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INTRODUCTION
About this journal:
This journal is designed as a framework for chronicling your progress in developing the skills effective principal leaders practice.  It is organized into eight sections; section one outlines the research that has identified the best practices principal leaders employ to create schools that focus on learning; sections two through seven cluster effective practices within leadership categories; and, section eight frames a professional development plan tailored to your strengths and needs.  These seven sections are organized to provide you with background research and sources for further investigation, opportunities for self-assessment within core categories of instructional leadership, a professional plan framework for reflecting on the leadership skills you have developed, and identifying those that will enhance your effectiveness as a building leader.

The structure of the journal is intended to encourage a thoughtful reflection of your knowledge, skill, and expectations related to principalship.  It also structures a means for you to develop a plan of action to reach your next leadership goal aligned with the evidence and activity you need to reach that goal.
About your journey
We have identified four orientations that will allow you to make the most of the journey outlined in this journal:   reflect, collaborate, assess, and learn.  A willingness to approach your leadership journey through these four orientations will assist you in developing a deep understanding of what you believe an effective school should be like.  It will also prepare you to communicate that understanding through actions and words in ways that lead others to embrace your vision and support your goals.
	Reflect
	The pace of the day-to-day activities in schools makes the act of reflecting on how we are doing or how we would do things differently difficult but it is necessary if we are to purposefully improve our capacities to lead and manage.  Counting on spontaneous reactions and responses to events, people or challenges can work for a while, if we are lucky, but it is far better to use the current situations we experience as a basis for re-considering our actions and responses.  Making time to review our day’s work is a learned behavior and this journal asks you to begin the habit of reflection.
Collaboration
	Effective writers ask readers to edit, effective speakers ask listeners to critique, and effective leaders ask peers to contribute.  It is clear that the role of principal is a demanding one but to act in isolation is an act of futility if school-wide effectiveness is the goal.  Peers, colleagues, resources, and supervisors are available to discuss and review issues and concerns if you reach out to them.  This journal identifies some of the resources, discussions, and actions you might take to build a collaborative environment in your district. 	
Assess
	Best intentions do not always result in the best results but how do we know?  Determining what success looks like goes a long way in determining where you are in your efforts for improvement.  Assessing how we attacked a problem or responded to a situation allows us to take a measured look at behavior, assumptions, and results.  Effective leaders do assess their actions and this journal asks you to define how you know you have skills by listing competencies and what it will take for you to improve those skills in your efforts to improve by creating a plan of entry to reach next steps.
Learn	
	Finally, the idea of life-long learning does truly apply to all of us.  It is both wonderful and challenging to realize that we are never “done.”  Keeping up with the emerging knowledge, skills, and research in our work is important if we are to be prepared for the changing dynamics facing schools and communities today.  This journal offers you a collection of “starting points” to assist you in finding information in those areas you choose to develop and strengthen.  
Reflect, Collaborate, Assess, and Learn
Recognizing what you already know and can do is essential to good leadership.  Recognizing what you need to know and do next is critical to successful leadership in this changing environment of schooling. 

SECTION ONE:  What effective principals know and do

Expectations for Today’s Principals
The Institute for Educational Leadership (IEL) convened a national task force in 2000 to raise public awareness about the issues facing educational leadership.  Varied stakeholder groups including business, civic, education, and government groups were asked to participate in the initiative. The task force defined two overarching principles essential for leaders in 21st century schools (Institute for Educational Leadership, 2005). The first principle calls for educational leaders to make student learning the top priority.  The second principle states that the position of principal, as it is currently defined, does not allow building leaders to focus on learning above all else due to the emphasis on building management and operation (Usdan, McCloud, & Podmostko 2000). The Institute’s task force identified three essential capacities for principals and the performance indicators associated with them (Usdan, et al., 2000).  The capacities and associate leadership behaviors are:
1. Instructional leadership and accountability:  leadership behaviors focus on strengthening teaching and learning, professional development, data-driven decision making and accountability;
2. Community leadership and advocacy:  leadership behaviors exhibit a big-picture awareness of the school’s role in society; shared leadership among educators, community partners and residents; close relations with parents and others; and advocacy for school capacity building and resources; and
3. Visionary leadership and belief that all children can learn:  leadership behaviors demonstrate energy, commitment, entrepreneurial spirit, values and conviction that all children will learn at high levels, as well as inspiring others with this vision both inside and outside the school building (Usdan, et. al., 2000).	 
Implicit in these three performance capacities is that the role of the building level manager has clearly evolved over the years to take on the responsibility of leadership that will move an organization forward.
	Any review of expectations for principals would be incomplete without consideration of the six standards identified by the Interstate School Leaders Licensure Consortium (ISLLC).  At a recent count, forty-three states have either adopted or used this framework as requirements for principal licensure (CCSSO, 2008).  The six standards define strong school leadership as the capacity to:
1. Set a widely shared vision for learning,
2. Develop a school culture and instructional program conducive to student learning and staff professional growth,
3. Ensure effective management of the organization, operation, and resources for a safe, efficient, and effective learning environment,
4. Collaborate with faculty and community members, responding to diverse community interests and needs, and mobilizing community resources,
5. Act with integrity, fairness, and in an ethical manner, and
6. Understand, respond to and influence the political, social, legal and cultural contexts (CCSSO, 2008).
The ISLLC standards, collectively, attempt to identify the skills necessary for educational leaders to positively impact a school building.
In an effort to extrapolate the research-based skills for successful implementation of the role of principal, Stanford Educational Leadership Institute identified three essential components of the principalship:
1. Develop a deep understanding of how to support teachers,
2. Manage the curriculum in ways that promote student learning, and
3. Develop the ability to transform schools into more effective organizations that foster powerful teaching and learning for all students (Davis, Darling-Hammond, LaPoint, & Meyerson, 2005).
	A meta-analysis of the research on leadership responsibilities identified 21 responsibilities that result in an improved student achievement (Marzano, Waters, & McNulty, 2005). The 21 responsibilities span across content and instructional expertise and include an array of relationship building behaviors embedded in the culture and ethos of a school.  These responsibilities offer a framework for school leaders to self-monitor their focus and action in areas that matter to school success (Marzano, et al.).
These four frameworks demonstrate the shift in expectations of the principal from a middle management function focused on implementation and oversight to a chief executive function responsible and accountable for the direction, effectiveness and results of the schools they serve (Wallace Foundation, 2009).
Bauch (2001) identified six types of family-school-community connections that build success in the rural school setting.  The first type of connection, social capital, the raising of children in the norms, social structures and relationships among adults and children, builds trust, reciprocity, inter-generational connections and shared norms.  The second connection, sense of place, creates rootedness, worldview, understanding of others, and appreciation for the resources of the community.  The third connection is parent involvement which, in the rural setting, is linked to the greater social interactions central to the community.  The fourth type of connection centers on the ties to the church.  In rural environments, frequently there is only one church which serves as the other primary venue for the community’s interchange.  The fifth type links the school-business-agency connections in the community, for example, the field-based experiences that bring the community into the school program and bring school children into the community enhance understanding and support.  Finally, the last type of 
connection that builds school success is the use of the community as a curricular resource.  Recognition and validation of community resources as important to the education of children creates valuable relationships among the participants. 
The range of skills, abilities, knowledge and orientations suggested by these frameworks can be perceived as a daunting challenge to someone looking at the principalship but it is important to remember that each of the frameworks was developed to provide one comprehensive way of looking at the role and responsibilities of principals in today’s schools.  They do not form a long list of what you must know, be able to do, and enact.  Each one has a perspective and a way of categorizing the kinds of responsibilities effective principals undertake in their work to lead successful schools.  Use the frameworks to assist your efforts at identifying the skills and knowledge you already have and for identifying areas unfamiliar or out of your current experience.
The framework that follows is a categorical organization of the skills and knowledge most important to principals.  This framework incorporates the research-based capacities and the performance indicators frequently identified by state certification agencies in defining leadership abilities exhibited by successful principals.  In keeping with the ideas of growth modeling and continuous improvement, this framework is designed to allow you to identify the entry level skills you already possess within each performance category and provide the indicators that demonstrate those skills.  Then, the framework defines the skills shown by experienced principals and asks you to identify the professional growth steps you would take to meet the goals of high-quality leadership.
After you have identified your current skill set and identified your next steps in building your capacity for leadership, the final step is to design an individual, professional growth plan to organize your efforts at improving leadership capacity.

The Framework
Six themes with categories of competence
A. Organizational Management
1. Safe and Positive School Environment
2. Finance
3. Personnel Supervision (including recruiting, hiring, placing, mentoring, retention, and dismissal)
4. Regulations, Laws, and Policy
5. Information, Communication, and Time Management
6. Supervision and Evaluation
7. Support for Policies and Agreements

B. Planning and Instructional Leadership
1. Professional Learning Community
2. School Plans
3. Inclusive Education
4. Staff Development
5. High Quality Instruction
6. Efficacy, Empowerment, and Culture of Continuous Improvement

C. School-Community Relationships
1. Cultural Dynamics
2. Communication
3. School/family Connections
4. Community partnerships
5. School Advocacy

D. Visionary Leadership and Setting Directions
1. Vision Development
2. Communication of the Vision
3. Change Agent
4. Intentional School Culture
5. Distributive Leadership

E. Ethical Leadership
1. Problem Interpretation
2. Professional Ethics
3. Resolution Processes
4. Equity Pedagogy

F. Monitoring Student Growth and Achievement
1. Student Achievement
2. Student Growth
3. Use of Data




A. Organizational Management
1. Safe and Positive School Environment
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Communicate safety information to staff, students, and community in a timely and effective manner.

Use district school code of behavior to develop a sense of responsibility and problem solving skills within the school.

Utilize physical plant effectively as supports to school programs and safety
	
	Collaboratively develop policies and procedures that encourage all members of the school community to be respectful and responsible.

Recognize and monitor safety concerns relating to physical plant.
	
	Implements school and district policies and procedures to ensure a safe, respectful and supportive learning environment.

Collaborates with staff, students, community and district in developing a long range plan for management of physical plant



2. Finance 
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Meet the basic operational needs of the school. 

Define budget priorities based on previous practices.

Identify funding requirements.

Seeks input from supervisory staff.

	
	Involve the staff in a limited manner in setting budget priorities that reflect the school plan.

Set budget priorities that reflect the school plan.

Operate within pre-determined district parameters.
	
	Implement a collaborative process to develop school budgets which reflect accountability, planning, efficiency.

Be aware of the current political and economic climate and works with school stakeholders to mitigate its impact on students.



3. Personnel Supervision
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Ensure completion of all evaluations.

Address supervision needs of individual teachers.

Use a variety of supervisory techniques to support staff development.

Link personnel supervision to individual needs and the school plan.
 
Access district support as needed.
	
	Select evaluation procedures from a range of options according to need and situation (e.g. personal growth plans, informal and formal supervision).

Distinguish between evaluation for summative review and formative growth.

Ensure timely completion of evaluations for all staff
	
	Coach and mentor staff towards lifelong learning and professional growth.

Collaboratively integrate supervisory practices with personal and professional growth plans of staff in an effort to achieve school goals and meet student needs.

Work collaboratively with staff and unions to institute self-directed processes that foster transformative practices and personally responsible behavior



4. Regulations, Laws, and Policy
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Seek support and guidance to interpret legislation, policies, and procedures which impact on the operation of the school.

Give priority to situations where legislation, policies, and procedures impact on the operation of the school.
	
	Proactively integrate legislation, policies, and procedures into the daily operation of the school in a manner consistent with the school vision, goals, and priorities.

Collaborate with staff and students to ensure that regulation and policies are applied sensitively and judiciously.
	
	Actively seek opportunities to influence the development of legislation, policies and procedures.

Search for methods to creatively utilize legislation, policies and procedures to enhance the school vision, and long and short term goals and priorities.



5. Information, Communication and Time Management
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Develop a time/information management plan for effective operation of school.

Access computer-based information for some tasks.

Use a range of media to disseminate information to staff, community, and district.
	
	Collaboratively develop and use an information management plan to focus the use of time and resources towards short and long term school goals.

Use a variety of communication formats to reach relevant audiences.
	
	Share and model effective time management practices.

Ensure that structured use of time supports the school goals.

Access, apply, and communicate relevant information from multiple sources using a range of technologies.



	6.  Supervision and Evaluation
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Be familiar with the district’s formal and informal evaluation processes and protocols.

Know the norms for on-going supervisory actions and behaviors employed by the district and school.

Establish expectations and practices for on-going and timely feedback.

Prepare for fair and equitable processes that target improvement and celebrate success.



	
	Evaluate all in consistent, fair and equitable manner.

Differentiate among teacher needs for support to improve instructional practices.

Establish school-wide expectation for continuous improvement in teaching and learning.
	
	Embed continuous improvement strategies that are based on growth and development of best instructional practices.

Establish a school-wide culture of peer, self, and supervisor dialogues focused on continuous improvement of teaching and learning.



7.	Support Policies and Agreements	
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Review district policy manual to understand the community, legal and cultural policy demands.

Gather and review school agreement documents with others (e.g. parent/teacher association, SRO memoranda of understanding, club/student association groups).
	
	Interpret and enforce the expectations guiding the successful implementation of district policies.

Be able to explain and guide school-based group activities in ways that enhance learning as intended.
	
	Be able to monitor, communicate, and implement policies and agreements to benefit effective management of the school.







B. Planning and Instructional Leadership
1. Professional Learning Community
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Gather information related to the learning community through informal monitoring procedures.

Initiate changes as needs arise.

Implement changes using pre-existing processes and procedures.

	
	Facilitate changes in the learning community using data gathered through informal and formal monitoring procedures.

Encourage participation of staff in some school level decision-making processes.

Integrate data based on professional and school needs.

Encourage all staff to take ownership for their own and student learning.

Use the master schedule and school structures to create space for staff to build community.

	
	Collaboratively develop a learning community which fosters cooperation.

Encourage professional risk taking, and promote lifelong learning.

Promote and model high levels of participation in school decision-making.
 
Create a learning community which anticipates needs/conflicts, initiates responses, and monitors progress.

Implement sustainable processes that empower staff to actualize their professional learning needs.



2. School Plans
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Develop school goals which reflect state expectations, district priorities, and community needs as mandated.

Aware of some of the factors and strategies which influence the implementation of change.

Use strategies as a means of implementing change.

Develop an implementation plan for specific change.
	
	At regular intervals develop school goals with school staff, which reflect state expectations, district priorities, and community needs.

Anticipate and take into account the influence of some factors when implementing change.

Encourage teachers to establish personal goals and use school goals as a basis for long term planning.
Develop an implementation plan that is research and community based.


	
	Transform school goals into short term personal performance objectives for self and staff.

Consider some factors of influence and employ a range of strategies when implementing school change.

Regularly review school plans to ensure that individual and group needs are served.



3. Inclusive Education

	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Actively engage school members in developing school plans that focus on including all learners.

Collect evidence to determine the needs of specific school populations.

Aware of personal and professional biases.

Understand of staff and student demographics.
	
	Ascertain that all staff are aware of and adhere to plans that support student and community needs.

Work with students, staff and community to implement practices that include individuals and groups that are traditionally marginalized.

Establish processes to ensure inclusionary/equitable practices.

Maximize community strengths to support student success.

Proactively identify barriers to inclusive education.

Implement structures that facilitate equity of access.


	
	Create structures and processes that support the strengths of all learners.
Advocate for those students who are vulnerable to marginalization within existing educational arrangements.

Regularly review and pro-actively adjust student growth plans in response to changing needs.

Challenge structures and processes that permit or support exclusion.

Articulate and model inclusionary attitudes and practices.

Ensure equity of access and outcomes for all learners.




4. Staff Development
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Aware of district policies and opportunities for staff development.

Use several strategies to achieve school goals.

Inform staff of professional development opportunities.

Recognize the importance of staff development and its connection to student success.
	
	Employ some broadly accepted strategies to manage instructional affairs.

Recognize and acknowledge the curricular strengths of staff.

Increase personal knowledge of staff development strategies.

Encourage and support staff involvement in professional development activities.

Promote reflection about teaching practices and sharing among staff to encourage skill development.

	
	Evaluate and monitor staff’s professional needs and performance.

Increase personal and staff’s repertoire of instructional strategies through professional growth activities.

Encourage staff to develop and share their instructional strengths and curricular interests.

Actively work with staff to create opportunities for training to improve targeted areas of development.

Recognize varying levels of curricular expertise among teachers and provide support as needed.



5. High Quality Instruction
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Demonstrate current knowledge of research in teaching and learning.

Design appropriate professional development to improve pedagogy.

Use assessment data to focus instruction and practice.

Monitor student progress and differentiate instruction to improve learning.

	
	Recognize effective, research-based instructional practices. 

Coach individual teachers in order to improve instructional practices.

Integrate data, instruction, and curriculum in ways that enhance learning.
	
	Establish a community of learners that focus on curricula, instruction and assessment in order to provide equitable, effective education for all.



6. Efficacy, Empowerment, and Culture of Continuous Improvement
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Commit to having high expectations as the school-wide expectation for all students.

Conduct candid conversations with staff about student achievement.

Challenge staff to enact innovation, transparency, and self-assessment in their teaching practices.
	
	Encourage continual improvement as an expectation for staff and students.

Create a climate that recognizes successes and works to remedy weaknesses.
	
	Establish a culture of continuous improvement that is maintained and enhanced by the efforts of school-wide staff, community, and students.



C.  External/School-Community Relationships

1. Cultural dynamics
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Value a learning environment that integrates community and staff norms.

Aware of hidden and overt cultural processes and their impact on the school community.

Promote a community culture that fosters acceptance of differences.
	
	Develop and promote a collaborative school learning environment which fosters respect, acceptance and understanding of individual differences.

Gather information formally and informally to identify the contextual dynamics of the school culture.

	
	Invite and enhance collaborative relationships where unique needs and diversity are respected, integrated and celebrated.

Engage in dialogue and activities to promote the school’s purpose.



2. Communication
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Regularly seek input from individuals and groups within the school and community

Regularly share information with individuals and groups within the school and community
	
	Ensure that the essential resources and training are provided to the staff, leadership, students and community to enable them to be effective communicators.

Communicate proactively with school and community. 

Utilize a wide range of media to disseminate information.
	
	Develop communication structures and practices to ensure that individuals and groups within the school and community have a voice.



3. School/Family Connections
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Facilitate the establishment of school/family links in keeping with national and state mandates.

Provide opportunities and in-service to community and staff so that school vision and goals are understood by all.

Build personal relationships with staff, students, and community.

Create structures that integrate limited community participation.

Is aware of community strengths and needs.
	

	Work collaboratively with the family advisory groups.

Collaborate with community partners to achieve goals that support student growth and success.

Involve school partners in relevant governance activities to promote a sense of ownership.
	
	Create an environment that empowers the school community to work towards mutually shared goals.

Develop alternative, non-traditional opportunities to engage families in educational learning partnerships.



4. Community Partnerships
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Aware of system resources and community agencies which can be accessed to address the well-being of students and staff.

Identify and utilize resources from outside the school that support educational goals.
	
	Investigate and utilize multiple system resources and community agencies to address the well-being of students and staff.

Collaboratively develop criteria for establishing partnerships within the school community.
	
	Encourage participation in school leadership groups to reflect the diversity of the community.

Share relevant information and obtain regular feedback from the school community.
Strategically coordinate school and community resource partnerships to support learners.

Demonstrate political astuteness and creativity in accessing a wide variety of human, physical, monetary resources to achieve the priorities of the school.




5. School Advocacy
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Review and recognize the resources provided to the school through external and community efforts.

Communicate effectively with community/external parties to present school strengths, needs and achievements.

Provide clarity to the various roles and responsibilities external resources can play in supporting the school mission.
	
	Renew and extend the community/external partnerships that could support school efforts at improvement.

Establish communication plan for announcing and celebrating the successes of school/community partnerships.


	
	Implement systems and relationships to continue community/external partnerships that bring resources, experiences, and expertise to the school in order to improve te4aching and learning.






D.  Visionary Leadership and Setting Directions
1. Vision Development
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Collaborate with the teaching staff to articulate a school vision which provides purpose and direction.

Connect school vision to the school growth and improvement plans

Work with the teaching staff to develop school goals which reflect their collaborative vision.
	
	Provide purpose and direction in the formulation of the school’s mission and beliefs.

Collaborate with staff, advisory councils, students and broader community to develop and articulate a shared vision.

Collaborate with representative members of the advisory councils and community to develop goals for a collaboratively developed mission statement.
	
	Collaboratively use school vision, mission, and beliefs to provide focus and direction towards achievement of school goals.

Implement ongoing sustainable processes to ensure a collective vision that meets the school community’s needs.

Collaboratively review and evaluate goals to access progress towards realizing the vision.



2. Communication of the Vision
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Articulate a personal vision.

Share personal ideas and views with the teaching staff.

Share a vision for the school with the staff.
	
	Interact with the teaching staff to obtain feedback on a collective school vision.

Work with staff to redefine, redirect, or prioritize school goals and initiatives.
	
	Communicate regularly with the community, using various media.

Share information and obtain feedback which serves to redefine, redirect, or prioritize school initiatives.

Initiate and welcome dialogue with community members regarding school affairs.



3. Change Agent
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Aware of need for change within the school.

Initiate changes based on district/board articulated vision.

Respond to traditional cultural norms.

Promote a school culture that supports a personal vision for the school.
	
	Encourage staff and students to reflect on the relationship of school culture to school vision.

Articulate a need for change as it relates to ineffective practices.

With teaching staff, develop and implement appropriate strategies to effect change as may be required to realize school goals.

Encourage limited risk taking.
	
	Collaborate with staff and community to develop and implement strategies to achieve school community goals.

Initiate change based on internal and external research data.

Demonstrate a positive orientation towards change.

Encourage divergent thinking and appropriate risk taking.

Establish and maintain a collaborative school culture which fosters and encourages all school partners to be responsive, creative and visionary.



4. Intentional School Culture
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Respond to traditional cultural norms.

Promote a school culture that supports the school’s vision.
	
	Encourage the staff and students to reflect on the school culture and its relationship with the school vision.

Lead the staff in a purposeful inquiry into the school culture and its impact on teaching and learning.
	
	Recognize and anticipate the need to redefine the vision in light of ever changing factors.






5. Distributive Leadership
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Identify the opportunities for staff, families, and students to have involvement in decision-making throughout the school.

Identify the processes that successfully bring various stakeholders to the decision-making process.


	
	Build staff capacity to show leadership and participate in the governance, evaluation, and resource allocation decisions affecting the school.
	
	Design and implement a process for distributive decision-making that involves the appropriate stakeholders in order to build leadership capacity among them.



E.  Ethical Leadership
1. Problem Interpretation
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Addresses problems identified by others.

Is sensitive to and respects the perspectives of in-school personnel, parents, and community partners.

Identifies short and long term implications of problems

	
	Anticipate and respond to in-school problems.

Identify precedents.

Prioritize problems and issues.

Become informed of underlying internal and external conflicts and issues.
	
	Anticipate emerging problems.

Use specific criteria for classifying problems.

Solicit and integrate multiple perspectives on problems.

Recognize unprecedented aspects of problems.



2. Professional Ethics
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Respond to the personal and professional preferences on in-school personnel.

Manages interpersonal conflict.

Demonstrate honesty and consistency.

Model authenticity, honesty and respectful behavior.
	
	Maintain a student-focused approach.
Demonstrate congruence in words and actions.

Willingly challenge inequitable school practices.

Articulate ethical practice.


	
	Respect the relevant personal as well as professional goals of self and others.

Employ ethics to structure responses to complex or ambiguous  problems.

Challenge system inequities.

Model ethical practices. 
Model public accountability for actions and their outcomes.

Ensure that personal, professional and organizational structures and actions are socially just.



3. Resolution Processes
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Employ established regulatory procedures as a basis for decision-making.

Aware of district conflict and grievance resolution procedures.

Collect relevant information from in-school personnel.

Employ ethics as guidelines for resolution of problem/situation.


	
	Anticipate potential areas of conflict.

Anticipate the unforeseen impacts on students and staff.

Negotiate detected barriers.

Engage school staff in identifying alternate solution processes

Assume responsibility for outcomes

Become aware of external and internal sources of organizational conflict.

Accept responsibility for mediating and resolving conflicts.


	
	Use knowledge acquired from multiple sources to dismantle barriers.

Selects a solution process consistent with the best interests of students.

Employ a variety of individual and collective approaches depending on the situation.

Accommodate short and long term goals for students in developing solution processes.

Empower staff, students, and community to engage in appropriate resolution processes.

Establish alternate mediation processes when required.




4. Equitable Pedagogy
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Identify the means by which the staff responds to the needs of diverse students.

Identify the strategies for differentiated instruction in use throughout the school.

Determine the extent to which all staff differentiate for diverse students in their classes/programs.
	
	Conduct an equity audit/review to establish a snapshot on how well the staff responds to diverse learners in their classes at this point in time.

Lead discussions among staff and other stakeholders on how diversity challenges and enriches the school
	
	Establish a responsive environment able to support, and build on student strengths.

Celebrate the ways the school’s diversity enriches and empowers all.





G.  Monitoring Student Growth and Assessment
1.	Student Achievement
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Understand the student achievement data over the past three years.

 Know the trends and patterns of strength and need those data represent.

Lead discussions on the patterns and trends with appropriate staff to set the stage for improvement targets.
	
	Establish school-based assessment review practices to assist the staff in understanding student progress and needs.

Build school-wide sense of responsibility for improving student learning.
	
	School-wide responsibility for ensuring that students are learning what they need to know and be able to do.

Shared responsibility for improving practices and resources in response to student needs.



2.	Student Growth		
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Understand the student growth data over the past there years.

Know the trends and patterns of strength and need those data represent.

Recognize the work attitudes, practices, and habits exhibited by staff and students throughout the school.
	
	Establish a culture of on-going improvement and personal improvement.

Celebrate the improvements represented in changed practices and other factors reflecting positive orientation to teaching and learning.

Implement timely reviews of evidence of student growth in academic, social, behavioral development.
	
	Establish a community of learners that represents positive academic, behavioral, and social orientations.





3.	Use of Data
	Performance Target
	Evidence of Competency
	Prepared to
	Entry Plan Steps
	Goal

	Review the various data used in the school to represent student learning and improvement.

Understand how the formal and informal assessments are used to inform instruction throughout the school.

Identify the array of classroom-based assessments used by teachers to guide instruction for their students.

	
	
Support teacher efforts to use data in meaningful ways to inform instruction.

Communicate a variety of data-based decisions to interested stakeholders in ways they understand and can support.



	
	Establish school-wide practices of reflective data analysis to inform decision-making.

Build the capacity of all staff to make meaningful use of appropriate data in determining courses of action.
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