Lility
ssues, see Weiner et al, 7976, These atiributions result in .abe pmscﬁ\fzi;(.:i‘
zt!' the initial seti-concept {see Ames, 1974
Fiteh, 1970; Gilmare & Minton, 1974 Ichos
fz Ifzy_cien, 1078} Pin acddition, the above
Me ' o ] . analysis suggesix that in change programs
(970 havedtniopot ot 2 150N expctanels o i o 1
( develope als ol ex. elvea calses of performane
peciancy ‘ihlf ts based upon the concepl of  altered, and 5 mEr.:iliii ;(re?;;g}ﬁ?:;ri}‘:{;cl:“m‘Em
causal stability.  Valle and Frieze posiulute would have o invalve 4 'r‘.'!"l 2l ee;.:t:rmj
that predictions of expertancies iPiare a  (Valle § Fricse, 15??5} ! FE process
:.’.}m.mélion of the ‘: fl'i.ml u:f.pecta.-u_-._\:_’ _E E) pluas In one research investigation ginided by
1o degree bo which outeomes (05 arp al-  the shove re woning, Ames, Ames, and Car
iributed to stable causes (N risone { FUTTI had chfk’irm nl"higl; ”;I‘”: u,(;?;ii
status in the classroom aitrilape f.-aue‘iai;'t‘.y
{or positive and nogative inlerpersonal g -
comes.  For example, the childeen were
Hven sHuatlons sueh as, “Suppose vou meal
a new stadent al school wnd yoy hecome
frivnds yuickiv™ or “Im:ig[f}e you ask

Formal Analysis and Seif-Coneept
Meaintenance
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lf; addition, Valle and Frione LI99G) sl note
that the pereeived causes of RUCCEss
failure are refated Lo the initial expectancy
of suceess, {1 hay been clearly documenied
that unexpected outcomes load to unstabie
attribulions, pacticularly luck (Feather
F96Y; Festher & Simon, 1871 Frieze {\,

someone to play with vou after schonl, hui
they sav Lhey cannol play.” The children
H_'mn atlaibuted causality for ench situation
either to an hilornal, externnl. or mutuai
vatise. "FPhe dala indicated that given Liega-

Hence, Valle and Frisze E‘

A THEORY OF

tive imerperscnal outcomes, high-social-
status children made greater use of external
causal ascriptions, and given positive inter-
personal outeemes, they made more isternal
attributions than the low-sucial-status pu-
pils.

Resistonce to Extinction and
Achievement Change

The stability coneept is generalizable o
the bedy of psychodogical lileratare con-
cerning experimental extinetion (ses Hest,
1976).  Experanental extinciivn often s
defined as the cessation of a previously in-
strumendal response lollowing the perma-
nent withholding of the rewsrd. 1t is rea-
sonable to presume that when a response iy
perceived as no Jnnger instrumental ¢ goal
attainment, the arganism will conse making
that response.  Hence, any attribution thae
maximizes the cxpectation that the response
will not be followed by the soal should fa-
vilitate extinction. (n the other hand, at-
tribytions that minimize goal expectancy
deerements after nonreward shuuld retard
exbinetion,

Ay diseussed above, Lhe stability or in-
stability of the perceived causal faciors in-
fivences the expectaney that the outcome of
an action might change in the Tuture.
Therefore, | suggest that. resislance o ex-
tinetion is 2 {unction of atiributions Lo the
vausal dimension of stability during the pe-
riotl of nonreinforcement, Ascriptions of
nonreiforcement to bad luck, lack of im-
mediate effort, or other unstable causes are
hypothesized to minimize expectancy dec-
rements and result in slower exlinction than
attributions of nonatiainment of a goal o
perceived stable faclors, such as teacher bias,
high {agk difficultly, or lack of ability. Hest
(9763 has presented sirong evidence con-
firming these hypotheses, FEnssmuch as
randem reinforcement schedules elicil un-
stable causal attributions (Weiner et al,
1971}, they also should {and du} increase
resistance o extinction.  In g similar man-
ner, chance rather than skill instractiong abso
increase resistance to extinctinn {Phares,
1857}, presumably because failure s ascribed

MOTIVATION il

to unstable causes only given the chance in-
siraciions.

A relaled notion is that information pen-
eraling lzck of effort ascriptions for failure
also should resull in response mainlenance
{spe Rest, 1976). There are data in the in-
frahuman experimenlal literature that may
e interpreted as supporting this hypothesis,
Lawrence and Festinger (F962), muarshalling
evidence to suppurl their copnitive disao-
nance explanation of extinction, report that
resistance to extinclion is positively related
ie the effortfulness of a response.  Char
anglysis suggests that when great exsriion i
regtiired Lo atbsin a reward the salipnee of
effort as the cawse of goal atlainment s
angmeted. Thus, the expeciancey of reward
foliowing nonattainment of the goal should
be coreparatively unchanged and extinction
profonged. With repeated nonrewsrd,
however, the ascription shifts from efford to
ability and/or task difficulty, thys decreasing
expectancy and producing extinction.

These ideas have more than Just a passing
relevance o educational practices. Many of
the burgeoning achievement-chance pro-
grame make direct or indirect use of attri-
butional principles. These programs ofte
atlempt Lo induce students to atiribute thei‘}

faitures to a lack ol effort, which is both un+
stable and under volitional controd (see An!
drews & Debus, 1978, Chapin & Dyck, 1576,
Bweck, 1975). This goal is expressly DH‘I
tablished for “failure-oriented” children who!
apparently ascribe their failures 1o » lack of
ability, which iz a stahte and uncontrollable |
cause (see Diener & Dweck, 1978). Pre-
sumably, inasmuch as effort can be increased’.
volitionally, ascriptions of nonakttainment of
& goal Lo lack of effort will result in the suss
taining of hope and increased persistence
toward the goal. On the othet hand, sincel
ahility is stable and not subject to volitional
eomltod, ascription of nonatiainment of 2 geal -
1o low ability results in giving up and the
cessalian of goal-oriented hehavior,

In sum, it is suggested that the relations
between diverse independent variabies {re-
ward schedules, effirtfulness of the response,
ane cerlain atiributional biases? and the
dependent varinbles of resistance to exting-
lion or persislence in goal-related behavior
are mediated by perceplions of causality:
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dmnc;.’ from students or family, will pre-
?zm;;{ﬂy Fenerate yreal anger aned hostiily.
'n this event, externality is positively related
Lo emuotional inlensity, Thus, the position
expressed i Weiner ot o {1971) cannot he
torrect (see Wainer, 1977 Wei { al.,
Ty Fi Weiner et al,
! v refy Titiks i

1 ‘Sn: t}a..r_é,fﬂm nntiated a series of studies
ardeiermine the relation betw. i

t 2 i AW el : -
Leore and affect e
Iiiu&s_&efi. & Lerman, in pressi.
ivestigation, .
that depicted 4

Forus

I contrast wilk the rather stable belefs
&bm{t causal stahility, oyr thoughis r:{m:
eernitg locus of causality have I?a1<‘1..'11:-ztud
Hreatly, ’A temporary resolution s prépmmi
ferg whlmh s & synthesis of our ;)revi;u;"
snbithetical positions and betler aovounts i'u;
the complexity of h umatt alfeciive re.
APUNSES. '

Inilially, Weinor of al. (1971 post waled
_l_.hnt: bocus of causaliy is related 1o i.ht‘ af-
techive consequences of syceesy ail failure
hmqu:fzml reaclions were believed 1o I};
waximized given iniernal atiributiung for
success mad failure and minimized given
external attributions. Thus, for e.,xan':p]e‘
?ridje_and siiame, the alleged dominant Al
i’.‘{,‘ib in m:hmvemenf. sHuations (Atkinsoen
1964; McCleltand, Atkinson, Clark, & | oo

<, 1953, would be mest ex;ﬁeril.’ixc‘(:d g.i‘v(-\n
personal responsibility for suee =58 and I ;au:f-
vre, as oppesed (o instances in which extee-
11:{1 factors such as luek or nthers wem; ',‘;e.r-
{:mwr‘{i a8 Lhe cougal agents, Fhie ;'JrnaiuJ;;r(.-d
reiat._mn seemed infuilively reasonibln \&1-.
consmtent with Atkinson's (1964 fur:r.;uf:'i‘-
long mncelrning the incentive value of RUE-
cess and failure, and lound SURPOrt, i N va-
niely of research mvesiigations, Bec use 2
etaled BCCCUIN. of this position recently ;&"l‘é
presented in this journsl {Wainer, 1977 “I
-.wl! nut discuss it 0wy furher detail,
 Subsequently, ig hecame evidong Lha;. il 15
Ioreect to presume an invariang pmiii;':
relation between internality and the Im.av--.
l_utulde of er{mti[mai reactions in achieverent
:.?htmfh: For exam ;‘?Ee, failure ascribed &)
nhers, such as the bias of 1 teacher ar hin-

sueeess of fathire

for that outcome feyr,
she did ot bave the 5
then reported the affec)s {hat they surmised
wotll Il';e_ experienced in thiz Fituati});i
A{)mzt. L08 affecls for success and 1t [(}]:
{ailurs; were provided. with responyes rr-aade
©n rating scales indicating the intensity witﬁ
w}: t_lr.h the affects would he experieﬁcé(l,
.'i hPf:i? were two general findings of inter-
esl. First, there was a set of vutoome-de-
pende::i._. attrshulion-indepeudent afferls
that reiresented hroad positive op ncumivé
reacl,n‘:_ns b stlecess and failure, regardless
;xf ihe wWhy" of the untcome, Given sumew;
feelings of pleasure, happiness, satisfacti :a;,
pootness, and so on wers reported as E;qt.mif\-:
sxperienced in the disparate aiiﬁhlxtinii
;‘.ulndliit)n& In a similar manner given
failure, there were a number of nu'tcumé--
]llr}kt?(i emolions, such as feeling uncheer!; ;Ii
displeased, ani psel. The -umcf.rme—de'
pendent affects for hath SHCOERY am:’I {ailurt;
were reporled as Lhe ones that wirdld be mml'
miensely expericneed, h
But for both suceess and {ailure there were
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Teble I Fercentage of Hespondents Stating g Particular Emotion far Suceess, as @ Funelion of

the Abiributiun for Suecess

i

!
i

{Weinerof af,, [¥78: Weiner,
\ I our first
subjects were given o scenarig
at an exam, aloug with & causal };:fg{l;;z: '-
Jdoan faited because -
ability), The subjects

Plara] nElrinGt i

Linslable Stable

Emotion Ability effirt efforl FPersunialily Oilsers Bk
{Unmpelence 3 12 m 13 B 2
Confidence EH 3] i8 13 14 4
Cuntentanenl, 4 4 i 0 7 4
Excitement 4 | # 1t 16 B
Gratelubness i 1 4 # 1 14
Gusilt 1 k3 £ K1 2 1#
Happiness &4 41 LR i} 4h A
Pride L o Gt 43 23 %
Heliel q i 14 El 15 2
Salisfaction 14 24 Lis £ i Li
Barprise i % 4§ 4 q 5
Thaukfubiess W] i f { iy 4

alleciive reactions in achievement conlexis.
Rather, emhotlions appesred to be either
onteome  ar  atiribulionally  generated.
without any  intervening  dimensional
placement.

Additional evidence, however, has re-
sulted in a synthesis of our prior antithetical
slances. ln arecent study {Weiner, Russell,
& Lerman, in press) subjects recreated a
“erilical incident” in Lheir Jives fn which Lhey
wueceeded {or Tailed) al an academic exam
hecause of ability, lypical effort, immediate
effurl, help {or hindrance) lrom nthers,
prersonalily, of imck. Thaey Lhen listed three
alfeets they paperienced io this situation.
Tahle 3 inclades only the emotions that were
reported for siecess by more than HFa of the
respondents for any parlicular attribution,
The takile shows the percentage of subjects
in all the altribulion conditions reparting
{hese relatively shared experiences.

Fhe data in Table 3 are consistent with
our previous findings. 'Fhe most dominant
affect, happiness, is expressed regardiess of
ihe reason [or the success. 1n addition o
this outcome-tinked smotion, there gre sig-

nificeint attribution—allect linkages. These
agsueiations are a3 Follows:  abiily-compe-
tence and pride; olher people-prateluiness
and thapkfulness; stable effort-content-
e personality-pride; and hick-sarprise.
refief, snd gailt {the linkages ave hased on
comparisons within an emoiion bul acooss
attributivnsi,

Fhe {ailure dala alse revealed syslematic

many emotions diserbningbly refated Lo
spectlic alirihlions.  iven success, Lhe
anigue atlribulion-affect linkages were Lthe
following:  abitity-competence and eonfi-
dence; typical effort-relaxation; immediate
effort-activation; olhers-gratitade; per-
sonality—conceit; and luck—surprise. That
15, if ene perceived that success was caused
by ahility, then competence and confidence
were reporied as inlensely experienced, 1f
ong suceceded because of heip {roin others,
then the deminant reported affect was
gratitude; and so en. o a similar manner,
for lailure, the atiribution-affect Hokages
were the following:  abilitv-incompetence;
effort-guill end shame: personalily-resig-
natiog; elhers—aggression; and nck-surprise
[z Weiner et al,, 19783,

H s of Inlerest Lo point out that af times
causal atiritnetions vield opposite reactions
for success and failure. as would be expected
given diametric vwicomes {respectively,
competence versus incompetence given
abiligy  attributions; gratitude versus
aggression {or altributions to othersl, Hut
at times the same eroiion accompanies both
positive and negative oulcomes [RUFprise
given a luck attribution), and given stfil other
ascriptions, such as typical or immediatle
effort, Lhe emotions that aceompany sucoess
{respectively, refaxation and aclividion} are
unrelated to the failure-tied affects (guill
ant shame).

These: data supgestod we should reject the
sirasition that loous of ceusality mediales




patterns. There wers significant autcome.
linked emotions including diseppointment,
as well as attribution-affoct associat.icm:
consistent with prior research;  abililv-
incernpelence and resignacion; el {orl,----guivit‘.
ather people-anger; and luck-surprise.

Additivna] snalvses of these data also
demonstrated that causal dimensions play
an essential rele in alfective life. Given in.
terngl attribiutions for success (ability, effort,
personalilyd, the allecls pride, competence,
confidence, and satisfaction were re;mrt.erf
more frequently than they were wIVER ex-
Lernal attributions {others, luek). Iaternal
ii‘bitil’iptit}ﬂﬁ fur failure generaled the emg-
tions ef guilt. and resipnation. b swm, par-
ticular affects clustered with the internal
causes. Reanalysis of Weiner et al, (1978)
revealed virtaally identical resul(s.

) R ti_lerefwe apprears that in achisvement

m_tuai«ms there are {a! least) three sources
of affect. First, there are emotions tied di-
rectly Lo the outcome. One feels “good”
given success and “had” given fzilure, re-
fardless of the reason fur the cutcome,
[‘hesg probably are the initdal and strongest
resctions.  Second, accompanying these
general feelings sre more distinet umolions,
z-‘-n‘ch as gratitade or hosbilily # suceess or
Eaibure, respeelively, is due to others, surprise
Wh?n the sutcome is due Lo luck, and so on,
Third, the affects thal are assockled with
self-pslecem, such a3 commpetence, pride, and
shame, are mediated by self-ascriptions,
Many emotional reactions are shared given
success due to ability or offort, the two
deminant internal atiributions. 14 therelore
riay be that the cendral selfesicem rmotions
t.Im} facilitale or impede subseguent
achieverment perlormance are dimensionally
iin}lced, referred by the actor io him. ur ber-
self. Bome affects thus seem 1o be mediated
by the Iocus ditoension, bui in 4 manner
much mere complex than was originally
pasited. Il s likely that these tiimgnsinn\;
Hnked gffec[s have the preatest longevity and
mast gignificance for the individual,

Staliity and Affect

In adtiit-‘i:m b e locus—affect linkoge,
l.l_u._»re alsa is a redation belween causal sta-
bility and emations. Weiner et al. { 1978;

found th_at the affects of depression, apathy,
and resignation were reported primarily
given inlernal and stable attributions for

faihsre tark of ability. Inck of typieal effort, |
personality deficit). Fhis suggests 1.hai,<mi‘,,’ :
atmbu{}ons conveying that events will not
change in the future beyet feelings of help- |

lessness, giving up, and depression. Perhaps

the control dimensicn also plavs 2 role in ¢

sencrating these particular emolions. -

Hence, the dimensions of causalily relate '

Lo different sets of emotions,

In another research investigaiion sup- !
porling o skabiley. cmation union, Arkin and
Maruyama [}979) assessed studenis’ aiiri-

betions fur Lheir suceess or failureat a college

clags. Tn addition, anxiety associated with

:fchm W performance was measured. Tt was
fouid that among successful students, the
stability of their atiributions was negatively
correlated with anxiety. That is. when
SUCLRSS Was ascribed to stable causes, stu.
dents reported relatively little anxiety. On
T._he olher band, smong the unsuccessiul
students, attributional stability and anxisty
correlaled positively; most fear was reported
when failure was perceived as likely to recur
in the futare. )

Cognition-Emation Sequene in
Achivuement Contexts

Gn the basis of the above discussion, |
Suggest that in achievement-related contexts
{and, in particular, school settinga), the actor
Hrogresses through someihing like the fol-
lowing cognitist-emation scenarios:
oL T just received o I in the exam.  Fhat
8 & verv low grade.” {This generates feel-
ings of being frosteated and upset.) “F re.
ceived this grade because 1 did nol try hard
unf:u_gh" {followed by feelings of shame and
guiit). “There reaily is something lacking
i me, and il ks permanent™ ullowed by low
saif -emieem or lack of worth and hopeless.
ness),
”_2. F Just received an A on the exam.
i_‘nat Is & very high grade” (generating hap-
pingss and satisfacliony. ] received this
geatle because | worked very hard during the
enlire schonl year” {producing contentment
and relaxation). "1 really de have some
positive qualities, and will cuntinue to have
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thern in the future” (followed by high self-
esteern and feelings of self-worlh, ay well as
oplimism for the futured.

Some Thoughts About Feelings

Psycholegy is compleling two movements
that have refatively neglected the study of
affect. The first is Lthe behavioristic period,
which denied verbal report data; the second
is the cogritive movemeat, which focuses on
inlellective structures. In contrast 1o these
periods, | believe that psychologists and
educalors now will turs ta the study of al-
ferd.

At present. many of Lhe investigations of
affect in Lhe schools measure some global
freling state such as “satisfaction.” Bul for
the study of emutions grester dilfeeeniistivn
wust be allowed. For example, one might
specubate that differential classroom Yat-
mosphieres” provide the apporlunity for the
experiencing uf disparale emotions.  Per-
haps settings that promote internal aserip-
tions maximize positive or negative self-
tmages and feelings of pride and shame. On
the pther hand, esvironments that permit
more student interaction enhance feelings
sueh as gratitude and anger, inakenich as
attributions of success and failure Lo others
are promoted.  Overall satisfaction ratings
mask dislinctions between, for example,

pride and gratilude. 1L is lime that closer
attention was paid Lo affective life in the
classrooim.

Secondary Linkages

Because of the vast literalure in Lhe lucos
of conbrol area, it mighl be anlicipated that
causal Joeus is directly linked with many
peychelogical reactions in addition to es-
teerp-related affeets. This indeed i3 likely
te he the case. For esample, it has heen re-
ported that Iseus of eoniral relates positively
1o hehaviors stch as information seeking mxd
to experiences such as feeling like an “origin™
ide Charms, 196583, In st of 1his research.
huwever, the: concepts of focus and control
are united. Bt ks not reasonable to expect

individuals who atirbuie failure to o ack of
ability, which is internal but ancuntrollable,
o seek out fnlormation ur feel Like origing

Erd

Rather, it seeriy that the experiential slate
of an origin and eorrelated behaviors are
exhihited because of the perceived personal
contral of the sitoation, or the beliel thut
causality is hoth internal and controtlable,
Thus, the discussion of the secondary link-
ages with locus is pestponed witil the pre
sentation of the comtrol dimension of cau-
sulity,

Camtrod

Attribution theorv as formalated by
FHeider {1958 Jones and Pavis {1965), and
KeHey (19467) primarily conceens porson-
perceptiom, of infereinees abeut the inten-
tions and dispostions of others. But thus far
in this articke 1 have only been converned
with sell-pervoption. | belicve thal one of
ke main contributions of cur work has been
the adaptation of some principles of social
perceplion for the vonslruction of a theory
of metivation that has the individuat ax the
unil of analysis.

In the discussion of the implications of
cnusal dimensions, sell- and other-pereep-
tiom were not distinguished.  Comsidering
changes in the expectancy of success, the
same cause—efTeet logic pertaining to causal
stability should hold when considering
onesel! or oibters, The discussion of atfect
alse: is equally applicable fo both the seff and
sthers, rlthough of course, the emolional
experiences are limited to the self and in-

Ferred about others, But if saccess or failure
is pereeived as being due Lo certain causes,
then particular affective experiences should
futlow,

The folowing exnminagtion of the dimen-
sion of conlral centers upon inferences aboul
others and bow buliefs about another’s re.
sponsibility for success and faliure indluence
an acter's reaclions Loward ihal person,
The reactinns examined are helping. evalu-

ation, and sentiments.

Heipiny

lekes and Widd (1976), guitied by Weiner
ef al. (19713 and Hosenhawm (E972), pro-
pused an atiribulional aialysis of heiping
behavior. A number of investigators prior




to Lekes and Kidd (1978} had established
that the tendency to help is influenced by the
perceived cause of the need for aid {eg.,
Rerkowitz, 1968; Ickes, Kidd, & Berkowitz,
1976; PHiavin, Hodin, & Piliavin, 1960
Schopler & Multhews, 1965).  The majerity
uf tiese experiments sonclwded That heip is
more likely when the pereeived cause of the
need is an environmental barrier, as opposed
Lo being internal 1o the person desirous of
aid, For example, Berkowilz {1964} re.
porled that individuals are more inclined to
help an experimental subject when the ex-
perimeier cansed a deby i the subieer’s
respense, i contrast with a condilion s
which the suliject is pereeived s personaly
responsible for falling bebind in the experi-
ment.

In their review, Tekes and Kidd (1976)
argued that this locus of condral explanation
of helping confounds Lhe causal dimensions
of locus and intenlionality {which | again will
vall contenllabilitv), They siugrest that in
the sfudy conduried by Berkowitz (1969],
the cauas! aseriplion to the experimenler is
beth external and uncontrollable {(from the
perspective of the aclor), whereas an atin-
bnetion 1o the subject’s vwn mismanagement
is internal b the actor and is perceived by
the potential helper as under volilional
comtrol.  Hence. two dimnenstons of causalily
are confounded, and it s impussible {0 de-
tarmine which of $he two causal dimensions
fs responsible for the dilferential help giving,
{okes and Kidd, in contrast with Berkowilz,
suggest that il is the conbrollable aspect of
the perceived cause, and not the locus, thal
madiated the disparate help ygiving, The
reader shuuld note hew similar this analvsis
is t the nne pertaining to expectaney shifis
in skill and chance tasks. Bolh conire-
versies point vut thai the locus of conlrol
1ferature has been plagued by s madeyguste
analvsis of perceived causality. Further-
maore, what is Feguired is research that sep-
arates Lhe various causal dimensions.

Other data suuport the [okes and Kidd
{1978} interpretation of helpang behavior.
For example, Piliavin el al. (1963 found that
there is a bias tooaid an HE person i disiress
as oppesed Lo helping a drunk. According
to the above argument. this iz because
drunkenness is perceived as subject (o voli-

i

iional eontrol, whereas iliness is not. When E

a failure is pereeived as controllabie, then &
help is withheld; the persons presumably -
should helpr themselves,  For this regson, it
it much easier to raise charily funds for
Isattered children or blindness than or al-
cobolism centers,

(yinded by the prior research of Barnes,
lekes, and Kidd {Note 9), Simon and Weiner
tin press} applied these ideas Lo one instance
of altruism in the classreom—lending elass
notes to an upknown classmate. 1o this in-
veslization, twn themes were created for a
stadent’s Tailure to take oliss ndes. One
themu invelved a professor, and the sceond
concerned an emplover. la Lhe professor
iheme, the sludeni always {stable) or some.
times (unstable) did not lake notes because
of somelhing ahout hunsell {intermal} or
something about the professor {exlernal).
Hither he was unable o take good noles
fancontrotlable) or he did nol toy {contral-
lahlel, while the professor gither was unable
to give a clear Jecture ordid not try. Thus,
for example, sn ieternal, stable, and uncon-
troliable cause was that the sludent naver
was able Lo lake good noles {low ability),
while an external, vostable, and uncontrol-
lable cause was Lthat Lhe professor at times
rould not give g elear lecture.  Bach story
witlin the eighl possible cousal combinu-
tions £2 bevels of stahility X 2 levels of locus
X 2 levels of contrdd} elaborated the basic
scenario. The second theme involved a work
situation it which the sludeidt did not have
the notes because he {or the boss) always
{summelimes) was responsible for his coming
fate toschanl, which could {oould not) have
been aveided.

Following each causai stalement the
subiects rated the tkelihood of lending their
notes Lo the student. Judgments were made
on 10-point seale unchored st the extremes
with “definitely would fend my notes™ and
“delinitely waeld not lend my notes.”™

The mean helping jndgments for four
conditions 12 levels of locus X 2 fevels of
condroll are shown in Tahle 4. SBtability did
not elfect the judiments and thus is ignored
in the analysis, Tabie 4 reveals that helping
is repuried to be relatively equal and rea-
sonably high ko all conditions except when
the cause is internal and cuntrollable, in
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which case aif is unlikely 1o le given, That
s, if the stadent did not [y Lo take noies
{professor theme) oF could have aveided
being absent (employer hemel, then help s
withheld. The fibdings concerning the in-
flrence of intent information on riixral
judgmends and criminal justice support. this
Tins of reasoning see Carrul] & Payoe. | G786,
1677, discussed later in this article).

Foaluation

Spme of the early experimental work
conducted by me and my colleagues was
undertaken 1o promole the distinction be-
tween various causes of success and falbure.
In pariicular, we attempted Lo provide evi-
dence thal ability znd effort should be dis-
tinguished, slthough both are internal n
leeus of eausality.

In one reference experiment thal was
employed, sabjects were wsked to pretend
thal they were teachers and were to provide
evaluative “feedback™ to their pupdis (e,
Eswara, 1972 Kaplan & Swant, 1973; Rest,
Nietenhery, Weiner, & Heekhgusen, 1874
Weiner & Kukle, 19706 Weiner & Peler,
1973). The pupils were characterized 0
terms of eMart, ahility, and performance on
an exam. The data from these invesiiga-
tions conclusively demonsirstied Lhat eiforl
is of grester importance than aility in L_'u-:—
termining reward and punishment. High
elfvzl wos rewarded maore than bigh ahilily
given success, and lack of eflort was pua-
ished more than Lack of ability given fallare.
To explain these findings. | slated.

There appear to be e easons for Lhe diserepiy
hetwenn abailty and eifart g determinanis o rewy
i punishment. First el ateribuiiam elivil strong
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st {eiel s~ Lrying 16 alisin a socially valies goal
is s etbing that one “ought” 1o do. Second., rewinding
andd punishing efforl s wtrumental fo chimring he-
v, inasmiieh as offot is believed 1o he suhjee? to
welitionad cemtrel, On the ather hand, abifily s qrer
ceiver as nupvelilional and relatively slabfe and ks
shonlel b Frepnsitive 1o extessd contrl atbrmrs.
1% einee, 1877, p. M)

Thus, both the moral and control aspects
of evatuaiion were considered. But it was
not realized that evaluation is comeepinatly
simmilar Lo behaviors and feriings such as help
giving, altrulsm, Hiking, and blame. "That is.
thete is 1 pervasive inflaence of pereeived
conl tallability of pessonal responsibility on
interpersonal udpmonts i achievement-
refated contexts, including how slanlenls sire

praded,

Senfimends

Investigations linking Lking to pereep-
tions of controliability primarily have leen
conducted in the area of joneliness Gsoe
Pepiny, Russell, & Heim, in press), Michelu,
Peplau, & Weeks (Note 5 found thal per-
sehs lonely for reasens thought lo be con-
troliahie (6.8., does put iry to make Triends)
are liked less than individuals lomely for
unenntroliable reasons (8., ne opportunity
1o sneel peeple.  In addition, whena lonely
persun puls Turth efforl Lo make friends, thal
person is liked and elicils ;-sympath}'__{_ W_lmer
& Peplau, Note 10). Incontrast, IFiles be-
tieved that the lonely individual 18 respon-
sible fur his or her plight, then sympathy is
nut fortheoming, and respondents indicate
they would avoid such persolts. I assume
that this pattern of resuits will alsa be evi-
dent in achigvement-related contexis.
Surely a teacher will ol partictdariy ke a
student who does pot i1y, and fallure per-
ceived as due Lilack of effort does not elicit
svmapathy.

Seif-Percrption of Controf

While percetved control in others relates
1o interpersonal judgments, self-perveptions
of comtrol have guite a different arvay of
consequences. These intrapersonal effects
appear to be vast, ranging from esperiential
states, such as fepling as an urigin ide
Charms, 1968} and perceiving freedom of
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cheice {Steiner, 197, to specific behaviors,
guch ax information search (see Roller, 1965)
and normal {unctioning rather than learning,
cognitive, and motivational deficits that are
postulated Lo sccompany the loss of control
(Selipman, 1973). This is g complex subject
matter in need of systemalic examinalion
and synithesis thal goes weil beyond the
scope of our present knowledge.

.
Krmmary

A variety of sources of mformation fnet
discussed here) are used o reach causal in-
ferences in achievement-related contexts.
The perceived causes of suceess and faiture
primarily are ability and effort bngd alse in-
clude a small numbaer of other salienl factors
such as home envirenmend and {eacher, and
a conntless host of idinsynicratic factors,
These causes can be eomnprised within three
primary dimensions of causality: stability,
lsens, and control. There also are an unde-
termined number of subordinate causal di-
mengions, including perhaps intentionality
and globality. ‘The three main dimensions,
rgspectively, are linked to expeetancy
changes, esteem-related affedts, and inler-
persenal judgments (decisions about help-
ing, evaluation, and sentiments). In addi-
tion, there are secondary Jinkages botween
the causal dimensiens and psychologicsl
effects: Stabiity relates to depression-type
affects, and control is asscciated with par-
tieular feeling states and behaviurs. The
dimension-comsequence Hrkages influenes
motivated behaviors suck as persisience
and cheice. This theory s depicled in
Figure 1.

Parteal represenladion of an aitrhutional theary of metivaiion,

Theorelice! itange

The theory rather sketehily conveyed in

Figure { has been shown to be relevant to

rmany classroom-related thoughts and sc-

tions. Thetapics already exsmined in this |
article inclede the perceived reasons for

success and fallure, expvctaney change,
self-concept maintensnce, achievemnent
change programs, reinforcement, schedules,
hopelessness, seurces of emolion, self-es-
teem, helping, evaluation, and liking., Stil
other achieverment-related topics have been
demanstrated 1o be encompassed within thia
aiirilndienal conception (see Weiner, 1974,
1. The breadih of the phenomena in-
corperaled within cur atlribltional frame-
work intimates that a general theory of me-
tivation is beig consiructed. In the re-
mainder of this article 1 decument. other
areas to which the theory is spplicable.
Some of the theoretical extensivng are ger-
mane Lo the school setting, while other topics
are of interest do an audience of educational
psychologists’ primarily because they dem-
onstrate the range ol the conception.

Hyperactivity and Poychosfimulants

Whalen and Henker {1976) have outlined
an attributional analysis of the effects of
drug treatment for hyperactive children.
They contend that when hyperactivity is
combated with a drug, the belief is conveyed
Lo both the child and his or her parents that
the cause of hyperactivity is a physioloygical
dysfunction. Hence, the involved individ-
yals are not responsible for or in eantrol of
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the maladaplive behavior that is exhibiled.
Because this physiclogical deficit is per-
cetved as en uhcontrollabie casse, neither
Ue child sor the parents need feel gailiy or
blerne Lhemscelves for the aberrand behaviaor.
That. ts, the shill in perceived causality from
“lack of efforl” minimizes self-blame, low
sellesleem, and negetive evalyalions from
others. This appears to be a heneficial and
an unanticipated side effect of Lhe treatment
technigue.

O the other hand, Whalen and Henker
11976} alsu state that “the reputed physio-
logical dysiunciions used to cxplain Lhe
failures o hyperactive children are fre-
quently viewed as stable and relafively un-
respotsive 1o hehavior chmnge dlfecis™
1848y, Thus, the pereeption of (ined cau-
sation might lesd to " demaralizetion aboul
problens solutions. .. and interferes with
affective coping” (Whalen & Henker, 1974,
. L1245

In s, again Lhis is an analysis of a psy-
chelogical phenomenan from the perspective
shown in Fiouee 1 Individaals uiilize e
formation {Lreatment technique) to infer
causation aboul an evend (hyperseiivityl
The perceived cause {a geneiie deficit) is
perceived a5 uncantrollabie and stable. This
mimzes corfain negalive affeots and an
faverable evaluations (henefivia) effects) It
akso weakens the percelved possibility of
recovery 14 harmiul copsoquencel, Thene
two Factors, ik (urn, itfluence the lomg-ranse
intheener of the trestment inegatively, ae-
cording to Whalen and Henker, 1T mas-
rtch as they peregeive expectaney be be the
mere polent delerminant of long-term be-
havioral charige},

Muastory

The fabels mastery and compeience are
promirenl among the writings of many
psychologisis {egn, MNissen, 1854 White.
1959}, Mowever, in my opiniun systematic
experimential work elucidating these alleged
mudivators of behavior has not been con-
ducted, An investigalion by Nuttin (1977,
deseribed as demonsiraling “causality
pleasure,” could provide gn imporiant ex-
perimental paradigm for this area. Nuitin

placed H-year-oids in an experimental room
containing iwo machines, The machines
each had cofored Hghis and movable handles.
Far one machine (A, the anset of the lightls
was preprogrammed by the experisenlor.
The lizhts in the alternate machime (B) went
on ar off only when Lhe handle was moved
bevond a certain point. Thus, although
bulh machines stimulalad the viewer per-
ceplually, the chitdeen were the producers ur
the cause of the stimwlation only with ma-
chine H.

The subjects i this experiment were free
to spend their time with cither machine,
The experimenlers recorderd virious indoeses
of choice or prefercnee, such as the time
spent with each machine snd vorbal voports
ol liking.  Both observalional siud self-report.
data revesled thal the children strongly
preferred machine B oover muchine A
These findings have heen replicated by
Weiner, Kun, and Welner {in press)

From the theoretical perspective shown i
Pigure 1, the experiment. by Nuttin (1873
Mustrales 4 lermporal seguense bwvolving the
use of information, mfergnces cobverning
fucus of causality, positive aftect, and seme
hehavioral consequences of emalional states,
That is, 06 the basis of the nbrerved covar-
ition hotween (heir own aelions o ibe
obsel uf the lighls in sachine B, the children
nfer thal they are personsliv responsible
tability and effory) for the stimulation frm
that machine, Sebf-atiriteion for the out.
cume increases posilive esteem-rolated af-
feets, and The augmoented affect increases e
prrobuddily ol cagasing in the actionn agib ax
well as inereasitg “liking” about plaving with
Live machine.

This Hilerprotation s applicable 1o an-
uther developmental stody that bos oul bren
concepluatived as Involving mastery-Lype
hehavier.  Watson (19686, 1967} doemon-
strated that B-week-old idanis can lears an
insirumental response (a head turn! Lo in-
crease stimukation {the movement of o me-
biles. He also reported that infants in the
instrumental response condition apparently
dispiaved more Instances of positive alfect
tsmiling and couing} than children i a con-
ditinon 1 which the mobiie movement was
conlrolled by the experimenter. This again
suggeats Lhe foliowing lempural seguence
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respomse-euicome cuviriation prreeived
internal causation - pusitive affects of com-
petence and pride - choice. That is. the
enhanced positive affect and subseguend
performanes of the insl rumenlal Fesponse
are mediated by perceplions of self-respon-
sthifity { perhaps the control dimension also
plays a role herej. .

The underlying premise of this inter-
pretation of Walson's (1966, 1967} rescarch
is that affect and choice can be wsed to nfer
coplitive processes (perceplions of causali-
tvd, 1t may seem Far-folched s draw the
inlerence that S-week.-clds have the cogni-
tive capacities tn make causai deductlions.
However, it also may be that a differentis-
Lion Betweesn the self and the environmenl
has developed by that. age, and Lhat. primitive
inferences about focus and vonirol can be
made using proprioceptive feedback infer-
mation. 1f this inteepreistion has any va-
lidity, then Watson perhaps has identified
the exisience of atteimpts al mastery amoug
very voung Bfants, Note also that «ne may
congider the conleibution of the Walzon in-
vestigntions from a light semewhal different
feom whid is usual T psychoiogisis—ihe
ohservation of Lhe hehavior is of interest
primarily beeause it Lells us sumething abuul
[ e esnlents of the mind®

Praraic fiecistns

A parule decislon Is a coraplex judgiment
in which causal attributions pley a major
role.  Figure 2 depicis the parnle decision
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process as concepluadized by Carroll and
Payne {1976, 14771 The fizure indicates
that the degision maker & provided with a
variely of information about the criminal,
the erinue, and other pertinent facts, This
informativn i combined and synlhesized.
vividing altributions aboual the cause of Lhe
crime. The causal atiributions, in Luen, in-
fluence judgments aboul deserved punish-
ment and social risk, which are belizved to he
the basis For the final parole decksion,

Carroli and Payie (1976, afler reviewing
an exlensive liteenture, contend Lthat the
parale deeision provess i

hagsrdd oo 5 ehimqale 3w queel el In ehe first parr the
petmars cebcer ol e d un pysker b 1o make ther
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Accurding to Figure 2, crimes that are as-
cribed 1o internal and/or inlentional {con-
irolkabley factors {e.g., persunality charac-
tpristics, evil intenis) should result in
harsher evaluation (punishmeni) Lhan
eriines atiribited to external and/or unin-
tentrsal fancontrollable) causes (e.y,, eco-
namic amditions, bad friends. eley. Inad-
citinn, the risk associated with paree shenld
depend on the stability of the perceived
ciuse of the crime. I, {or example, the
crime 15 attribuled to some Nxed persunality
trail, then the decision maker will expect
that a crime again will be commitied if the
prisenee is paroled.  On the other hand, if

A THEORY OF

the cause of the crirme has been or ¢ap beal-
tered {e.g.. economic conditions have im-
proved, a job can he found, efc.}, then the
critninal will be perceived as 3 goud parole
rigk.

{iven the ahove analysis, a erimingl is
least likely to be paroled if the cause of the
crime 15 perceived as internal andfor con-
trodlable but stable ¢ He s an evil person™.
Conversely, parole will tend i be granted
witen the crime is perceived as caused by
external and/or noncontroflable and unsta-
ble factors (e.g., prior economic conditions).
The remgining eausal eombinations shald
fall between these exiremes in terms of (a-
role probahility.

Carroll and Payne have furnished support
for these hypotheses, examining professional
parale decision makers and the judgments
of gollege students when given simulated
eriminal cases. They find, for example, that
perceplions of the lotus, stability, and con-
LreHability of causes significanlly relate o
pereeived responsibility lor the crime, like-
lihoed of recidivism, Bkabilily, prison term,
and the purpose of the sentence.

b sum, acenrditg e Carroll and Payne
{1976, 1771 the parole dectsion procedure
is conceptually identical 1o the percaived
seguence of events i the achievement do-
matty  Andevedent information i processed,
a causal judgmenl is reached, and Lthe cause
is placed wilhin the locus, stability, and in-
teptionaity femroll dimensions.  Fhis
inflaences evalustion and expeclancy, which
are the main delerminants of the parvle de-
chalom.

Affidiation and Loneliness

It has heen reazoned that 1n our culture
two sources of motivation are most dosni-
nant:  achievementi and social recognition
{or, i Frevd’s more general terms, Arbeif
ang Liebe). Hence, affilialive motivation
is a nalural area Lo turn loward in the de-
velopment of a theory of motivation,

An altributional analysis of aflilative
metivation guided by the theory shown in
Figure § conceives of loneliness us a social
faiure (Gordon, 1976, Stein & Bailey, T973),
Hanusa (Note 11) and Heim iNote 127 ex-
amined the perceived eauses ol social success
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and failure and found them €o be similar Lo
the causes of achievemant success and fail-
are.  As already indicated, Michela et al.
(Note 5} used sealing procedures Lo discover
the dimensions of the causes of social failure
and found them to be simifar 1o the diten-
slons uneovered i achievement contexts.

The question Lhal then remains 1s whether
the atiributional dimensions 1n the affiliative
domain relate Lo psychological factors in the
same manner as in the achievement domain,
Research reveals that is indeed the case (see
Peplau et al,, in press). Stability refates o
the perectecd probabd ity of remaining Jonely
in the fulture, locus is sssoeiated with es
teem-relaled affects, and ss previously
stated, conlrol s linked with liking and
sympsthy toward the lonely person (also zee
Falkes, 1978}

Beprossoan o Learned Helplossiaoss

1n accordance wilh the trend in loneliness
research, recent explanations of depression
hitve fveused upun the cognitive, rather than
the affective, aspects of this diserder (e,
Buck, 1976}, The work of Seligraan (19757,
caplured under the label of learned Aceip.
Fesspess, has been especialby influentid, |
wil not dwell upen Sellgman's use of this
construct or the supporting empirical evi-
dence in this context. Hather, my goal is to
comvey Lhe pertinence of the learned help-
Fessiiess Jlersture Lo the atiributional model
depicted in Figure 1 (zee Abramson et al.,
1978 Wehner & Litnuan-Adizes, i1 press),

Eeamed helplessness conmnunicates the
helief that there is ne pereeived association
hetween respopding and environmenta!
ouicomes. Thal is, the acior believes that
the likelihood of an event is independent of
what he or she does, The belief in helpy
lessness i3 alleged to produce deficiis i
motivalion and kearning, hegative allvet, and
a syndrome that has been labeled “depres-
slan,™

As this work has progressed Trom infia-
human Lo human resegreh, iU has become
evident that i abso is essential o consider
why gctions and oulenmes are perceived o
he independentl.  ¥or exaraple, Klein, Fon-
cil-Morse, and Seligraan {1976} found that
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only individoals making inlersal. atteiba-

tions fur response-outcome independence
oThibited aspects of 1he learned helplessness
syndrome. Attributions of response—put-
come independence Lo external factors did
not produce any fearning deficits. In a
simiar manper, Tennen and Eller (1977
foand learned helplessness ondy under con-
ditions that promete low abili ateributions
far prior lack of contigl”

Partially because of these dats, Abramson
et oal (1978) adopted an attribulional
framework for helplessness. [ have ex-

tracted the following from the Ahramsen et
al. (1878] manuseripi and pieced ftogether
new parpgraphs 1o illusirate their think-

HIZ,

slisted hepsathesic makes o mubor new set ol

Fhe bedpbess individos! fiesy s ool 1hat
cerlainoelcomes antl spsponses are indrpendent, then
he makes an attribution aboat (he cottaes. Fhis atfri-
harion delermines {he chranicity, genemlity, and in-
vl the deficits, Depressed peopde seem i mnke

F ness and as & conke.
yuesice shuw o el chomie, snd intense deficits
thar nundepressed geopls.

Dhepres whier an inedividin! sxpecta thae the
Jreliit ahighly preferred owlenme is low o he
g e il H Lhe ariri

Fobe 00 preserel state of affaem are to stable amd
bk Eacdars, the e witk ook dark oo the indiviciai,
He expects that le wall find Bimeelf hedpless again and
apain Fhiads what b wsoeliy meant Iy " hopelosness”
nother implication o dse fermadution is thai i
viduals Wit shoew |he greatost loss of self-esteem when
e tnlvrrad, lobal, it stabde attributions for
ren. e bramson ef al, 19ERI

In sums, it is argued Lhat depressed indi-
viduals attempt to make sense ot of per-
ceived evidence that their respomses dn nod
alfeet guleomes. A enuse is delermined
which often is ¢lassified as stable, internal,
and global. This leads to a low expectancy
of suecess across 3 wide array of environ.
ments and a heightened negative sffect {loss
of sell-esteem), which are sufficient precur-
sers of depression.

{onefusion

[ have selectively reviewed the extensive
lHerature outside of the achievement do-
main, including hyperactivity, mastery, pa-
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rule decisions, loneliness and afBliation, and
depression, The data strangly suggest that
# general copception of motivation, ss wel]
us 5 partivelar method of psychelosical
analysis, is evolving,
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